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By Richard Stutman,
BTU President

Recently a friend of mine who has
 been overseas for five and one-half

years was in town for a short visit, and
while we spent the better part of the day
at our usual haunts (haircut, lunch and
Costco’s) we talked about how things
have changed in America over the last
half decade. My friend’s visits have been
sporadic over the last few years – but still
enough for him to sense the changes and
new mood in this country. “I don’t know
enough about the Occupy movements,”
my friend said, “but something just isn’t
right with the country. The rich are get-
ting richer, and everyone else is fighting
each other for crumbs. And by the way
(not that I had to be reminded!), everyone
seems to be scapegoating the unions.”

He’s right. Something is wrong in this
country. And the economy and tax struc-
ture both need to be fixed. While much of
this has always been under the surface,
the feelings on these issues have recently
become more pronounced – and the pro-
nouncements more vocal – as the
economy has worsened.

Those on the losing end (the unem-
ployed/underemployed young college
graduates and middle/working class folks
who are similarly situated) are becoming

more vocal and starting to look for solu-
tions and ask why. These are those on the
outside looking in.

The income gap (aka. the poverty gap)
is widening. In fact, it has probably never
been wider. In the last 25 years, 81.7% of
all wealth gain has gone to the top 5% in
this country, with the top 1% gaining 40.2%
(Economic Policy Institute (EPI)). A fairer
tax rate targeting those in the top income
tax brackets would be a step in the right
direction. There’d be twin benefits: there’d
be more resources to jump start the
economy; and there’d be less pressure to
raise taxes on the middle class. From
1936 to 1980 the top marginal tax rate
never fell below 70%. Today’s top mar-
ginal rate is 35%, half of where it was as
recently as three decades ago. Why is this
not a subject of discussion?

Efforts to nudge up the marginal tax
rate seem quite meek and benign in this
historical context. Exacerbating tensions
are those who decry these modest at-
tempts as class warfare. This is just misdi-
rection. To install a fairer tax system is not
so much about redistributing wealth – it is
about finding resources and raising rev-
enue to pay for creating jobs and provid-
ing needed goods and services.

The number of unemployed and un-
deremployed Americans has risen from

10 million to 27 million in
the last 11 years. Our infra-
structure – schools, bridges
& roads, public transporta-
tion – are sorely in need of
repair and upgrading. Ba-
sic health care for many is
unaffordable. And tens of
millions of people live day-
to-day. A fairer tax struc-
ture would be a sensible
step. But that hasn’t been
the case. In fact, it doesn’t
even seem like part of the
discussion. Instead of look-
ing for real solutions to get
our country back on track,
our leaders quarrel about small issues
and go after crumbs.

Our state just lowered the income tax
from 5.3% to 5.25%, and that’s big news.
The average taxpayer will save around
$30 per year. According to the Mass.
Department of Revenue, People who need
the money – those in the lower income
brackets – will save around $5 to $10 next
year. And this is news?

A more informed news item would
have added that Massachusetts residents
actually pay significantly less in taxes on
a percentage basis than their counter-
parts around the country. But no one

wants to hear that in a
down economy. So to give
this some real context,
consider the following:
taxes in Massachusetts
are actually quite low.
Ouch.

In considering the to-
tal Mass state and local
tax burden as a share of
personal income, Mass
ranks 33rd in the country,
below the large states
(California and New
York) and the small (Loui-
siana, West Virginia, and
Maine). (see http://

www.massbudget.org/report_window.php?
loc=MAranks33intaxesinFY2009.html) If
our tax rate even approached the US
average, it’d mean an additional $2.2 Bil-
lion in state coffers – enough to create
some jobs, begin to fix our schools and
improve our public transportation sys-
tem. (The new casinos, by contrast, are
expected to raise on the order of $300
Million per year, about 1/7 as much.) So
this brings us to my friend’s last point:
that unions have become the country’s
bogeyman.

People don’t want to hear that we need
to raise more in taxes, for they fear their
own taxes will go up. That’s the standard
storyline they’ve been sold. Tag – you’re
it. The other side of the equation – the
side that says there are many additional
sources of revenue if only we’d look for
them – is never told. The only other place
to look for revenue is to seek savings…
and that leads to the other storyline: the
public sector unions have driven up the
cost of government spending.

So we see a never ending spate of
articles directed at the public sector: our
pensions and our health care costs are
too high; our salaries unsustainable; po-
lice details too unnecessary; fire depart-
ment shift-switching too extravagant; and
so on.

In this context it’s easy to see how
unions have been scapegoated. And all
the explaining in the world (e.g. union
members actually pay for 92% of their own
pensions) doesn’t seem to matter.

So how does this end? Public sector
unions either come up with a plan to fix
our economy, raise revenue fairly, and
spend it wisely – or we will continue to be
targets.

Boston Educators Attend Conference
in Beijing, China

A Tree Grows in Mattapan
(Actually Eight Trees)

BTU Celebrates the Holidays!BTU Celebrates the Holidays!

See more photos on pages 4, 5 & 12.

What Happens if There is No Heat
in My Classroom?
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Commentary: Garret Virchick
Data Driven Destruction

Or When Did Schools Start Taking Better Care of the Numbers Than the Students?

Garret Virchick

It’s a new year. A time for hope. A time
for reflection. A time for new things.

Unfortunately as I reflect on where we are
as teachers I have mostly despair. Fortu-
nately my burning passion to change the
world, the same passion I brought into
teaching 25 years ago, will sustain me
during these dark days of data driven
destruction.

Ok. I know what you are going to say.
Not another doom and gloom editorial.
People don’t want to see that. People want
to see solutions. Call me old fashioned
(and cranky?). But solutions cannot be
formulated until the problems are named.
From there we must ask questions. This
is the basic scientific method. The solu-
tions to the problems we all face - teacher,
administrator, parent, student - cannot be
determined unless we start asking the
right questions.

Twenty-five years ago, when I first
entered the profession, the questions we
asked were very different from today.
How can I turn my students onto learn-
ing? We were young teachers filled with
passion to make a difference. Starting
with that question many of us designed
courses and lessons that were not scripted.
In one school I was able to team teach
with the English teacher and we put to-
gether a science fiction course. At an-
other school we were designing an inte-

grated approach to teaching science and
developed year long courses in Energy,
Matter, and Change Over Time. Every-
thing we did stressed depth over breadth.
We realized that real learning only hap-
pens when students can explore some-
thing deeply, without interference from
pacing guides.

Fast forward to today. I rarely hear that
question anymore. “How can I turn my
students onto learning?” has been re-
placed by “How can I get my students to
pass the test?”. Two very different ques-
tions that lead you to very different solu-
tions. The first one is less measurable by
data. Is there a test to see whether a
student will develop into a lifelong learner?
The second can easily be measured by
data. But what do these numbers really
mean?

Campbell’s Law states, “The more any
quantitative social indicator is used for
social decision-making, the more subject
it will be to corruption pressures and the
more apt it will be to distort and corrupt
the social processes it is intended to moni-
tor.” This is an application to social sci-
ence of the Heisenberg uncertainty prin-
ciple in physics. Not to get all science
teacher on you, but Heisenberg uncer-
tainty says that the very act of measuring
affects what you are measuring. In other
words, the tests we administer to purport-

edly measure the achievement of our
students is affecting the achievement of
our students.

We see how this corruption happens.
Spending time in our classroom teaching
test taking skills. Teaching to the test.
Cheating scandals being exposed all over
the country. Replacing depth with breadth.
Scripted curriculum that purports to be
“aligned with the standards” replacing
more open ended teaching that allows
students to make errors. Segregating the
harder, more expensive children to teach
in under-funded schools so as not to affect
the test scores of boutique charter schools.
The corruption of teaching and learning,
which has always been a complicated act,
by the expediency of data driven educa-
tion.

Unfortunately the exposure of this cor-
ruption has not made a dent in the jugger-
naut that is rolling over our schools. Many
of the leaders of our schools have ac-
cepted this model. I often hear that things
were so much worse before the tests.
There was no accountability. At least now
we have a standard they say. And that’s a
point. But determining policy based on
the lowest common denominator is poor
policy at best. Good teaching, and the
learning that comes with it, cannot be
legislated. And when measurement dis-
torts that teaching and learning it is our

responsibility
as educators to
name the prob-
lem.

