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There is No Plan to Close Schools,
But the City Plans to Close Schools
here is no plan to close schools in
“T
Boston.” How many times have we
heard that? There is no plan to close schools
in Boston. Make no mistake about it: There
is most surely a plan afoot to propose the
closing of as many as 20 or 30 schools in
Boston next year.
The spin will be as follows: We need the
money saved from the closings to help out
the schools that remain. Two or three new
schools will be proposed to be built – that
will sound good – but the greater pain and
suffering caused by closing of 20 to 30
schools will be muffled and minimized.
There’ll be no mention made that
along with the closings will come massive layoffs that will raise class size and
cut course offerings. There’ll be no mention made of the disruption to the lives
of thousands of students. And there’ll be
no mention made of the suitors for those
closed buildings already lining up at the
schoolhouse doors, hoping to expand
their charter school franchises. The proposal will be met with fierce resistance
from parents, students, and the BTU. The
proposal will also carry with it the full
support of the city and the school district.
This will be the most important battle our
schools face for the next decade.
Why does the city want to close schools?
It wants to save money. Simply, if 20 or 30
schools with, let’s say, 800 teachers and
200 paras are closed and their students
moved elsewhere, the system will not need
to employ all of those 1000 members. And
it won’t. Closing schools in and of itself
doesn’t save real money1. Districts do not
close schools to save electricity and fuel
costs. They close schools to shrink their
workforce. The smaller the footprint, the
fewer the staff needed. Simply stated, three
schools each with 200 students require
many more teachers and paras than one
larger school of 600 students.
The city has repeatedly stated that there
is no plan to close schools. Let’s parse
those words. There may be no plan to close
schools, but they plan to close schools. And
they’re setting the foundation on a house of
cards.
By now most have probably heard of
the McKinsey Report, which claimed
that Boston Public Schools has an excess
seating capacity of 38,000 seats and called
for the closing of 30 to 50 schools. Though
discredited by many city councilors and
school committee members, the report,
which cost the city $670,000, has become
a central piece of the city’s blueprint for a
school closing proposal next year. What’s
more, though its estimate of 38,000 excess

seats has received widespread criticism
from many quarters, the city has failed to
renounce that calculation. A report that
relied on much more recent data about the
city’s schools pegged the excess capacity at
around 4,900.
Why are these foundational reports
important? It wasn’t all that long ago that
the city embarked on a drastic school
closing proposal whose scope defies
imagination. From January 1, 1975 through
December 31, 1979, the city closed 41
school buildings. From January 1, 1980
through July, 1981, the city closed an additional 28 school buildings. Those 69 school
closings paved the way for massive teacher
layoffs and a huge spike in class size: 710
permanent teachers were laid off at the end
of the 1981 school year. An additional 595
permanent teachers were laid off at the end
of the following school year.

Wherever one sees a facility report
claiming absurdly high levels of excess
capacity, there’s a school closing proposal
right behind.
How are we preparing? We have asked
each BTU building representative to fill out
a survey of his or her school looking carefully at how each school operates space-wise.
Are there classes in the corridor? Does the
Occupational Therapist share a space with
others? Does the music class meet on the
auditorium stage? We need this data so we
can push back with authority when we’re
fed the line that our schools are swimming
with excess seats. How can a school have
surplus seats when its ESL class meets in
a corridor?
We understand schools are expensive to
run. But after all, the city has never been
economically healthier. One look at the city
skyline affirms. We do need to spend mon-
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Richard Stutman
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ey on new facilities – we agree with the city
about that – but those building costs should
not come out of our operating budget. We
have a great many small schools that work
well. We have a great many medium, size
schools that work well. Their needs, the
needs of their students, count. Closing
schools is sometimes necessary, but not
here and not now.
1

http://www.bostonglobe.com/metro/2016
/04/11/school-closings-bring-politicalpain-not-always-savings/7S0HFq
LQHDuLxzKwmT2KRL/story.html

Water, Water,
Everywhere, Not
A Drop to Drink
by Michael J. Maguire
amuel Taylor Coleridge’s ancient mariner would feel right at home in many of
today’s Boston Public Schools.
This past April the media reported that
lead was discovered in several Boston
Public Schools. My workplace, Boston
Latin Academy, is one of them. The water
fountain outside my room was turned off
and a portable, office style water bubbler
was placed nearby. Unfortunately this is
the only bubbler for the freshmen and it
does not take long for a five-gallon drum
of water to empty out. It does, sadly,
take a long time for those drums to be
replaced.
On May 6th, I had had enough. I tweeted
a picture of an empty water drum with the
following caption: I guess no water is better
than lead in the water. BLA ran out of H2O
today.
Twelve minutes later, Channel 7 News
contacted my about the situation. Hi
Michael, thanks for sending this photo.
Could we have permission to use it on air?
Would you have time to talk to us?
Three hours later, BPS tweeted at
both Channel 7 and myself: Mr. Maguire,
we just received confirmation from BLA
Administration that there is plenty of water
avail(able) in school.
I replied, “Then it’s well hidden. New
bubbler by 305 is missing. No refill at 205

S

Empty water bottles stacking up at the Ohrenberger.

Photo by Michael J. Maguire

continued on page 4

Commentary
by Michael J. Maguire
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Educators of the Year
F

or the third year in a row the City of Boston has not sponsored the Educators of
the Year Awards. Nearly two years ago my
wife directly asked the then newly-elected
mayor why he hadn’t sponsored the annual
event. In short, Mayor Martin Walsh said
the event got lost in the transition. Mayor
Walsh advised my wife to speak with his
newly-appointed Chief of Education, Rahn
Dorsey. She did.
Now two years later we still do not have
an event celebrating our hard working
teachers. I have Tweeted, emailed, telephoned, and even personally spoken with
officials both at the Bolling Building and
City Hall. A very nice person at the Bolling
Building informed me that the Educator of
the Year Program is a City Hall affair and
that I should address my concerns there. I
did, but to no avail.
Most aggravating to me are the unreturned
phone calls. I would gladly name names but
I am more interested in resurrecting the ceremony than in shaming individuals.
To be frank this issue is important to me
not because I am a teacher but because of
the amazing teachers who have taught my
own children over these three years. I am
not embarrassed to say that I am not my
children’s favorite teacher. I am, however,
embarrassed that yet another school year
has come and gone without our great city
honoring the hard working people who help
all our children.
In the meanwhile, I offer my list of Educators of the Year:
Rookie Teachers – Young people and
mid-career professionals who knowingly
enter into our vilified profession deserve
our admiration. Longer hours, larger classrooms, and fewer resources can’t be the
reason people study education in college.
Their pure love of the task cannot be taken
for granted; for if it is, they won’t stay in
education long enough to become veteran
teachers.
Arts Teachers – Whether they teach
drama, dance, music or visual arts, our
arts teachers often are the reason why so
many students come to school every day.
My favorite dialogue from “Mr. Holland’s
Opus” is the following:
Vice Principal Wolters: I care about
these kids just as much as you do. And if
I’m forced to choose between Mozart and
reading and writing and long division, I
choose long division.
Glenn Holland: Well, I guess you can
cut the arts as much as you want, Gene.
Sooner or later, these kids aren’t going to
have anything to read or write about.
Physical Education Teachers – After
sitting still for hours, many a child looks forward to gym class. Like a tonic bottle that’s
been vigorously shaken, these students
explode coming into class. Students need
movement, yet school systems increasingly cut back P.E. and recess. Their job is
not simply fun and games – with increased
movement comes and increased chance of
injury. The P.E. teachers are vigilant and
omnipresent in keeping our students safe.
Peripatetic Teachers – Teaching is a
tough job, teaching without a classroom
in infinitely more difficult. Having to tote
around one’s office on a wheeled cart is
a logistical nightmare. Being held to the
same high standard while traveling is both
challenging and stressful. Imagine having
to know where everything is in six different classrooms, having to subordinate your
teaching style to the classroom norms of
other teachers.
Librarians – Teachers may assign projects but librarians assist in their completion.
Librarians only have one task: to know
everything the students need to discover.

Michael J. Maguire
Boston Union Teacher
Co-Editor

BPS parent Jill Maguire (right) asking Mayor Martin Walsh about reviving the Educator
of the Year Awards, December, 2014.

More than just knowing, they can often
anticipate what is coming and have the materials prepared for the students who march in
usually the day before the deadline.
Suitable Professional Capacity Teach-

ers – Teachers in general are castigated in
the media, but those teachers designated
for Suitable Professional Capacity (SPC)
jobs are harshly persecuted in many media
outlets. Most SPC individuals are guilty of

nothing more than having worked in a very
difficult school. How is it that dedicated
workers, with good evaluations, are marginalized by the city? I don’t now all the
SPC people, but those whom I’ve meet in
my children’s schools are nothing short of
terrific. It takes a great deal of self-respect
to play the cards you are dealt when the
deck is stacked against you.
Students Who Walked Out – Twice –
Telling students they are the future is one
thing, seeing them take charge of their own
fate is quite another. Thousands of middle
and high school students took to the streets
this year demanding that their schools be
fully funded. Despite some initial criticism
by the powerbrokers of Boston, the students
won over the hearts of the general pubic. A
few days after the first walkout, the high
school budgets were greatly improved. Seeing students come together peacefully and
forcefully ought to give us all confidence
that our democracy is strong.

