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Over the month of October our 
union educators, parents, students 

and community allies have been mak-
ing their voices heard at the State House. 
Thousands of BTU members have sent 
postcards advocating for a change in the 
twenty-six-year-old funding formula, 
and hundreds across the state have been 
sending emails, making calls and show-
ing up to lobby our state representatives. 
The hard work and advocacy has paid 
off with the Massachusetts State Senate 
unanimously passing the Student Oppor-
tunities Act – a new $1.5 billion invest-
ment in the state’s K-12 public schools. 

Members of the MA House of Rep-
resentatives are expected to debate and 
vote on the Student Opportunity Act by 
the end of the month, which will then 
head to the Governor’s desk. Our work 
will not be over until it is passed in the 
House with the Senate amendments and 
signed by the Governor. In the coming 
weeks (at the time of press), we will be 
ready to participate in an another state-
wide lobby day, phone bank, send emails 
and postcards to legislators to see the bill 
through the finish line. This advocacy is 
critical to the success of our schools and 
our ability to create the teaching learning 
conditions all of our educators and stu-
dents deserve. 

Sometimes it is difficult to see how 
the political engagement we lead impacts 
our day to day experiences in schools or 
why it matters. But what we hear from 
our members is that we are short on 
staffing for special education students 
and English Learners. That our class sizes 
are too large, particularly for early educa-
tion classrooms. We hear that we need 
more behavioral and mental health staff, 
access to arts and physical education and 
that we don’t have libraries and librarians 
in all of our schools. While we advocate 
for these priorities and more in each of 
our negotiations for a new contract, we 
always hear the same excuse, the district 
can’t afford it. 

This is why our political advocacy 
matters. How much a city, state or nation 
supports public education and public 
school funding is absolutely a political 
decision. What we are able to win in our 
contract becomes a political fight. The 
policies that impact our families and 
our members--whether it be around 
health care, housing, the cost of public 
higher education, civil rights or immi-
grant rights are all political decisions. 
At the classroom level, whether we have 
adequate time for a lunch break, enough 
time to fulfill compliance obligations or 
just have the freedom to teach instead 

of test, are all impacted by political deci-
sions by leaders appointed by elected 
representatives. 

The connections may not always seem 
relevant or clear, but the consequences 
clearly are. If we are frustrated by the 
decisions of our district or the shortcom-
ings of our working conditions, we can-
not fall into apathy, we need to move to 
action. As the school year progresses, it 
has never been more important for us to 
turn our anger into action and turn our 
obstacles into opportunities. The Student 
Opportunities Act is a testament to our 
power and the impact of collective action 
on political will. 

It has been the result of our advocacy 
and collaboration through coalitions 
including the Boston Education Justice 
Alliance and Massachusetts Education 
Justice Alliance that have made this bill 
possible after a four year delay from the 
original Foundation Budget Review 
Commission’s recommendations. Bos-
ton was left behind in the original ver-
sions of the bill last year. However, now 
Boston is positioned to benefit from the 
new bill this legislative session. The Stu-
dent Opportunities Act and BPS became 
a priority for the state legislature because 
it became a priority for us. 

We cannot rely on anyone else, 
because the answer is US. In my Civics 
classroom, I had a poster on my wall that 
was often a topic of discussion for my 
students. It read: “If not now, then when? 
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See Facts About the Student Opportunity Act on page 7.

The Boston Teachers Union had a strong delegation at this year’s Massachusetts AFL-CIO convention.
See story on page 2.  – Photo by CasSandra Samuel

If not me, then who?” The original quote, 
attributed to rabbi Hillel the Elder, actu-
ally additionally stated, “If I am not for 
myself, who will be for me? If I am only 
for myself, what am I?”

Our work is not only to speak up for 
ourselves, but also for our communities 
and that is what we, as a union, must 
continue to do. Please join us as we help 
our endorsed candidates in the weeks 
leading up to the election this Novem-
ber. As state and national races continue 
to heat up, we will also be engaging our 

members in important conversations to 
influence those outcomes as well.



2   |  BOSTON UNION TEACHER  | November, 2019

BTU Plays Important Role in
Massachusetts AFL-CIO Convention

On September 25-27, the biennial convention of the Massachusetts AFL-CIO was 
held in Springfield. Throughout the three-day event the Boston Teachers Union 

and AFT-Massachusetts sat on panels, gave testimony, and raised important resolu-
tions.

Steve Tolman, President of the Massachusetts AFL-CIO presided over the con-
vention and along with Secretary-Treasurer Lou Manadarini were elected to serve 
another term. Throughout the three days, Steve stressed the need for solidarity and 
love in the labor movement and the importance of resisting the politics of division.

Progressive resolutions were passed. They included a resolution in favor of orga-
nizing for the common good. This will play a prominent role in the work of our union 
in the coming years as we fight against the income inequality that plagues our nation. 
Much of the defunding of public education is a result of this inequality.

Beth Kontos, President of AFT-Massachusetts, put forward a resolution to endorse 
a pro-worker presidential candidate in the upcoming election in 2020. The resolution 
encourages all of the affiliate unions to engage their members in a transparent, par-
ticipatory, democratic process to choose a presidential candidate to endorse. It urges 
the national AFL-CIO to endorse a presidential candidate with a demonstrated com-
mitment to a pro-worker agenda including, but not limited to, a $15-dollar federal 
minimum wage, ending Right to Work nationwide, and a Medicare for All system 
that recognizes healthcare as a human right. 

All-in-all eleven resolutions passed with unanimous support. They included a 
commitment to fighting for a clean environment with green jobs to combat climate 
change, the demand to stop the attack on immigrants and pass comprehensive immi-
gration reform, and for housing justice including tenant rights and the building of 
affordable housing with union labor.

There was also a resolution calling on all the affiliates to create a young worker 
or futures committee. This came after the convention heard from a panel of young 
labor union activists in Massachusetts. One of the speakers was BTU member Natalia 
Cuadra-Saez. After taking a leave from the classroom for the past two years, Natalia 
as been part of the organizing team at BTU. She spoke of the need to listen to the 
concerns of young teachers and bring them into the union from the moment they 
join the teaching force.

During the convention BTU member Colum Whyte received a standing ovation 
when delegates heard about his refusal to administer the MAP test. Colum decided 
that crying and anxious students were unacceptable. His act of civil disobedience led 
to Superintendent Brenda Casselius putting an end to district mandated testing after 

BTU organizer Natalia Cuadra-Saez was part of a panel that talked about young worker 
involvement on our Union.

hearing of his concerns in an email that he sent. Colum joins a growing list of teachers 
across the country, from Seattle to Florida and Maine to California who have risked 
their jobs to stand with their students. 

National AFL-CIO President Richard Trumka addressed the convention on the 
second day saying, “I’ve been at this for more than 50 years...and I’ve never been more 
optimistic about the labor movement. At a time when our politics and our culture 
wants us isolated and bitter and ready to blame, working people are, instead, turning 
to each other. Union approval is at 64 percent, the highest in nearly 50 years. 2018 was 
the biggest year for collective action in a generation.”

As we head into next year’s election, solidarity and commitment will be the watch-
words of the labor movement as we take up the important task of fighting the rise of 
anti-democratic forces and installing new leadership with a pro-worker platform into 
1600 Pennsylvania Avenue. Are you with me?