S t u d e n t s
are more than
just data. All
the resources
that go into
evaluation are resources that we don’t
have to create schools that work. All the
money that flows into the hands of con-
sultants who claim to have fool-proof
methods for raising test scores is money
that we don’t have in budgets. In the end the
data will be manipulated to place blame, and
this will do little to create the kinds of schools
that our students deserve.

The factory schools of the 1920s are
being replaced with a different kind of
factory school. In this new school the
conveyer belt brings us scripted curricu-
lum filled with Do Nows and Mini-Les-
sons and pacing guides. We are expected
to construct a human being that fits a
certain standard. This is not what I signed
up for 25 years ago. So don’t talk to me
about data. Talk to me about teaching and
learning. Let’s talk about taking care of
kids and not simply their test scores.
More complicated, not easily quantified.
But I’ll take that discussion over data
driven drivel any day.

Michael J. Maguire

Commentary: Michael J. Maguire
California Dreaming

This time of year, who doesn’t sing along with The
Mamas & The Papas? But since you’re reading the

Boston Union Teacher, odds are you are not a jet setter
who can leave the gray skies behind on a whim in search
of sand, surf and sun.

However, you can and should visit the websites of the
leading California newspapers. No, I’m not asking you to
become a masochist by looking at the daily weather
predictions. I am asking you to read and comment on
their editorial pages.

Early Editions

Before the Boston Globe changed its electronic for-
mat a couple of months ago, it used to put up its

editorial page around 10:00 p.m. That allowed me time
to check “tomorrow’s” editorials before I went to bed,
and it granted me the opportunity to be the first person
to comment on a story.

Being the first to comment on a story sometimes
means you can set the tone for the ensuing discussions.
Call it spin or re-direction, but early comments make
others think differently about an editorial, story, or
column.

We are educators, so let us educate the general public
on what a policy or proposal actually means to us in the
schools. We don’t need to be nasty or smarmy about it.
We just need to tell a fuller story than the ones often
presented in the papers.

Earlier Editions

Alas, the Globe now publishes its online editorial page
 after midnight; the Herald does so even later. But

there is a treasure trove of untouched pages just waiting
for your input; it’s called the Golden Coast.

When you log on to your computer on the East Coast,
it’s still the wee hours in California. Your 6:35 a.m.
comment here will be a 3:35 a.m. comment there. Odds
are that you will be the first person to correct any
misconceptions that might infect the minds of millions
of unsuspecting citizens.

Imagine the possibilities with thousands of us shap-
ing the thoughts of the left coast crowd. And shape their
attitudes we must.

Pop Culture

F rom Richard Nixon to Proposition 8, California is as
much a political hotbed as it is a cultural one. The

Hollywood sign may loom high in the hills but it’s the
ballot initiative process that casts the longest of shad-
ows.

Some say initiatives are a pure form of democracy.
But, as we are seeing with Stand For Children, initiatives
can be used by millionaires to further their political
agenda. We don’t have as much money as Stand (which
bragged about buying massive political influence in
Illinois in 2011), but we do have thousands of local, state,
and national members.

California is worthy of our focus due both to its time
zone and temperament. We can add our two cents
before we head off to school, and we can adjust the
political discourse of our nations’ largest state.

We want our brothers and sisters in CA to thrive.
Sadly, we wind up playing defense more often than not.
Imagine the horrors if the largest pension system in the
union is “reformed” or if public education becomes
privatized. We can’t ignore our own state nor should we
ignore our largest.

All Politics is Local

Tip O’Neill didn’t use the Internet, but his advise is still
applicable. While it would be nice to fly our to Cali for

a “research” trip, we can at the very least get to know
their local issues in our own home by reading the same
newspaper for weeks at a time.

The LA Times has a Hol-
lywood style website. The
Sacramento Bee buzzes
with legislative pollen. The
Cloverdale Reveille has a
folksy feel. Any one of these
would be a fine choice to
read, absorb, and then en-
gage. Get to know the is-
sues, and then weigh in on
them.

Write a letter to the edi-
tor or add your acquired
knowledge to the political
debate here. Either way,
you are keeping abreast of
current affairs and you
might affect positive
change.

Taking the Show
on the Road

F or extra credit, I
am also assign
ing to you the De-

troit Free Press. The 2012
AFT Convention will
take place in the Motor
City. Knowing the educational politics of Motown will be
key to persuading the local citizenry that what we sup-
port is also what they support. A conventioneer will gain
credibility and support by being able to converse intelli-
gently with local shopkeepers and pedestrians.

I started reading the Seattle Times prior to the 2010
AFT Convention. I got to know the local sports, cultural,
and political scene. I liken it to learning the language of
a country you visit. While no one expects a foreign
tourist to become fluent overnight, the locals like it when
you can engage in some basic pleasantries. It’s both
polite and political.

So let’s not “pretend to pray.” Let’s make educational
policies as “safe and warm” as we can, even if we’re not
in LA.

(Michael J. Maguire teaches Latin at Boston Latin
Academy.)

The Boston Teachers Union
Remembers the Life and Works of
Dr. Martin Luther King, Jr.
on the Occasion of his
Birthday!
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What Happens if There is No Heat in My Classroom?
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The contract is clear on this issue. “A
classroom will be closed when the tem-

perature falls below 600 F, or whenever the
temperature or climate becomes too oppres-
sive.”

Report and record the actual tempera-
ture in writing to the Principal, keeping a
copy yourself. The Principal must assign
your class to an available space that is
heated adequately as well as remedy the
heating problem in your classroom. Keep
a record or log of all of the days without
heat and the temperature in the room at
that time. The Principal should immedi-
ately report this in order to have the heat
restored. Teachers should file a Step 1
grievance with the Principal as well.

If the entire school falls below the
acceptable heat level, each building has
an alternate plan in case of emergency. If
the heating issue can’t be fixed quickly,
then the emergency plan for relocation
should be employed. The BTU members
at the affected school should file a Step 1
grievance at the school in addition. If the
entire school is without heat and it has
been reported to the School Department,
please contact the BTU office as well.

In addition to a primary
program area (PPA), do I also
have an active alternative
program area (APA) in BPS if I
have a current Mass. license on
file at Court Street in case I
want to transfer into a position
using that certification?

No. In addition to having an active
license in the subject area you are

currently teaching in aka your primary
program area (PPA), you must apply for
your other current licenses on file at Court
St. to become “active” in Boston. To do so,
you must fill out an ‘Application for Addi-
tional Program Area(s) in Boston Public
Schools’ Superintendent’s Circular [attach-
ment 1] of Human Resource
Superintendent’s Circular HRS-HS-7 “Staff-
ing, Reassignment and Hiring for School
Year 2112-2013’ which must be submit-
ted on or before January 15th. In order for
the active license to be considered an
APA in Boston, one of the following crite-
ria must be met, in addition to submitting
the afore mentioned application;

• Your state cert must be 5 years old or
less. This means you need to have
obtained it for the first time, not just
recertified it, within the last 5 years.

• Submit 15 course credits [grad or
undergrad] earned within the last 5
years, which are relevant to the cert
area.

• A mean score on the National Teach-
ers Exam earned within the last 10
years.

• Two years of teaching experience
within the last 10 years where you’ve
taught at least 50% of the week or
more all year in that subject area. In
order to verify this, you must obtain
and submit with the application, a
letter from your principal detailing
the specific years you taught the
subject area 50% of the week or more.

The contract reads, “Teachers may be
considered for transfer in any subject
area in which they recertify under the
1993 Massachusetts Educational Reform
Act, even if they do not hold an active
Boston Program Area; however; a schools
Personnel Subcommittee shall not be
required to select any such individual.”
Often, if a teacher applies to transfer in an
area that they do not hold a BPS APA, HR
will not forward the info to the school for
consideration.

