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Negotiations Around the Corner:
What We’re Doing to Get Ready

In January, the BTU membership will be 
presented with a package of proposed 

negotiating items submitted by our mem-
bers, vetted and prioritized by our Collec-
tive Bargaining Committee. The package as 
it will have been constructed will improve 
our schools, beneit our students, and fairly 
compensate our members. After the pack-
age is approved and/or tweaked by our 
membership, it will be delivered to the 
school district. The district will reciprocate 
by giving us their package, and we will sit 
down with them to bargain. Then the hard 
work begins and we’ll need your help. 

The proposed BTU package, which 
will be released online in December, will 
include many items. Here is a small sam-
pling: improvements in stafing in inclusion 
classrooms, a fairer and better system for 
deploying special education itinerant staff, 
cleaner & improved facilities, up-to-date 
technology for our classrooms, and com-
pensation items. To a great extent, almost 
anything we submit as a negotiating item 
costs money – and so we’ll be reminded.

Let me explain.
Obviously the wage package costs mon-

ey. But so do other items we’ll be seeking.
Adding a one-half time paraprofessional 

to a K2 class costs money. Providing a sub-
sidy for an MBTA pass for our staff costs 
money. Adding social workers to care for 
the social and emotional health of our stu-
dents costs money. Ditto for adding nurses 
and school psychologists. 

Insuring that all student bathrooms have 
a locking stall costs money. Getting pay 
equity for our members in autonomous 
schools, who currently get paid on a variety 
of pay scales, will take money. Providing 
more visual and performing arts in our 
schools – that, too, costs money. To some 
extent, anything that is added, anything that 
improves our schools, will require resourc-
es. And that’s what we will hear during 
negotiations: “We cannot afford it.”

Let’s ix our student bathrooms. 
“We cannot afford it.”
How about providing better equipment 

for OTs and PTs? 
“We cannot afford it,”
Let’s start with the givens: Money is 

always tight, especially in urban America. 
There is a potential, however, for more 
resources were our elected oficials bold 
enough: They could support the establish-
ment of a more effective taxation system. 
Then we could have more than enough dol-
lars lowing in. But even within the current 
tax structure, there is more money – the 
district just doesn’t spend wisely.

Look at the current school budget, as it 
is constructed.

The school district has chosen to use 
scarce BPS resources to pay for replace-
ment teachers for the current group of 
approximately 110 professionals who have 
been placed in positions of Suitable Pro-
fessional Capacity (SPC). Those in SPC 
have been assigned a variety of roles in 
the district, but not in fully budgeted posi-
tions, requiring the district to hire unneces-
sary replacements. Our SPC members are 
trained professionals, just as all of us are, 
and more than 2/3rds have been rated as 
proicient or exemplary. They’re where they 
are primarily because they were excessed 
for programmatic reasons. Some are the 
victims of being in schools that were closed 
or ‘turned around.’ As a result we have a 
surplus of educators without a irm ‘home.’ 
Hiring unneeded replacement teachers for 
them robs our district of valuable resources.

The district has opted to purchase 
replacement teachers – no one is compel-
ling it – in order to grant stafing autonomy 
to schools that have never even sought it. 
The cost of this ‘experiment’ is roughly 
$12M to $13M annually. That’s the one 
major reason “there’s no money.”

The district also spends untold mil-
lions on testing materials and so on. That’s 
another reason “there’s no money.”

These are each deliberate choices the 
district has decided to make. So when we 
hear in negotiations that “there’s no mon-
ey,” we’ll have an unambiguous response: 
There would be some money for added 
resources, supplies, nurses, and so on if the 
district would prioritize its budget differ-
ently.

There’d also be a LOT more money for 
the district if it would take a position against 
Commonwealth Charter expansion. These 
charters currently drain $121 Million from 
the school department’s budget.

Our negotiations begin the irst week in 
February and we have carved out ten ive-
hour bargaining sessions through the end of 
June. It’s possible but improbable that we’ll 
have an agreement by then. Both sides 
enter these negotiations with a real desire to 
make steady progress towards a resolution. 
We have no illusion that this will be easy, 
but we are committed to getting this done in 
a respectful and eficient manner.

Our package will be thoughtful and 
reasonable. We will have to prioritize our 
needs, and we have a ifty-member Col-

lective Bargaining Committee of member 
volunteers to help guide us through this 
process. We have also set up three com-
munity meetings to which we have invited 
parents, students, and interested observers 
to an open forum that has provided us input 
as to their desires in the collective bargain-
ing process. 

We will ask you for your support in a 
variety of ways to help us negotiate this 
package. We may ask you to wear a T-shirt 
or a button. We may ask you to attend a 
school committee meeting. We will engage 
you in the bargaining process. We need 
your efforts to negotiate a fair and reason-
able package.

At the end of the day, we are seeking a 
package that is good for schools, effective 
for students, and fair to our members. We 
are seeking nothing more, and intend to 
settle for nothing less. 

Thank you.

Open Postings, SPCs and Evaluation
By Patrick J.Connolly,

BTU Executive Vice President

After multiple days of hearings extending 
over a period of about ive months, the 

BTU and the BPS closed their presentations 
in the testimony phase of the Open Posting 
Arbitration. Oficials and staff of both the 
Boston Public Schools and the Boston Teach-
ers Union testiied and were cross-examined 
by BPS and BTU attorneys. The outcome 
of this case could potentially have a great 
impact on the transfer list and hiring process 
for the BPS and the BTU for the school year 
2016-2017. Attorneys on both received the 
transcripts of the proceedings and are writing 
their briefs for submission to the arbitrator. 
Upon receipt of their briefs the arbitrator will 
have at least a month to read, digest the infor-
mation presented and to render a decision. 
Hopefully there will be a decision favorable 
to the BTU and its members.

If the BTU prevails there might be more 
positions listed on the transfer list which is 
open only to internal candidates. This may 
assist individuals who are currently serv-
ing or may soon be working in a suitable 
professional capacity (SPC) position to 
obtain a permanent position of their own. 

The use of the Open Posting stipend greatly 
reduced the size and scope of the transfer 
list and made it more dificult for members 
to obtain a different position. Many teach-
ers who were excessed as schools closed or 
became Turnaround Schools were unable 
to obtain a position through the PTPP and 
were then assigned to a suitable profes-
sional capacity position with many being 
assigned as co-teachers. For many this was 
not a desirable outcome. Currently there 
are several educators who are serving in a 
suitable professional capacity for a second 
straight year. These teachers are wondering 

if and when they will again have their own 
class or program to teach.