A Gift We Will Never Forget
by Carolyn Burrell
walked in from February break and immediately heard the news.
One of my former students had been killed, an all too often experience at our school. As the rumors started flying, I knew that I had
to address my class. My supervisor came down with the guidance
counselor, and we let the children know that their former classmate
was killed the day before. We talked for a while about how, as a
community, we had to “do better.”
In the back of my mind, I kept thinking about the special guest
who was visiting the following week. A Holocaust survivor who
had been through so many traumas was going to tell his story.
I thought “Should I cancel?” So many people had cancelled on
visitors like him over the years, and I really didn’t want to do that
again. I talked it over with my team and we decided to just leave
it as is.
The day came, and the students were super excited because
they had done major research on the Holocaust. To be able to
meet someone who had experienced it first hand was unheard of
to them. I met Sam Weinreb, an 80-something year old Holocaust
survivor, and Elyse Rast, a JF&CS staff member, outside and
walked them into the auditorium, hoping the students would show
this man the respect he deserves.
As the students started to enter the auditorium, one by one they
came up front. Sam started to share his story, and he talked for an
hour. You could hear a pin drop in the auditorium. Sam’s tragic
and heroic story captivated the students. He told them about losing
his entire family, going to jail, and eventually going to Auschwitz.
I could see tears in the eyes of students and adults alike during
this talk. When Sam told us about meeting his wife and how they
recently celebrated their 66th wedding anniversary, the whole auditorium cheered.
In my 13 years of teaching at McKinley, I have been to many
presentations with our students; I have never seen anything like
this. They respected Sam and his amazing journey and they also
identified with some of his losses. Many of our McKinley students
have experienced violence, loss, and trauma. For them to hear
about someone running from a death march, surviving, and still
going on to have a successful life to having a family that he clearly
loved very much was something all of their young ears needed to
hear.
But it didn’t end there. The students stood up and asked questions. They asked important, thought-provoking questions. Sam’s
most profound answer was to share that he has to have hope and
he doesn’t have time for hatred. What an incredible way to end a
tension-filled week.
Afterward, a 16-year-old young man, wearing a RIP shirt for
his friend, said to me, “Burrell, I can’t believe I met this guy. I can’t
believe everything he went through, and he still has hope. That
means I need to be able to go on too. I can’t wait to tell my grandfather that I met Sam.” Another young lady came up to me and said,

I
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Holocaust survivor Sam Weinreb chats with a class at the
McKinley.

“I just can’t believe Sam
went through all of that
and is able to talk about
it.” Many of the students
in my class said his story
was heroic and that Sam
gave them hope.
When Sam left, he
grabbed my hands and
said, “Your students are
amazing. They are wonderful.” And that was
Elyse Rast, JF&CS Staf member.
something I needed to
hear and it gave me hope. When I walked back into the school, it
was charged with a respect for Sam and his story. Every student
and staff member who attended thanked me. The whole school
couldn’t stop talking about it. It was the path to healing that we all
needed at that time.
I can’t thank Elyse Rast and Sam Weinreb enough for providing us with this amazing experience. It was a teaching highlight for
me and a life highlight as well as a gift that our students and staff
will never forget.
Carolyn Burrell is a Special Education teacher at McKinley
South End Academy in Boston. She holds a master’s in special
education, and has been a part of the McKinley community for 13
years. She is currently an English language arts teacher for 9-12th
grade. Ms. Burrell enjoys exploring different topics that involve the
human spirit that brings out the best in her students.

Know Your Rights
by Caren Carew
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What are the Procedures when a
BPS Student Goes Missing?
following is a summary of the stanTin hedard
procedures to follow, [found in total
BPS Superintendent’s Circular SAF-9
“Lost Children Procedures”] in case of a
BPS student who may not arrive at school
once they have left home, who arrives at
school but is missing during the school day,
or who leaves school at dismissal but does
not arrive home.
The first person who discovers or
receives info the student is lost/missing will:
1. Gather as much info as possible
re: the student (name, ID#, school,
grade, address, phone #, bus stop/bus
#, place last seen/with who, etc.)
2. Immediately notify the Principal/
Headmaster/Program Director
3. Make every effort to locate missing
child
The Principal/Headmaster/Program
Director will:
1. Notify the Principal Leader and
Safety Services
2. Contact parent/guardian
3. Contact teachers, students, and other
parent who may have info about the
lost child
4. Make every effort to locate missing
child
The Principal Leader will:
1. Make every effort to assist in locating
missing child
2. When child is located, arrange to get
child home; BPS Transportation may
be used if available
3. Notify first receiver of info and
Building Administrator of child’s
school that they are located
Safety Services will:
1. Coordinate search process for lost
child
2. If transported child, call bus company
who’ll contact driver to check with
students on same bus
3. Notify Superintendent’s Office & the
Boston Police Department
*If late/serious situation: (Report of
lost child received after 4:00 P.M., or special situation warrants it:
The first person who discovers or
receives info the student is lost/missing
will:
Do every step (1-3) listed in first section
as well as notify Safety Services at 617635-8000
Safety Services will:
1. Coordinate search process for lost
child
2. Update parent/guardian of situation
and assure them of continued efforts
3. Provide parent/guardian with phone
#s of central Transportation and Safety Services and additional resources
4. If transported child, call bus company
who’ll contact driver to check with
students on same bus

5. Notify Superintendent’s Office and
Boston Police Department
6. Notify first receiver of info, Principal/
HM, Transportation, and Superintendent’s Office when child is located
The Transportation Department will:
Make every effort to assist in child location & if they find child, inform BPS Safety
Services.
*If Boston Police Dept finds wandering
child, it informs BPS Safety Services they
located child and make arrangements to get
child home.

When Do We Have to Submit
Final Grades and Marks for the
Academic Year?
he contract states: In Elementary
Trequired
Schools: ‘No final records will be
of teachers until May 1 for Grade
st

5, and 15 days before the close of school for
all other grades.’
In Middle Schools; ‘Final marks shall
not be required of any teacher before May
1st for Grade 8, and 15 days before the close
of school for Grade 6 and 7.’
In High Schools; ‘The number of marking periods for all schools shall not exceed
five (5) in number. Final marks shall not
be required of any teacher before May 1st
for seniors, and 15 days before the close
of school for other students. Grades for all
high school and Latin School students shall
be recorded by the data processing method
and no teacher shall be required to record
numerical grades on duplicate records at
the school.’

Is There Coverage for
Elementary Individualized
Benchmark Testing?
contract states, “All elementary
Tvidedheteachers
for grades K2-3 will be prowith substitute teacher coverage
while administering individualized benchmark testing. These teachers will receive
substitute coverage for the equivalent of
two days- the equivalent of one in September and the equivalent of one in June-per
teacher per year. The substitute will be
compensated at the rate of $15.00 per hour.
The union will facilitate the hiring of retired
teachers and others for this purpose. But if
a regular substitute is used, he/she will be
paid in accordance with the collective bargaining agreement.”

Who are the People Coming
Into My Classroom?

O

ur contract language states that, “All
visitors to a classroom shall knock on
the door and, if invited to do so, will introduce themselves.” This is significant in

that it means that you, as the teacher in the
classroom have the right and duty to request
the person entering your class to identify
who they are and what organization they
represent. If they are an administrator in the
BPS, are an elected official, or a member of
the Department of Education, we must let
them enter. If, however, they are an intern
with a University [except for BC Lynch
School’s BPS principal intern program], a
parent unannounced, or some other random
individual, we do not have to allow them
entrance. It is not just your right to ask who
they are, but in this day and age it is a matter
of safety that we request their identity. If we
do not request this, they are not obligated
to tell us. If something unusual occurs, and
we are then asked who the person was who
entered and our response is, that we don’t
know, we just let them in unquestioned,
then we are allowing ourselves and more
importantly, our children to be vulnerable
to anyone who happens to make their way
into the school. People who are not BPS
employees, elected officials, or DESE
employees; do not have a right into our
classes without our expressed permission.