Why do we have to jump through these
hoops if we have already recertified the
license, isn’t that redundant? In my opin-
ion, yes it is. This process is a hold-over
from long ago and far away, when Mass.
teachers were issued ‘licenses for life’. A
teacher could be certified in an area they
hadn’t taught in or taken course work for
in decades, and still be eligible to transfer

into teach that subject area. This APA
process was negotiated in order for the
BPS to ensure the teacher be ‘current’ in
the subject area in question. The BTU
attempted to negotiate elimination of this
arguably antiquated process this past year,
but the School Department wanted too
much in return for agreeing to do so
which would have further limited a teach-
ers flexibility and rights. We couldn’t settle
for that!

If I’m a permanent teacher,
can’t I voluntarily excess myself
from my building and go to the
‘Excess/Reassignment Pools’?

The contract reads, “No teacher may
voluntarily excess themselves with-

out the approval of the director of Human
Resources.” In order to attempt this, a
permanent teacher must fill out the form
‘Reassignment Request’ Superintendent’s
Circular [attachment 2] of Human Re-
source Superintendent’s Circular HRS-
HS-7 “Staffing, Reassignment and Hiring
for School Year 2112-2013’. The applica-
tion asks the teacher to return the form to
the Principal of their school. A teacher is
welcome to do so, however, in order to
ensure the application is received by the
deadline at Court Street, the teacher
should submit it directly to HR, as well as
the Principal.

If you are a permanent teacher at a
pilot school the contract reads, “Employ-
ees shall work at a pilot school on a
voluntary basis and may excess them-

selves at the end
of any school
year.” Pilot
school teachers
should also fill
out the volun-
tary reassign-
ment application and submit it directly to
HR. Permanent pilot school teachers do
not need approval from HR or their Prin-
cipal to excess themselves. The same is
true of permanent teachers in Turn Around,
In-district Charter, and Innovation schools
none of whom have attachment rights and
not only can excess themselves any given
year utilizing this form, but also can be
excessed by administration any year with
no reason required to be given.

What effect, does an
unsatisfactory evaluation have
on a teacher’s ability to transfer
or excess themselves?

The contract states, “Any teacher who
has received two interim overall unsat-

isfactory evaluations between September
and February of that year may be rejected
for transfer by the SSC Personnel Subcom-
mittee.” The operative word is may – it
does not prohibit the school-based SSC
from considering said candidate.

Another effect of an unsatisfactory
evaluation according to the contract is, “A
teacher receiving an overall annual perfor-
mance evaluation of unsatisfactory will
have no voluntary excessing rights for the
following school year.”
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❄Happy New Year

from the Boston Teachers Union!
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BTU Members Celebrate the Holidays
With Their Children!
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The Divisive ‘Other’
We Face in the

Teaching Profession

The Teaching Pulse: James Liou

Happy New Year! In the vein of start-
ing off 2012, I’d like to volunteer one

of my personal resolutions: to try and
break the automaticity of writing ‘2011’
on any writing surface, paper or other-
wise, by the end of the month. I’ll let you
know how it goes. (Riveting, isn’t it?)

Now let’s get to the good stuff.
For the last two column articles, I was

happy to present interview responses from
our union president Richard Stutman,
as well as forty-two year teaching veteran
Jerry Howland of Another Course to
College. I have another two, excellent
interview transcripts forthcoming as well,
one from a senior policy advisor to Secre-
tary Duncan and one from another
teacher-leader in BPS. Both had thought-
ful, provocative things to say. Definitely
stay tuned.

This month though, I wanted to spend
some time in consideration of the Other.

What do I mean by that?

Consider the multiplicity of the typi-
cal, practically pre-folded divisions

that can be named right off the bat in the
realm of public education. Younger teach-
ers and what they want, as opposed to
veteran teachers and what they want.
Traditional public schools versus charter
schools. Schools and students with good
test scores on one side, and schools and
students with poor test scores on the
other. Labor interests as represented by
the Boston Teachers Union, versus man-
agement interests as represented by the
Boston School District.

Lines drawn, sides identified and posi-
tions hardened.

And doesn’t the capital Other almost
bring alien-like beings to mind? It empha-
sizes a particularly formed set of opin-
ions, biases and positions with completely
oppositional characteristics – as if the
Other is a golem formed from an entirely
different river’s clay. (That one is inspired
from Michael Chabon’s excellent book,
The Amazing Adventures of Kavalier and
Clay. Do check it out).

The Other, in other words, is the result
of a kind of groupthink that’s substanti-
ated, and then perpetuated; it’s a way to
make sense of a complex environment.
We all do it. It’s about identity, about
orientation and even can stretch to moral
convictions of what is right and what is
wrong. Politics, anyone?

The problem, however, is the follow-
ing: while identifying Otherness can help
us begin to make sense of complexity, it
does very little to meaningfully resolve it
– or perhaps more accurately, to build (as
opposed to tear down) within that com-
plexity. Effective and meaningful change,
one that keeps students at the center of
the conversation, while also balancing
the needs and interests of multiple con-
stituencies, has to lie in the vast area
between the drawn lines of Otherness.

So what can we do about it?

It’s no secret that I’m a believer in col-
laboration, as both an operational tone

and strategy, to effectively improve our
work in our classrooms and schools – and
beyond that, in our school district and the
public education system at large.

I also know, like you certainly do, that
it’s a lot harder than it sounds. It’s not

simply a matter of scheduling an extended
group hug, after all (although I think that
would be something else to witness. Ev-
eryone put your arms around the person
next to you and smile! Squeeze gently! Do it
again!). And just consider the complica-
tions and mistrust that always swirl around
education policy concerns, in particular
the translation of education policy to its
often-unsteady manifestation on the
‘shores of our classrooms.’

I do want to suggest, however, that
positive momentum builds off of small,
core successes and exemplars. And that
if we as teaching professionals want a
place at the decision-making tables, our
union itself needs to reflect collaborative,
barrier-reducing approaches as central to
the professional organization. There are
potent opportunities for our union to make
collaboration around teaching and learn-
ing a true hallmark of our work together
– collaboration that involves, and even
depends on, participation from and part-
nership between all teachers, new and
veteran.

BPS teacher Robert Tobio of the Mary
Lyon pilot school and Bill Madden-
Fuoco of the Urban Science Academy
suggested the same in their Diary of a
New Teacher articles from the AFT Advo-
cate earlier this year. Reflecting on his
initial mistrust of the union, Robert con-
cluded with the following:

…We have a responsibility to our stu-
dents. I still believe education is the single
most important variable in many kids’
lives. But now I believe in being part of the
union union, not just in name but also in
action. We need to support each other and
to push each other. We don’t need public
outcry or district evaluations to improve.
We need to share our successes with our
colleagues and to improve our weaknesses
by learning from colleagues. Every teacher
has something to offer and every teacher
can improve. We need to continue to im-
prove, as a strong union of professionals.

We are part of a union, we benefit from
our fellow union members, and we need
to ask if they are benefiting from us.

Compelling, isn’t it? What opportuni-
ties and structures can our union create
to facilitate this type of sharing and learn-
ing within our schools, and between them,
across the city?

I, for example, would love to hear how
Bill is doing with vocabulary instruction
improvements that he referred to in his
own article, and his newly-adopted
‘Flagged for Success’ experimentation
related to student data and strategic inter-
vention.

 In language, in structure and deed,
let’s do something to address one of the core
questions of this Teaching Pulse forum:

How can we build membership interest,
involvement and investment in the Boston
Teachers Union as an organization fo-
cused on teaching and learning in the
classroom?

As Bill similarly ended his own written
reflections, Let’s talk about that.

As always, please consider visiting the
online forum at www.theteachingpulse.org
to offer your reactions, thoughts and sug-
gestions. All the best and here’s to a great
beginning of 2011… er, 2012.

(James Liou is a Peer Assistant in the
Boston Public Schools.)
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Agroup of 18 Massachusetts teachers,
 and University of Massachusetts,

Boston professors, spent approximately

ten whirlwind days visiting schools in
China, meeting students, talking to and
hearing from educators and education
leaders and attending the International
Summit for New Education Conference
in Shanghai, Beijing and Chengdou to
which we were all invited guests and
participants.

