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The holiday season is often a time to 
reflect, share gratitude and set goals 

for the new year ahead. Here at the BTU, 
we are taking time to do so as well!

Much has happened in just this 
calendar year, and there is much to be 
thankful for. A full year after the Janus 
Supreme Court decision, our member-
ship continues to strengthen and grow 
– not just locally, but across the state and 
nation as well. We were able to settle a 
contract that took many significant steps 
towards creating the teaching and learn-
ing conditions that our students and 
staff deserve--including a nurse in every 
school, increased staffing in behavioral 
health, lower class sizes for EL students, 
addressing student homelessness and 
greater pay equity for our lowest paid 
members, just to name a few. 

Just as we looked to other cities for 
inspiration and models of common good 
bargaining language, others, including 
the striking Chicago Teachers Union 
looked to our language and wins as well. 
We are part of a coordinated and growing 
movement across the nation to stand up 
for our students, our schools and public 
education as the wave of #RedforEd and 
#FundOurFuture continues to spread. 

The very soon to be signed historic, once 
in a generation win at the State House for 
the Student Opportunities Act invest-
ment of $1.5 billion is setting the stage 
for growing public education investment 
fights across the country as well. 

Locally, our membership meeting 
attendance continues to grow, as does the 
activism happening at our school sites 
and through our organizing committees. 
BTU members are coming together to 
fight for #InclusionDoneRight, holding 
organizing meetings at dozens of schools 
and showing up at the Inclusion Task 
Force meeting and centrally organized 
BTU Inclusion meetings to ramp up the 
campaign. 

School communities are also com-
ing together to ensure there is a proac-
tive, not just reactive, organized voice 
when it comes to BuildBPS changes or 
neighborhood changes that impact the 
school, as the McCormack community 
has done. BTU Unafraid Educators are 
working hard to ensure immigrant 
and undocumented students feel safe 
in their schools. These are just a few 
examples of the growing activism of 
our members. 

The message is clear: union educa-

tors in Boston and beyond will speak up, 
advocate, vote and fight when needed 
for what is right. As we look ahead, our 
collective action is also needed to imple-
ment and enforce our contract, to ensure 
that new funding is spent in ways that will 
help our students and get to our class-
rooms, and to also begin conversations 
and create opportunities for dialogue 
and education on the upcoming 2020 
election next year. This will continue to 
happen through our #BTUvotes and 
#AFTvotes campaigns. Educated voters 
are critical to a successful democracy and 
we must do our part.

Lastly, as shared at the last member-
ship meeting, we will have updates on 
health care negotiations with the city 
very soon. After close to ten months of 
negotiations with other city employee 
unions, we are hopeful that an agree-
ment will be signed soon. While educa-
tors in other districts have deductibles 
of over $4,000 (which Dedham educators 
went on strike over) and even $5,000, we 
are very grateful to have the best public 
employees’ health care in the state still. 
And while costs everywhere continue 
to go up, we are confident that we will 
continue to have some of the best health 

care options for public employees in the 
state, which will help to ensure that we 
both attract and retain our highly skilled 
educators. 

So as we wrap up 2019, there is so 
much to be thankful for. Despite the 
challenges, the political environment 
and changes, our union remains not just 
strong, but proactive in leading the way 
towards better schools, better communi-
ties and a better future. 

However, this is only possible when 
we continue to take collective action, 
stand up, advocate, fight, and, of course 
vote. There is still much work to be 
done and taking action will continue to 
be our focus in 2020 and beyond! In the 
meantime, we are so very grateful to all 
of you.

BTU Leaders Show Their BTU Leaders Show Their SOLIDARITY!SOLIDARITY!

See more BTU Fall Leadership Conference photos on pages 4-7.See more BTU Fall Leadership Conference photos on pages 4-7.
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(continued on page 11)

Many of you have asked me, “If we 
win all this money from the Stu-

dent Opportunity Act, where will it be 
spent?” My short answer to this question 
is, “Not in the places we want it, unless 
we make a plan together and then fight 
for it.” 

So here’s our plan: change the way 
budgeting works to provide a set of foun-
dational programs, services, and staffing 
in every school. How do we do that? Sign 
the Baseline Budget Pledge at tinyurl.
com/BEJApledge. 

I’d be preaching to the choir if I listed 
all the basics our schools go without. 
Materials, librarians, counselors, a cafete-
ria. You name it, there’s a school without 
it. We live in an incredibly wealthy city 
and state, so why this failure to adequate-
ly fund our schools? 

In many other districts and most 

BPS Budget Season: What’s Different This Year?
Commentary Ariel Branz, BTU Organizer

suburbs, budgeting goes like this: the 
Superintendent and School Committee 
outline the programs, services, and staff-
ing that all schools should have. They do 
the math, and the city foots the bill. 

In Boston, funding is different. We 
use a weighted student formula, aimed 
to address issues of equity. Each student 
is assigned a base ($4,291 in FY20), 
and an additional amount depending 
on the type of student (grade, disability, 
ELL, high risk, etc.). These numbers are 
based on projected enrollment. In a fully 
enrolled classroom, about 87% of the 
money goes to the classroom teacher’s 
salary, and 13% covers everything from 
specials to school counselors. 