When Can a Teacher Collect
Unemployment Compensation?
teacher is eligible for Unemployment
A
Compensation when they have been laid
off or have not been rehired by the school
system. If a teacher has been issued a letter of termination and has not been rehired
as of the effective date of said termination,
then they are eligible for Unemployment
benefits.
When a terminated teacher is paid over
the summer months due to being on a 26
paycheck schedule, they are still able to
collect Unemployment. These ‘summer
payments’ are based on a percentage of
their pay that has been deducted from
each paycheck throughout the school year
added together to provide said teacher with
‘stretch’ payments over the summer based
on work already done between September
and June of that academic year.
If a provisional teacher has been granted
a letter of Reasonable Assurance (RA), they
are NOT eligible to collect Unemployment
because they have been reasonably assured
of a job in the upcoming academic year. If
a provisional teacher has not been granted

Caren Carew
BTU Secondary
Field Representative
an RA, and has received a termination letter
from the BPS, they ARE eligible to collect
Unemployment Compensation.
If a teacher has been terminated due to
just cause and has done so via a settlement
agreement drawn up with the BPS Labor
Relations Department, then they must refer
to the terms of said settlement in relation
to filing for Unemployment Compensation
when applicable.
To obtain more information, call the
Massachusetts Division of Employment
via the web www.detma.org/workers/howtofile.htm or by phone TeleClaims services
at 1-877-626-6800 or 617-626-6800. Hours
are Monday-Thursday 8:30 a.m.-6:30 p.m.;
Friday 8:00 a.m.-4:30 p.m.

What Does COBRA Mean?
OBRA stands for the Consolidated
C
Omnibus Reconciliation Act of 1985.
It is the law that requires employers who
offer group health insurance plans to give
their employees the opportunity to stay on
their group health insurance plan if they
are no longer employed by the employer
and the former employee isn’t eligible
for health insurance coverage through a
spouse’s insurance.
If a teacher is terminated from the BPS/
City of Boston, they will be mailed information about COBRA benefits. For further
inquiries concerning COBRA continuation
of coverage, get in touch with the Health
Benefits and Insurance Office, Room 807,
City Hall. Give them a call at 617-6354570.

T

B U Phone Numbers
Office ...............................617-288-2000
Health & Welfare .............617-288-0500
AFT Massachusetts ...........617-423-3342
Function Office ................617-288-3322
Lounge Office...................617-288-3322
Vision Center ...................617-288-5540
Tremont Credit Union ......781-843-5626
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Water, Water, Everywhere, Not A Drop to Drink…
continued from page 1

and main office. My students found no H2O
this p.m.”
Technically the BPS was correct. There
was over a dozen five-gallon drums in the
basement of BLA. Little good they did hiding down there.
Like the ancient mariner, our students
are surrounded by water by cannot access
it. The custodial staff at the schools contends that refilling the water bubblers is
not in their contract. The BPS acknowledges this situation, yet to my understanding has not come up with a viable plan to
deliver water. Meanwhile the mercury is
rising; it regularly reaches mid-80s in my
classroom.
We all need to stay hydrated. The BPS
even has a sign hanging in the new (air conditioned) Bolling Building acknowledging such. Those of us who make a living
with our voices must keep our vocal cords
lubricated. Such a task is difficult when the
water remains safely tucked away in the
storage rooms.
Weeks later I learned that the Bolling
Building cares equally little for the students
at the Ohrenberger school. May 26th was
the O’s annual art show. After an hour or
so many students started to run around,
play tag, and generally amuse themselves
while the adults (myself included) lingered

over the art and chatted with the teachers
and fellow parents. Soon thereafter my son
asked me if I had any drinks with me. “Isn’t
there a water bubbler nearby?” I innocently
asked. “Yes,” he replied, “but it’s out of
water.”
I’m sure the vein on my forehead must
have started to throb. I told my son and his
friends that I’d get water. I found the storage
room (mere yards away) and replenished
the bubbler. It took all of five minutes.
Here we are five weeks into the water
crisis and there is no plan to distribute the
water. With fewer than five weeks of school
left my money says we won’t have a plan in
place until at least September.
But it doesn’t take a divining rod to
figure out what to do. The BPS must rip
out the offending pipes and install new
plumbing. This task should be started now
and continued day and night though out the
summer. All it takes is political courage and
common sense.
Like the ancient mariner, I fear I am
doomed forever to tell my tail of woe to all
who cross my path. I can only hope they
heed my warnings like the Wedding Guest
did 200 years ago in the famous Rime.
In case anyone at the Bolling Building
doesn’t recognize me, I’m the guy wearing
an empty five-gallon drum around my neck.

Photos by
Michael J. Maguire
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Peer-To-Peer

Energize with Engagement
By Anne Slater
with Mark Lonergan
loved reading as a child. One summer I
spent so much time lying in bed reading
The Lord of The Rings that my mother took
me to the doctor because she thought I was
fatigued with anemia. My second grade
daughter Sasha, on the other hand, came
home one day and admitted to me that during silent reading time, she didn’t really
read, she just sat there quietly, holding an
open book.
“You know,” I told my daughter, “I don’t
think that you have found a book that you
love to read yet.” I asked her what she was
reading at school and she almost always
said, Magic Tree House. These are the
things that keep us up a night. Magic Tree
House! I elbowed my sleeping husband to
tell him. Why would she be reading that all
year? She was already a fine decoder and
her comprehension
was good. Why
wasn’t she excited
about reading?
Then I learned
that she had been
assigned to an
intervention reading group. Each day
she brought home a
dull leveled reader
and happily read it
aloud to me. Again
I lay awake half the
night.
“What is the purpose of this group?”
I jabbed my sleeping husband in the
ribs.
“Leave me alone,” he said.
I set out to find a book that would make
her turn on her flashlight after bedtime and
hide under the covers reading. One day at
BJ’s we found the graphic novel version of
The Babysitters Club.
She was captivated by the comic book
format and read the whole book in two
days. I bought a set and took it to two second grade teachers and asked if they were
interested in starting a book club. We talked
to the class about how excited we were to
get started and I passed around several copies of the book for students to look through.
Everyone wanted to be in the group. We
chose a group to launch and had our first
meeting. Students were asked to prepare
for our discussions by using sticky notes to
jot down their ideas and then to bring one
or two notes to talk about in the meeting.

I

and questions. I realized we were on to
something.
HHHHH
Last month’s Peer-To-Peer column
began to dig into the role of engagement
and how research helps us to understand
the power of cultivating instruction that
harnesses the power of engagement. This
month, we’ll look at two ways to bring
motivation and engagement into your
classroom. This can help to get the most out
of the last few days of the year and can be
something to look forward to in the fall.
It is very hard to monitor and motivate
students while they read silently. If students
are not engaged, it will be almost impossible for them to read for sustained periods in
order to build the stamina needed to move
up reading levels. Book clubs provide a
structure that promotes deeper comprehension and critical thinking skills.
In one study on using book
clubs to engage diverse learners, Ailing Kong and Ellen
Fitch (The Reading Teacher,
2002) describe a model where,
“Students increased sight
word capacity and employed
more metacognitive strategies
in their reading... Students
became, “experts” at conducting literary conversations.”
Preparing for the discussion, and learning to conduct
literary conversations is the
deeper work that leads to the
comprehension and critical
thinking necessary to become
literate members of the academic community.
In addition to The Babysitters Club,
the grade two team tried a vertical text
set club about dinosaurs, a poetry club in
English and Spanish, and a multi level club
on inventions. It is an important leap for
students to move beyond leveled readers
and into real academic conversations about
literature. Launching a few book clubs now
at the end of the year is a great way to build
engagement that can propel classes through
the last few days of school and serve to support planning the integration of book clubs
for the fall.
Sasha read the rest of The Babysitters
Club on her own. Every day I checked the
book in her bag and watched the bookmark
move ahead. She finished five books and
moved on to the hilarious Dory Fantasmagory by Abby Halon. We read the first few
chapters together and then she finished it on
her own at school. Then she took out, Dory
and the One True Friend from
her school library and finished
that book in less than a week.
This was the turning point for
her as a reader. She made the
shift from reading for a teacher,
or for me, to reading for herself.

Field Trips

A

nother wonderful way of
building engagement is to
organize a unit of study around
a field trip. In an article on using
field trips for vocabulary develA grade two student shows her stop and jot work.
opment, authors Camille Blachowicz and Connie Obrochta
We tried to get what Lucy Calkins refers to
describe criteria for building content
as a “fat” idea on the table and then build
vocabulary.
a deeper conversation through discussion,
(From Vocabulary Visits: Virtual Field
rather than having each child share out or
Trips
for Content Vocabulary Developfill in graphic organizers.
ment
by
Camille Blachowicz & Connie
Two weeks later so many children
Obrochta)
wanted to be in the book club that we added
another set of books. Sometimes children
Field trips have a content focus. Good
who weren’t in the group showed up, sat field trips connect to the curriculum and its
down and stubbornly refused to leave. content which provide an integrated context
Pages were filling up with sticky note ideas for learning and a relational set of concepts