– Garret Virchick, Co-Editor, Boston Union Teacher

September 19, 2019
Good Morning
Superintendent Cassellius,

Before I begin I just wanted to formally 
congratulate you on being chosen as 

our Superintendent. You were my pick 
and I was very happy and relieved when 
you were chosen. 

My name is Colum Whyte and I am a 
teacher at the Lee K8 in Dorchester. I’ve 
been working in BPS since SY 2003-04, 
and I am also a BPS parent of a child 
(Rory) in the Inclusion K0-K1 program 
at the Philbrick. Lastly, I am also a BPS 
graduate from Boston Latin School in 
1997. 

The reason that I am writing to you 
are my numerous issues with the MAP 
testing, specifically in the Upper Elemen-
tary and Middle School grades. I facili-
tated the MAP for grade 6 yesterday. The 
MAP experience was abusive toward the 
kiddos. I cannot, in good conscience, 

administer the MAP in the future. I 
implore you to remove this test from 
BPS, specifically in grades 4-12. 

Here was my experience from yester-
day. We began passing out Chromebooks 
at around 9:09 (3rd period). I figured the 
test would not take more than two peri-
ods. Immediately I encountered prob-
lems. Students could not sign in because 
the platform wasn’t supported under the 
exact correct zoom settings. After trou-
bleshooting, our Data coach and I were 
able to get everyone started, which took 
about 15-20 minutes. Soon afterward 
the test started logging students off, and 
freezing up, This requires the facilitator 
to perform multistep restarts for the kids. 
This freezing kept happening for the 
remainder of the test. This experience 
was the norm for others at the school and 
every other BPS teacher in 5-8 whom I 
spoke with. I have screen shots of our 
conversations that I would be happy to 

share after redacting their names. 
After three hours of testing about half 

of my 26 students were still testing. Kids 
were not feeling well emotionally. One 
student was crying (see picture below). 
She actually had to leave the room with 
another student comforting her. She tried 
to compose herself in the bathroom. The 
passage on her screen was from War and 
Peace. She is a sixth grader. This passage 
is highly inappropriate, as were others –
but that is the only one I actually looked 
at. At dismissal I still had a student trying 
to complete. 

Students should not be subject to tests 
that are developmentally inappropriate, 
cause serious emotional distress, are 
statistically invalid and take up hours of 
instructional time in a single day. I col-
lected writings of student experiences 
from my class. I would like to share them 
with you at some point so that you can 
see first hand the heart wrenching impact 

MAP has on the kids. 
I will make copies of 
these writings and 
save them. 

Parents are also 
upset with the test. 
I had to explain to 
a parent about his 
child having a pub-
lic breakdown on 
account of MAP. 
Other students 
relayed their con-
cerns to their par-
ents. It was actually 
brought up at open 
house last night, and 
that’s when I decided 
that I was making the 
decision to do every-
thing in my power 
not to subject my 

grade 5 students to the MAP. 
I’ve heard from other educators in my 

school and also throughout the district. 
Their responses have all been extremely 
negative. Furthermore, this particular 
test (MAP) was the genesis for a very 
public and successful boycott and opt-
out movement in Seattle in 2013. Seattle 
actually removed the MAP after the con-
troversy. 

I know that you are extremely busy 
and have much on your proverbial plate. 
I’d appreciate it if you researched MAP 
in Seattle (if you are unfamiliar) and also 
check out this TedTalk . 

Here is a picture of a crying student 
from yesterday: 

If you can find 
the time, please 
reach out and give 
me some much 
needed advice. I 
do not want to be 
found insubordi-
nate. However, I 
will refuse to do 
harm to kids. 

Thank you for reading.
In Solidarity,

Colum Whyte

H H H H H H H H H H H H

Here is the Superintendent’s reply:
On Sep. 19, 2019, at 1:36 PM, Cassel-

lius, Brenda <bcassellius@bostonpublic-
schools.org> wrote:

Thank you for your note and advoca-
cy for your students. I am so saddened by 
your and your student’s experience. I’m 
sure you know my opinions and beliefs 
regarding testing. Look soon for upcom-
ing policy changes I’ve been working on 
for months now. 

Thanks for all you do.
Brenda

Commentary  Colum Whyte

Questions For the New Superintendent Regarding MAP Testing
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The contract details, “In September of 
each year all teachers shall prepare 

a brief outline or syllabus (one to three 
pages) which includes: the student learn-
ing objectives for the year, the curriculum 
materials they plan to cover, and any stu-
dent learning projects which students are 
expected to produce during the school year. 
The outline may be supplemented with 
information about the amount of time stu-
dents are expected to spend on homework; 
student attendance requirements; what 
students are expected to bring to class (or 
not bring to class); and any other informa-
tion that the teacher deems appropriate to 
help parents understand what is expected 
of students. Teachers shall not be required 
to repeat any information which is distrib-
uted by the school to all parents, e.g. code 
of discipline, homework policy, and school 
handbook. Two copies of this outline or 
syllabus shall be given to parents at the 
first parent teacher meeting of the school 
year. One copy must be signed by the par-
ent and returned to the teacher indicating 
the parents understanding of the cur-
riculum and expectations and agreeing to 
cooperate with the teacher in meeting the 
educational objectives set for the year. Par-
ents who do not attend the meeting shall 
have copies mailed to them by the prin-
cipal at School Department expense with 
a stamped return envelope to return the 
signed copy to the school. The school will 
include along with the outline or syllabus 
given to parents each September a sched-
ule of times that the teachers are available 
to meet with parents for an individual 
conference about their children.”

 
What is the BPS Student 
Search Policy?

The Supreme Court decision in New 
Jersey v. T.L.Q., as detailed in BPS 

Superintendent’s Circular; SAF-01, “Stu-
dent Search Procedures”; “To be legal, a 
student search must be reasonable in two 
respects. First, there must be a reasonable 
suspicion to believe that the student has 
in his or her possession evidence tending 
to show either a violation of law or a vio-
lation of school rules. In order to reason-
ably suspect something, school officials 
must have facts of sufficient quantity and 
certainty to establish that the suspicion is 
likely to be true. Mere suspicion, hearsay, 
or a single isolated fact, unsupported by 
further evidence is generally not enough 
to establish the reasonable suspicion stan-
dard. Second, the scope of the search must 
be reasonable in relation to the intrusion 
upon the student’s privacy. There must be 
a likelihood that the area searched will 
yield the item(s) being sought.

The determination of whether a search 
is reasonable inevitably is a question of 
judgement, without definite benchmarks. 
School officials must exercise common 
sense and good judgement to ensure that 
student searches conform to the “reason-
ableness standard.”

According to this Superintendent’s 
Circular, the guidelines for conducting 
student searches are as follows: “Only 
administrators who are authorized under 
the Code of Conduct to suspend students 
from school should conduct student ser-
vices. The authority to conduct student 
services should be limited to Principal 
Leaders, Headmasters, Principals, other 
administrators, and personnel specifically 
designated by Principal Leaders, Head-
masters, Principals, and other administra-
tive personnel to suspend students.

If the school administrator believes that 
a student may have in his or her posses-
sion a firearm, weapon, dangerous object, 
or drugs, or otherwise fears that a search 
would jeopardize his or her safety, the 

administrator should not search the stu-
dent until he or she has notified the Boston 
Police Dept. and a police officer is present 
during the search.” 