The majority of educators and admin-
istrators represented Boston Public
Schools, this including myself, and fellow
NTD Alicia Carroll. As we began the
journey, my thoughts clustered around
our groups mission to enlighten our Chi-
nese counterparts on methods of inspir-
ing democracy, innovation and creativity
in their classrooms. However, it didn’t
take long after arrival to gain concrete
awareness of the quiet revolution occur-
ring in Chinese education. This aware-
ness evolved through the many school
visits and interactions with our Chinese
counterparts, and policy makers, includ-
ing Professor Zhu Yongxin (Leader of
New Reform Movement).

China’s Education Reform
Movement

New Reform began in China approxi-
mately 15 years ago in 1996, and

according to Chinese scholars, China
presently has 1,642 experimental zones
where New Education Reform is occur-
ring, with 40-50 % of students in the same
grade feeling the effects of this change.
New Reform is the Chinese government’s
8th major initiative in Chinese history, and
is evident in their two-pronged approach:
(1) New Basic Education and (2) New
Education Experiment. Each experimen-
tal school is permitted to have has it’s own
distinct roles and characteristics. New
Basic allows for the general public and
allows professors to take charge, while
new experiment encourages network in-
teraction, open democracy, academic
spirit and common development of teach-
ers and students.

A process of decentralization in plan-
ning curricula is occurring within the
Chinese educational system through new

Boston Educators Attend New Education Conference
in Beijing, China

reform efforts, and more power is being
delegated to local school districts and
universities; however the overall system

of education re-
mains top down
with the Chinese
government di-
rectly controlling
74 main universi-
ties. As such, this
may impact local
school districts, by
impeding the cre-
ativity and innova-
tion in curriculum
and instruction
sought by Experi-
mental schools.

New Reform Schools we visited
in Shanghai and Beijing

It was our good fortune to visit a few of
these top Experimental schools such

as the South campus of the Hutang Cen-
tral Primary School and the Hutang Ex-
perimental School in Shanghai and Beijing
No. 2 School and Taiyan–Jiashelu Pri-
mary School in Beijing. Our Massachu-
setts group of educators was privy to
observing firsthand this movement be-
ing nurtured. An initial stark observation
is that Chinese policy makers funding of
these public experimental schools pro-
duced some amazing modern facilities
that rival most of our public schools and
even independent schools in the US.
Unfortunately, in comparison the major-
ity of our urban public schools are not of

the same the modern structural standards
of the schools visited.

On a purely visual level, a reoccurring
theme of creativity was present through-
out all the schools visited through numer-
ous examples of student artwork. This
fostering of a creative climate focuses on
harmony between nature and education.
For example at the Hutang Elementary
School, there was an entire glass encased
classroom built to reflect a Disney-like
indoor forest representing what children

might see in nature, following a
constructivist model where students de-
velop knowledge by making meaning of
the representations in this room. At the
Hutang Experimental Exam School, cre-
ativity is the focus at in an elaborate end of
the year art festival where parents partici-
pate and have a history of strong involve-
ment with the school, particularly through
this event. At Hutang we also met stu-

dents, examined student work and saw
entire classrooms abounding in artifacts
that honor both teaching and learning, in-
cluding historical collections of student and
teacher artwork, notebooks and related
teaching and learning paraphernalia.

At Beijing No. 2 High School, demo-
cratic principles are reflected in frequent

debate forums where topics are discussed
and debated between students and teach-
ers.

Many mottos and symbols are written
around the walls of each school that re-
vere moral values. There is also the use of
reflective student-parent-teacher re-
sponse journals, as a space where teach-
ers, students and sometimes parents en-
gage in reflective dialogue on student
needs, questions, expectations and

progress. There is also a daily recitation
practice with reading and reflective writ-
ing which is done in of the Elementary
grades and is known as the Caterpillar
and Butterfly curriculum. At Beijing No.2
School teachers are experimenting with
integrating curriculum. There we listened
to a presentation by a team of teachers at
on an integrated curriculum unit on the
Forbidden City. The unit incorporated

aspects of science, history, art, math, read-
ing and writing. Students were expected
to create a screenplay to demonstrate the
transportation of trees and street map-
ping, indicating activities geared toward
inquiry and developing pupils’ talents and
creativity.

Overtly, the appearance of the Experi-
mental schools appear to fully represent
New Education’s emphasis on creativity
by improving the spiritual mind of human
beings. In addition to our visit and obser-
vation notes, our group read numerous
articles on the topic of educational change
in China and the US, held discussions
amongst ourselves and asked questions
to our hosts, and made several discover-
ies. One of which is about curricula: local
school districts are responsible for ap-
proximately10% of the curriculum, while
90 % is directed by the central govern-
ment. I contemplated how this might
impact on our Chinese counterparts? Did
they feel pressure in terms of having to
meet both the national curriculum expec-
tations and New Reform curriculum ex-
pectations?

How is New Reform focusing
on creativity and innovation
in combination with mastery
teaching learning?

The evidence we gathered indicates
that Chinese educators are making

strides toward creativity and innovation
in curriculum and instructional practice,
with the majority of overt evidence in
student artwork, music programs, sports

Dr. Wenfan Yan, Mr. Josheng Li, Dr. Julie Panshamsingh-Barakat and
BPS Principal Tamara Blake.

Chinese Teaching Counterparts.

Confucian principles are prominently displayed at New Reform.

Watching a basketball game at New Reform High School.

L to R – Mary Mitchell from the Lynn Public Schools, and from Boston Daiwaittie Balgobin,
Alicia Carroll and Dr. Julie Panshamsingh-Barakat.
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programs and the creative climate
imbued within the educational struc-
tures at each school. We also learned
that New Reform Schools have an
extended learning day by about 2
hours. As a result students and
teachers are stretched for time and
although everyone enjoys and be-
lieves in New Reform goals and
programs, they too feel over-
whelmed by the expectations of
these schools. Many parents ex-
pressed their identification with
American writer Amy Chua of Ti-
ger Mom fame and feel enormous
pressure to have their children be
academically successful, while chil-
dren are exhausted with the addi-
tional classes they must take in or-
der to pass benchmark exams.

The International Summit for
New Education 2011 was a gala af-
fair held in Shanghai attended by over by

hundreds of educators with smaller con-
ferences in Chengdou and Beijing.

The University group was divided into
two sections of an administrator group
led by Dr. Jack Leonard and a teacher
group led by myself. I introduced our
group and provided some background
and history of Boston Public Schools and
had the opportunity to share our Dimen-
sions of Effective Teaching. Afterwards,
six teachers presented their individual
projects to showcase how we foster de-
mocracy, creativity and innovation in our

Green forest classroom.

classrooms. NTD Alicia Carroll pre-

sented her project on Integrated Curricu-
lum, Malindi’s Journey, I presented a

collaborative inquiry project using art to
extend writing stamina and other topics
covered by BPS teachers on the panel
included Math and the Common Core
presented by Daiwaittee Balgobin of
the Timilty Middle School and James
Lane of Boston Latin School. All presen-
tations were well received and in particu-
lar that of NTD Alicia Carroll as Inte-
grated Curriculum is currently a hot topic
in China.

The entire UMass Cohort.

Alicia Carroll and Daiwaittee Balgobin  of BPS observe a New Reform Elementary School
classroom.

Our meeting with Mr. Josheng
Li (Executive President of
China Education Daily)

Our final group meeting with Mr.
Josheng Li was informative as he

summarized the efforts of New Reform,
and was somewhat critical of urban Ameri-
can education. During this meeting, we
had an opportunity to ask questions, and
I inquired about the schools and students
that we did not see on this trip: urban
migrant children and whether these popu-
lations receive a new reform focused edu-
cation? Mr. Li’s response was, “We can-
not use American key to open Chinese
door.” In essence I agree with Mr. Li that
we cannot make parallelisms between
education in China and American educa-
tion based on the schools and populations
we visited on this trip. We have a myriad
of variables to address in our classrooms,
which were absent in the schools, and
populations that we visited in China. How-
ever, I do believe a relevant learning for
American educators is that we can tap on
some of what works from our Chinese
counterparts and make innovations to
our curriculum and instructional prac-

tices. After the return to Boston and re-
flection on our trip, I dare refer to Mr. Li’s
statement and respond: “We cannot use a
Chinese key to open an American door,
but we can use it to weaken the lock.”