and terms.
your trip to make the most of the ArboreField Trips engage the senses. Students tum. She can provide you with a bus if you
are seeing, hearing and sometimes tast- ask in September and guides, or teachers
ing as they encounter new concepts and can use a packet to guide the study. Before
vocabulary.
visiting the Arboretum, we studied local
Field trips are preceded by preparation plants, had pill bugs and compost bins in
that helps “plow the soil” for planting the the classrooms. We spent most of the trip
seeds of new learning. Students know what digging for leave litter and joyfully examinthey are going to encounter and often teach- ing the organisms that we found. We didn’t
ers do a read aloud to get them ready.
try to see everything and we had a relaxing
Field trips involve
exploration, talk, reading and writing by the
students.
Field trips often
involve a follow up
of new concepts and
terms.
One year we organized a unit for Kindergarten built around
a visit to the Trailside
Museum, a sanctuary
in the Blue Hills Reservation that keeps a
small sample of native
wildlife that are unable
to live in the wild. At Students from East Boston EEC at Arnold Arboretum.
the museum’s web page you can find out picnic near the pond where we scooped out
each animal’s name and story before the tadpoles and closed our eyes to hear the
trip. We kicked off the unit with a school sounds around us. Again when we returned
visit of a screech owl from the Trailside to school we wrote and wrote about what
Museum. ($175 for 30 students)
we experienced. These types of smaller
Afterwards, I brought in bags of library group targeted trips can propel learning
books on skunks, eagles, owls, deer and forward with the rush of energy that cannot
other native animals. Students browsed be gained by pen and paper tasks.
books and talked about the animals that
they would meet. They wrote their own
Tips for Trips:
research books.
Tie the trip to a unit of study.
When we went to the museum, it was
Go deep. Read books, look at videos,
early May and we were the only group write and write, talk and talk
there. We were able to sit and sketch the
Focus the trip. Many times on field trips
animals without being trodden on by other we spend the whole time walking in lines
groups or waiting to get a glimpse over and waiting for the bathroom. Focus on a
some bigger kids heads. Students used their small area of the zoo (free) or aquarium
sketch books to draw the animals that they (apply for free entry in the fall). Just observe
studied. We picnicked on the grass. We did the gorillas or the nocturnal animals. Stay,
a scavenger hunt through the woods. Inside sketch, observe and then use those obserthe museum we saw bees in honeycomb, vations to deepen instruction back in the
a Great Horned Owl and a model Native classroom.
American village. A museum guide brought
Go with a smaller target group. Split
out the screech owl. In the days and weeks the trip into more than one session if your
following our trip, we finalized our book school has several of the same grade.
projects incorporating the many things we
Go earlier in the season to avoid the
learned on the trip. The students returned to crowds.
read the nonfiction texts about the animals
So before you pack up your classroom
they had seen with new voracity.
for its summer slumber, mark your calenThe Arnold Arboretum is another desti- dars for grant deadlines, line up some funds
nation that provides the opportunity to tie for buses, put in orders for book club books.
a trip to science curriculum. The Arbore- Get together with your grade level team or
tum offers guided trips where students can ILT and talk about what kind of engagement
investigate leaf litter to uncover pill bugs projects work for you and your students.
and worms to support the student of organAnd then, go forth into summer! Relax,
isms (Foss Kit). In this photo, students from refresh and rejuvenate. Find the book that
the EBEEC use their science notebooks to makes you want to stay up late with a flashsketch and write scientific observations. light under the covers. You did it. Summer
The education coordinator can help to craft is coming. You have earned it.
are many quick and easy grants available through filling out a short form that can support
There
field trips or in class visits.
Target gives out field trip grants for up to $700. Deadline is October 1. See corporate.target.com/
corporate-responsibility/grants/field-trip-grants
The Museum of Science has bus grants and half-price admission during some times of the year.
See mos.org.
The new Edward M. Kennedy Institute for the Senate is free for Massachusetts students and
has some transportation grants available. Contact studentgroups@emkinstitute.org for more information.
The Massachusetts Cultural Council offers grants to support field trips to cultural organizations,
offers yellow school bus grants and also sponsors a program that can bring an artist-in-residence to
your school or classroom. See massculturalcouncil.org/programs.
The New England Aquarium has some grants available. See neaq.org.
Boston Ballet will give teachers up to 50 tickets. See bostonballet.org.
The Arnold Arboretum is free and will give you a bus and guides if you ask early in the year.
See arboretum.harvard.edu/ or contact Nancy Sableski at nsableski@oeb.harvard.edu.
The Franklin Park Zoo is free for BPS classes. See zoonewengland.org/discover.
The Blue Hills Trailside Museum will arrange school visits with animals and offers very low
admission. See massaudubon.org/.
Petco “Pets in the Classroom” Grants will give you coupons for classroom pets if you fill out a
short form petsintheclassroom.org/teachers/.
DonorsChoose lets you create a trip or project and seek funding from online benefactors. See
donorschoose.org.
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School Nurses Key to
BPS Kids’ Wellness
By Ayanna Pressley
used to hide out in the school nurse’s
office. There was rarely anything physically wrong with me.
Throughout middle school, I would
feign a headache or upset stomach and get
permission to visit my school nurse. At
the time, I couldn’t
verbalize why I was
hurting. I couldn’t
talk about what
was happening in
my home, what
was being done to
me, and how that
made me feel. I’d
sit in class, at once
both desperate for
help and terrified
to admit I needed
any, and wonder if
everyone knew my secret. Until I couldn’t
take it anymore and had to escape.
There was one person I knew would
make me feel better - my school nurse.
The school nurse of popular culture is
a kind-hearted woman who puts on BandAids and checks for lice. Today, on National
School Nurses Day, it is time to retire once
and for all that outdated and misleading
portrayal and get real about the critical role
nurses play in strengthening our schools,
communities, and families. In 2014-15,
there were 381,673 student visits to Boston

I

Public Schools (BPS)
nurses who encountered an average of 414
students each month.
Therre were 741 occasions when they referred
a student to urgent care
or call 911.
Of the 911
calls, 54 percent were for
mental health
emergencies.
BPS nurses administered 115,466
scheduled
doses
of
medication, of
which 67 percent were psychotropic. The record
shows that 10,724 students had asthma;
933 had a seizure disorder; 2,201 students
had been diagnosed with Attention Deficit
Hyperactivity Disorder (ADHD); 1,085
students had reported being diagnosed with
an autism spectrum disorder; and some
1,600 students had been diagnosed with
depression, anxiety, obsessive compulsive
disorder and other mental health conditions.
Those are the facts. But even those
startling numbers don’t tell the full story of
what our school nurses encounter on a daily

Photos by Colum Whyte
6 | BOSTON UNION TEACHER | June, 2016

basis. Domestic violence. Eating disorders.
Hunger. Homelessness. Trauma. Sexual
assault. Substance abuse.
It’s a chaotic, complex, and seemingly hopeless situation. In other
words, a job only a nurse can handle.
For the last seven years, I have been meeting with our school nurses and working to
support the essential role they play in Boston’s public schools, and, ultimately, in the
education of our children.
Today, there are 110 full-time BPS nurses. All are certified by the state and must
have three prior years of nursing experience. Three of them have PhDs in nursing,
and another 73 have a master’s degree. All
BPS nurses are involved in continuing education programs including those focused
on LGBT students, mental health, nutrition, and oral health. They also lead regular
trainings for BPS teachers and staff on a
variety of issues including allergies and
use of Epi-Pen, CPR/AED, and seizures.
As part of the recently passed opiate bill,
nurses will be responsible for performing
student substance abuse screenings starting
next year.
And, yes, BPS school nurses still treat
skinned knees and check for lice.
It is important for everyone to understand the reality of what today’s school
nurses do in the schools because nursing
nostalgia continues to inform policymaking and budget decisions. We now
recognize the impact that social-emotional
health can have on student performance,
but our recognition means little if we don’t
actually ensure that all students have access
to a school nurse.

There is widespread consensus among
education experts that students who are
present and healthy are best prepared and
able to learn. Numerous studies have demonstrated that the presence of a school nurse
improves student health, reduces absences
and early dismissals, and allows teachers
to spend more time on curriculum. There
is also a documented economic benefit: A
2014 cost-benefit analysis of the Massachusetts Essential School Health Services Program revealed that every $1 invested in fulltime school nursing services yields $2.20 in
overall savings – in teacher education time,
caregiver work productivity, reduced medical care costs, etc. – to communities.
Boston is on the right track. The Boston public schools, under the leadership
of Superintendent Chang, is the first in
the nation to appoint an assistant superintendent for social emotional learning and
wellness. This new office is working to
build student support teams at every school,
and school nurses are essential members of
those teams. It’s time we fund a full-time
nurse (and, dare I say it, a social worker) in
every school.
While I was hiding out in my school
nurse’s office, I never told her I was being
abused. I didn’t need to. She figured it out
on her own. When I was young, I received
the help I needed. Shouldn’t every child?
Ayanna Pressley is a Boston City Councillor-at-Large.
Editor’s note: this op-ed originally was
published in the Dorchester Reporter on
May 11, 2016.

Angela Cristiani, Caren Carew, and Patrick Connolly

Jeannie Turner, Denice Dwyer, the BTU Oice Staf

BTU Members Have a Great Time at Red Sox Night!
Photos by Patty O’Donnell

The crowd for BTU Night at Fenway Park.