“It is important to emphasize that 
searches must always be done by a staff 
member of the same sex, and must always 
be done in the presence of witness of the 
same sex.” Authorized personnel search 
students of the same sex and said search-
es must be conducted in the presence of 
another staff member of the same sex, 
serving as a witness. If a female admin-
istrator isn’t available to search a female 
student, the male administrator may 
designate another female staff member 
to conduct the search.

 The Circular states, the manner and 
method of the search should be tailored 
to the circumstance in that the scope of 
the search normally should be limited 
to the area/objects reasonably expected 
to contain the item(s) being sought. The 
basis for suspicion that a student pos-
sesses evidence of a violation of the law/
school rules should increase in direct 
proportion to the extent of the intrusion 
upon the student’s privacy in conducting 
the search. A body search of a student 
requires a higher level of suspicion than 
a search of their bookbag. “The more 
serous the threat posed by the item(s) being 
sought, the more likely a court would strike 
down a search that involved the wholesale 
rummaging through a student’s personal 
property without an individualized sus-
picion that the student had violated either 
the law or school rules. Student searches 
must not be general and exploratory.” 

“School Dept. employees aren’t allowed 
to conduct strip searches. Strip searches are 
considered to be searches in which a stu-
dent is asked to remove articles of clothing 
that could result in the exposure of under-
garments. An administrator should never 
use physical force in attempting to conduct 
a search. If a student refuses to submit to 
a search, the Dept. of Safety Services (617-
635-8000) should be called for assistance.”

“Searches of student lockers and desks, 
which remain the property of BPS while 
used by students, should be based upon 
reasonable grounds to suspect that they 
will yield evidence of either violation of 
law or school rules.” Superintendent’s Cir-
cular #SAF-03 contains the BPS Locker 
Policy to refer to.

If a search by the school administra-
tor uncovers evidence that a law/school 
rules have been violated, the adminis-
trator should notify the Boston Police 
or Safety Services. “Headmasters and 
Principals must incorporate salient and 
pertinent information from this memo-
randum into all school-based rules and 
student handbooks. Students and parents 
must be informed that such information 
serves as prior and ample notice of the 
School Departments procedure for student 
searches. The phrase “prior and ample” 
is to be included in all school-based rules 
and student handbook.”

 
When Can a School Site 
Council (SSC) Meeting
Be Called? What Constitutes a 
Quorum? Who Sets the Agenda 
and Where Are the Minutes? 

The School Site Council is the central 
governing body of the school under 

the school-based management/shared 
decision-making model. See 2016-2018 
BTU BLUE contract pages 7-16. The 
contract stipulates; “Elections for new SSC 
members shall be conducted as early in the 
school year as possible, and a first meeting 
of the new council shall be held no later 
than October 31st.” BTU Reps are to hold 

elections for BTU vacancies on the SSC 
by October 15th. At the first meeting of 
the newly-elected SSC, a monthly calen-
dar should be agreed upon by the SSC 
members for the entire school year and 
be made public through distribution to all 
staff and parents. Any change to this cal-
endar must be approved by the SSC with 
at least one week’s notice to all staff and 
parents. SSC Meetings should be at times 
convenient for all members. Times of the 
meetings may alternate to meet this goal. 

SSC’s are public bodies, and as such 
must adhere to the Massachusetts Open 
Meeting Law. SSC’s are required to open 
all meetings to the public with any person 
being permitted to attend and to tape a 
meeting. Notice of SSC meetings must be 
posted in a public place at least 48 hours 
in advance of the meeting. SSC’s must 
keep minutes of each meeting including 
date, time, location, members present 
and absent, action(s) taken and must 
adhere to quorum requirements. Under 
this provision of the law, there should be 
no reason for the SSC to go into execu-
tive session. SSC’s must have Co-Chairs 
comprised of two voting members of 
the SSC. SSC’s may establish alternating 
Co-Chairs. The Co-Chairs may be the 
Principal and one other voting member 
elected by the Council. A quorum of SSC 
members must be present to conduct 
SSC business, make decisions, and the 
like. Without a quorum, it is just another 
meeting as no decisions may be rendered; 
only discussed. A quorum is constituted 
by the presence of the Principal, at least 
two teachers and two parents for Councils 
with 9-12 voting members; at least three 
teachers and three parents for Councils 
with 13 or more voting members.

Agendas for Meetings are set by the 
SSC members. Items for the agenda can 
be submitted by members of the SSC and 
school community at large to a SSC Co-
Chair to be included on the agenda, as 
long as the items fall within the scope of 
SSC’s authority. Minutes of SSC Meetings 
should include the agenda, date, time, 
location, members present or absent, 
and actions taken (if quorum existed). 
The BTU contract details, “A notice of all 
actions taken by the SSC will be distrib-
uted to all BTU Building Representatives 
and the President of the Faculty Senate 
within five school days following a council 
meeting.” Minutes can be amended at the 
following SSC for corrections as a group 
if needed, not reviewed/approved by the 

administration prior to posting. Minutes 
should also be distributed/posted on the 
BTU bulletin board in each school. In 
order for SSC’s to work, there must be 
inclusion of all voices and communica-
tion to all members of the school com-
munity. The contract states, “All available 
information concerning the school budget 
and other matters over which the SSC has 
authority must be shared with members 
of the SSC at least five school days before 
they are expected to vote on these issues.” 
Administrators should not call a last-
minute meeting and expect members 
to sign off on these matters without this 
process taking place. Shared decision 
making is just that – shared.

 
How Many Personal Days
Do Teachers Get and
How Do We Take Them?

Generally, teachers are entitled to four 
(4) personal days per school year. 

There are specific provisions for bereave-
ment in addition to these days. Requests 
to take a personal day should be submit-
ted to the building administrator as early 
as possible prior to the day requested off. 
Each school may have developed a writ-
ten/on-line form. Except at the discretion 
of the building administrator (such as a 
school emergency), not more than 5 % of 
teachers are eligible for a personal day at 
one time. No teacher may take a personal 
day on both the day before and the day 
after a school break/vacation, including 
the Thanksgiving recess. Personal days 
not used each year are rolled into your 
accumulated sick days in the following SY.
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BTU 6th Annual Back To School Fair A Success!

Photos by
CasSandra Samuel

and Michael J. Maguire
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BTU Supports Making Strides Against
Breast Cancer Walk on September 30

Photos by
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by Natalia Cuadra-Saez

Looking back to when I was at college I don’t remem-
ber many voices that supported unions. On the con-

trary, it was anti-union voices we heard.
I was a student at the University of Maryland, a His-

tory and Classics double major. I knew I wanted to teach 
but had no idea how to get my foot in the door. One 
morning as I walked to class I crossed an entire cam-
pus lawn full of Teach for America signs with messages 
such as “Change the status quo. Teach.” and “Education 
Transforms.” The signs spoke to my interest in teaching 
and my desire to choose a career where I could make a 
difference. 

Looking back ten years later I understand that Teach 
For America (TFA) and Teach NOLA were part of an 
anti-union narrative that blamed unions for the prob-
lems in our school. Teach NOLA would have sent me 
to New Orleans as an unqualified, uncertified teacher. 
Without knowing it, I probably would have taken a job 
from a black, female, qualified, and unionized teacher 
from the community.