Compounding the dificulties of this 
situation for some is the question of evalua-
tion. There are currently about one hundred 
educators who are rated as Needs Improve-
ment or Unsatisfactory. These teachers 
have a dificult path ahead of them as they 
struggle to meet prescriptions and goals 
decided by their evaluators. For those that 
are serving in a suitable professional capac-
ity it is even a more daunting task as they 
may be in a position serving as a support 
teacher or mainly doing substitute cover-
age. When the goals of an educator plan are 
based on the lessons of another educator it 
becomes very dificult to distinguish where 
one educator’s impact begins and another’s 
ends. Planning effective lessons is dificult 
enough and to have to work with another 
educator requires more time and consulta-
tion than normal. Planning for substitute 
coverage is even more dificult when an 
educator may not know ahead of time what 
their daily assignment may be. Being evalu-
ated in this situation creates a greater sense 
of pressure. Since for many the evaluation 
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By Mark Lonergan
and Anne Slater

It was the end of a busy, productive day 
at work, but I still had one more item 

on my to-do list. I had put it off hoping to 
ind a quiet space during work hours, but 
it was now 4:30 and I still hadn’t found 
that quiet moment. I’d already driven 
halfway home and knew that once I made 
it back to the house, I wouldn’t make the 
call. 

So I pulled into a parking lot, took a 
couple of deep breaths and picked up my 
phone. I remember feeling anxious as I 
dialed the numbers and then feeling an 
immediate sense of relief once the phone 
started to ring. Even before the conversa-
tion started, I knew I had gotten over the 
biggest hurdle. “Hello,” said the voice 
on the other end of the line, “This is the 
Employee Assistance Program.” With 
new conidence in my voice, I replied, “I 
think I need some help.”

Looking back, my problems were 
somewhat mundane: I was having trouble 
dealing with the challenges of being a 
busy father and husband while adjusting 
to the stresses of a new job and some 
uncertainty around budget cuts. The spe-
ciics aren’t as important as the anxiety 
I felt in having to do something I never 
ever like to do: asking for help. I’m not 
alone in this. In a New York Times article 
“Why Is Asking for Help So Dificult?” 
author Alina Tugend points out that, “In a 
society largely based on helping yourself 
–  just go to any bookstore or library and 
browse the voluminous self-help section 
– it may seem odd to promote the idea 
that we need to learn better ways to ask 
for and receive assistance.” 

Today we’re introducing a new col-
umn for the Boston Union Teacher, called 
“Peer to Peer.” The goal of this column 
is to create an open forum for educators 
to ask classroom-related questions and to 
share ideas, best practices and other use-
ful resources with each other. The column 
will be co-written by Mark Lonergan, a 
Consulting Teacher with the PAR pro-
gram, and Anne Slater, a Peer Assistant 
with the PA program. Most of our work is 
1-on-1 coaching with teachers, so we’re 
excited and nervous to put ourselves out 
there for a wider audience. 

PEER-to-PEER: Putting Yourself Out There
In planning this column, we’ve real-

ized how hard it is for all of us to put 
ourselves out there, both when it’s time 
to ask for support and when it’s time to 
say, “Hey, look at this cool thing that I’ve 
done.” Garret Keizer, author of Help: The 
Original Human Dilemma says, “There 
is an understandable fear that if you let 
your guard down, you’ll get hurt, or that 
this information you don’t know how to 
do will be used against you.”

Both of us work with teachers in 
need of support. Our two programs are 
designed to give individualized inten-
sive coaching to teachers who need to 
improve their evaluation rating and may 
also need to expand their teaching prac-
tices. For some, the most challenging part 
of the journey is taking that irst step for-
ward and asking for support. In her TED 
Talk “The Power of Vulnerability”, Brene 
Brown describes this as having “the cour-
age to be imperfect.” 

In an ideal world, we’d all have the 
courage to put ourselves out there to ask 
for help when we need it, but we often 
wait until a moment of crisis to step 
forward. M. Nora Klaver, author of May-
Day! Asking for Help in Times of Need 
sees procrastination as a big obstacle to 

seeking support. “Sometimes (people) sit 
on projects for weeks because they didn’t 
want to ask for help.” Likewise, in our 
work to support teachers, we’ve seen that 
it’s much easier to coach a teacher back 
towards proiciency if they’ve come for-
ward early on in the process, instead of 
waiting until the last minute.

We’ll be asking our colleagues in 
PA and PAR to contribute from time to 
time, but for this column to work, we’re 
also going to need you to put yourself 
out there. Maybe you’ll ask a question or 
suggest a topic. We’ll let the Employee 
Assistance Program (cityofboston.gov/
eap) help you with any of your personal 
problems, and use this space to address 
your professional dilemmas or areas 
where you’d like to improve your prac-
tice.

Or maybe you’ll volunteer to share a 
solution. At the end of each column, we’ll 
ask you to share a successful practice or 
useful resource. 

PA and PAR: What kinds of supports do we provide?

Even when you don’t need support, it 
can still be hard to put yourself out there. 
For our column next month, we’re hop-
ing to proile teachers who have found 
innovative ways to incorporate everyday 
technology into their classrooms. Maybe 
you’re using a cool new app to com-
municate with parents? Or maybe your 
students love a particular website that’s 
helping them learn? If so, it’s time to put 
yourself out there and toot your own horn. 

Email us at mlonergan@bostonpub-
licschools.org or aslater@bostonpublic-
schools.org and share your wisdom.

Resources/Links:
https://www.ted.com/speakers/brene_brown 
http://www.nytimes.com/2007/07/07/business/07shortcuts.html?pagewanted=all&_r=0
http://www.amazon.com/Help-The-Original-Human-Dilemma/dp/0060816147
http://www.amazon.com/Mayday-Asking-Help-Times-Need/dp/1576754510/ref=sr_1_2?s=books&ie=UTF8&qid=
     1444836652&sr=1-2&keywords=klaver+mayday 
http://www.theleaderoftomorrow.com/ask-for-help/

Five reasons we don’t ask 
for help when they need it
We don’t want to be seen as weak.
We don’t want to be rejected.
We don’t want to impose or be a
     burden on others.
We don’t want to be dependent
     or owe others.
We don’t feel worthy of help.