Paul Tenney, retired teacher,

Marimar Escoto, BTU
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BPS Students “Do The Write Thing”
By Colum Whyte
bout 300 BPS students, families, teachers, and other guests packed UMass
Boston’s newly-minted Science Building
for the 2016 “Do the Write Thing” Boston
Recognition Ceremony on Saturday, May
7.
The Do the Write Thing Challenge is
an essay contest for middle school youth,
which is held in thirty states. Essay writers tackle youth violence as they find
their voices by telling their stories. They
offer solutions to put out the raging fires
of youth violence and promote a culture of
hope amidst the all too common culture of
violence that impacts so many. Chancellor
Dr. J. Keith Motley recognized dozens of
grade 6-8 students from the Timilty, Murphy, Lee, Gardner Pilot, Haley Pilot, and
Up Academy for their efforts in the essay
contest. Two students from each grade
level were chosen as essay winners. Each

A

received an IPad mini as well as MA House
of Representatives and the City of Boston
Citations.
“Do the Write Thing Challenge” judges
chose two students, from the Timilty and
Murphy, to be ambassadors to Washington
D.C. in July. These students, accompanied
by a parent and teacher, will represent
Boston at the National Do the Write Thing
Conference. The students’ writing will be
published in the Library of Congress and
they will have the opportunity to make their
voices heard to leaders on the National
stage.
Congratulations to all who participated!
I encourage middle school teachers to get
involved in this important essay contest
next year. Certainly, many have stories to
tell and it’s our job to listen. Let’s do the
“write” thing together and help be pro
active in amplifying student voice in a positive way.

Photos by Colum Whyte

Letters to

the

Editor

The BTU welcomes letters to the editor from all members. The content
of all letters represents the individual member’s opinion. All letters
are subject to editing and to review.

Parliamentary Procedure Used to Tantrum
hat I’ve always told my fellow BTU members as I’ve encouraged them to be more
W
involved is that the BTU is truly democratic. Decisions are made in an open and fair
manner. What happened at the last meeting on May 11, was a disgrace.
The Executive Board put up a proposal to have delegates fly in the day before conventions and stay a day after. Those who spoke in favor mentioned the need to “caucus”
nationally. Those opposed spoke of cost – $10,000 - $14,000, and the lack of accountability for the time and money as well as the better use of those funds in the charter school
fight locally. The matter was put to a vote, the extended stay losing 41-50. Keep in mind
that many people in the room go to these conventions. That is about a 20% spanking for
that proposal. There was an immediate call for a quorum count. We had one. People begin
leaving, it’s 6:00 PM and this one issue has taken about a half an hour.
Next we have a member get up and ask that we donate $500 to the Verizon IBEW union
who have no income or health insurance at the moment. That suggestion passes with a
voice vote. Good for Verizon workers and a good “caucus” for BTU as these Verizon workers are likely Massachusetts voters should the charter school issue make it to the ballot.
“Count the house,” is screamed a proponent of the extended stay issue. We do. There is
no quorum though the matter seemed to have great support in the voice vote. No money
for the communication workers, no show of solidarity by BTU.
This parliamentary procedure was used in anger from someone who did not get their
way on a previous vote and totally lost sight of organized labor members in need. Democracy is ugly but it needn’t be petty.
– Charles Lucas, Building Rep, Mather School
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Retired Teachers Chapter

Retired Teachers Chapter Spring Luncheon A Success
By Joan Devlin,
BTU-RTC Secretary
ver two hundred RTC members gathered for the annual spring luncheon
at the Venezia Restaurant in Dorchester.
While the luncheon is a strictly social even,
it is also the occasion where the BTU/RTC
honors members for their service to the
RTC.
This year’s honorees were Mary
Gaughan and Constantia Thibeault
(Connie to her many friends).
Mary Gaughan’s service to the RTC is
the stuff of legend. She assists the social
committee chairs in setting up the luncheons
and operating the 50/50 raffle. When Mary
isn’t selling raffle tickets, she works behind
the scenes to assure a smooth operation and
excellent service. She is also a member of
the Rapid Response Team, always ready to
be called to assist in helping the Legislative
Committee.
Constantia (Connie) Thibeault can be
found at the legislative committee meetings
and hearings. She is an active member of
the RTC Rapid Response cadre and has
attended hearings and testified before the
Retirement Board as well as at the City
Council and state house.
The lucky recipients of the 50/50 raffle
are also shown. Congratulations to Anne
Aronson and Rosemary Anderson. Tom
Gosnell, AFT-MA President also won
money in the 50/50 raffle, but generously
returned the money to the raffle.

O

Constantia Thibaut, Retired Teacher receives a Certificate of Appreciation from Marilyn
Marion, Chairwoman, BTU/RTC.

Marilyn Marion, Chairwoman, BTU/RTC presents Mary Gaughan, Retired Teacher with
Certificate of Appreciation.

RTC Luncheon Photos by Mary Glynn

Legislative Committee Attends
Retirement Board Meeting
Connolly, co-chair of the RTC legLRTCarry
islative Committee; Marilyn Marion,
Chair; Janey Frank, RTC legislative
Committee member; Angela Cristiani,
BTU Political Director; and Joan Devlin,
RTC Secretary all testified to the need to
increase the COLA base and to provide a
COLA for the upcoming year. No formal
action was taken at the meeting, but a City
official did report that the conditions necessary for a COLA increase had been met. He
also testified that the City could not afford
to increase the COLA base this year. The
legislative committee, with the assistance of
the BTU’s Political Director will continue

Rosemary Anderson, Retired Teacher
wins a rale cash prize.

to press the retirement board and the city
to vote to provide a COLA increase and
to increase the COLA base. The president
of the Massachusetts Retirees also testified
before the Retirement Board on the need to
increase the COLA base.
The retirement board will meet on June
15 when any vote on the COLA or COLA
base will take place.

RTC Chair Attends AFT Retirees
Committee Meeting
arilyn Marion is a member of the
M
AFT Retirees’ Committee and participates in the quarterly meetings of the group.
The committee discussed ways to recruit
and engage members in the activities of
the retirees. The BTU/RTC has active and
engaged members and the relationship
between the BTU and the Retired Teachers’ Chapter is very positive and supportive.
The RTC Executive Board continues to
discuss ways to engage more members and
to make sure that those BTU members that
are retiring know that they should apply for
membership in the chapter.
In addition to the committee meeting, the chair attended the AFT Executive
Council meeting. The meeting included
a presentation by Richard Stutman and
Jessica Tang on the BTU Walk In on May
4. With participation of 50 schools, Boston
was identified as one of the most successful
walk-in, with parental support and community support to stop the budget cuts and
support public education.
The Walk Ins are part of AFT’s Reclaim
the Promise initiative to garner public
support for public schools by partnering
with student, parents and community to
demonstrate their support for strong public
schools.

Keeping Up With the RTC
ummer is coming and we encourage all
SRetired
retirees to check the BTU website, the
Teacher Chapter section for the
latest news. We will post the results of the
retirement board votes after the meeting on
June 15, 2016. In addition we will include
any information in Richard Stutman’s
weekly email.

Anne Aronson, Retired Teacher also is a
big winner.

BTU President Richard Stutman and Director of Organizing Jessica Tang along with
members of the BTU-RTC Legislative Committee attend Retirement Board Meeting.

A video of BTU President Richard Stutman and children from a number of schools point out the increased activism this year.
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B U BTU SECRETARY-TREASURER’S REPORT Charles R. Johnson
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Dear Union Member,
The CPA firm of Joseph B. Cohan and Associates has
examined the balance sheet of the Boston Teachers Union
and the related statement of revenues, expenses, and fund
balances for the fiscal year ending August 31, 2015. The audit
was conducted in accordance with the auditing standards
generally accepted in the United States of America. Those
standards require that the auditors plan and perform the
audits to obtain reasonable assurance about whether the
financial statements are free of material misstatements. The
audit gives a financial position of the Boston Teachers Union
at August 31, 2015, the changes in its net assets and its cash
flows for the year. This statement is reprinted below to explain
in detail your Union’s financial status.
Respectfully submitted,
Charles R. Johnson
Secretary-Treasurer, Boston Teachers Union
Independent Auditor’s Report
We have audited the accompanying financial statements
of Boston Teachers Union (the Union) (a nonprofit organization), which comprise the statements of financial position as of
August 31, 2015 and 2014, and the related statements of activities and cash flows for the years then ended, and the related
notes to the financial statements.
Management’s Responsibility for the
Financial Statements
Management is responsible for the preparation and fair presentation of the these financial statements in accordance with
accounting principles generally accepted in the United States of
America; this includes the design, implementation, and maintenance of internal control relevant to the preparation of and fair
presentation of financial statements that are free from material
misstatement, whether due to fraud or error.
Auditor’s Responsibility
Our responsibility is to express an opinion on these financial
statements based on our audits. We conducted our audits in
accordance with auditing standards generally accepted in the
United States of America. Those standards require that we plan
and perform the audits to obtain reasonable assurance about
whether the financial statements are free of materialmisstatement.
An audit involves performing procedures to obtain audit
evidence about the amounts and disclosures in the financial
statements. The procedures selected depend on the auditor’s
judgment, including the assessment of the risks of material
misstatement of the financial statements, whether due to fraud
or error. In making those risk assessments, the auditor considers internal control relevant to the entity’s preparation and fair
presentation of the financial statements in order to design audit
procedures that are appropriate in the circumstances, but not
for the purpose of expressing an opinion on the efectiveness
of the entity’s internal control. Accordingly, we express no such
opinion. An audit also includes evaluating the appropriateness
of accounting policies used and the reasonableness of significant accounting estimates made by management, as well as
evaluating the overall presentation of the financial statements.
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our audit opinion
Opinion
In our opinion, the financial statements referred to above
present fairly, in all material respects, the financial position of
Boston Teachers Union as of August 31, 2015 and 2014, and
the changes in its net assets and its cash flows for the years
then ended in accordance with accounting principles generally
accepted in the United States of America.
Other Matter
Our audit was conducted for the purpose of forming an
opinion on the financial statements as a whole. The schedules
of expenses on pages 11 and 12 are presented for purposes of
additional analysis and are not a required part of the financial
statements. Such information is the responsibility of management and was derived from and relates directly to the underlying accounting and other records used to prepare the financial
statements. The information has been subjected to the auditing
procedures applied in the audit of the financial statements and
certain additional procedures, including comparing and reconciling such information directly to the underlying accounting
and other records used to prepare the financial statements or
to the financial statements themselves, and other additional
procedures in accordance with auditing standards generally
accepted in the United States of America. In our opinion, the
information is fairly stated in all material respects in relation to
the financial statements as a whole.
– Joseph B. Cohan & Associates, Dedham, Massachusetts,
April 18, 2016
BOSTON TEACHERS UNION
STATEMENTS OF FINANCIAL POSITION
AUGUST 31, 2015 AND 2014
2015
ASSETS
CURRENT ASSETS
Cash
Investments (Notes 2, 3 and 4)
Accounts Receivable
Prepaid Expenses
TOTAL CURRENT ASSETS