But at the time I didn’t know that was what was going 
on. There was no counter-narrative on campus. No 
teacher unions on my campus having conversations with 
college students like me who were interested in going 
into teaching. So, I got sucked into believing that teach-
ers unions were part of the problem and charter schools 
were part of the solution, because these other organiza-
tions did spend time on my campus, they did reach out 
to get coffee with me, and they learned about me. 

They learned that I believed every child has a right 
to a quality education regardless of zip code and they 
learned that I was worried about racking up a crazy 
amount of student debt. So they offered me and my 
peers what we were looking for: an easy pathway into 
the classroom where we could “make a difference” and 
not have to take out any loans. That’s pretty enticing, 
isn’t it?

It wasn’t until I was 24 and joining the Boston Teach-
ers Union that I heard a different story. On my first 
day of new teacher orientation I attended a BTU 101 
workshop led by Jessica Tang, who was Director of 
Organizing at the time. In the workshop she asked us 
what myths we heard about teachers unions and then 
she busted those myths. I remember posting one of the 
slides on Facebook: a map that clearly showed the states 
with the strongest student outcomes were the states 
with the strongest unions. That’s when it clicked for me. 
Of course we are stronger when we stick together. That’s 
how we fight for the schools our students deserve.

Then on my very first day of school I met my build-
ing rep, Colum Whyte, who was also assigned as my 
New Teacher Developer for the year. He sat down with 
me and got to know me; he especially got to know all 
my fears and struggles as a first year teacher. Jessica and 
Colum immediately got me plugged into the BTU. They 

It’s Time for a Young Workers’ Movement
made it pretty obvious to me that it was through my 
union that I could fight for the things I cared about.

Reflecting back I see that TFA reached me at 19. The 
BTU reached me five years later at the age of 24. Why 
did it take so long to hear a pro-union message? As a 
teacher’s union and part of a labor movement, what can 
we do to make sure we are reaching young workers as 
early as possible? What are the issues they care about 
and how can we engage them and have conversations 
even before they reach the workforce?

I recently had the opportunity to share this story 
at the Massachusetts AFL-CIO convention, where, as 
delegates, we passed a Resolution on the MA Young 
Workers Movement. The resolution encourages locals 
to take steps such as forming a Futures Committee, 
finding strategies for getting more young members into 
leadership positions, and engaging young members in 

The historic Student Opportunity Act, approved unanimously by the Senate on Oct. 3, would increase annual 

Chapter 70 state education aid to local communities by $1.4 billion as of fiscal 2027 by adopting all of the 

recommendations of the Foundation Budget Review Commission and making several additional adjustments. 

True to the Fund Our Future campaign’s goals, districts with the highest concentrations of poverty would receive 

the most. It would address the real costs of:

• Educating low-income students. It defines low-income students as those in families whose incomes 

are at or below 185 percent of the federal poverty level, up from the current 133 percent. It would 

also incrementally increase per-pupil funding above the baseline level, ultimately providing twice as 

much funding — a 100 percent increment — for low-income students in districts that have the highest 

concentrations of poverty.

• Educating special education students and English learners.

• Providing guidance and psychological services.

• Providing health insurance to employees and retirees. 

The Senate bill would add another estimated $100 million annually by:

• Expanding special education circuit breaker reimbursements to include transportation costs and fixing an 

unintended side effect that reduces these reimbursements as the foundation budget increases. ($90 million)

• Establishing a grant program to support innovative programs. ($10 million)

The bill would also set a three-year schedule to fully fund the charter school reimbursement line item, though it 

does not address the long-term impact of charter schools. And it would lift the annual cap on the Massachusetts 

School Building Authority by $200 million — from $600 million to $800 million.

FUND OUR 
FUTURE

Facts about the Student Opportunity Act

The Fund Our Future coalition strongly supports the new version of the  

Student Opportunity Act and urges the House of Representatives to approve  

it as adopted by the Senate. It provides an unprecedented level of new funding, 

particularly targeted to low-income districts. As amended by the Senate, it also 

ensures that parents and educators are more deeply involved in developing 

district improvement plans.

Under the Student Opportunity ActFUNDING INCREASES 

The Student Opportunity Act as originally drafted included accountability provisions that were 

unclear or that gave state education officials unwarranted new powers over all school districts, 

regardless of how they are rated. An amendment sponsored by Sen. Pat Jehlen (D-Somerville) 

clarified that those who know their schools best — educators, families and districts — will be 

more deeply involved in school improvement efforts. It also shifts the focus to where it belongs: 

on providing new opportunities to students who have been denied them for too long. Here are 

the highlights:

• The Department of Elementary and Secondary Education may not withhold Chapter 70 or 

reimbursement funds under this act. 

• Three-year district plans addressing “persistent disparities in achievement” must be developed with 

local stakeholder input. The amendment added that the plans must be approved by the local school 

committee and must be developed following input from educators and parents, including members of 

special education, English learner and school improvement councils.

• District plans must include a description of programs to be adopted, which may include a list of 

services and programs specified in the law. The original bill stated that plans must include, but not 

be limited to, a long list of interventions, such as expanded learning time. It is clearly not a good use of 

taxpayer dollars to require all districts to adopt interventions that they don’t need or don’t believe are 

good for students. Therefore, senators passed the amendment to clarify that the inclusion of specified 

services and programs is at the discretion of districts, with input from educators and parents.

• District plans must include “input resources” as well as “outcome metrics of success.” In keeping with 

the title of the bill, input language was included in the amendment to make sure districts specify what new 

opportunities will be made available to students — for example, more art and music, summer programs, 

preschool slots, smaller class sizes or extracurricular activities. 

• District plans must be submitted to the Department of Elementary and Secondary Education for 

the commissioner of education only to review and suggest changes. The amendment clarifies that 

the commissioner cannot override locally elected school committees to require the adoption of DESE-

mandated programs and services, except as already allowed under current law for schools designated 

underperforming and chronically underperforming. If DESE could simply reject or force all districts — 

regardless of their ratings — to change their plans, that would abolish the state’s historic commitment 

to local control of public schools, stifle real innovation and allow the opinions of appointed education 

bureaucrats to overrule the values and wishes of local residents and their democratically elected school 

committee members.

Under the Senate Version of the  

Student Opportunity Act
ACCOUNTABILITY

Facts about the Student Opportunity Act

proactively by recruiting new young members.
For the BTU this can look like continuing and 

strengthening our New Educators Committee and New 
Teachers Thriving programs, encouraging young mem-
bers to run for elected positions such as delegate and 
Executive Board, and coming up with a plan for reach-
ing out to more pre-service teachers.

It’s an exciting time for teacher unions in the United 
States. Membership has increased in spite of the Janus 
Supreme Court decision. A wave of educator strikes 
across the country have demonstrated our strength, 
led to big wins, and brought students and families with 
us into the streets. Public opinion of unions is at a 15 
year high, with young workers having especially high 
support for organized labor. Let’s take advantage of this 
momentum by investing in a statewide Young Workers 
Movement! 

B UT
BOSTON TEACHERS

UNION

Boston Teachers Union
Women’s Rights Committee
presents…

CANCER
AWARENESS
FAIR

Saturday, November 2, 2019 • 10:00 am - 2:00 pm
Boston Teachers Union (Hall 3)

CANCER AWARENESS FAIR 
 

 
Come learn about prevention, resources, and supports  

for BTU members, friends, families, & loved ones. 