The RTC Executive Board voted to renew 
the contract with Delta Dental. The 

contract calls for an increase of 5%. This is 
considerably less than the increase sought 
by Delta. Beneits Committee Chair Wal-

ter Wood and BTU Secretary-Treasurer 
Charles Johnson used Segal Associates to 
assist in the contract renegotiations. Segal 
bargains with health care and insurance 
providers for unions in Massachusetts and 
is the consultant used when the BTU and 

Retired Teachers Chapter Renews Contract with Delta Dental
the other municipal unions negotiate with 
the city. While 5% may seem a stiff hike, 
the premiums for Delta Dental have not 
increased in three years.

 Retired teachers and paraprofessionals 
should check their retirement check stub in 
January when the rate increase will occur. 
If you are a subscriber to the insurance plan 
you should see the deduction under union 
dues. The deduction includes the RTC 
dues ($5 for teacher retirees and $2.50 for 

is done by Professional Growth Special-
ists there is no continuous sense of how an 
educator is performing. The Professional 
Growth Specialists only visit the school 
occasionally and do not view everyday 
performance. Educators who are currently 
serving in suitable professional capacity 
will need to apply for positions next spring 
as their current positions will not exist next 
year and they will be competing for posi-
tions again through the transfer list and the 
PTPP.

The BTU will continue to offer support 
to educators who are having issues with their 
evaluation. The workshops on evaluation 
will resume in January. By this time most 
will be receiving their Formative Assess-

ment and if any educators are rated Needs 
Improvement or Unsatisfactory they should 
reach out for assistance. The task of reach-
ing Proicient may require some assistance 
and members should be aware of assistance 
that is available. There is a Peer Assistance 
program to provide support and that can be 
accessed through My Learning Plan. There 
is the PAR Program which provides a route 
to an alternative assessment program. There 
is also a series of Evaluation workshops led 
by BTU colleagues which provide direct 
assistance to members and focuses on their 
individual prescriptions. Doing everything 
by yourself is dificult and unnecessary. 
There are resources available to assist you. 
Take advantage of them. 

Open Postings, SPCs and Evaluation…
continued from page 1

paraprofessionals) plus the premium cost 
of $50 for individual plans and $101 for 
family plans. Teachers should see a deduc-
tion of $55 for individual plans and $106 
for the family plan. The deduction for Para-
professionals will be $52.50 for the family 
plan and $103.50 for the family plan. Only 
members of the Retired Teachers Chapter 
are eligible for this dental insurance beneit. 
You must be a member to be covered by 
Delta Dental.

In other news affecting retirees, the 

bi-partisan budget deal recently passed in 
Washington DC contained important provi-
sions that protected Medicare beneiciaries 
from huge increases. Mass. Retirees reports 
on its website that Medicare Part B premi-
ums will be capped at $120 per month for 
2016 for those retirees not receiving social 
security beneits. For those retirees paying 
a higher premium due to greater income 
levels, Part B premiums are capped at 
what they normally would have been had a 

continued on page 3
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All Secondary teachers (contractually 
deined as teachers of grades 6-12) in 

“traditional schools” must be scheduled 
for a minimum of 240 minutes for plan-
ning and development (P&D) per week. 
The contract reads, [Secondary] “Teachers 

will have planning and development time 

each day and will be scheduled in blocks/

periods of continuous time that are no less 

than 40 minutes in duration.” P&Ds cannot 
be chopped up or segmented into smaller 
aggregates of time. Some secondary teach-
ers are scheduled for 40 minutes, ive days a 
week, which is 40 minutes a week less than 
the minimum amount mandated in the col-
lective bargaining agreement/contract. This 
violation should be immediately grieved.

If a teacher unavoidably loses a P&D 
period due to coverage issues and the like, 
the administration should make every effort 
to free them up on their administrative peri-
od or on another agreed upon time. If the 
teacher does not receive the time off, they 
must keep good records of when, date and 
duration of the missed P&D and submit this 
info to the school secretary for inclusion for 
compensation on the “Class Coverage” 
form. This form is to be submitted twice a 
year for the reporting times to BPS Payroll 
Department. If you need a copy of said 
document, the BPS Payroll Department 
will fax it to you. A link to this form has 
also been included in the BTU e-bulletin.

If you lose a P&D period due to being 
deprived of same through administrative 
directive, and are not given another period 
during that day in lieu of the originally 
scheduled P&D period, please keep very 
good notes of the date, and length of period 
your missed P&D was in order to submit 
accurate records on the afore mentioned 
form. Prior to the submission date listed on 
the form, please make a copy of your com-
pleted form & pass both forms in to your 
school secretary, having the secretary date 
and initial/sign one copy conirming receipt 
of said document which you will take back 
as reference if needed to keep in your per-
sonal/home ile. The secretary then would 
obtain the school administrator’s signature 
and submit the other copy to the BPS Pay-
roll Dept. This way, if, by chance, the form 
never is submitted by your school to the 
Payroll Dept, you have an exact copy with 
the proof (secretary’s signature/date) that it 
was submitted & received at your school in 
a timely fashion. This will be important if a 
grievance has to be iled due to the potential 
lack of compliance of your school in fol-
lowing through with the process of submis-
sion of the form to the Payroll Department 
in order for you to receive your earned 
compensation.

What election protocol are
BTU Reps to use for
school-based voting?

The BTU has protocols and procedures 
as to how its members conduct school 

based voting which is the same in all BTU 
schools. School with autonomies; have 
them from school department policies and/
or BTU/BPS contractual provisions but not 
from the manner in which BTU business 
as an organization through its member-
ship and representatives is done. All school 
based votes are conducted in person and by 
secret ballot. 