As we all know we are in a race to the
top that is mostly fueled by the need to
meet international standards. This is evi-
denced by the Massachusetts core stan-
dards in Math and English, which are
aligned with international standards.
Unlike the general perception that the
Chinese are solely focused on tests cores,
our progressive Chinese counterparts
recognize the importance of stressing
standards while promoting moral educa-
tion, innovation and creativity. I propose
that as we strengthen standards, we up-
hold the overall premise of Boston’s Di-
mensions of Effective Teaching, and cel-
ebrate the original thinking our students
bring, due to the diversity and yes even
the adversity within our schools. It may
be that a focus on standards whilst pro-
moting the Arts and a climate of creativity
in schools is one way to secure our stu-
dents academic potential.

A Final Word

In Boston Public Schools, like many
 other urban schools in the United

States we face the challenge of educat-
ing diverse groups of students with
variables of race, disability, language
and class. Chinese New Reform
Schools are providing an avenue for
students to achieve their unique po-
tentials without the challenge of many
variables of diversity. My hope is that
the admirable work of New Reform
will be shared among the masses,
particularly the marginalized groups
of rural and urban migrant children
whose special schools we did not see
while on this trip.

(Submitted by New Teacher Devel-
oper Julie Panchamsingh-Barakat.)

Student work adorn the walls of New Reform Middle School.

At the New Reform Middle School with Keith Love
and Julie Panshamsingh-Barakat of BPS.
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Rapid
Response

Because It’s Good Politics:
Angela Cristiani

Angela Cristiani

Candidates say public education is a
 “top priority.” The translation is

simple, public education is political.
Messaging is a

key component in
every political cam-
paign. Media moni-
toring and rapid re-
sponse is common
place in all political
campaigns. Know-
ing that public edu-
cation is a political
issue, the BTU is es-
tablishing a Rapid
Response Team.
Proactive preparation and response. Cut-
ting edge? Yes. Needed? Absolutely.

Why a Rapid Response Team? Simple.
Education is more than sound bites. Teach-
ers are the best advocates for education.
Teachers are the best advocates for their
students. Teachers know the facts. Keep-
ing that in mind, is there any question that
a team of teachers can positively and cor-
rectly get the word out? Of course they can!

The BTU Rapid Response Team is grass
roots and changes conversation. Strategy,
outreach, and response. All synonymous.
All political. Our Rapid Response Team is
different from others, though… it is com-
promised of real people using real names.
No pseudonyms.

The breakdown for Rapid Response in-
cludes, but is not limited to, the following
individual teams…Letter to the Editor
Team, Radio/Talk Show Call-In Team,
Online Article/Comment Posting Team,
and Social Media/Blogging (Twitter,
Facebook, Linked-In, etc.). Regular infor-
mational updates with talking points and
messaging on federal, statewide, and local
issues that impact teaching, public educa-
tion, and the students with whom we work
will be provided regularly to Rapid Re-
sponse Team members.

When advocacy is needed for key politi-
cal issues on those occasions when the
BTU receives little notice of a legislative
hearing or vote, members of the Rapid
Response Team will be notified.

The goal is proactive communication
allowing for open, honest, and direct com-
munication. Most significantly, BTU mem-
bers are helping shape the message in an
authentic, candid way. Teachers are doing
what they do best, teaching…only they are
teaching beyond the traditional classroom
setting.

Think of the Facebook page you already
have or the Twitter account you might
have thought of setting up. So many of you
are writing letters to the editor and re-
sponding on blogs or online to articles
you’ve read in the Boston Globe or the
Boston Herald. It is time to coordinate our
efforts and unite. As they say, there is
power in numbers.

With the Stand for Children ballot initia-
tive on the horizon, now is the time to
mobilize and activate the BTU Rapid Re-
sponse Team. Public education and our
students need our advocacy now more
than ever.

Recruitment for The BTU Rapid Re-
sponse Team is ongoing. Your help is
needed! Contact Angela Cristiani at the
BTU office or at acristiani@btu.org and
become involved!

We are teachers who make a difference
in the lives of children every day. It is time
for real conversation about the best in
public education. Talk to Teachers!

Stand for Children Ballot Initiative: Harmful to Students, Unfair to Teachers
At the heart of being a teacher is being an advocate for children. In partnership with parents and the entire
school team, teachers work tirelessly to ensure that students get the support and resources they need to be
successful in school and life.

Unfortunately, an organization called Stand for Children (SFC) has filed an initiative petition that would
dramatically diminish the professional voice of teachers in schools. The initiative is likely to appear on the
Nov. 2012 ballot.

Stand for Children claims that the initiative will “promote excellence in public schools,” but a closer
examination shows that it will have the opposite effect: It could drive great teachers from the classroom
and will silence teacher voices at the expense of children.

The initiative could drive great teachers out of the classroom.

• The SFC initiative would change current law so that an experienced teacher who loses his or her
job because of a school closing, layoff, or program/position cut would lose all rights to another job
in the district.

• Under the proposed initiative, the displaced teacher could enter a new school only if the principal
in the new school “agree(s) to the hiring and assignment.”1

• The above is true even for teachers with outstanding track records and multiple years of strong
evaluations.

The initiative would tie key layoff and personnel decisions to a brand-new, yet-to-be-tested
evaluation system, robbing teachers of due process rights along the way.

• The initiative would change current state law so that, in cases of layoffs or program/budget cuts,
decisions about which teachers go and stay would be primarily determined by evaluation ratings.2

• This change would come at a time when the state is rolling out brand-new and untested teacher
evaluation regulations. For this and other reasons, Mass. Secretary of Education Paul Reville has
said the ballot initiative “is not well timed” and “would not be helpful to our efforts to improve
evaluation and execute a variety of other educational reforms.”3

• The new regulations require that teachers receive one of four ratings for overall performance:
exemplary, proficient, needs improvement, or unsatisfactory.4

• Therefore, under the initiative, a teacher with 25 years of experience who is rated “proficient”
could be let go ahead of a two-year teacher who is rated “exemplary,” even though the difference
between proficient and exemplary may be miniscule.

• What’s more, the initiative gives a teacher little or no ability to appeal a rating,5 and no ability to
appeal a layoff decision. This means that, in cases of staff reductions or school reorganizations, a
teacher could be effectively terminated based on alleged performance flaws—even minor ones
that the teacher has no opportunity to dispute or rectify.

The initiative, by removing due process rights, would severely restrict teachers’ power to advocate
for children and better school policies.

• Current workplace protections – including the requirement that an employer show “just cause”
before terminating an experienced teacher – exist so that teachers can advocate for educational
quality without fear of retribution.

• But, under the SFC initiative, one not-quite-perfect evaluation – which the teacher has no right to
challenge – could cost an experienced, high-quality teacher his or her job in cases of staff
reductions or school reorganizations.

• Removing due process for teachers in this manner would have a chilling effect. It would rob
teachers of their power to speak their minds freely, since doing so might result in a lower
performance rating and a greater risk of job loss.

• Particularly vulnerable might be higher-paid teachers, teachers with health issues, teachers with
family obligations, outspoken teachers, or politically active teachers.

The initiative would severely limit teacher voice in the design of evaluation systems.

• The SFC initiative would drastically roll back teacher bargaining rights, allowing school
committees to ultimately impose on teachers a non-bargained evaluation system.6

• Thus, the initiative would attach huge stakes to evaluation ratings while removing the right of
teachers to have a guaranteed role in evaluation system design.

• Imposing a teacher evaluation system would not only be unfair and top-down; it would likely rule
out peer assistance and review (PAR) and other innovative approaches to evaluation that
emphasize support and improvement, not “gotcha.”

• Teachers and their unions want rigorous and meaningful evaluation systems, but should also have
a say in their design.

1 See Section 9 of the initiative. The full text of the initiative is available at:
http://www.mass.gov/ago/docs/government/2011-petitions/11-20.pdf.