This works out great when a class-
room and school are at 100% projected 
capacity, but as soon as you lose one or 
two students from a classroom, BOOM, 

all those “extras” (and we all know they’re 
not extra) vanish. Schools are left to 
make hard choices such as whether to 
have a social worker or a science teacher, 
whether to have toilet paper or writing 
paper.

I bet many of you are tired of making 
the same hard choices and having the 
same budget fights year after year. So is 
a coalition of parents and community 
partners, the Boston Education Justice 
Alliance (BEJA), and they’ve asked us to 
join them. 

BEJA has put forward a “Baseline 
Budget Pledge” urging schools to “pledge 
to support one another in our search for 
equity by demanding a baseline budget 
that covers the following at every BPS 
school.” They go on to list 20 basics, from 
healthy food to Inclusion Done Right to 
manageable workloads for teachers. 

The stars are aligning this year to give 
us a moment ready for change: a new 
Superintendent who has publicly stated 

at community meetings that she wants to 
establish a foundational budget at every 
school, new projected money coming 
our way from the Student Opportunity 
Act, and community partners who are 
ready to fight with us. 

This is our chance to build a shared 
vision of quality schools – and then make 
it happen. We’re asking you to take a 
look at the Pledge and share it with your 
school’s Site Council, Parent Council, 
and/or Faculty Senate. Don’t just sign it 
and check it off your list, but really use it 
as a way to connect with families about 
what brings us together: doing right by 
our children. Together, we can make sure 
to fulfil the promise of an excellent edu-
cation for every school, classroom, and 
student.

H H H H H H H H H H

Find the Pledge at tinyurl.com/
BEJApledge

Reach out to abranz@btu.org for more 
information.

By David Russell, McKinley South End Academy

When I started teaching at McKinley South End Academy, a special Boston 
Public School for students with emotional and behavioral problems, back 

in 1988, the teacher next door, I learned later, predicted that I wouldn’t last until 
Christmas. 

Thirteen years later, my student Henry came to me with exasperation, “Why 
don’t you quit, Mr. Russell?!? I wouldn’t put up with all the trouble we give you.”

Now I write, early in my 31st, and last, year at my school. Why did I persist? 
How did I thrive?

In a word, the kids.
Oh, I could go on about their shortcomings. Countless curse-outs. Reliable 

refusals. Daily demonstrations of the damage done by downtrodden lives. 
But I’ve loved my job. With mission-driven, skilled, empathetic, resilient, and 

good-humored colleagues, we’ve fought the good fight. Every morning it’s “game 
time,” a fresh opportunity to dig deep and to see what impact we can have. My 
colleagues and my students have challenged me, stimulated me to grow, and 
made me a better person.

Where are my former students now?
We hear a lot now about the impact of adverse childhood experiences (ACE’s) 

on the future prospects of children. The frequency of those experiences among 
our students is chilling, and consequently the battles of their lives are steeply 
uphill.

I wish I more consistently knew the stories of their adult lives.
One fact: The number of my former students who have been killed is a mul-

tiple of those who have graduated from college.
But if this is all you know of my students, you don’t know much. Chimamanda 

Ngozi Adichie spoke of The Danger of a Single Story of catastrophe of Africa in 
her seminal TED talk, and, similarly, seeing only hopelessness and defeat in my 
students is false and ignores their notable efforts, their underestimated potential, 
and their overlooked triumphs.

We have no tracking data. How do we know that we have made a difference?
Perhaps the best evidence is the steady stream of students who return to visit 

and reconnect. Throughout the year former charges stop by to report on their 
progress and to voice appreciation for the support and assistance they received 
at our school. It’s into double figures how many how many have come by already 
this year.

A year ago a student from decades ago returned to visit. Living in Florida, 
married, a cook, and father of four, Ozzie proclaimed, “Whenever I come back to 
Boston, I need to come to McKinley to thank you for what you did for me.”

My favorite recent evidence is in two contrasting photos. 
At the beginning of last year a new student literally came in the front door and 

ran out the back on the first day. In the days that followed he resisted joining in 
our tradition of picture taking (to emphasize to our students their importance). 
In about a month he agreed to be in a group photo but looked straight down at 
the floor. 

Late in the spring he looked into the camera with a bright smile as he held in 
his hands an open book that he was reading. Antwaun agreed to have a 20x30 
enlargement of that beautiful picture displayed in our hall.

Why the contrast? Shortly before the second photo Antwaun told me he had 
never spent the whole year at the same school before. Not surprisingly, he had 
been hesitant to trust and to connect. But as we do with our students, we patiently, 
persistently, and, eventually, persuasively built relationships, and he has begun to 
blossom as a result.

 One of the first days of this school year, Eyal approached me as we stood 
outside waiting for the buses at dismissal. “Are you really going to retire after this 
year? I’m going to miss you!” 