The school-based BTU protocol is:
• Elections are run by the BTU Build-

ing Reps or Faculty Senate Election 
Committee

• Building reps control location and 
time for voting which must be listed 

in the notice to the BTU staff prior
• BTU Reps give ive school days writ-

ten notice as to the date, time, location 
of the vote to BTU members

• Voting is conducted by written secret 
ballot

• Those BTU members eligible and 
PRESENT can vote (eligible are 
those BTU members who work more 
than 50% of their time at the school 
the vote is being taken at. Depending 
upon the type of vote certain BTU 
members in addition may not be eli-
gible to vote-please check the contract 
or with your respective BTU Field 
Rep for clariication. Substitutes do 
not vote in school based elections)

• Ballots are counted by BTU members 
other than the candidate(s) for elec-
tion, ex. Faculty Senate Chair, BTU 
rep, BTU volunteers

• Counting of ballots should directly 
follow voting, out in open, counted by 
BTU members not on the ballot and 
then reported out in writing right away 
to BTU staff members. The sign in 
sheet with the initialed names of those 
who voted, the used ballots and the 
tally sheet should be put in a sealed 
envelope labeled and keep until the 
end of the SY in case there is a future 
question concerning the election

Please use this protocol even when the 
number of candidates is equal to or less 
than the number of openings to allow for 
write in candidates. We want to encourage 
increased participation and capacity build-
ing within our Union. Voting is part of our 
by-laws.

Where do SSC/Governing Board 
members obtain on-going 
training to become effective 
representatives participating 
in their school’s governance?

SSC/Governing Board trainings are being 
held scheduled from October – March 

of this school year jointly run by the BTU 
& the BPS Ofice of Engagement. To regis-
ter or for more info BTU members contact 
ccarew@btu.org.These trainings will have 
dinner served and will be held either at the 
at the BTU from 4:15-6:30; the *Chapter 
I ofice (@Warren St. side of BLA build-
ing) from 5:30-7:30; the Bolling Building 
4:30-6:30. Saturday SSC Team trainings 
will be held at the BTU from 8:30 am – 
1:30 pm (breakfast & lunch served).There 
will be additional trainings through March 
2016. Workshops are open to all elected 
SSC members including parents, BTU 
members, high school students and school 
administrators all of whom are encouraged 
to attend.

The following dates are the workshops 
to be held in mid-December-January. On 
December 10, the training will be SSC 105: 

Engaging Students in Decision Making 

which will focus on learning how to engage 
high school students as active participants 
and decision-makers as well as deepen 
student’s understanding of their role and 

responsibility on SSC. On December 2, 3, 
and 7, the training will be SSC 102: School 

Site Council & Budget which focuses on 
the important role of developing & approv-
ing the school’s budget. School teams 
will learn about weighted student funding 
budget process and obtain experience with 
consensus building. On January 7, 20, and 
repeated February 8, the training will be 
SSC 106: Personnel Subcommittee which 
focuses on the roles and responsibilities of 
the SSC in selecting a Personnel Subcom-
mittee to hire school staff, & provides sup-
port to ensure that the subcommittee works 
effectively. On January 30, there will be 
Saturday training for SSC teams. Please 
refer to the BTU e-bulletin for the link to 
the SSC training dates lyer for the speciics 
on the time and location of each session.

How are bylaws/operational 
procedures for School Site 
Councils (SSC) determined?

Each School-Site Council determines 
most of its own operating procedures 

through the adoption of SSC bylaws. Each 
SSC is required to pass bylaws to govern 
its operation. The bylaws must be approved 
by two-thirds of the BTU members in the 
school and by two-thirds of the parents who 
come to a parent meeting for which there 
must be at least two weeks’ notice.

The SSC bylaws must include the fol-
lowing operational procedures: how elec-
tions will be organized and conducted; 
when meetings will be held; the notice 
procedure for announcing meetings; who 
is responsible for co-chairing the SSC with 
the Principal and for recording minutes; 
what the system is for selecting alternates 
who have the same racial identity as the 
members they would be representing; the 
terms of ofice and how they will be stag-
gered; and what the salary is in regards to 
members who fail to regularly attend.

The bylaws may also include provisions 
that address the following: what subcom-
mittees will be established in addition to 
the Personnel Subcommittee; if a portion of 
each meeting is set aside for public com-
ment by individuals in attendance who 
are not SSC members; how the SSC will 
inform the wider school community of its 
decisions and activities; where minutes will 
be posted and distributed; what the process 
is for amending the bylaws.

Do I get time off to go to court?

The contract states; “The Boston School 

Department will provide release time 

without loss of pay for court appearances 

on school business, including cases involv-

ing job-related teacher assaults.”

If you are being brought to court by 
or are bringing a student to court, you get 
release time. If you have jury duty, you must 
give a copy of the jury duty letter to your 
school’s secretary. Once you have success-
fully completed the jury duty service, give 
a copy of the certiicate/letter you receive 
from the court indicating same. You will 
then have that time properly coded by the 
school secretary so it will not be deducted 
from your sick/personal days. Make sure 
you carefully scrutinize your pay stub to 
determine if that has occurred. 

If you are subpoenaed to court by some-
one non-related to school business, or if 
you are appearing at court for an appeal 
of a moving violation, and the like, that is 
not covered under court leave and will be 
deducted from your sick/personal days.

COLA been scheduled for 2016. No Social 
Security COLA will occur in 2016 due to 
the lat Consumer Price Index (CPI). This is 
only the third time there has been no COLA 
to Social Security.

Six hundred retirees attended the Fall 
Luncheon at the Marriott in Quincy. It 

was a great opportunity to get together 
with colleagues and share stories, news 
and fun. The retirees honored David Don-

ovan, the former RTC Chair and Lenny 

Miraglia, the former Vice Chair with 
a plaque for their service to the retired 
members.

RTC Renews Delta Dental Contract…
continued from page 2
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By Jessica Tang, BTU Director of Organizing
On Tuesday, November 10th, BTU members joined hundreds of supporters in Boston for a 
rally and march to support low wage and fast food workers on strike. The day was part of 
a national day of action coordinated locally by the Wage Action Coalition – a broad-based, 
labor and community alliance that is supporting fast food workers, airport workers and 
other low wage workers organizing for a $15 wage and a union. Many community mem-
bers, including BPS parents and students impacted by these low wages and poor working 
conditions, appreciated our support and presence.

If you would like to join us for future solidarity actions, please let us know! We can add 
you to our solidarity activist list. Please email jtang@btu.org.

BTU Supports Fast Food Workers
in the Fight for $15 and a Union

Photos by Jessica Tang

BTU Members Discuss Public Education with Their 
Legislators During “Real Teacher Real Talk” Events

For more info on future events,
contact Angela Cristiani at 617-288-2000.
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The "Best Literature Costume"
Finalists posed for a group pic

during Literacy Night at
the Joseph Lee School K-8. 

A large group of BTU members find out important 
Union information during the November monthly 
membership meeting at the BTU Hall.