$ 5,483,207
4,915,735
42,423
106,625
10,547,990

PROPERTY AND EQUIPMENT (NOTE 1)
Furniture. Fixtures & Equipment
606,502
Leasehold Improvements
300,470
906,972
Less - Accumulated Depreciation
and Amortization
744,307
162,665
TOTAL ASSETS
$ 10,710,655

2014
$ 6,500,988
2,899,371
12,648
83,240
9,496,247
593,437
276,225
869,662
719,347
150,315
$ 9,646,562

LIABILITIES AND NET ASSETS
CURRENT LIABILITIES
Accounts Payable

$865,890

$610,061

TOTAL NET ASSETS UNRESTRICTED (Note 1)

9,844,765

9,036,501

$ 10,710,655

$ 9,646,562

TOTAL LIABILITIES AND
NET ASSETS
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BOSTON TEACHERS UNION
STATEMENTS OF ACTIVITIES
FOR THE YEARS ENDED AUGUST 31, 2015 AND 2014
2015
SUPPORT
Union Dues
$ 7,842,624
Interest
5,546
Dividend Income (Note 2)
86,529
Unrealized Gain (Loss)
on Investments (Note 2)
(70,165)
AFT Innovation Fund Grant
(Note 10)
160,000
AFT Salary Assistance Program
21,500
7,946,134

SCHEDULE I
BOSTON TEACHERS UNION
STATEMENTS OF EXPENSES (continued)
FOR THE YEARS ENDED AUGUST 31, 2015 AND 2014

2014
$ 7,592,589
5,481
48,028
100,718
–
21,600
7,768,416

EXPENSES (Schedule I)

7,137,870

6,768,757

INCREASE IN NET ASSETS

808,264

999,659

9,036,501

8,036,842

$ 9,844,765

$ 9,036,501

NET ASSETS AT
BEGINNING OF YEAR
NET ASSETS AT END OF YEAR

BOSTON TEACHERS UNION
STATEMENTS OF CASH FLOWS
FOR THE YEARS ENDED AUGUST 31, 2015 AND 2014
2015
CASH FLOWS FROM OPERATING ACTIVITIES
Increase in Net Assets
$ 808,264
Adjustments to Reconcile Increase
in Net Assets to Net
Cash Provided by Operating Activities
Depreciation
24,960
Unrealized (Gain) Loss on Investments
70,165
(Increase) Decrease In
Accounts Receivable
(29,775)
Prepaid Expenses
(23,385)
Increase (Decrease) In
Accounts Payable
255,829
NET CASH FLOWS PROVIDED
BY OPERATING ACTIVITIES

1,106,058

CASH FLOWS FROM INVESTING ACTIVITIES
Acquisition of Investments
(2,086,529)
Acquisition of Property and
Equipment
(37,310)
NET CASH FLOWS USED BY
INVESTING ACTIVITIES
NET INCREASE IN CASH
CASH, BEGINNING
CASH, ENDING

2014
13,238
9,928
24,465
120,000
1,327
40,668
277,193
–
48,541
5,155
9,250
3,450
55,000
5,211
33,926
$ 6,768,757

BOSTON TEACHERS UNION
NOTES TO FINANCIAL STATEMENTS
AUGUST 31, 2015 AND 2014
1.

2014
$ 999,659

21,469
(100,718)
28,427
6,907
(151,554)
804,,190
(48,028)
(92,005)

(2,123,839)

(140,033)

(1,017,781)

664,157

6,500,988

5,836,831

$ 5,483,207

$ 6,500,988

SCHEDULE I
BOSTON TEACHERS UNION
STATEMENTS OF EXPENSES
FOR THE YEARS ENDED AUGUST 31, 2015 AND 2014
2015
Advertising
47,770
Arbitration Fees
44,847
Audit
32,790
Computer
71,834
Conferences, Conventions and Meetings 536,577
Depreciation
24,960
Donations
35,009
Election
97,395
Expense Reimbursements
President
6,397
Executive Vice-President
5,488
Secretary/Treasurer
5,579
Field Representatives &
Director of Organization
22,400
Political Analyst
4,800
Committees and Others
4,460
Grant- Boston Educational Development
Foundation
60,000
Insurance
Group Health
194,413
Teachers’ Liability
34,453
General
12,479
Retired Teachers’ Benefits
81,330
Legal
General Union Issues
648,125
Teacher Assault Cases
5,600
Transcripts and Other Costs
40,780
Mailing and Machine Room
49,609
Oice
43,392
Payroll Service
9,848
Payroll Taxes
131,028
Per Capita Payments
American Federation of Teachers 1,353,840
AFT Massachusetts
1,034,033
State Labor Council AFL-CIO
81,070
Greater Boston Labor Council
20,882
Working Massachusetts
417
Postage and Delivery
77,527
Printing and Bulletins
73,436
Professional Fees
10,275
Rent
Conference Rooms and Meeting Hall 25,760
Oice
109,404
Retirement Plan Contribution
141,477
Salaries
President
160,000
Executive Vice President
152,000
Secretary/Treasurer
144,000
Director of Organization
136,000
Director of Professional Learning
37,989
Field Representative - Elementary 136,000
Field Representative - Secondary
136,000
Field Representative - Paraprofessionals 136,000
Political Analyst
136,000
Community Liaison Representative 46,297

2015
Retired Teachers Coordinator
13,616
Assistant Retired Teachers Coordinator
10,212
Facilitators
33,130
Building Representatives
122,500
Negotiations
2,537
Editor
39,669
Oice
334,025
Organizers
12,696
Homework Helpers
47,846
Resumé Consultation
1,622
Teacher Inquiry Project
15,000
Telephone Workers
5,692
Scholarships
50,000
Subscriptions
4,107
Telephone
45,448
$ 7,137,870

2014
52,183
68,061
28,645
76,935
484,640
21,469
33,658
–
6,669
5,095
5,522
19,200
4,800
5,928
–
176,607
33,666
12,381
48,417
667,055
11,700
44,220
44,345
85,239
10,332
125,905
1,303,254
1,0012,196
77,379
20,880
5,000
91,124
76,903
8,800
30,950
107,592
137,789
155,741
147,954
140,167
132,380
25,108
132,380
132,380
132,380
132,380
44,976