2 See Section 5 of the initiative.
3 E-mail from Secretary Reville to the Working Group for Educator Excellence, Nov. 19, 2011
4 Read the full regulations at http://www.doe.mass.edu/lawsregs/603cmr35.html.
5 Section 2 of the initiative provides a limited re-evaluation process solely for teachers rated unsatisfactory; final decisions lie with the

superintendent. No appeals are permitted for teachers rated proficient or needs improvement.
6 See Section 2 of the initiative.
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When you retire, you are no longer a member of the
Union because you no longer pay dues. And, you
are no longer a member of the Health and Wel-
fare Fund, which means you no longer have
dental coverage and eyeglass coverage.

If you wish to continue your connection to the
union, you can join the Retired Teachers Chapter
(RTC). The dues will be taken from your retirement
check each month ($5 for teachers, $2.50 for paras).

The RTC offers a dental insurance benefit to its members for a fee each
month. Our Dental Plan covers members only and their spouse. You can
also avail yourself of COBRA coverage through Health and Welfare for 18
months after retiring. For info on COBRA call 1-617-288-0500.

FILL IN THE COUPON AND RETURN TO THE RTC TO RECEIVE A
PACKET OF INFORMATION ON THE RTC, Hopefully, after reading the
info, you will fill in the blue card and return it to us.

(Eileen Ganley is RTC Membership Chairperson.)

INFORMATION FOR NEW RETIREES

Complete the information below and we will send you the application form.

Name ______________________________________________________________

Address _____________________________________________________________

City/Town/State/Zip ___________________________________________________

Email _______________________________________________________________

Telephone ___________________________________________________________

Circle your previous position:         Teacher          Paraprofessional

Send this form to: BTU-RTC, 180 Mount Vernon Street, Dorchester, MA 02125

RTC Executive Board Minutes • November 7, 2011

Pension and Health Insurance Changes

Members present: Anne Broder;
Anne-Marie Aducci, Treasurer; Larry
Connolly; David Donovan, Chairman;
Mary Cahalane; Paul Tenney; Phil Fasano;
Eileen Ganley; Donna Cooley-Hilton;
Ruthanne Kennedy; Linda McNamee;
Marilyn Marion, Secretary; and Leonard
Miraglia, Vice Chairman.

Excused: Sandy Carle, Martha Cot-
ton, Mary Jo Murphy.

Meeting called to order by the chair-
man at 10:25 a.m.

Officers
Secretary: Minutes were read and

accepted with corrections noted.
Treasurer: Report was given and ac-

cepted.
Chairman: Issue of commercial items

being sold by one of the crafters was
discussed. Crafter tables need to be crafts
only and not commercial items being
sold. This would be referred to the craft
table event chairperson.

The Chairman isn’t able to drive be-
cause of an injury occurred this summer.
He is making provisions for transporta-
tion to and from the BTU. He will make
every effort to be at the BTU on his
assigned days. Report Accepted.

Vice Chairman: Four new Delta mem-
bers. New applications can be filled out;
however, they will not take effect until
January 2012. Report Accepted.

Committees
Benefits: Information on eyeglasses

and updates will be on the RTC link on the
BTU website.

Remembrance: Six cards were sent.
Report accepted.

Scholarship: No report.
Social: 642 were served at this year’s

luncheon and 99 roses were given. The
poor quality of the audio system was
discussed and some suggestions were
raised.

The committee congratulated the
members of the social committee for a job
well done. The spring luncheon will take
place on Tuesday, May 22, 2012. Report
Accepted.

Travel: The planned trips for this year
are completed. The committee will meet
with Yankee Travel in December to plan
for 2012. There are three Collette trips
planned:

• Southern Charm (Charleston, Sa-
vannah and Jekyll Island). April 15-21.

• Mackinac Island, September 23-
October 1.

• South Dakota - The Black Hills,
Badlands and Mt. Rushmore, October 2-
8.

Requests for brochures can be made
by calling the BTU/RTC on Wednesday
or Thursday morning. Report Accepted.

Legislative: The pending pension
reform legislation only affects newly
hired employees. Legislation not too fa-
vorable as it severely reduces pension
benefits for new hires. Committee dis-
cussed ideas for lobbying efforts for com-
ing year. The consensus was to wait to see
what develops on Beacon Hill after the
New Year to determine most productive
course of action to take. We still need to
monitor other bills which may affect the
COLA base. Report Accepted.

Data Processing: Co-chair thanks
Bonnie for her dedicated service and he

looks forward to working with Martha
Cotton. Report Accepted.

Membership: There are 2813 mem-
bers and several are pending. Report Ac-
cepted.

Old Business: It was agreed that

Christmas gifts for the BTU secretaries
will be in order.

New Business: None.
Meeting adjourned at 12 noon.

Respectfully submitted,
Marilyn F. Marion, Secretary

By Sandra M. Carle and
Lawrence J. Connolly,

RTC Legislative Committee Co-Chairs

Pensions

Recent changes in public pensions,
 for the most part, have a negative

impact on public employees. For example,
where as a current employee retiring at
age 60 after 30 years of service would
receive 60% of the average of his/her
highest 3 consecutive years, new hires
will only receive 43.5% of the highest 5
consecutive years. This means the factor
of 1.45% per year instead of 2.0% per year
reduces the pension by 16.5% and the use
of 5 years chops another æ of 1% off the
pension for a loss of 17.25%. Again, this
does not affect anyone currently em-
ployed.

The law also increased the COLA base
for state pension systems retirees to
$13,000 from $12,000. It excludes mu-
nicipal retirement system retirees since
legislation passed last year allowing such
systems to increase the base up to $16,000.
Boston teachers and all City employees
are in the “municipal” State Boston Re-
tirement System which last year by a 3-2
vote refused to increase the base. Many
other “municipal” retirement boards did
increase the COLA base for their employ-
ees last year.

This law did have two good provisions.
One allows persons who retired prior to
September 1, 2000 to buy back up to 4
years of unpaid maternity leave taken
before 1975. A second provision, which
we fought to achieve, increases the mini-
mum pension from $10,000 to $15,000 for
those who retired after 25 years of ser-
vice.

Health Insurance

Despite a full frontal attack on health
insurance benefits, the coalition of

City unions was able to work out a deal
which, except for a minor increase in
premiums, preserved our health insur-
ance benefits. Thankfully, retiree ben-
efits were well preserved in this coalition
bargaining, which runs until 2015. The
battle begins all over again then!

The major change in the health insur-
ance package is the new state law requir-
ing ALL Medicare eligible employees to
enroll in Medicare as their primary health
carrier. The City will then provide a supple-
ment known as a Medicare Supplement
or Medicare Advantage Plan which pays
charges not covered by Medicare A or B.
The cost to the retiree for Medicare A and
B plus the Medicare Supplement is usu-
ally somewhat less than similar stand
alone plans. (Those who use Medicare
and the Master Medical Carve Out actu-

ally pay over 50% less for identical cover-
age than they would pay if Master Medi-
cal was still available as a stand alone
plan.) Two cautions as you pick plans –
(a) different Medicare Supplements have
varying drug and physician co-pays and
(b) Medicare Advantage Plans may have
a limited physician and hospital network
so choose carefully based on your medi-
cal needs.

By the time you receive this issue of
the Boston Union Teacher, you should
have already received notification from
the City of Boston of scheduled work-
shops on these changes. The dates are
January 12, 2012 and January 24, 2012
from 10-1 at the BTU. If you are Medicare
eligible you should plan to attend one of
these workshops as you will have to join
Medicare or you may find yourself with-
out health insurance. If you are currently
enrolled in Medicare and enrolled in one
of the City Medicare plans, you probably
will not have to do anything as you are
already compliant with the new regula-
tions. However, read all letters from the
City Health Benefits Office carefully to
protect yourself.

If you are 65 or over and not
Medicare eligible you must follow the
directions in the letter sent out to you
from the City. You must visit your
local Social Security Administration
Office and have them fill out the
Medicare Health Insurance Informa-
tion Form that has been sent to you
and return it to the Health Benefits
Office at City Hall. All questions
should be directed to the Health
Benefits Office, Room 807, Boston
City Hall, 617-635-4570 and not to
the BTU. This is your sole responsi-
bility.