 
 
 
 
 
 
 
 
  

 
For more information, please contact:  Sherry Pedone at pedonesherry@gmail.com or Brenda 
Chaney at bchaney@btu.org. Follow us on Twitter! @btuwrc 

Come learn about prevention, resources and supports
for BTU members, friends, BPS families and loved ones.

Organizations attending:
 • 4 Corners Yoga & Wellness
 • Silent Spring
 • Massachusetts Breast Cancer Coalition
 • Magnolia Meals at Home
 • Boston Medical Center Nutrition
 • American Cancer Society Survivor’s Table
 • Codman Square Health Center
   ... and more to be announced!

For more information, please contact:
Sherry Pedone at pedonesherry@gmail.com
or Brenda Chaney at bchaney@btu.org Follow us on Twitter!

@btuwrc
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Peer-To-Peer: Back to School
By Lauren Clarke-Mason

When I told my caseload of teachers 
that I would be heading into the 

classroom in September, some looked 
puzzled. By all accounts, it had been a 
successful season of coaching, evalua-
tion, feedback, and support. Although 
they tried to hide their surprise with 
thoughtful expressions and half smiles, 
the concern was palpable. No, I reassured 
them, I wasn’t in trouble, I wasn’t getting 
fired, and the PAR Program wasn’t end-
ing. In fact, with the new contract finally 
settled, the program will continue on 
stronger than ever in this next season. 
Built into the DNA of the program, Peer 
Coaches and Evaluators in the Educator 
Supports Program will return to schools 
in some capacity, whether school-based 
coaching or some form of classroom 

instruction. The title teacher is meta-
phorically highlighted and underlined 
in our job description for a reason. We 
are first and foremost educators and the 
program reminds us of this by ensuring 
our coaching in the Educator Supports 
Program journey has an end date. 

And with my coaching freshness date 
ending like a container of almost spoiled 
yogurt in the deep, dark recesses of the 
Bolling staff refrigerator, I was able to 
secure a fourth grade teaching posi-
tion at the Winship School in Brighton. 
Most of my teaching career was spent 
understanding the ways and habits of the 
9-11 year old, so I felt fortunate to have 
secured this job when so many other 
schools didn’t even give me the courtesy 
of an interview, but I digress. 

I spent my summer as most educa-
tors do, between beach trips and family 
outings, dusting off curriculum maps, 
hanging out in the juvenile literature sec-
tion at bookstores, taking inventory in 
my basement for the essential supplies I 
squirreled away four years prior, reading 
educational journals, and checking the 
sales flyers at Staples and OfficeMax. As 
the calendar crept closer to September, 
my other back to school rituals set in such 
as insomnia, anxiety, and that familiar 
nightmare of unsuccessfully attempting 
to control an unruly class, but this time 
in my dreams my evaluator was frown-
ing in the doorway clicking demonically 
at their laptop.

Of course, my transition was much 
smoother than my anxiety wanted me 

to believe. The school is just lovely, the 
teachers extremely hard working and 
dedicated. Everyone, from the custo-
dial staff to the school secretary, has been 
welcoming and kind. The first few days 
in front of my students proved to me that 
I never forgot how to teach. This con-
tainer of almost moldy yogurt could still 
control a class, write strong lesson plans, 
and facilitate learning and laugh with 
students at the same time. I may not have 
forgotten the broad strokes of teaching 
being away from the day to day bustle of 
the classroom for 4 years, however, the 
finer details of life in a new school com-
munity are slowly filling in. Shockingly, 
schools did not stay in the same place I 
left them back in 2014. There are a few 
things that I am now getting used to after 
being away for a short stretch. 

Exhaustion

There is no one as tired as a teacher 
during the first week of school except 

for the teacher holding themselves 
together during the last week of school. 
The physical labor of setting up a class-
room, carrying boxes up three flights of 
stairs in an unairconditioned building 
with no elevator is taxing but when you 
add the pressure of completing a class-
room makeover in the shortest window 
of time, the work takes on an additional 
layer of stress. Although my to-do lists 
are long and the piles of papers to cor-
rect are growing exponentially, I am in 
my lounge clothes the second dinner is 
over, and in bed asleep often well before 
11. My teenagers could have a wild dance 
party in the living room every night and I 
would never know since I shut down well 
before they get to bed. By Thursday, after 
sending the students to their specialties, I 
may only have the energy to sit quietly in 
the empty classroom trying to collect my 
thoughts and gather enough strength to 
finish out the day. Not that I am weary or 
infirm, my body needs additional time to 
remember the physical challenge of con-
juring the whirlwind of energy needed 
to motivate 9-year-olds to do academic 
feats of strength they didn’t know they 
needed to do. At the end of the day, the 
only thing I can do is perhaps stare at 
an episode of some show on television 
or play a mindless game on my phone 
before I crash into the pillows of deep 
sleep. Teaching is mentally, physically, 
and often emotionally draining. 

School Culture

It took me three days while unpacking 
and setting up until someone finally 

told me where the teacher’s bathroom 
was. To be fair, I was one of only a handful 
of people in the building so, at first I had 
no one to ask. Any port in a storm, I rea-
soned, even though my knees reminded 
me the seat was a long way down. Shout 
out to the staff member who set me 
straight. A friendly email informed me 
of the time and date of the meeting, 
but the room number was a mystery. I 
wandered around the building (again, 
three flights--no elevator) until another 
friendly staff member pointed me in the 
right direction--hat tip to that kind soul. 
And my first fire drill? Whew, that was 
an adventure! When you are part of a 
school community, there are many small 
practices, traditions, and rituals that 
most people take for granted. The com-
munity has its own history, private jokes, 
and stories that are like a secret language 
to the new person with a broken Rosetta 
Stone. Many of these school rituals my 
students happily shared with me, giddy 
that they could finally teach an adult 
something. Fortunately, my next-door 
teacher neighbors have been helpful 
by explaining the hidden history of the 
Winship School. Their late afternoon 
information sessions have been much 
more valuable and informative than 
what the staff handbook reveals.

Technology

I am comfortable around a computer. 
While I’m no coder, my life is ordered 

around the ease of technology as a 
communication, education, and infor-
mational tool. Why did no one tell me 
that students are tested on line and not 
just for MCAS, but for everything? I’m 
that person who copied, administered, 
and graded by hand 22 paper/pencil 
tests, then made a Google Spreadsheet 
to record the data only to find out you 
could stick a kid on a computer, push a 
button and the data is color coded for 

you. Aspen has also changed so much. 
You can track, grade, journal, slice, dice 
and flambé with simple clicks and share 
it with other concerned faculty members 
effortlessly. When I left in 2015, I thought 
I was cutting edge for communicating 
with parents with my classroom website. 
At Open House, the parents were clam-
oring for the Remind app, which is now 
tethered to my phone for instant connec-
tions and immediate responses. There 
are so many upgrades and advances in 
schools that didn’t exist four short years 
ago which now make communication, 
organization and data collection much 
easier. As great as the advances are, you 
will never get me to disconnect my land-
line, so take that, Progress! 