Summary of Significant Accounting Policies
Organization and Nature of Activities
Boston Teachers Union (the Union) is a nonprofit labor union
organized, funded and managed by current and retired school
teachers and paraprofessionals working in the Boston area.
Support is primarily derived from union member dues.
On October 10, 2012, the membership of Boston Teachers Union
ratified the tentative contract settlement reached by Boston
Teachers Union and the Boston School Committee on September 24,
2012. The settlement is comprised of two separate memorandums
of agreement, with the first memorandum efective for the period
September 1, 2010 through August 31, 2013 and the second
memorandum efective for the period September 1, 2013 through
August 31, 2016.
Method Of Accounting
The financial statements of Boston Teachers Union have been
prepared on the accrual method of accounting.
Financial Statement Preparation
The Union has presented its financial statements in accordance
with generally accepted accounting principles for nonprofit
organizations. Under this guidance, the Union is required to
report information regarding financial position and activities
according to three classes of net assets: unrestricted net assets,
temporarily restricted net assets, and permanently restricted net
assets. In addition, the Union is required to present a statement
of cash flows.
Contributions
Contributions received are recorded as unrestricted, temporarily
restricted, or permanently restricted support depending on the
existence and/or nature of any donor restrictions. For the years
ended August 31, 2015 and 2014, Boston Teachers Union did not
receive any contributions with donor-imposed restrictions that
would result in temporarily or permanently restricted net assets.
Property and Equipment and Depreciation
The Union’s policy is to capitalize tangible personal property with
an estimated life of three or more years. Property and equipment
are recorded at cost. Depreciation is provided on the straight-line
method over the estimated useful lives of the assets.
Income Tax
The Union is a nonprofit organization that is exempt from both
federal and state income taxes under Section 501(c) (5) of the
Internal Revenue Code.
Accounting standards provide detailed guidance for the
financial statement recognition, measurement and disclosure of
uncertain tax positions recognized in an organization’s financial
statements. Under these accounting standards, the Union is
required to recognize the financial statement impact of a tax
position when it is more likely than not that the position will not
be sustained upon examination. Management has evaluated
its significant tax positions against the criteria established by
these accounting standards and believes there are no such tax
positions requiring accounting recognition.
The Union’s Form 990, Return of Organization Exempt from
Income Tax, for the years ending August 31, 2013, 2014 and 2015
are subject to examination by the IRS, generally for three years
ater they were filed.
Use of Estimates
The preparation of financial statements in conformity with
generally accepted accounting principles requires management
to make estimates and assumptions that afect the reported
amounts of assets and liabilities and disclosure of contingent
assets and liabilities at the date of the financial statements and
the reported amounts of revenues and expenses during the
reporting period. Actual results could difer from those estimates.
2.
Investments
The Union held $4,915,735 and $2,899,371 at August 31, 2015
and 2014, respectively, in mutual funds invested in bonds
that are obligations of the U.S. government, its agencies and
instrumentalities, and are backed by the full faith and credit of
the United States and have short to long term maturities through
Putnam Investments. The fair market value of the investments
at August 31, 2015 and 2014 was $4,915,735 and $2,899,371,
respectively. The following schedule summarizes the investment
return and their classification in the statement of activities for
the years ended August 31, 2015 and 2014:
Dividend Income
Net Unrealized Gain (Loss)

2015
$ 86,529
(70,165)

2014
$ 48,028
(100,718

TOTAL INVESTMENT RETURN

$ 16,364

$ 148,746

3.
Fair Value Measurements
Accounting standards define fair value as the price that the Union
would receive upon selling an investment in a timely transaction
to an independent buyer in the principal or most advantageous
market of the investment and provides a framework for measuring
fair value. That framework provides a fair value hierarchy that
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prioritizes the inputs to valuation techniques used to measure fair value.
The hierarchy gives the highest priority to unadjusted quoted prices in
active markets for identical assets or liabilities (level 1 measurements)
and the lowest priority to unobservable inputs (level 3 measurements).
Inputs may be observable or unobservable. Observable inputs are inputs
that reflect the assumptions market participants would use in pricing the
asset or liability developed based on market data obtained from sources
independent of the reporting entity. Unobservable inputs are inputs that
reflect the reporting entity’s own assumptions about the assumptions
market participants would use in pricing the assets or liability developed
based on the best information available in the circumstances.
The three levels of the fair value hierarchy are described below:
Basis of Fair Value Measurement:
Level 1
Unadjusted quoted market prices in active markets for identical
assets or liabilities at the reporting date.
Level 2 Observable inputs other than Level 1 unadjusted quoted
market prices, such as quoted market prices for similar assets
or liabilities in active markets, quoted prices for identical or
similar assets or liabilities that are not active, and inputs other
than quoted prices that are observable or corroborated by
observable market data.
Level 3 Unobservable inputs that are supported by little or no market
activity.
A financial instrument’s level within the fair value hierarchy is based
on the lowest level of any input that is significant to the fair value
measurement.
Following is a description of the valuation methodologies used for assets
measured at fair value. There have been no changes in the methodologies
used at August 31, 2015 and 2014.
Putnam U.S. Gov’t Income Trust - A: Valued based on yields currently
available on comparable securities of issuers with similar credit ratings.
The following tables present by level, within the fair value hierarchy, the
Union’s investment assets at fair value, as of August 31, 2015 and 2014.
Investment assets are classified in their entirety based upon the lowest
level of input that is significant to the fair value measurement.
Assets at Fair Value as of August 31, 2015
Quoted Prices in
Active Market for
Identical Assets
Description
Fair Value
(Level 1)
Putnam U.S. Gov’t
Income Trust – A
$ 4,915,735
$ 4,915,735
Assets at Fair Value as of August 31. 2014
Quoted Prices in
Active Market for
Identical Assets
Description
Fair Value
(Level 1)
Putnam U.S. Gov’t
Income Trust – A
$ 2,899,371
$ 2,899,371
4.
Risks and Uncertainties
The Union invests in various investment securities. Investment securities
are exposed to various risks such as interest rate, market, and credit risks.
Due to the level of risk associated with certain investment securities, it
is at least reasonably possible that changes in the values of investment
securities will occur in the near term and that such changes could
materially afect the amounts reported in the statement of financial
position.
5.
Transactions with Related Entities
The Union rents oice and conference room space from a related entity,
B.T.U.H.W.F. Building Corp. on a tenant-at-will basis under the terms of a
lease which ended September 1, 2005. The yearly base rent is adjusted
annually on September 1st to correspond to the change in the “Consumer
Price Index for all Urban Consumers for Boston, MA, All Items’” during
the twelve-month period which ended in the previous July. B.T.U.H.W.F.
Building Corporation is responsible for all utilities, including water and
sewer, and repairs to the rented space. Payments to B.T.U.H.W.F. Building
Corporation totaled $109,404 and $107,592, respectively, for the years
ended August 31, 2015 and 2014.
In addition, the Boston Teachers Union pays $15 per day for conference
room set-up fees to B.T.U.H.W.F. Building Corp under an agreement
which ended June 30, 2007. As of April 18, 2016, the agreement has not
been modified and continues under the initial terms. Fees paid under this
agreement for the fiscal year ended August 31, 2015 and 2014 totaled
$210 and $75, respectively.
6.
Retired Teachers’ Benefits
Efective July 31, 1987, dues paid to the Union by retired teachers and
retired paraprofessionals for two consecutive years qualify them to
participate in eye care benefits. Eyeglasses will be provided not more
frequently than once in any 24-month period. Full details of benefits and
limitations are described in “Guidelines for Retirees Eyeglass Benefit”.
7.
Retirement Plan Contribution
The employees of the Union participate in a defined contribution
retirement plan. The Union’s contributions are equal to 10% of the annual
salary of participating employees plus administration fees. The Union’s
contributions to the plan totaled $141,477 and $137,789 respectively, for
the years ended August 31, 2015 and 2014.
8.
Advertising
Advertising costs are charged to expense when incurred. Advertising
expense was $47,770 and $52,183 for the years ended August 31, 2015
and 2014, respectively.
9.
Per Capita - Working Massachusetts
On September 20, 2009, the Executive Board voted to join Working
Massachusetts, a Massachusetts labor organization which performs
public relations, research and communications work on behalf of public
sector employees. Per capita for membership is billed and paid quarterly.
For the fiscal years ended August 31, 2015 and 2014, the Union paid $417
and $5,000 in each fiscal year in per capita to Working Massachusetts.
10.
AFT Innovation Fund Grant/Grant
Boston Educational Development Foundation, Inc.
Boston Teachers Union received an AFT Innovation Fund grant in fiscal
year ended August 31, 2015 of $60,000 to “increase students’ engagement
in lessons by creating prototypes of high-quality instructional units that
can be distributed online.” Boston Teachers Union turned these grants
over to Boston Educational Development Foundation, Inc. to administer
the funds for this purpose. Boston Educational Development Foundation,
Inc. is a tax-exempt organization that “acts as a fiscal agent for programs
within the Boston Public Schools that improve the quality of learning,
teaching and administration within the Boston Public Schools.”
11.
Evaluation of Subseguent Events
The Union has evaluated subsequent events through April 18, 2016, the
date which the financial statements were available to be issued.