 BTU member Katie Manning and her 
daughter Georgia talk up Jose Mateo
Ballet Theater's "The Nutcracker"
outside of the BTU meeting.

Newly-elected Boston City Councillor 
Annissa Essaibi-George thanks the

BTU members for their support
during the recent municipal election.

Photos by Colum Whyte
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BESE Votes 8-3 to Approve MCAS 2.0
Despite Public Hearing Testimonies

By Jessica Tang,
BTU Director of Organizing

On Tuesday, November 17th, the Board 
of Elementary and Secondary Educa-

tion voted to adopt Commissioner Mitchell 

Chester’s recommendation of not PARCC 
or MCAS, but MCAS 2.0. This computer-
based test will be the next generation 
MCAS with PARCC-like questions. The 
vote passed 8-3. Interestingly, contested 
votes on the Board seem to have familiar 
pattern – the dissenting votes coming from 
the parent, student and labor representa-
tives on the board – the stakeholders who 
are most impacted by the decisions. The 
labor representative is former teacher and 
BTU President Ed Doherty. The student 
representative, the only elected representa-
tive on the board, emphasized that he could 
not vote for a system that drives teaching 
to the test instead of real learning. He felt 
a sense of responsibility to his fellow stu-
dents to vote against the recommendation. 
The parent, Mary Ann Stewart, defended 
her position in her blog post: 

“Across the discussion of “how to do 

tests in Massachusetts,” I’ve observed a 

tension between what, on the one hand, 

is essential for child/student well-being 

and learning and what, on the other hand, 

strikes us as essential for the future econ-

omy. I will argue that until and unless we 

are dedicated and accountable to child/

student well-being, teaching and learning 

may have little relevance for many children, 

thus we contribute to a problem we’re try-

ing to solve while putting students at risk of 

being unprepared - not only for their role in 

the future economy, but for their lives. Edu-

cation is more than a talent pipeline for 

employers, after all, it’s an end in itself.”

http://mastewartma.blogspot.com/2015/

11/some-reflections-on-boards-vote-for-

new.html

Many of our members testiied in the 
hearings across the state, prior to the rec-
ommendation. 

The last hearing occurred on Monday, 
November 16th, the day before the vote. 
Two members of the BTU’s Less Testing, 
More Learning Organizing committee 
submitted testimonies to the board. Their 
testimonies are re-printed here with their 
permission:

Dolores Wood –
English/ESL teacher
Boston Public Schools

Nineteen out of the 24 original PARCC 
states have dropped the PARCC test 

during the past few years. Many of these 
states have declared they found the test’s 
questions to be meaningless and unclear. 
Proponents of PARCC claim it is more rig-
orous than MCAS. But PARCC’s “rigor” 
in English Language Arts has been less of 
a stimulating challenge and more a matter 
of mincing words and parsing ininitesi-

mal differences between indistinguishable 
ideas. PARCC is not demanding. It is con-
fusing.

What concerns me most about the latest 
idea to combine PARCC and MCAS for an 
MCAS 2.0, is that we could end up with the 
all the confusion of PARCC and none of 
the assets of the MCAS. At least the MCAS 
has a more straightforward presentation 
and execution. If you can comprehend an 
excerpt and reply to a question with claim, 
evidence, and reasoning, you can pass the 
MCAS. To date, every student who attends 
my classes has found this achievable, from 
the lowest levels – a second-year ESL stu-
dent, to the highest honors student. Gener-
ally, you don’t have to mince words on the 
MCAS. Hyperbole is clearly represented as 
exaggeration; irony is clearly represented as 
the opposite of what you expect, etc. There 
is little quibbling or nitpicking like there is 
in PARCC, where students ind themselves 
trying to determine whether a wild state-
ment in the reading is “exaggerating the 
humor” or “pointing out the irony,” which 
can be very similar in some cases.

We are, after all, discussing a high 
school test. We have the SAT and numer-
ous AP tests to increase the rigor into the 
college arena.

Urban students, especially, will rebel 
when they are being asked to perform an 
arcane stimulus-response testing ritual. 
They rebel when they are asked about the 
structure of a text, but are not challenged to 
produce original ideas of its signiicance. 
They feel disrespected. They stop reading 
mindless exercises and they start wildly 
clicking answers. No entreaties about ruin-
ing their futures will deter them. Their rea-
soning? The deck is stacked against them 
and so why try, or they can’t fail if they 
don’t try.

On the other hand, urban students will 
make a sincere attempt at claim-evidence-
reasoning on open response and long com-
position when they are asked to grapple 
with problems to be solved or profound 
thoughts to interpret. I have received many 
insightful and well-written essays on 
MCAS topics such as “For Some Pain is 
Orange,” about seeing the world through 
different eyes, an article on synesthesia in 
Smithsonian Magazine. My students have 
produced many thoughtful essays about 
character development from excerpts of 
Austen›s Pride and Prejudice, or igurative 
language from Dickens’s Hard Times, and 
setting from Conrad’s Heart of Darkness, 
to name a few. It is wrong to say there is a 
lack of rigor here.

If our destiny is to be MCAS 2.0 
whether we like it or not, I hope you will 
put yourselves in the shoes of those of us 
teaching these students and the goals we are 
trying to achieve. Fussy arcane questions 
about literary devices and ambiguous 
shades of meaning are not going to tell 
you what you need to know about our high 

school students and whether they should 
graduate. You need to know that they have 
the foundations to proceed. MCAS gives 
you that. There also are many other exciting 
ideas for assessing student knowledge with 
portfolios and/or progressive stages of 
assessments instead of one, all-or-nothing, 
high-stakes test.

Massachusetts has achieved the nation’s 
top spot in education and ranked among 
the short list of the world’s inest seats of 
learning without a confusing, meaningless, 
computerized exercise. “The function of 
education is to teach one to think intensively 
and to think critically... Intelligence plus 
character-that is the goal of true education,” 
said Martin Luther King, Jr. A robotest is 
the opposite of that direction. Please don’t 
take us backward with an MCAS 2.0 that is 
just PARCC in disguise.