The Medicare Open Enrollment date
is different than the Health Insurance
Open Enrollment date. If you do not en-
roll in Medicare in the 3 months prior to

the month of your 65th birthday or 3
months after the month of your 65th birth-
day, you can only enroll during the Open
Enrollment period – usually January 1 to
March 31 for coverage effective July 1st of
that year. There are exceptions-such as
persons still covered under a group policy
as a result of current employment – but
there are few. If you miss the Open Enroll-
ment period, it will take an act of Con-
gress to get you enrolled before the next
Open Enrollment period!

A final note on Medicare, not everyone
pays the same Medicare premium. As a
function of the “hold harmless” provi-
sion, the base premium this year varied
depending on whether you enrolled prior
to 2010, during 2010, or during 2011.
Also, for those enrolled prior to 2011 but
paying the premium directly because they
receive too little a Social Security benefit,
the “hold harmless” clause does not ap-
ply and they paid the higher 2011 pre-
mium. Additionally, those who have an
income of over $85,000 ($170,000 for a
couple) pay premiums of over $150 to
$350 per month. The City of Boston
reimburses 50% of the Medicare pre-
mium you pay regardless of the amount.
However, it does not know you pay
more than the base amount unless you
notify Group Insurance, and automati-
cally reimburses you for 50% of the base
premium. To get full reimbursement,
call Group Insurance at 617-635-4570
and ask specifically for Diane. She will
put you on the list for receiving the form
for the full 50% reimbursement of the
higher premium each January. You
must complete the form and send a
copy of the Form 1099 SSA (if any part
of the premium is withheld) and/or a
copy of the bills you receive from Social
Security showing the amounts due for
Medicare. Then in July you will receive
the full 50% reimbursement for premi-
ums paid in the previous year.

The eyeglass benefit will consist of one complete pair of single vision or
     bifocal eyeglasses. The standard category of frames is available in this
program at no cost to the members. Effective January 1, 2012 the benefit will
include designer Metal frames at no cost to the member. The co-payment for
Premier frames ($40.00) will still be in effect. All lens enhancement options that
are available to Teachers and Paraprofessionals, are available to RTC members,
with a co-payment for the upgrade items.

Retired Teachers:
Updated Eyeglass Benefit
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Commentary: John Enright
Personal Ads to Add Personnel

Several months ago Richard Stutman
 brought to our attention a situation

where a principal actually placed an ad-
vertisement on Craigslist for a teacher.
While this approach may seem shocking
to many of us it is not the only means that
have been employed as a method of find-
ing what they consider the ideal candi-
date. Most of us are aware of the Teach
for America program (or “Teach for
Awhile” as Mr. Stutman refers to it.) TFA
is a national organization that recruits its
members from the private sector, gives
them a full five weeks of training, and then
places them in a low-income setting where
this magical approach to education is
expected to flourish and serve as an ex-
ample of how things need to be done.
Although five weeks of preparation may
seem scant compared to what many of us
were required to complete TFA does ex-
pect these new recruits to make a whole
two-year commitment to their new pro-
fession. After all, once you’ve success-
fully ferreted out the best and the bright-
est and spent 25 days training them two
years is not much to ask in return.

Recently, TFA received $100 million in
federal and private grants for their efforts
in supplying some of the nation’s schools
with new recruits and has become a ma-
jor headhunter for teachers. So it is im-
portant that we take a closer look at their
organization. When you peruse the TFA
website and read the blurbs about the
management team you see very little re-
garding their collective teaching experi-
ence. Most of this cast seems to have cut
its professional teeth in the private sector
before sliding over to public education.
And when we consider the bang-up job
that many of our corporate and financial
leaders have done with our current
economy it’s easier to understand why
they feel a compulsion to want to work
this side of the aisle and show off their
expertise.

More importantly, they seem intent on
bringing a corporate approach to educa-
tion as a way to ensure greater success for
our students. But given the recent finan-
cial collapses of some of our major private
institutions it is extremely important that
we remain skeptical if not downright cyni-
cal. In one of the greatest mergers of
recent times TFA CEO Wendy Kopp
married Richard Barth, president and
CEO of the Knowledge Is Power Pro-
gram Foundation or KIPP which is
America’s largest network of charter
schools. Together it could be argued that
they are now engaged in an extreme
makeover or possibly a hostile takeover
of public education. Kopp, who created
TFA in 1989 as part of her undergraduate
thesis at Princeton University, has be-
come a political juggernaut garnering
money, support, and legislative clout from
the most powerful players on the national
scene.

It should be noted that TFA is not the
only organization that supplies schools
with teachers. There are many other pri-
vate companies that provide schools with
personnel. For example, USA Employ-
ment is a privately run business that
places individuals from other countries
into teaching positions throughout the
nation. Other companies operate quite
nefariously in their placement of teachers
and have acted more like educational
pimps rather than employment agents
for this profession. So, it is important that
they are all examined with intense scru-
tiny since many of them receive public
funding and claim to have the answer for
improving schools. This is not to say that
these firms and the school departments
they service are in bed together but they

do seem to know each other’s sleep num-
ber. And, if the school departments con-
tinue to look to outside agencies as their
new way of recruiting teachers then how
much longer until they start using the
Personals to find what they consider to be
the most promising candidates? Is it too
much of a stretch to think that Human
Resources would place some ads similar
to those below to broaden their search
even further?

★ ★ ★ ★ ★
Urban school district looking for short

term commitment from midcareer indi-
vidual. Enjoys long walks on the beach,
sunsets, and cafeteria food. Liking chil-
dren not a requirement.

★ ★ ★ ★ ★
Hi there Change-of Career Profes-

sional. Looking for a little excitement in
your life? Ever try the public sector? Call
me. You teach, I’ll watch. Results not
important. Must be credential free.

★ ★ ★ ★ ★
Urban school district seeks midcareer

individual. Not looking for long term com-
mitment. I’m not into head games (ex-
cept during contract negotiations). Help
me fill the void I’ve created in my life.

★ ★ ★ ★ ★
Old school system seeks new blood to

invigorate its quest for mediocrity. Are
you that person? Come on over and let’s
set the bar even lower!

★ ★ ★ ★ ★
Me: urban district, in transition, be-

tween relationships, noncommittal. You:
career in flux, commitment phobic, look-
ing for a change of scenery.

★ ★ ★ ★ ★
Do you dislike the arts and athletics as

much as I do? Call me. Let’s get middle
aged crazy together.

★ ★ ★ ★ ★
Frankly, I’m quite saddened by what I

see is happening to public education. As
someone who was fortunate to grow up in
an era where veteran teachers provided
the stability to our schools I find it appall-
ing to see it erode into a continuous turn-
stile of new faces intent on short-term
commitment. In my opinion it is ludicrous
to think that a two-year stint at teaching
will help close the achievement gap. Two
years is not enough! For god sakes it took
me that long just to get a key to the bath-
room. You simply need more time and
students need as much continuity as we
can give them and that means dedicated
professionals who intend to stick around
for a while. Considering that over the past
decade almost 60 percent of newly hired
educators leave within three years, it was
a good thing that President Obama did not
arrive at Tech Boston by helicopter when
he visited last year as it would have been
an embarrassing site to see several teach-
ers from that school clinging to the land-
ing skids hoping to be air lifted to away.

 Unfortunately, it is not hard to deci-
pher what this entire hiring policy is in-
tended to do: drive down the cost of edu-
cating students. And that means staffing
schools with less costly and experienced
educators. But will that make schools more
successful? Absolutely not! I challenge
anyone to show me a profession where
inexperience is more profoundly valued.
If you or one of your loved ones is facing
major surgery do you want to place your
trust in a doctor who hasn’t performed any
operations? Where else would an employer
say “Let’s review the resumes of all the
candidates and pick the one that’s blank.”
The old Catch 22 dilemma where you
need experience to get a job but can’t get

Boston Adult Technical Academy (BATA) got a lot greener on October 23rd

with the generous donation of eight trees by the Department of Conserva-
tion and Recreation (DCR)! Throughout the last three years, building represen-
tative Sean Hudson and BATA students have added flowerbeds, birdfeeders and
garden plots to the school grounds.