The main reason why I looked for-
ward to going back to the day to day 
grind of classroom teaching is how much 
I missed working with students. I missed 
the daily reading groups, the academic 
and emotional growth spurts, the inter-
esting conversations about things that 
are important to them. I missed read 
alouds and book conversations, math 
cubes, dry erase markers, and social 
studies notebooks. Part of the coaching 
job, especially in such a small team as 
PAR, meant lunch by myself in my car or 
at a café. I missed being part of a commu-
nity. I am grateful to be back and placed 
in such a lovely small school. I don’t 
think my work with adults in a coaching 
capacity is over, but I know I will always 
need to keep myself grounded and close 
to the real reason for the hard work--the 
students. 

(This month’s writer is Lauren Clarke-
Mason formerly of PAR. The Peer-to-Peer 
column is written by Anne Slater and 
members of Peer Assistance and the Peer 
Assistance and Review (PAR) program-
-for teachers, by teachers. If you have a 
topic you’d like us to explore, please email 
us. To find out more about Peer Assistants 
and Consulting Teachers, visit btu.org/
whats-working/peer-mentoring/ or bos-
tonpar.org. )
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This primary season is madness, and 
for me mostly a turn-off and echo 

chamber. 
Something important may have been 

missed in Joe Biden’s “record player” 
statement. As a mom and former Pre-K 
teacher, however, it was not lost on me. 
It was the comment about “thousands 
of words” that kids need to have heard, 
and under their belts, before they start 
school. I agree 1000%. 

Language Acquisition is a two-fold 
process; first, is “receptive language” 
and the second is “expressive language.” 
Receptive language is what a baby hears 
from the world around him or her. They 
hear it for months before they babble 
and finally produce sounds from all 
parts of the mouth including the back 
of the throat. Expressive language is 
when they finally get those sounds out, 
with da-da and ma-ma, etc. They are 
communicating. 

As an Early Childhood major at 
Boston State College, I was blessed to 
take “Language Arts and Reading” in 
the Education Department with the 
late Dr. Marie Boylan. I hung upon her 
every word. Later she was a guest in my 
Pre-K class when teaching in BPS at the 
Perkins Elementary in South Boston. 

Marie Boylan ”walked on water” as 
far as I was concerned. Of all the things 
I learned from her, the best, by far, was 
that you “can’t create in a vacuum.” If 
you want kids to be able to write, you 
have to do some “input.” Especially, 
when you were teaching a child to write 
with that inevitable writer’s block that 
strikes fear in the heart of most chil-
dren. And often adults. You have to 
provide them with all types of experi-
ences – or, “input.” Some of those come 
from being trained in the art of listen-
ing. It makes them auditory learners as 
well as visual learners. Another tool in 
the toolbox! 

A child who has rich experiences in 
listening and singing will have far less 
trouble with language and articulation. 
They can listen-and-repeat. They will be 
able to decode phonetics, and hopefully 
learn to read and write on grade level. 
You are giving them an advantage. 

The emphasis now, with children 
looking at screens, has removed that 
listening skill for too many. The lucky 
children, listening to their parents and 
grandparents albums, whether show 
tunes, sound tracks, or solo artists and 
repeating those words gives a child a 
word bank in the thousands and an open 
door to put those words into context. 

A child who has many ear infections, 
as is very common, with fluid in their 
ears blocking out the outside world, 
and who has had speech and language 
delays can help make up for that with 
books that work with a soundtrack. 
They used to be called books-on-tape. 
Or books with a tape or CD or phono-
graph records. Children can learn to 
rhyme when singing nursery rhymes 
from a recording. It’s a workout for the 
listening skills. Kids work hard to learn 
to read. It starts at home with lots of 
good listening. 

Most early skills, whether they are 
finger plays to teach counting, or the 
A-B-C song are auditory based. Later, 
children can learn to match the sound 
they have known since infancy to the 
corresponding letter. It is one of those 
skill sets that helps make a child “ready 
for school.”

Joe Biden grew up with a “stutter,” 
which is now known as “disfluency.” One 
of those mysteries of this speech/lan-
guage dynamic, is why a stutter will dis-
appear when that person is singing. Lots 

Joe and the Record Player
of theories out there, but not much that 
is conclusive. It could be the cadence or 
the beat. But it is a ticket to a more level 
playing field when a child can sing, to be 
stutter-free and confident. 

The record player was the staple of 
my classroom even up to the days of the 
CD players and other media players. I 
even used some old 78’s for marching, 
hopping and skipping which were out 
of print and I treated them like gold for 
fear they would break and could not 
be replaced. The kids loved them! And 
they went really fast on the turntable 
which fascinated them. We used lis-
tening imagination, instead of a video 
screen! 

First, no one was going to steal a 
record player from my classroom. 
Second, there was a wealth of vinyl, 
which many folks still own. And now, 
there are turntables priced at under 
a hundred dollars which can convert 
our vinyl to other media such as a stick 
drive or other form to put on an iPhone 
or other device. Why pay twice or more 
for what you already own? Technology 
evolves but we already own the media. 

A Pet Sounds or Rubber Soul vinyl 
album were $3, back-in-the-day and are 
now about $25. It seems that the other 
candidates did-not-get-the-memo that 
vinyl is in again. So, it is not about the 
media-type about which Joe was speak-
ing, it was that process of children listen-
ing to that music to access and master 
those thousands of words for their own 
word-bank. 

At least he didn’t call it a Victrola!
Today, it could be as simple as an 

iPhone plugged into a speaker, but it is 
listening and singing time, that matters 
in a child’s development, away from 
multiple screens and the video that they 
are bombarded with. The media may be 
different, but those records can be con-
verted to mp3 format and that music, 
whether it be Scott Joplin’s Ragtime, 
upon which “The Sting” movie score 
was modeled, or whatever you possess 
in your family music collection can be a 
valuable learning tool. 

Our language has a meter, not unlike 
the time signature in a music sheet, and 
children can learn much from clapping 
along, even as infants, to set the stage for 
learning words and language that later 
they will put into a complete sentence 

or a poem. Shakespeare wrote his plays 
and sonnets in iambic pentameter. 

And while for many Joe’s statement 
seemed maladroit, inappropriately ridi-
culed in the media by those ignorant of 
the importance of music in the home 
during a child’s development, I knew 
exactly what he was driving at. 

At least he is not scripted – he is 
authentic. I’m sick to death of scripted 
politicians. 

No doubt, other teachers in the early 
childhood sphere, know that those in 
the home are the first teachers, and a 
music-rich and language-rich environ-
ment are among the best keys to early 
learning success. His listening advice, 
was the same guidance as my favorite 
Language Arts/Reading Education 
Professor – you gotta give kids lots 
of listening experiences and learning 

Commentary Ginny Lane

opportunities, if you expect them to 
be excited and ready for school and 
learning to read and write. This is also 
invaluable in foreign language learning, 
where you have to listen to a dictation 
and then write it down yourself. 

You still can’t create in a vacuum; I 
learned that from Dr. Marie Boylan. 
Fill them up with lots of family-shared 
listening experiences. Shut off the video, 
foster a love of listening, even in the car, 
and just watch them employ their vivid 
imaginations in conversation. 

Go Joe! Kids who are trained to 
be good early listeners, become great 
learners. 