Christa McAuliffe famously said, “I touch the future. I teach.” Those words are 
to me more than a Hallmark-like message. As I type these words, goosebumps 
have risen on my forearms and my eyes are slightly moistened. I will miss Eyal 
too.

The Danger of a Single Story:
Why I Teach

By Joel Richards,
Young Achievers School

Will DJ Envy, Dame Dash, Gary 
Vaynerchuk, and the rest of the 

anti-college people be quiet.
As an educator I am trying to set an 

example and not use the term “shut up”, 
so I will reach into my vernacular bag 
and ask all those who try to discourage 
people from college to “Keep college’s 
name out of your mouth.”

Does the Process of Going to 
College Have Issues? 

Does medicine have side effects? I 
understand that college is not a 

perfect system, you can accumulate crip-
pling debt or be taken advantage of by 
for profit colleges. Worse case you end 
up in debt, without a degree, or certifica-
tions to speak of. However, that is not a 
reflection of the academic environment, 
but a result of the capitalist system that 
surrounds school funding and tuition. 
These problems do not degrade the 
worth of college. It actually points that 
as a country/community we need to 
rethink/restructure school funding and 
how much college costs. 

The Fubric for Success?

Gary Vaynechuck famously tells peo-
ple “go work for free for an entre-

preneur they admire and learn by getting 
close to him or her.” This surprisingly 
sounds like an internship or practicum 
that colleges provide. Internships allow 
for a chance to not only learn about busi-
ness or a specific practice in an academic 
environment, but one that is fair and has 
a level of accountability. 

The system Mr. Vaynechuck describes 
is ripe with nepotism, abuse, and favor-
itism. This system already existed. He is 
literally describing the system of appren-
ticeship. This system already failed 
because it gave all the power to the elite 
and barred many from entering fields of 
interest.

Why go and find one entrepreneur 
to work for when you can take the time 
to study hundreds, intern for multiple 
companies, and build a network of sup-
port and knowledge. In addition, you 
can learn new languages and travel the 
world, which will only enhance your 
knowledge base. In the end, making you 
a more viable asset to any company, espe-
cially your own. 

This also plays into another part of the 
argument where manual skilled labor 
is encouraged over college. If you have 
the skills and desire to be a plumber, 

One Teacher’s Opinion
on College

carpenter, barber, or painter this should 
be lauded and encouraged. Nonetheless, 
an advanced degree can still be help-
ful. Learning the basics of bookkeeping 
and economics would actually help you 
establish your own business or practice. 
Irv Gotti can be quoted saying “College 
promotes you to be a worker, not an 
owner.”

First, there is nothing wrong with hav-
ing a job. In this camp It seems that if you 
want to be considered successful, you 
have to own your own company. This 
is far from true. You can invest, invent, 
create new products, and create alterna-
tive forms of income while having a job. 
Andrew Weir, who wrote The Martian 
was a computer engineer for the majority 
of his life while creating and honing his 
writing craft. College does not stop you 
from being creative Yet, if you do none of 
those things, but maintain employment 
that helps build and support your family, 
how can someone rationalize that you 
are not successful?

Gotti is not alone in this sentiment, 
this idea is purported by many in the 
anti-education/college camp. Neverthe-
less, the camp rarely gives a valid alterna-
tive to college. Use websites? Read case 
studies? Without a rubric how can you 
validate your level of commitment to 
study? 

If you go to the bank and ask for a loan 
and when they ask where you obtained 
your knowledge of business and you 
tell them it was the 5th edition of Rich 
Dad Poor Dad, and name a couple free 
websites, I seriously doubt the bank will 
lend you money. If you went to any of 
the people listed above, I seriously doubt 
they would trust you with their money 
either. College gives your passions and 
dreams a level of quantifiable legitimacy. 

Legitimacy

The most upsetting part of this argu-
ment is that it is spearheaded by peo-

ple who are financially successful. Thus, 
giving the argument an appearance of 
validity. However, the same people who 
pound their chest and denounce the 
worth of college have a multitude of col-
lege educated people working for them. 
I seriously doubt their accountants or 
mutual fund managers are straight out of 
high school motivated individuals. 

When it comes to college/higher 
education, there are issues however the 
benefits greatly outweigh the deficien-
cies. My friend Chris Lloyd graduated 
from Princeton and began successfully 
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Caren Carew
BTU Secondary

Field Representative

Office ...............................617-288-2000
Health & Welfare .............617-288-0500
AFT Massachusetts ...........617-423-3342
Function Office ................617-288-3322
Lounge Office ...................617-288-3322
Vision Center ...................617-288-5540
Tremont Credit Union ......781-843-5626

PhonePhone NumbersB UTBOSTON TEACHERS

UNION

Boston Teachers Union,
AFT Local 66, AFL-CIO

EVERYONE
IS

WELCOME
HERE!

B UT

B UTBOSTON TEACHERS

UNION

¡TODOS
SON

BIENVENIDOS
AQUÍ!

B UT

The Boston Union Teacher

is published eleven times a year
September - July, inclusive.