Ryan Jaco –
3rd Grade Teacher
Boston Public Schools 
(Chair of the BTU Less Testing
More Learning
Organizing Committee)

Thank you all for allowing me to testify 
today. As a teacher, I implement effec-

tive teaching strategies such as: Writer’s 
Workshop; Reader’s Workshop; Inquiry-
Based Teaching; Understanding by Design; 
Workshop Model; Thematic cross-curricu-
lar planning; Exposure to multiple genres, 
authors, cultures, and experiences; Turn and 
Talk; Cooperative Group Work; Portfolios; 
Project-Based Learning; Oral Presenta-
tions; Arts, dance, and music; Open Circle; 
Students move about the room, engaging in 
dialogue with their peers. Leading guided 
reading groups while other students buddy 
read. All of these rigorous pedagogical 
principles are researched, proven best-
practices to ensuring our students are suc-
cessful future citizens: mindful, thoughtful, 
well-read, and determined human beings. 

As a prior 8th grade teacher and current 
3rd grade teacher, I know that these are best 
teaching practices. I know that the best way 
to reach children is to identify their passions 
and to teach to those via multiple means. 
But what really ends up happening in my 
classroom is: Math and ELA, ELA and 
Math. My students take twenty standard-
ized tests a year that focus exclusively on 
ELA and Math. These tests happen every 
six weeks so there is no time for thematic 
teaching and engagement. The tests follow 
no developmentally appropriate structure 
for developing learners. For example, my 
3rd graders, within the irst six weeks of 
school had taken three standardized tests 
focusing on multiplication and division 
when they could barely add and subtract 
three-digit numbers. I knew that it was 
inappropriate to teach them multiplication 
in 4 weeks, but due to the nature of “data-
driven” instruction, I am forced to teach to 

the test. Rather than focusing on depth and 
conceptual knowledge, I give my students 
breadth to ensure that I am exposing them 
to every possible standard that might be on 
the next standardized test. 

My students are successful, engaged, 
curious, and kind eight year olds who 
express their best learning via the creation of 
informational posters, engaging in thought-
ful dialogue with their peers, creating their 
own two-step word problems and fraction 
models, producing their own unique dance 
presentation which they presented to the 
entire school. My students are often so 
excited to answer questions that they prac-
tically leap out of their seats. Life is not a 
multiple-choice question and neither is my 
classroom. But, all twenty standardized 
tests they take are. Thus my dilemma: do 
I teach them how to respond to multiple-
choice questions or how to effectively argue 
their point of view in a Socratic dialogue? 
Do I teach them to “slash-the-trash” on a 
multiple choice question or do I expose 
them to culturally relevant reading material 
with which they can create presentations to 
share with their peers? Do I teach them only 
Math and ELA for these multiple-choice 
tests or do I expose them to Social Studies, 
Science, and the Arts via cross-curricular, 
thematic lesson planning and partnerships? 

I am a 3rd grade teacher. My students 
take Terranova, BPS Predictives, ANET in 
ELA and Math, WIDA, and MCAS. This 
equals 120 hours of testing, which means, 
at a minimum, 20 days of lost instruction 
and learning each year. We can do better.

* * * * *

As the new assessment is developed over 
the next year, our members and allies 

will need to stay vigilant and informed 
about what it may mean for both our stu-
dents and us. We will need to continue to 
raise our voices and advocate for assess-
ments that make sense. With that in mind, 
the committee will be holding a forum with 
BPS Superintendent Dr. Chang on Mon-
day, December 21st from 4:30-6:30pm. We 
invite you attend the forum and encourage 
you to join the Less Testing More Learning 
Organizing Committee so that educators, 
working with students, parents and allies 
across the city and state, can continue to 
push for assessments that support teaching 
and learning in a meaningful way.

B UT

Jessica Tang
BTU Director of Organizing

Upcoming BTU Organizing Events:
LGBTQ Organizing Committee Conversation with 
new BPS Equity Director Steven Chin-Creating 
Welcoming Schools for LGBTQ Families 
Wednesday, December 2nd, 3:30pm at the Bolling Building
Please RSVP to Shanika Houlder at shoulder@btu.org

Less Testing More Learning Forum with Superintendent Chang
Monday, December 21st from 4:30-6:30 at the BTU
Please RSVP to Jessica Tang at jtang@btu.org 

The Restorative Justice and Inclusion Committees will be 
planning a meeting with the new Director of Social Emotional 
Learning. Please see the E-bulletin for the finalized date. 

For a description of all of our Organizing Committees, 
please visit www.btu.org under “Resources.”
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Seth Peterson’s Opening Remarks for High School
Redesign Night, November 18th, 2015 at BTU Hall

By Seth Peterson,
Snowden International School,

BTU voice on HSReD Team

Welcome! Thank you for carving out 
this time from the mountain of work 

and commitments I know you all must 
climb. I am always happy and inspired to 
be in a room full of educators who have 
come together because they care -- deeply 
and intelligently -- about what goes on 
in schools and what others think should 
go on in our schools. We’re glad you’re 
here whether you came out of curiosity, 
cynicism, or support -- you’re here to think 
and care and we can never have too many 
people doing either one of those things. My 
job today is to talk a bit about my role on 
the High School Redesign Team, to tell you 
how I ended up on it and why I believe this 
design stuff is worth our valuable time.

There is great need (maybe not yet 
enough demand) for educator voice -- for 
the words and wisdom of those who can ill 
in the substance, provide the road map of 
curriculum, content, and pedagogy to take 
the students we serve to the destinations the 
public forums have dreamt up. You will be 
there at the place where rubber meets road, 
as you always are.

Students, too, are a constituency whose 
voices must be honored. They are often our 
most capable dreamers and our most astute 
critics. We have had many student forums 
and many students at forums. We need to 
make sure that the students of Boston main-
tain their seat at the table in the next phases 
as well -- the prototyping and implementa-
tion of our future designs.

I have been sitting on the planning com-
mittee since last Spring. I was appointed by 
the union when the Redesign Team decided 
it might be wise to have a classroom teach-
er’s voice at the table. Frankly, that’s always 
a good idea. That’s really what today is all 
about. Making sure we (as a team, as a dis-
trict, as a city and society) don’t miss out 
on any more opportunities to learn from our 
educators, to incorporate teachers -- and all 
school-based stakeholder groups -- in the 
design stages. We must carve paths forward 
together rather than the tired old pattern of 
thrusting the “next new thing” on our edu-
cators and feigning concern when they do 
what teachers do: analyze, problematize, 
tweak, and improve it! 