(Ginny Lane, Esq. was a Kindergar-
ten Teacher in Boston Public Schools, 
B.S in Early Childhood Education, 
M.S. in Urban Education, J.D., Boston 
Teachers Union, Local #66, retired.)
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By Jennifer Dines, NBCT
After a career in journalism that culmi-

nated at WGBH, Kimberly Frazier-Booth 
decided to become a teacher. She earned 
her Master’s degree at Northeastern Uni-
versity and became a teacher at City on a 
Hill charter school and then at the Edward 
M. Kennedy Health Careers Academy, 
where she currently teachers AP Language 
and College English. 

In 2008, Kimberly earned her National 
Board Certification in English Language 
Arts. She renewed her certification in 2018 
and earned her Ph.D. in Urban Leadership 
and Policy Studies from The University of 
Massachusetts Boston in 2019.

What made you decide to
become a teacher?

In journalism, I was telling other peo-
ple’s stories, but I wanted a profession 

that directly impacted their lives.

What do you teach in your 
Advanced Placement course? 

AP Language is focused on non-
fiction. We work on a book called 

Fellow National Board Certified teacher Mia Manduca consults with Kimberly Frazier-
Booth, NBCT during a break in the school day. –  Photo by Tenaj Burleigh

Kimberly Frazier-Booth, Ph.D., NBCT on
Commitment to Students

The Things They Carried - short stories 
connected to the Vietnam war. It’s written 
by a Vietnam vet, and there is a chapter 
called “How to Tell a Real War Story”.  
The students examine how storytelling 
about real topics gets a mood across to a 
reader. 

 We also read Autobiography of Mal-
colm X along with critiques of the book, 
which challenge the accuracy of some 
of the events in the book. It’s important 
to notice how authors manipulate the 
reader’s emotions – they make choices, 
not just chronicle events. 

 
What changes have you 
witnessed in your career?

As teachers, we are getting better at 
knowing our audiences. We used 

to think of students as high, middle, and 
low. But we didn’t think of who was in 
front of us or how to provide accom-
modations. During teacher preparation, 
I never thought about working with spe-
cial needs and ESL students, but now, I 
have picked up those licenses. 

I hate the term “achievement gap” – it 
implies a deficit model right away. I think 

the more recent concept of an “oppor-
tunity gap” makes much more sense, 
because when you give students oppor-
tunities they can excel. I have witnessed 
programs through MassInsight, Balfour 
Academy, and the Student Success Jobs 
program that really help students keep 
pace in preparing for college. 

I encourage any student who I think is 
motivated to do well to take my AP class. 
A lot of students, even the ones who don’t 
get a qualifying score on the AP exam, 
will connect with me during their first 
year of college and tell me they feel well-
prepared. A student with dyslexia sent 
me a screenshot of his “A” essay with his 
professors’ comments. This student has 
a corporate career now at the TJ Maxx 
company.

What was the National Board 
Certification process like for you?

The initial certification was scary. I had 
this nightmare of my materials get-

ting reviewed by a stern professor who 
had a narrow view of urban education. 
I made many videos of myself teaching. 
I needed to find what I did well. I didn’t 
know how to look for excellence in my 
practice - I could critique myself, but I 
couldn’t tell you what I did well. 

Renewal was not as stressful. My vid-
eo was so student-focused. I facilitated, 
and my students knew how to challenge 
one another. The first time was about 
control and was teacher centered, but in 
the renewal, I saw how much more my 
students were sharing with their peers.

How has your own practice 
changed since you completed 
your National Board 
Certification?

In past years, I used to focus on cover-
age, but now it’s all about student learn-

ing. I take time to make sure that para-
graphs are strong. I used to be hooked 
on essays, but I finally learned to assess 
my students’ paragraphs. The issue is not 
that students need to have a formula to 
write a paragraph. But, I need to address 
students who leave holes in their writing. 
Some have evidence presented without a 
claim, or they have a claim without evi-
dence to back it up. The weakest writing 
has a summary but no thesis, or summa-
ries that need to be concise. 

What obstacles have you 
faced in your career?

I worked for Al Holland, who expe-
rienced the busing crisis and was a 

revered headmaster. There were real 
problems during busing – making sure 
no one throws a rock at a student or beats 
them up in the hallways. Those were true 
obstacles, but I just have challenges – like 
grading or my school being between two 
buildings. [Former headmaster] Dr. Ste-
ven Leonard influenced me to consider 
– How can I solve the challenges? There 
were these innovative strong leaders who 
stayed with the profession for decades. 
That shows an incredible commitment 
to students.

To learn more about how you can 
achieve National Board Certification, 
visit https://bitly.com/BPSNationalBoard.Boston Latin School’s Fine and Performing Arts Director, Paul Pitts, and Music Teacher, Chris Grammer, along with Music Dept. Assistant, 

Anthony Yee, led members of the BLS Pep Band in this year’s 44th Annual Roslindale Day Parade held on Sunday, October 6, 2019.
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Are You Retired? We Need You!
Join your colleagues – active and retired 

– in fighting for improved conditions 
for students, schools, communities and 
BTU members. 

The RTC invites you to join us in 
becoming an activist union member. We 
need everyone on-board to fight for full 
funding for our schools, improved pen-
sion benefits for retirees, and electing 
candidates that support the union’s goals 
and positions.

You can help in many ways. You can 
make phone calls to urge state legislators, 
City of Boston officials, and others to 
vote for and support union positions like 
a fair contract or an increase in COLA 
pension benefits or supporting the union 
on maintaining health care benefits. 

If you love politics you can join other 
union members in holding signs and 
making phone calls to support our can-
didates. 

Care about school funding? You can 
attend rallies for support fully finding 
our schools, or write postcards to your 
state reps and senators to support legisla-
tion that would do just that. 

You can also write letters to the editor 
explaining why our union positions are 
important in helping our schools and 
students.

In addition, it gives us opportunities 
to see old friends and meet new ones! We 
have so many opportunities to fight for 
and support the issues that are important 
to us. 

When we attended the last AFT con-
vention’s Retiree workshops, we received 
tee shirts that absolutely embody the 
spirit of the RTC membership. It says 
“Activists Never Retire.” Dealing with the 
challenges that are ahead of us, we need 
activists now more than ever.

One example is fixing the Windfall 
Elimination Provision of the Social Secu-
rity Act. Representative Richard Neal, 
Chairman of the House Ways and Means 
Committee recently filed legislation that 
improves the WEP provision. It doesn’t 
fix everything, but provides some finan-
cial benefit for those retirees that have 
reduced social security benefits that they 
earned and paid for but providing addi-
tional Payment of $150 and an improved 
system for determining benefits in the 
future.

We need the support of both active 
and retired members to get this legisla-
tion passed. Our affiliates have promised 
their support. We need active members 
and retired members to help us.

The same is true when it comes to 
state and local legislation that establishes 
our COLA base (the amount of money 
used to calculate the cost of living adjust-
ment voted by the city of Boston Retire-
ment Board and the City Council). We 
need the active teachers as well as every 
retired teacher to take action to support 
the efforts of the Legislative Committee. 

Supporting the BTU push for full 
funding for our schools also needs our 
support. The legislation that passed the 
Senate now goes to the House of Repre-
sentatives

To do this we need you! You are 
invited to join the RTC Activist Network. 
You will receive communications from 
the RTC when your help is needed to 
support the BTU and the RTC positions 
with elected officials. We know that you 
cannot do everything, but you can do 
something to support those positions 
that help our members, students and 
communities. It is easy to join. 

Fill out the form at the right and 
send it to the BTU Retired Teacher 
Chapter at the BTU office.