180 Mount Vernon Street | Boston, MA 02125
617-288-2000 | Fax 617-288-0024 | www.btu.org

EDITORIAL NOTE:

The opinions expressed in the Boston Union 

Teacher do not necessarily represent the views of 
the Boston Teachers Union, or those of its members.

WHEN WRITING:

All correspondence to the Boston Union 

Teacher must be typewritten and include the 
author’s name and school or department if not 
school-based.

All articles must be appropriate to the publication, 
and in good taste.

Letters to the Editor should be sent to
letters@btu.org

DEADLINE:

The deadline for submitting articles for the 
next issue of the Boston Union Teacher is 
December 11th.
All copy should be e-mailed to
mmaguire@btu.org and gvirchick@btu.org
This deadline will be strictly adhered to.

President

JESSICA J. TANG

Vice President

ERIK R. BERG

Secretary-Treasurer

BETSY DRINAN

Co-Editors

MICHAEL J. MAGUIRE
GARRET VIRCHICK

Editorial Board

 Caren Carew Betsy Drinan 

Tim Maher

 Johnny McInnis Anne Slater

Richard Stutman

Union Printworks

 

Yes, during next school year, 2020-
21, we negotiated and fought for 

all school buildings to have a full-time 
nurse. The exact language in the new 
contract language [Article V B; section 
12 (8) paragraph (1)] reads: 

“There will be at least 1.0 FTE [full time 
equivalent] nurse in every school build-
ing; the district will begin to implement 
this in school-year 19-20 and finish in 
school-year 20-21. Nurses in schools with 
low acuity may be available to help with 
other nursing work from other schools, 
provided the nurse does not require them 
to leave their assigned school. This addi-
tional work may include; input screening 
data; inputting immunization informa-
tion; following up on immunization and 
screening and referrals and case manage-
ment support. The Nurse JLMC will, at 
the beginning of the school-year, review 
the acuity and caseloads of each nurse 
at each school and then will have, as a 
standing monthly agenda item, a review 
of the data in cases where nurses who 
have a lower caseload are helping with 
other work as defined above. The JLMC 
will make recommendations regarding 
acuity to the Assistant Superintendent or 
his/her designees re: acuity. Ultimately, 
the Assistant Superintendent maintains 
the right of assignment for nurses.”

Can a BTU Member Who is 
Also a Parent of a Child at 
the School or Who is a Parent 
Liaison or CFC Serve as the 
Parent SSC Representative?

No. Members of the BTU bargaining 
unit who are also parents of chil-

dren at the school in which they work 
may not serve as parent representatives 
to the School-Site Council. However, 
teachers who are parents of children at 
schools other than where they work can 
serve as parent representatives at those 
schools. Teachers who have children in 
more than one school may serve on only 
one SSC. CFC’s or Parent Liaisons are 
hired to reach out and cultivate parent 
involvement at the school but cannot 
serve on their stead as SSC members at 
that school.

Do School Psychologists Have 
a Caseload in the
New Contract?

Yes, they previously had no caseload 
contractually established prior to 

this new contract. The new contract lan-
guage in a new added contract section 
reads:

“Starting in school year 2020-2021, 
if a workload model has not yet been 
agreed upon [through an official joint 
Labor/Management Taskforce tasked 
with developing a formula establishing 
a workload assignment for SLP, OT, PT, 
TOD, TVI, APE, and Psychologists to be 
piloted], BPS will maintain a maximum 
average system-wide ratio of 1 school psy-
chologist per 700 students enrolled in BPS 
schools. This will result in hiring 4 FTEs 
[full time equivalents] for the life of the 
contract (2018-2021) over the number 
employed in 2019-19.”

“Each school psychologist who has 
performed Tier 3 Functional Behavioral 
Assessments (FBAs) since September 1, 
2016 when the Behavior Specialist posi-
tions were eliminated, must be provided 
compensation at the contractual hourly 
rate for all time spent on Tier 3 FBAs 
from that date until the present. This will 
be limited to the list of individuals and 

hours presented at arbitration for a total 
of $13,068 to be divided amongst those 
individuals. School psychologists will 
perform functional behavior assessments 
when needed going forward.”

How Are Bylaws/Operational 
Procedures for SSC’s 
Determined?

Each School-Site Council determines 
most of its own operating procedures 

through the adoption of SSC bylaws. 
Each SSC is required to pass bylaws to 
govern its operation. The bylaws must 
be approved by two-thirds of the BTU 
members in the school and by two-
thirds of the parents who come to a par-
ent meeting for which there must be at 
least two weeks’ notice.

The SSC bylaws must include the 
following operational procedures: how 
elections will be organized and con-
ducted; when meetings will be held; 
the notice procedure for announcing 
meetings; who is responsible for co-
chairing the SSC with the Principal and 
for recording minutes; what the system 
is for selecting alternates who have the 
same racial identity as the members 
they would be representing; the terms 
of office and how they will be staggered; 
and what the salary is in regards to 
members who fail to regularly attend.

The bylaws may also include provi-
sions that address the following: what 
subcommittees will be established in 
addition to the Personnel Subcommit-
tee; if a portion of each meeting is set 
aside for public comment by individuals 
in attendance who are not SSC mem-
bers; how the SSC will inform the wider 
school community of its decisions and 
activities; where minutes will be posted 
and distributed; what the process is for 
amending the bylaws.