This addition is the single largest landscape improvement thus far on the
BATA campus, which is located in the former Pauline Shaw building on the
corner of Norfolk and Morton streets in Mattapan. Formerly, BATA was a night
school that operated out of Madison Park – the school serves a population of
approximately 280 nineteen to twenty-two year olds.

The tree species include one each of the following: American Sycamore,
White Dogwood, Beech, Red Oak, Silver Maple, Ginkgo, Eastern Redbud and
Norway Spruce. The planting was done to reinforce student learning on the
carbon cycle and photosynthesis in the Ecology unit. All five sections of Mr.
Hudson’s Biology class participated in the planting.

Beyond campus beautification, BATA will now enjoy improved air quality, a
reduction in water runoff and more food and shelter for animals. Recognition and

many thanks go out to Eric
Seaborn, the director of urban
forestry at the Department of Con-
servation and Recreation. To any
BPS faculty interested in obtaining
trees for a BPS campus, contact Eric at 617-626-1468, or eric.seaborn@state.ma.us.

experience without one has been re-
solved. Or at least the paradox has shifted.
The school department now wants you if
you don’t have any experience but wants
to get rid of you once you gain some. I
doubt that many of us would feel much
relief if we heard this after settling into
our seats, “Ladies and gentlemen wel-
come to American Airlines Flight 109.
This is your captain speaking and for
those of you new to flying welcome
aboard. This is my first time in an aircraft
as well. Now buckle your seatbelts and
let’s have some fun.”

However, we should not fall prey to
any struggle that pits old versus new. It’s
divisive. It is not only important to bring
in new people. It’s essential. All organiza-
tions need new members to remain in-
tact. They often bring fresh ideas and a
different approach with them. But this
isn’t about veteran teachers and those
new to the profession. Once again, it’s
finding a way to save a few bucks even at
the expense of the students we teach
and the motivation is fueled purely by
a financial bottom line. So, don’t allow
yourself to feel animosity towards oth-
ers who have joined our ranks and
have been trained through non-tradi-
tional methods. They are our col-
leagues and face the same problems
we do. Our beef should remain with
the organizations that place them and
who act as educational prophets when
actually they are more intent on seek-
ing a profit off the back of education.
Yet, if I ever hear any pilot announce that
it’s their first time in air I’m getting off any
way I can. Even if it means leaving my cell
phone on or setting my shoes on fire.

(John Enright teaches at Madison Park
Technical/Vocational High School.)

Hector Moreta (student), Eric Seaborn (Depart-
ment of Conservation & Recreation), Kenneth
Julmis (student)

A Tree Grows In Mattapan (Actually Eight Trees)
Thanks to the work of teachers and students at Boston Adult Technical Academy

Brian Barnes (student), Laurentino Gomes (student), Ondina Dasilva (student), Sean
Hudson (BIO teacher and BTU rep), Teresa Lewis (student) Eric Seaborn (Department
of Conservation and Recreation)

Ian Jarrett (student), Jesse Scott (U.S Forest Ser-
vice), Aline Valery (student)
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(Amika Kemmler Ernst is a recently retired BPS New Teacher Developer with extensive experience as a classroom
teacher, curriculum developer, and graphic artist. Her “We’re Learning Here” Project features images of everyday
learning in our public schools, along with the words of the students pictured. )

A project by Amika Kemmler Ernst, Ed.D.We’re Learning Here
Horace Mann School for the Deaf and Hard of Hearing

Thanks to an invitation from teacher Katy Burns, I
recently had the pleasure of taking learning photos at
the Horace Mann School for the Deaf and Hard of

Hearing (HMS) in Brighton. Founded in 1869, it is the oldest
public day school in the country serving this population. Its
specialized staff educates about 140 students, aged 3-22. The
school also has a Parent Infant Program that offers in-home
assistance to families during the critical first three years of a
child’s life.

A huge open space (used during indoor recess and for
large gatherings) welcomes pre-school/kindergarten stu-
dents and their families. Mini-posters outside every class-
room include a photo of the teacher, his/her name, and the
room number ~ something that would make any school more
welcoming! Classes are necessarily small and just about
everyone communicates in American Sign Language (ASL)
as well as orally. I was happy to learn how to greet and thank
people in sign as I visited classrooms with Lynda Sennott, one
of four full-time interpreters on staff.

Student activities are as varied as in any school: “listening”
to stories, working on math problems, taking tests, reviewing
homework, painting in art class, making posters about his-
torical figures, getting 1:1 assistance or conferencing. I ask
about students using their teachers’ first names and learn that
doing so is an element of Deaf Culture; each person has a
unique sign made (usually) from one’s initial and a personal

feature. I was impressed by the fluid, constant use of sign in
communicating everything from simple requests to complex
ideas. Students were clearly comfortable with both ways of
interacting.

I see Smartboards, computers, microphones, and other
adaptive technology in use in many classrooms. Vocational
training as well as college prep courses are available to high
school students. A fully equipped digital lab for the production
of documents, books, and posters is the pride and joy of teacher
Tom Lally, who developed a student-run document imaging
business called ScanWorks.

The Horace Mann School nurtures social/emotional needs
as well as academic achievement, creating a supportive and
healthy school climate. In the hallway my eyes are drawn to a
large sheet of chart paper entitled, “What do YOU do to calm
down and relieve stress?” Collaboratively created after an
unexpected loss, this is a living document to which teachers
and students continually add their ideas. As I leave the office,
I notice a small tree decorated for the holidays with student
photos glued onto paper “I love you” hand signs. I loved visiting
this school… please invite me to yours!

amika45@comcast.net

I was playing with Nicholas (Small). I am learning
how to sign and how to be a good friend.

– Bijoux Eaddy, K0

We were watching our teacher read/tell a story. Gabriela’s favorite is the one
about the turtle who wanted to fly like a bird or climb like a squirrel. Some people
like games more than stories, but everyone is learning how to sign. 

– Grade 2 students in Elsa Herrera’s ASL class: Javen Dias,
Ahmad Hasan, Gabriela Portillo, Stephanie Brandao
& Maya Payne (with student teacher Melissa Streed).

I was using our smart board to measure the angle
of a triangle. My teacher Charlotte [Corbett] was
helping me.  I’ve learned all about angles and how
to use a protractor.

– Kaysha Hernandez, Grade 5

I was taking a test in English class about when to use
“a” or “an”. I’ve learned that you use “an” if the next
word starts with a vowel, but you use “a” if it starts
with a consonant. We’re also learning how to write
with a topic sentence and then add supporting details.

– Leon Hairston, Grade 7

In this picture we were learning about decimals. We’ve learned how to convert
fractions into decimals. We’ve also learned new math vocabulary, like
“benchmarks,” which are common fractions that help us make comparisons.
It’s so fun learning all together in this class!

– Grade 6 Math with Rosanna Jones & Steve Weiner

I was doing “minute math” with Cliff (Furtado). This
year I’m learning how to multiply.

– Chloe Jean-Pierre, Grade 3

I’m working with shapes in math. I’ve learned that you
multiply to find areas and add to find perimeters.

– Chamely Flores, Grade 5

I was making student IDs in my Graphic Design class. I’ve been learning about
layout, developing design skills, and using Adobe InDesign. 

– Douglas Pizarro, Grade 12

I’m using my history textbook to correct the questions I
got wrong on a test. This year I’ve learned about people
who worked in textile factories in the 1800s. Women
and even little girls worked long hours for very little
pay, in crowded conditions with bad lighting. The
machines were dangerous but if you were injured, you
were fired. It was unfair! 

– Jalissa Felder, Grade 10

Brian (Gibson) and Rebecca (Hart) were explaining why
we would be looking at blood cells on a video instead
of a slide. We’ve been learning how a cell membrane
protects the cell. We also did an experiment to show
how certain substances add to or remove mass from an
egg cell.

– High School Biology Students, Grades 9/10
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BTU Celebrates the Holidays!BTU Celebrates the Holidays!

Photos by
Michael J. Maguire