Retired Teachers Chapter   Joan Devlin, RTC Secretary

Delta Dental Information

Just a reminder that retirees interested 
in joining Delta Dental must be a 

member of the RTC. After you join the 
RTC, you fill out an enrolment form and 
submit it to Roz Avant at the BTU/RTC 
Office. We offer an individual plan or a 
“family plan”. Please note that the family 
plan only includes your spouse, not your 
children.

Premium costs for the individual 
plan is $57 per month. The family plan 
(retiree and spouse) is $144. The deduc-
tion can be found on your pension check 
under union dues. Union dues are $5 per 
month.

All That Jazz

The RTC Annual Jazz Brunch is hap-
pening on December 2, 2019. This 

popular event is sure to sell out so watch 
for ticket information from the RTC 
Social Committee. In the past, partici-
pants brought a gift for Toys for Tots.

Travel Opportunities

Thus far the trips in 2019 have been 
very successful. You have more 

opportunities before year’s end to join 
your colleagues for fun. 

Join us for a trip to Newport, Rhode 
Island on November 14 for a delicious 
lunch and play – Boeing, Boeing – about a 
bachelor and three flight attendants.

The Mount Washington Hotel and 

Name: _________________________________________________________

Address: _______________________________________________________

Phone: _________________________________________________________

Email:__________________________________________________________

I can help by: 

___ Attending meetings/hearings

___ Making phone calls 

___ Writing letters 

___ Participating in rallies

___ Meeting with State Legislators, City Councillors, Mayor

___ Attending meetings with parent and/or community groups

___ Holding signs for endorsed candidates

___ I have another idea of what I can do. (Please share it below)

Together we can do it!

Resort is a three-day, two-night trip to 
the famous Mount Washington Hotel 
and Resort From December 3-5. 

On December 12 is the very popular 
train ride to view the Edaville’s Festival of 

INTERNATIONAL TRAVEL PROGRAM • 2020
Check out these trips. Trips with Professional Development are
BPS PD. Ask us about Professional Development for other trips.

All BTU members, families and friends are invited! See you at the airport!

All trips are subject to a minimum of 8 travelers.

Portugal
& Spain

February 13-22, 2020
$2,999

EARLY BIRD SPECIAL
$2,599

double occupancy
by 11/1/19

Brazil
February 14-23, 2020

$2,999
Professional Development

Egypt
April 17-27, 2020

$3,500

Cuba
April 18-26, 2020

$3,500
Professional DevelopmentEARLY BIRD SPECIAL

$2,599
double occupancy

by 1/1/20

Local Contacts:
Maritza Agrait ~ 617-529-0519

Dana Royster-Buefort ~ 617-838-9742
edtravelpdp@gmail.com

Alterra Consulting Contacts:
Fungal Kanogoiwa ~ 703-549-9115, FungalK@AlterraConsulting.org

Aaron Casey ~ 202-421-4417, Acasey@AlterraConsulting.org

Lights.
You should have received flyers for 

these trips, but if you need more infor-
mation contact the RTC office for more 
information.

Please fill out the form and return it to:
Joan Devlin, RTC Secretary
Boston Teachers Union
180 Mount Vernon Street, Dorchester, Massachusetts 02125

RTC ACTIVIST NETWORK

180 Mount Vernon St., Dorchester, MA 02125



12   |  BOSTON UNION TEACHER  | November, 2019

Boston Collaborative High School

Amika Kemmler Ernst, Ed. D.
Amika45@gmail.com

By Amika Kemmler Ernst, Ed.D.

(Amika Kemmler Ernst is a retired BPS New Teacher Developer with extensive 
experience as a classroom teacher, curriculum developer, and graphic artist. 

Her “We’re Learning Here” Project features images of everyday learning in our 
public schools, along with the words of the students pictured.)

B UTBOSTON TEACHERS

UNION

We’re Learning Here!

Boston Collaborative High School serves 86 students, aged 16-21, who are enrolled in three dis-
tinct Alternative Education Programs within BPS: LogOn Academy; Otro Camino, “Another 

Path” for recent immigrants; and St. Mary’s, for expectant and parenting young women. The 
school has recently been assigned space in the basement of UP Academy in South Boston. 

BCHS uses a combination of blended, online, project-based, and traditional instructional strat-
egies to meet the needs of its students. Since all are working toward individual academic goals, and 
some are lacking only a few credits, the school holds graduations three times each year. There is 
no art or music, but students can participate in sports and other specialty classes at Excel High.

Each Alt. Ed. Program has a designated space, while four teachers rotate to serve each group. 
Humanities teacher Josh Katzman begins the day with his Otro Camino students in a restorative 
circle, using a talking piece to have students share their thoughts and feelings about a variety of 
topics. They tell me:

“Circle has taught us how to be respectful, speak better English, and understand different perspec-
tives. We’re learning about each other’s struggles, ideas, and ways of being.”

I listen in as each young man talks about how and why he came to the United States; an intro-
duction to Enrique’s Journey, a book they will read together about a boy’s determination to reunite 
with his mother.

Flags of different countries hang along one wall of the other Otro Camino classroom, and ESL 
teacher Zoe Morosini helps her students complete a variety of assignments focused on vocabulary 
development and basic structures of the English language. When the period changes, Stephanie 
Valerio includes students’ names in her math lesson as she teaches them how to figure out what 
they will pay when an item is discounted by a percentage off the original price.

LogOn Academy students are working diligently on their individualized assignments using 
Acellus, the BPS online learning platform. One young woman is reading an Edgar Allan Poe story 
as part of a gothic literature unit in her ELA course. Only a single St. Mary’s student is present, 
watching and discussing an educational video with science teacher Ana Cardona. 

I am inspired by the staff at BCHS, who are committed to supporting the fragile and marginal-
ized young people in their care, and by all YOU do every day in your schools. Please invite me to 
visit!

I was working on math with Ms. 
Valerio. I am learning how to figure 

out percentages. I learned that I 
need to divide and then subtract to 

find the discounted cost. 

Ariel Lugo Garrido

We were in circle with Mr. Katzman, talking about how and why we came 
to the United States. Circle has taught us how to be respectful, speak better 
English, and understand different perspectives. We’re also learning about 
each other’s different struggles, ideas, and ways of being. 

Otro Camino students

I was working on an English assignment. I was learning about singular and 
plural nouns, which is easy because plurals are similar in Spanish.  

Jean Luis Arias

I was watching a video with Ms. 
Cardona. I learned that the French 
and English fought for control 
over the American colonies.

Fabiola Murillo

I was working on language arts with 
the Acellus program. I was reading 
some poems and stories by Edgar 
Allan Poe, like The Raven and The 
Red Death. I am learning that setting 
the mood is an important element of 
gothic literature. 

Emily Redner    

\We are talking with 
Ms. Morosini about the 

meaning of some words. 
We are learning how to 
read, write, and speak 

English better. 

Gilson Bernal &
Ernesto Marroquin

I was reading a story and answering questions in my English as a Second 
Language class. I am learned more vocabulary here because I get a lot o help 
from my teacher.

Ronnier Perez    

I was doing science with Ms. Cardona. We are learning about the metric 
system. In this photo, I was learning how to convert miles to kilometers, and 
inches to centimeters.

José Armando Gudiel Mateo    