What Approach Should the 
SSC Take Toward Decision 
Making?

It is expected that the SSC will function 
by consensus or general agreement of 

its members. Members of the SSC are 
expected to operate as a single decision-
making team. Their task is to work 
together to fashion effective solutions 
to the school’s educational challenges. 
SSC have parent, BTU staff, student, 
and associate members to guarantee 
that decisions reflect the viewpoints 
of everyone in the school community. 
Reaching consensus does not mean that 
all members must agree with decisions 
unanimously. Consensus is a way of 
working together where some mem-
bers may disagree with a final decision, 
but yet agree to support it. Consensus 
occurs when most, if not all, members 
agree on the matter to be decided. 

Consensus won’t necessarily result 
in endless discussions and no decisions, 
particularly if the following guidelines 
are followed: Prioritize the importance 
of the issue at hand. Normally, the more 
important the issue, the more time 
members should be willing to devote to 

reaching consensus decision. Routine 
matters should be given much less valu-
able time and energy than fundamental 
issues. Provide opportunities for all 
views to be expressed. Members with 
differing views should have the oppor-
tunity to make sure other members have 
understood their views before ending 
the discussion. Although others may 
still not be persuaded, everyone must 
have a chance to state their views and to 
have others listen. The strength of feel-
ing about an issue must be gauged. How 
strongly members feel should guide 
how much time should be devoted to an 
issue as well.

SSC meetings are not competitive, 
win-or-lose events. Making decisions 
solely on the basis of majority votes 
runs the unacceptable risk of dividing 
the Council. School improvement is 
defiantly a matter of teamwork, trust, 
and shared commitment on the part of 
everyone in the school community. This 
team approach doesn’t prohibit voting 
in every case. 

Occasionally, periodic ‘straw polls’ 
may be a good idea to identify the 
common ground on the way to reach-
ing consensus decisions. Voting can 
save valuable time reaching decisions 
on routine matters. Under the terms of 
the BTU Contract, decisions must be 
formalized by a majority of the SSC. The 
Principal must vote with the majority of 
the SSC and they may not delegate their 
vote. Here, the purpose of voting is to 
validate and to make official consensus 
decisions. 

Formal voting should be the last 
step in the decision-making process. If 
the vote results in a simple majority but 
does not reveal consensus on the issue 
debated, it should be viewed as a signal 
that the best option has not yet been 
developed and proposed. Unless all 
members are willing to support a major-
ity decision, more discussion is needed. 
Votes which split parents and BTU 
members are of particular concern and 
a clear indication that consensus hasn’t 
been achieved. In such cases, the deci-
sion should be set aside and the issue 
should be revisited.

The Principal may veto a majority 
decision of a SSC. The Principal must 
vote with the majority for a decision to 
be adopted and carried out. In the event 

of a veto, the Principal is required to give 
their reasons in writing and in person at 
a following meeting for any vote that is 
in opposition to a majority of the Coun-
cil. Successful School Based Manage-
ment demands cooperation, trust, and 
mutual regard of every one! 

What Happens When There is
No Heat in My Class?

The contract is clear on this issue. “A 
classroom will be closed when the 

temperature falls below 600 f., or when-
ever the temperature or climate becomes 
too oppressive.”

Report and record the actual tem-
perature in writing to the Principal, 
keeping a copy yourself. The Principal 
must assign your class to an available 
space that is heated adequately as well 
as remedy the heating problem in your 
classroom. Keep a record or log of all of 
the days without heat and the tempera-
ture in the room at that time. The Prin-
cipal should immediately report this in 
order to have the heat restored. Teachers 
should file a Step 1 grievance with the 
Principal as well.

If the entire school falls below the 
acceptable heat level, each building has 
an alternate plan in case of emergency. 
If the heating issue can’t be fixed quickly, 
then the emergency plan for relocation 
should be employed. The BTU mem-
bers at the affected school should file a 
Step 1 grievance at the school in addi-
tion. If the entire school is without heat 
and it has been reported to the School 
Department, please contact the BTU 
office as well.

Who is Responsible for 
Plowing School Parking Lots?

The contract states, “The School Com-
mittee shall guarantee that snow is 

plowed from school yards used for park-
ing at no expense to bargaining unit 
[BTU] members.” 
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BTU Holds Fall Leadership ConferenceBTU Holds Fall Leadership Conference
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CasSandra Samuel and Michael J. Maguire
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More from the Fall Leadership ConferenceMore from the Fall Leadership Conference
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By Lindsay Thornquist

On Saturday, November 2, 2019, 
over 70 educators united at the 

Rafael Hernandez School in Jamaica 
Plain. Teachers, paraprofessionals, prin-
cipals, college professors and more came 
together to learn about the incredible 
work that is currently going on in Bos-
ton’s Dual Language Programs. This day 
was transformative, inspiring and led to 
the creation of a strong network that we 
will continue to build and strengthen.