Design thinking is ixed in human social 

interaction, which is always powerful and 
rarely neat or pretty. It is amorphous, vague, 
and still somehow always pushing for tan-
gible models... it even means putting up 
with words du jour, like “ideate.” Still, I am 
a fan. What interests me about this work is 
that it blends two qualities I deeply value 
and two qualities that make educators such 
an extraordinary work force: creativity and 
collaboration.

Design Thinking is a broad term for 
bringing together invested parties across 
experience and perspectives to solve prob-
lems in creative, collaborative ways. The 
goal is to generate possible models and 

new solutions quickly. It urges us to build 
from the needs or desires irst, then tweak 
and tinker to build around the obstacles. 
The hope is not to ignore logistics, but to 
begin from a team oriented approach that 
refuses to be stymied or paralyzed by long-
standing logistical hurdles.

I had no clue what any of this was when 
I signed on. I thought we would be building 
schools... and, in a way, we are. So far the 
work of the committee has been both big-
ger and smaller than I thought it would be. 
It has been an ongoing conversation, among 
hundreds of people, about what schools will 
look like in the future, but also about what 

school-change will look like. This is a vital 
opportunity to reshape collaboration in the 
21st Century under a model that challenges 
us -- and morally obligates us -- to plan col-
lectively, to make decisions knowing we 
are all responsible for meeting the needs 
of the whole community. I am excited for, 
and hope to be a resource in, any work that 
brings divergent (but crucially linked) inter-
ests to a common table and invites them 
to imagine, create, igure out, reconigure 
-- and yes, even “ideate” -- to solve rather 
than simply name the problems we face. 
Let’s do this important work, together.

Thank you.

Proiles in National Board Certiication
Meet Jessica Baldi – Teacher and Professional Development Leader

By Jennifer Dines, NBCT,
Gardner Pilot Academy

Fourth grade Advanced Work Class 

teacher Jessica Baldi has taught at the 

Richard J. Murphy School in Dorchester 

for the past fifteen years. In 2014, Jessica 

achieved National Board Certification as a 

Middle Childhood Generalist. 

How did the National Board 
certiication process change 
your teaching practice?

The biggest change is that now the stu-
dents are at the center of my work. I’ve 

turned the class over to the students more, 
and I feel like I can step back and see the 
learning happening. For example, the other 
day, a student was up at the overhead in 
front of the class demonstrating how to 
solve a math word problem. I was sitting on 
a bench in the back of the room observing. 
Another teacher came into the room look-
ing for me and mistook the student for me. 
It is a wonderful thing when the students 
can show leadership because the learning 

continues, and I don’t need to be front and 
center. 

I am also using more sophisticated 
vocabulary when I talk to the students, and 
they are using these words to talk to one 
another. For example, in math, when we 
complete subtraction problems, we can dis-
cuss the minuend and subtrahend, instead 
of saying the irst number and the second 
number. In reading, we discussed different 
genres, and I overheard a student say to his 
friend: “Oh, I never realized there were so 
many genres!”

Can you describe your 
experience with the 
certiication process?

I invited people to support me from the 
very beginning because I think to take 

this on, you need a massive support system. 
My family and my colleagues knew I was 
pursuing National Board from the time I 
started. After ifteen years at the Murphy, 
I have such an incredible relationship with 
my colleagues, and no one said no to me 

As someone who lived in Boston when 
yellow school busses needed police 

escorts and now a teacher at Brighton High 
School I was distressed to see included in 
the November newspaper an article by 
Michael Patrick McDonald. (BPS Drop-
out, Now Best Selling Author, Relects on 
Busing Era’s Legacy, November, 2015) 
While I did enjoy reading All Souls I have 
always been concerned with the seem-
ing white blind spot that Mr. McDonald 
exhibits when discussing the turbulence of 
desegregation in the Boston Public Schools. 
This article reopens old wounds and does a 
disservice to discussions about the state of 
public education in Boston.

This white blind spot is apparent when 
Mr. McDonald expresses ignorance around 
the motivation behind the state’s plan to 
desegregate the schools in the mid-1970s. 
Did he talk to any African-American par-
ents who were part of the lawsuit? If he had 
he would have igured it out. 

After years of being stonewalled by the 
Boston School Committee and generation 
upon generation of African-American stu-
dents being warehoused in under funded 
and grossly inadequate schools the plan 
was simple. As one African-American par-
ent once told me, “We had no choice. Put 
my kids next to the white kids so if they cut 
my kid’s education short they will have to 
cut their own kid’s education short.” 

Mr. McDonald rightly talks about the 

ever beach they wanted, whether they could 
work wherever they wanted, and whether 
they could walk wherever they wanted. 
And the Black community courageously 
and with enormous determination used the 
Garrity decision as a shield behind which 
to organize and carry out their struggle for 
those fundamental democratic rights, just 
as their ancestors used the government 
of the Northern industrialists as a shield 
behind which to organize their struggle for 
freedom after their liberation from slavery. 
It was not the busing plan that caused the 
violence. It was racism. 

It is regrettable that the editors of the 
newspaper would include this article in a 
publication of our union. Our union should 
be about ighting for the interest of all pub-
lic school students in Boston. McDonald’s 
view is divisive and is not how many of 
us, teachers who have dedicated our lives 
to our students, feel. What MacDonald 
and the BTU should be addressing is the 
continued racial disparity in educational 
outcomes, and the structural racism in our 
society that is the cause.

Sincerely,

Garret Virchick

Editors’ note: The Boston Union 

Teacher has a policy to print articles even 

if controversial. Letters to the Editor repre-

sent the views of the writer. Submissions are 

always welcome.

when I needed help. But, the irst time I 
submitted my portfolio, I failed by one-
fourth of a point.

What was it like to be a re-take 
candidate?

People checked up on me to see whether 
I had passed. I had to tell everyone I had 

failed. But I would say “I’m a failure, but 
not a quitter!” My family and the Murphy 
staff continued to give their support. At the 
Murphy, everyone was behind me, from 
administrators to student teachers. They 
would help me videotape or just give me 
encouragement. Fellow NBCT Lee Franty 
read over my entries on numerous occa-
sions and gave me feedback and support.

I also got help from [District Candidate 
Support Providers] Kelly Garofalo and 
Brooke Fabian. I would be at Madison Park 
High School until 7 or 8 o’clock at night 
with Kelly. She would look at my writing 
and ask me over and over: “How does this 
connect to students’ learning?” 