Statement by AFT President
Randi Weingarten on the
U.S. Department of Education’s
Draft Accountability for the
Every Student Succeeds Act
AFT cheered the new federal education law in
TequityheDecember
because it embodied three major goals:
for disadvantaged children, an end to test-andpunish policies to provide the flexibility to unleash the
collective wisdom of educators and parents to help all
children succeed, and an ability to create accountability
systems that ensure all children have the opportunity for
a well-rounded education that prepares them for their
lives. Those goals are what the U.S. Education Department’s draft accountability regulations are intended to
implement. The law also specified that the department
was to create guardrails, and not be prescriptive, to help
achieve this.
The department’s proposed regulations succeed in
some places – like providing good guidance to states
on appropriate inclusion of English language proficiency in accountability systems – but fail in others.
Rather than listen to the outcry by parents and educators over hypertesting, the department offers specific
punitive consequences for when fewer than 95 percent
of students participate in tests. This doesn’t solve the
issue of the misuse of testing. It simply inflames the

problem by suggesting punitive consequences for
those who are so frustrated by the misuse and highstakes nature of standardized testing that they want to
opt their kids out.
The department seeks to impose a more aggressive timeline than the new law provides for districts
to implement these new accountability systems.
Without enough time to put them in place, states
will revert back to what they have – a test-driven
accountability system. This will maintain the old
test-and-punish accountability systems and an overly
prescriptive federal role in schools. That is not the
reset ESSA promised.
The AFT and its members and allies will be engaging vigorously in the comment process. Getting
accountability right is the heart of ESSA. The promise
of this new law lies in the opportunities it offers to
move away from punitive and destructive policies.
The AFT fought hard to ensure that the federal
education law created real opportunity for all children
to learn. We will continue to fight to make sure this is
front and center in any final regulations.

Michigan House Passes
Despicable Detroit Schools’
Financial Aid Package
House of Representatives, ignoring
TMayhefierce5Michigan
opposition from the Democratic minority, on
passed a dead-of-night financial aid package
for Detroit Public Schools that had been twisted into
a partisan screed against Detroit teachers and school
employees. The AFT and other groups are urging the
governor to reject the House’s scheme and move forward with Senate-passed legislation, which is much
closer to what Detroit schools’ stakeholders need to
keep schools strong.
Rally for Detroit schools “The partisan bills forced
through in the dead of night by Speaker Kevin Cotter
are some of the most despicable anti-student, antipublic school, anti-teacher provisions we've seen in
America,” said Detroit Federation of Teachers Interim
President Ivy Bailey, AFT Michigan President David
Hecker and AFT President Randi Weingarten in a joint
statement. “Make no mistake: These bills discriminate
against Detroit's children – who are overwhelmingly
economically disadvantaged children and children of
color – and are designed explicitly to punish teachers
who speak up on behalf of their students and themselves. Many of the so-called teacher-related provisions have failed and been rejected when used in other
jurisdictions.”
The Michigan House also used the financial package
as an opportunity to lash out at Detroit educators and
staff after a two-day job action earlier in the week. All
but three of Detroit's 97 schools were closed May 2-3
in what amounted to a lock-out, after the chief schools
administrator warned that he could not guarantee paychecks for teachers and staff beyond June 30. Roughly
two-thirds of Detroit Public Schools employees defer a
portion of their income to cover their summer expenses,
and many would have lost wages for up to 37 working
days had the system followed through with the threat.
Teachers and staff returned to work after policymakers
promised to make good on their earned wages, but the
House majority used its legislation as an opportunity
for payback: Under the House bills, teachers would
be fined one day’s pay for every day they are found to
have engaged in “a strike.”
The House package also provides aid in both the
short and long term ($72 million per year to the district, capped at $500 million, along with a $33 million
emergency loan) that is inadequate for the school system to pay down its debt and continue to operate. And
it does not recognize any existing bargaining units;

staff would be stripped of the protections and benefits
of their contracts. In contrast, the Senate bills would
maintain worker contracts.
Moreover, the House does not immediately return
local control to the district, something that Detroit
stakeholders have called essential to long-term success.
Instead, the House bills would delay the process by
establishing an appointed school board and empowering the Detroit Financial Review Commission to select
the superintendent. And these bills include overly
prescriptive language, paving the way for the hiring
of noncertified teachers and establishing a merit pay
system that ties pay to student standardized test scores
for all new hires. All of these accountability measures
would only affect Detroit.
“Under state-controlled emergency management,
indifferent politicians abandoned Detroit’s students
to learn in under-resourced schools with deplorable
conditions. Through it all, our teachers and school
employees have been the glue that has held the schools
together,” the AFT leaders said. “By eliminating teacher voice, House Republicans strip away our ability to
advocate for children, who have been failed by our
leaders in Lansing.
It’s past time for the House to get serious and stop
the political games. We urge Gov. Snyder to veto this
bill, and ask the House to take up the bipartisan Senate bill that, while not perfect, gives Detroit’s schools
a fair chance and offers hope to our students, families,
educators and staff.”
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W E’RE LEARNING HERE
A project by Amika Kemmler Ernst, Ed.D.

McKay K-8 School
he McKay K-8 School is in East Boston. Fully 90% of its 700 students are classified as Hispanic, and
Tparaprofessionals,
65% are English Language Learners. The school works with the community to make sure each class has
City Year Corps members, and/or student teachers (many from UMass Boston’s Teach
Next Year program) to provide support to classroom teachers.
Fourth graders were eagerly studying various small critters – millipedes, African dwarf frogs, and fiddler crabs – working in small groups and taking notes while their teachers asked questions to deepen their
observations. Fifth graders were rehearsing plays based on books they’d read and discussed; for example,
Niki Thomas was directing her students in their presentation of a talk show introducing the characters of
Esperanza Rising.
Paraprofessional Whitney Tibolt was teaching a second grade class about the different ways to express
halves. Middle school science teacher Mary Shetterly had students classifying organisms by their role in the
ecosystem, using cards taped to the black board. Students in Anthony Roman’s gym class were practicing
throwing a ball with a lacrosse stick, while fourth graders were singing with Bryan Bigelow in music class.
During common planning time, teachers at the McKay meet in grade level teams to select texts and tasks
they feel best meet the needs of their students. When I asked Principal Jordan Weymer about finding time
for thematic teaching at the McKay, he said: “We don’t worry too much about high-stakes assessments. Our
instruction and tasks are all aligned to the standards and if you plan and implement with the standards in
mind, then the testing takes care of itself.” Now that’s refreshing, given that I visited in the middle of PARCC
testing!
Veteran first grade teacher Carmen Torres said that her colleagues and students are what make the McKay
special. Jennifer-Jo Lee, who teaches one of the fourth grade classes, agrees. “I have grown so much as a
teacher through my sixteen years here. We thrive on collaboration and pride ourselves on the high expectations we have for students and each other. Hearing my students say things like, ‘I love school!’ reminds me
how honored I am to tell people not only where I teach, but where I learn every day.”
Have a great summer, and please invite me to visit YOUR school next year!

Amika Kemmler Ernst, Ed. D.
Amika45@comcast.net

We were observing the fiddler crabs and taking notes. We’ve learned
that the males have one big claw, they move sideways, and they use
their claws to eat. They are scavengers so they eat anything they can
find. We are also studying millipedes and African dwarf frogs as part of
our science unit on animal adaptations.
Ashley Martinez, Stephanie Aguilar, Mirna Guillen, Christopher Alarcon,
& David Romero, Grade 4

(Amika Kemmler Ernst is a retired BPS New Teacher Developer
with extensive experience as a classroom teacher, curriculum
developer, and graphic artist.
Her “We’re Learning Here” Project features images of everyday
learning in our public schools, along with the words of the
students pictured.)

We’re doing math and Ms. Thomas is
helping us. We are finding numbers on
a 1-100 chart. We went on a walk in our
neighborhood and counted a lot of trees,
cars, houses, trash cans, and squirrels!
This year we’ve been learning about
caterpillars, butterflies, ladybugs, and
birds. Some birds lay eggs that look like
the ground and rocks so they blend in.
We’ve also learned that caterpillars split
their skin to make a chrysalis and then
they turn into butterflies.
Tesla Coelho & Jose Galdamez, Grade 1
We were working on fractions with Ms. Tibolt. We’re learning that there
are two halves, three thirds, and four fourths in one whole. We can also
identify parts of a whole like three fourths. We can add and subtract up to
1000 and we’ve learned to use a number line to help us.
Ms. Mariano’s 2nd Grade Class

We were rehearsing a play based on the book called
Esperanza Rising. Everybody had a role and we put together
a talk show to introduce the characters. It was a really hard
play to do. From reading and talking about this book we’ve
learned that life is not perfect and you can always start over.
Each book we read has a lesson behind it.
Rachel Felix, Jordan Vanaernam, & Cindy Alfaro, Grade 5

I was working with Ms. Irving. I was drawing pictures to go with words and
sentences. I am learning how to read and write.
Guadelupe Tellez, Grade 1

I’m working with Mr. Weitz, my ELA teacher. I am learning
how to compare and contrast two stories. We are also
learning how to identify the mood of a poem or story.
I like action stories, comic books and graphic novels best.
Bryan Chavez, Grade 6
I was preparing for the PARCC test by writing a practice essay. I’ve
learned how to write a five paragraph essay and how to annotate text
to help me understand what I'm reading. I've also learned how to write
narrative from third and first person perspectives.
Elvis Marquez, Grade 8
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I was working on the computer to solve multiplication problems
with two digits. I came to this school from El Salvador five
months ago and I am learning English. I planted a seed and I’ve
learned there are many diferent kinds of plants.
Karen Garay, Grade 5