History of Dual Language 
Education in Boston

Back in 2001, the English for the Chil-
dren movement led to the closing 

of just about every bilingual program in 
Massachusetts with the exception of a 
few that jumped through hoops to stay in 
existence. Teachers lost their jobs, books 
and curriculum were thrown away and 
thousands of students lost their ability to 
stay engaged in their native/family lan-
guage.

In 2017, with the LOOK act (Lan-
guage Opportunity for Our Kids), we 
have overcome this barrier, and legisla-
tors have realized the benefits of having 
dual language programs. We know that 
bilingualism has a huge impact on stu-
dents’ performance and, for our students 
classified as English Learners “ELs”, we 
should provide an asset-based approach 
to their education. Students in our pro-
grams feel empowered, in touch with 
their roots and proud of their heritage. 
While their cognitive gains are surely 
evident, their self-esteem and social con-
sciousness about the world around them 
is also something that cannot be denied 
to anyone seeking it. 

With talk about increasing the num-
ber of dual language programs, we 
understand that it is more important 
than ever to get the word out and sup-
port one another, particularly those who 
are teaching in a Language Other Than 
English (LOTE). 

How We Got Started

Through the help of a BTU organizer, 
Natalia Cuadra-Saez, we began this 

work through the Dual Language Educa-
tors Committee. With the work we came 
together to do, we were able to identify 
some problems that we had in common 
between the different programs. We have 
difficulty finding relevant professional 
development and attaining the proper 
resources to create our curriculum.

Teachers were frustrated, tired of 
translating and spending hours finding 
the right resources. Through these inter-
actions, beautiful things happened, we 
felt that we had a voice. We asked ques-
tions to other programs to learn about 
language models and we engaged in 
discourse that reflected our background 

La Cadena 2019: Uniting Teachers
and expertise. Educators in Boston are 
already doing so many things, yet we are 
kept in silos. What would happen if we 
could just all come together and collabo-
rate?

Teacher Leadership Fund 

As a result of these discussions, we 
knew it was time to take action and 

hence: La Cadena was born! We cre-
ated a strong application to the Teacher 
Leadership program where we proposed 
a “Dual Language Institute”. After hours 
of work and time waiting, we were 
extremely pleased to hear that our pro-
posal was chosen and we began the pro-
cess of planning. While it was a daunting 
task, the outcome could not have been 
more worth it.

As we worked, we wanted a strong 
symbol to show our resilience despite the 
political climate. We chose a rising phoe-
nix, inspired by a picture my colleague 
Margot Johsnon drew as we taught the 
novel Esperanza Rising by Pam Muñoz 
Ryan. While the attempt may have been 
to burn our programs down back in 
2001, we are rising above the ashes, now 
only stronger than ever!

Boston’s Got Talent! 

Finding educators to facilitate these 
programs has opened my eyes to how 

much knowledge we have tucked away 
waiting to be discovered. Ben Parad and 
I set out on an adventure to find educa-
tors to share their wealth of knowledge 
and while digging, we uncovered some 
bright and shiny treasures!

Through this effort, we were able to 
find experienced educators to share what 
they have created over the years. We 
are proud that we began to have some 
cross-school collaboration with Maritza 
Martinez from the Hurley School and 
Danissa Lopez from the Umana leading 
a workshop together on phonological 
awareness. Another proud moment of 
leadership was finding Armando Jaime, 
a talented Puerto Rican paraprofessional 
from the Umana. 

The atmosphere at this event was like 
no other. Walking into any of the rooms, 
participants were engaged in passionate 
discussions and giving all of themselves. 
It was incredibly satisfying seeing the 
smiles on people’s faces as they came out 
of the workshops with materials to take 
with them in their hands and minds full 
of ideas to bring back to the classroom. 

Engaging in Purposeful 
Discussion

Ever heard of EdCamp? Ben Parad 
had attended one and was inspired to 

start a participant-led breakout session 
series that received much praise from all 
who were able to attend. In these rooms, 
participants took on the roles of leaders. 

As people left they exchanged informa-
tion, made plans for the future and a fire 
was burning that we will make sure con-
tinues to stay bright and strong. 

Boston’s Bilingual Ed. 
Programs

Boston Public Schools offers 6 differ-
ent bilingual education programs 

in the city. The Rafael Hernadez K-8 in 
Jamaica Plain, the Sarah Greenwood in 
Dorchester, the Hurley in the South End 
and the Umana in East Boston offer K-8 
bilingual education programs in Spanish. 
The Margarita Muñiz is Spanish bilingual 
high school and the Mattahunt offers a 
bilingual Haitian-Creole program. 

All of our students deserve the oppor-
tunity to engage in a bilingual education. 
It is important that we are spreading the 
word that these programs exist and to 

The BTU Women’s Rights Committee ran a Cancer Awareness Fair on November 2, 2019.  
(L to R, Mae Bishop, Roz Avant, Gayle Marrow, Valerie Brown-Johnson, Brenda Chaney, 
Sherry Pedone, Jessica Tang, Marilyn Marion)

explain the benefits of them to families 
considering schools in BPS.