When I inally passed, I threw myself a 

party. I wanted to celebrate, but I also need-
ed to thank everyone who supported me.

Did it feel like the process was 
worth it in the end?

Yes, because I learned so much about 
myself as a teacher, and now my practice 

is so student-centered. I am also beginning 
to take on more leadership opportunities. 
My principal recommended me to lead pro-
fessional development through the Murphy 
School’s partnership with Teach Plus. I am 
leading a course on writing. I’ve never taught 
adults before, but through National Board 
I really got to know the standards. So, my 
course is about standards-driven writing for 
the Common Core with a focus on PARCC 
and reaching all students. It’s important to 
me because I know that if a teacher is a good 
teacher of writing, then students are given 
the tools that they need. I am also looking 
into pursuing my Ph.D. I would never leave 
teaching or education, but in ive or ten 
years, I might want to work on the college 
level with pre-service teachers.

poor conditions of South Boston High 
School, but then seemingly uses this to 
justify the chants of “Hell No, We Won’t 
Go.” Let’s be clear, Mr. McDonald. The 
other chants that went along with that one 
had little to do with working class unity and 
more to do with the racism that exists up 
and down the class structure of this country. 

The white blind spot continues with 
McDonald’s lament about losing a genera-
tion. Where is the angst for generations of 
young African Americans prior to desegre-
gation? And without desegregation many 
more would have been lost.

Few people who believe in social justice 
for all, as Mr. McDonald claims, would 
claim that the initial plan that bussed poor 
black kids and white kids from one under-
resourced-school to another was by itself a 
good thing. But after those turbulent irst 
couple of years the plan expanded as a con-
trolled choice plan and included most Bos-
ton schools. Regrettably, this did not seem 
to mollify the anti-busing crowd. The racial 
attacks against people of color continued. 
It did not seem to matter that more schools 
had been included. 

The fact is, whatever it was that the 
desegregation struggle started out as, it 
quickly became a struggle about whether 
Black people had the right to go to school 
in any part of the city they wanted, whether 
they could live in any part of the city they 
wanted, whether they could go to what-

Letter to the Editor

It Wasn’t the Bus – It Was Racism
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WE’RE LEARNING HERE
A project by Amika Kemmler Ernst, Ed.D.

Amika Kemmler Ernst, Ed. D.

Amika45@comcast.net

(Amika Kemmler Ernst is a recently retired BPS New Teacher Developer with 
extensive experience as a classroom teacher, curriculum developer, and graphic 
artist. 

Her “We’re Learning Here” Project features images of everyday learning in our 
public schools, along with the words of the students pictured.)

T
he Margarita Muñiz Academy is a two-way bilingual high school located in the former Agassiz 
School building in Jamaica Plain. Named for Margarita Muñiz, the founder and longtime principal 
of the Hernandez K-8 School, it opened three years ago and now has a full complement of 320 

students in grades 9-12.  
I love that the school organizes instruction around yearly themes selected by staff: Revolution in 9th 

grade, Immigration in 10th, Social Movements in 11th, and Leadership & Community in 12th. The themes 
build on each other and are designed to offer opportunities for authentic learning.  Each term students 
explore a different topic within the theme.

At the beginning of this year seniors are participating in the BPS High School Redesign effort. Students 
hope to inluence the discourse, planning, and the decision-makers in the district. In science they will be 
doing a building analysis to examine environmental impacts related to global warming. 

Visual Arts teacher Daniel Villafana had students using laptop computers to write individual “artist 
statements” connecting their work to a quote, while at least three different classes of students practiced a 
variety of musical instruments.

There is ample evidence of critical thinking about issues that affect student lives throughout the building. 
Students in Marilú Alvarado-Hernández’s Spanish class are reading El Pais de las Mujeres, by Gioconda 
Belli, as they learn about feminism and the issues of gender inequality. Giant posters in Wanda Muriel’s 
ESL classroom show students’ agreement and disagreement with various provocative statements about 
public education. In Antonio Arvelo’s Humanities class, 11th graders were examining obstacles to attaining 
the American Dream. Students also have a variety of opportunities to work in small groups, often leading 
their own inquiries. Juan Gomez’s pre-calculus math students were collaboratively examining and mak-
ing sense of graphical representations of data. In Robyn Pelletier’s Humanities class, tenth graders were 
grouped to study and take on different roles from an event in American history. 

Students at every grade level spend a day visiting area colleges, and large posters in the entrance area 
show the results of student research on a variety of institutions of higher learning. Muñiz Academy is 
deinitely preparing its students to enter college with 21st century skills!

This is in Spanish class. Our teacher,  Marilú, was checking my 
reading log and giving me feedback for revisions. We are studying 
feminism and reading El Pais de las Mujeres, by Gioconda Belli. This 
is the story of a fictional country in South America where women 
rule, which helps us think about relationships and power in our own 
society. I’m learning about the diiculties that women face and how 
diferent groups of people understand feminism. 

Johansel Peña, Grade 11

I was struggling with a problem in calculus class, so I was was 
getting help from Ms. Gongorra. Right now we’re learning how to 
look at a graph and identify the limits of diferent types of functions. 

Julisa Curet, Grade 12

We were trying to identify some substances in chemistry class and Ms. Lesley was helping us. We are 
learning how to change one element into another. For example, today we changed zinc to copper by 
adding nitric acid.

Diana Cabreja & Perla Baez, Grade 11

We were playing the clarinet in our Wind Symphony class. This year we’re learning 
diferent kinds of music. We are practicing a piece of music from Spain called "Amparito 
Roca.”

Kenya Reyes, Grade 12, & Danilqui Bautista, Grade 11

I was solving 
problems in 
physics class 
on vectors and 
scalers. A vector 
has direction, 
while a scaler 
has quantity but 
not direction, 
like temperature 
or age. We are 
studying motion 
and I’ve learned 
how to use 
distance and 
time to figure out 
the velocity of a 
moving object. 

Jordan Carter, 
Grade 9

Margarita Muñiz Academy

This is in Humanities and Mr. A is helping me understand the classwork he’d 
assigned. Our theme is the American Dream. We’re reading articles and 
learning how to identify evidence for or against a particular claim, such as how 
education or wealth inequality are obstacles to achieving the American Dream. 
We’re also learning about local political candidates and what they say they 
would do to make it possible for more people to have successful lives.

Emely Selina Rijo, Grade 9