¡La lucha continúa!
The fight continues!

We are fighting to achieve equitable 
resources in our schools for all 

students and teachers. Every student 
deserves the opportunity to be bilingual 
and those who are learning English as 
a Second Language deserve the right to 
build on the knowledge that they have 
in an additive process as opposed to tak-
ing away their language and identities. 
Teachers need support delivering cur-
riculum and translating materials. We 
deserve recognition in the district for our 
unique circumstances. One size does not 
fit all and that is clear! 

(Lindsay Thornquist teaches at the 
Hurley School.)
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The next BTU Membership MeetingThe next BTU Membership Meeting
of the year will be on Wednesday, of the year will be on Wednesday, 
December 11December 11thth at 4:30 pm at the BTU Hall, at 4:30 pm at the BTU Hall,
180 Mount Vernon St., Boston, MA 02125180 Mount Vernon St., Boston, MA 02125

The BTU membership The BTU membership 
meetings are open to allmeetings are open to all
BTU cardholders. Meetings are BTU cardholders. Meetings are 
on the second Wednesdays on the second Wednesdays 
(Sept.-Jun.) and start at(Sept.-Jun.) and start at
4:30 pm. Child care is available 4:30 pm. Child care is available 
by appointment. by appointment. 
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by Segun Idowu
The following is the text of the speech 

Segun Idowu delivered at the October 16, 
2019 Boston School Committee meeting.

H H H H H H H H H H H

It really is an honor to be able to stand 
here next to my teachers, Ms. Wright 

and Ms. Fillion, and share a few words 
about their impact on my life. 

As I thought about what I would say 
today, I heard a song by Dinah Washing-
ton – one of the greatest singers of her era 
– where she sang: 

“What a difference a day makes. Twen-
ty-four little hours, Brought the sun and 
the flowers, Where there used to be rain.” 

What a difference a day makes. Not 
just for lovers, or partners, or friends. But 
also for the student who finds their moti-
vation, their compass, and their founda-
tion in a teacher. 

Because what a difference a teacher 
makes. What a difference a teacher 
makes. Just one little class. Brought the 
knowledge and understanding, To get 
me off my ass-umptions. What a differ-
ence a teacher makes. 

As my Sunday School teacher, Ms. 
Wright taught me that my purpose in 
this world was not to serve myself, but to 
be of service to others; that even if I could 
not change the whole wide world, it was 
my responsibility to change someone 
else’s. 

Ms. Fillion taught me that Latin did 
not die, it was just sleeping. For every 
day, she brought new energy to that 
ancient language and gave it new context 
and new meaning. 

She taught me  “sum, es, est, summus, 
estis, sunt, eram, eras, erat, eramus, eratis, 
erant!” 

But Ms. Wright and Ms. Fillion are 
more than teachers. They don’t just share 
information; they embody their craft. 
For they are educators. And what a dif-
ference an educator makes. 

What a Difference an Education Makes!
What a difference an educator makes. 

And their investment in your lives. 
Your fears of failure, your imposter 

syndrome, and doubts of your worth Fall 
by the wayside. 

I have known Ms. Wright my whole 
life. I credit her with helping to make 
me the man I am today. The good parts 
at least. Her constant affirmations, her 
friendly smile, her warm embrace have 
always signaled a greater concern for my 
well-being and been a sturdy rock for me 
when life is the teacher and cares little if 
you’ve learned. 

Ms. Fillion’s gentle nudging to do bet-
ter, her commitment to your excellence 
as her student, her teaching us how to 
sing ideas into memory were lessons I 
found valuable years after her class. 

I graduated from Boston Latin Acad-
emy with a 1.9 GPA. Not because of her 
class. I’m pretty sure I got a B+ in her 
class. But, when I found my maturity as 
a student, it was her lessons, in part, that 
put me on the course to graduate from 
Morehouse College with honors and 
gave me the tools to lead my organization 
down a greater path. 

But Ms. Wright and Ms. Fillion are 
more than their careers. They don’t turn 
on their commitment when they hit the 
school door and turn it off when they 
leave the building behind. No, they live 
out their devotion to making us all a little 
better than when they found us. 

What a difference Alma Wright and 
Janet Fillion have made and are making. 

Their quiet elegance. Their lives of 
beauty. Their brilliant passion. Their 
commitment to duty. What a difference 
these two have made: in my life, in your 
lives, in the lives of untold others. 

The ancients told us that... “If you 
want one year of prosperity, grow grain. 
If you want ten years of prosperity, grow 
trees. But if you want one hundred years 
of prosperity, grow people.” 

Well, Ms. Wright, Ms. 
Fillion: 

I know that the future 
of our city is bright; the 
direction of our Com-
monwealth is clear; the 
success of our country is 
ensured; and the concerns 
of the greater cosmos are 
contained because for 
your entire lives, you have 
poured into and nurtured 
and grown people. 

We thank you. We love 
you. We honor you. We 
wish you Godspeed on 
your journey, and pray 
that this world will give 
back to you even a portion 
of the abundance you have 
given to us, now and forev-
ermore.

L-R, Betsy Drinan, Erik Berg, Cynthia Grant-Carter, Alma Wright, Ronald Johnson, Jessica Tang.

Cynthia Grant-Carter with BTU President  Jessica Tang. BTU President  Jessica Tang  with Ronald Johnson.

Alma Wright with BTU President  Jessica Tang.

Janet Fillion during her first year of teaching at Girls Latin 
School.
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Silvia Gonzalez-Powers, NBCT on Family Engagement

working in the business field. After years 
of working, he went to Harvard Business 
School. I asked him why he went back to 
school after already establishing himself, 
he stated. 

“I wanted to build on the learning I’d 
gotten in my first couple of jobs out of 
college. I studied History and Spanish as 
an undergraduate, but went into business 
after graduating. Even though I’d learned 
a lot on the job, I wanted to expand my 
skill set by learning business, finance, 
and accounting in an academic setting.” 

Mr. Lloyd highlights the benefits of 
an academic setting, and why we should 
be fighting to make it more accessible. 
People should have the opportunity to 
pursue passions and build skills within 
an academic environment. 

 
DANGER

There is a real danger to an entire 
generation of people growing up not 

valuing higher education.

Gold Rush/Going Viral

During the Gold Rush, people would 
set out to the frontier in the hope of 

finding their fortune. Instead most would 
find financial ruin, death, or return home 

with nothing to show for it. 
However, the prevailing mythos of the 

few that “hit big” would still encourage 
many to take this great risk of moving 
out west to strike it big. Our current gen-
eration is being inundated with internet 
overnight success stories, people who 
dropped out of college to start a multi 
billion dollar business, viral sensations, 
ultra successful entertainers turned busi-
ness moguls. 

Our matriculating generation needs 
to recognize that the chances of you 
teaming up with Jay-Z and building a 
record empire is slim to none. Becom-
ing a viral sensation or starting a multi 
billion dollar business in your parents’ 
garage has the same amount of pitfalls 
and percentage of success as moving out 
to San Francisco and discovering a gold-
mine and becoming a millionaire. 

Imagine if one of those 49ers didn’t 
rush to find fortune, but instead took the 
time to take some geological courses and 
study mining. They could have moved 
out pursued their passion armed with 
advance knowledge and skills. 

College/higher education doesn’t kill 
your passion or subjugate your dreams it 
gives you the tools to build it. 

One Teacher’s Opinion on College…
(continued from page 2)

Being an Organizer

My experience being an organizer has been rewarding. It has allowed me to 
learn about how politics and education coincide in the career of a teacher. 

My journey began during the spring of 2019 when I decided to attend the 
WILD conference (Women Institute for Leadership Development), which the 
BTU sponsored members to attend. The conference was such an amazing experi-
ence; I learned a lot and I met so many women in leadership. I heard their stories 
about their contribution to their workplace and/or place where they volunteer. 

I was supported and encouraged by their example. This allowed me to hit the 
ground running when I got back to my job. When I returned from the conference, 
I was eager to attend a summer organizer training at the BTU. I had just received a 
burst of energy from the WILD conference and I wanted to channel that in a useful 
way that would benefit my school and district.

At the summer organizer institute, I learned many beginning steps to organiz-
ing such as an organizer’s essential tools, how to determine if a topic is conducive 
to organizing around or if it can be resolved at the school level and the framework 
hierarchy of how and when to take action when organizing around a particular 
problem. 

Last summer I was involved in one of initiatives spearheaded by the union. I 
worked on the Fund Our Future Campaign where my job was to bring attention of 
this to the membership. In order to do this, I participated in door knocking to talk 
to members. I called members to encourage them to talk to their representatives 
about supporting the bill. 

I also campaigned at the New Teachers Institute where myself and other organiz-
ers spoke to new teachers and informed them of the bill and asked for their support 
in our effort. It was great to see such an impact that people have in numbers when 
we organize around a great cause. It was also a profound moment in my organizer 
experience when I found out at the end of the summer that the bill passed in the 
House of Representatives office.

At the end of the summer, I learned that I was accepted as an organizer for the 
academic year, where I would be working within my school on district initiatives 
as well on concerns within my building. I was excited to learn this information 
because I believe this is an opportunity for me to continue to build upon the skills 
that I had already learned and to use my experiences in organizing during the 
school year. 

I started the year with continuing to spread information about the Fund Our 
Future campaign to my colleagues, which by this time had been formalized into 
a bill at the statehouse called the Student Opportunity Act. I encouraged them to 
contact their representatives and I updated them about the current changes around 
the bill. One of my greatest organizing goals that I accomplished was when I orga-
nized a phone bank at my school. I began by sharing information about the Student 
Opportunity Act with my colleagues, I later asked they if they would participate in 
a phone bank where we would call the representatives for their support. 

I was excited about this endeavor but slightly nervous as the day for the phone 
banking approached. I was nervous that people wouldn’t attend for different rea-
sons, but it was the exact opposite. I was ecstatic that I had so much support. I 
believe one of the reasons for the outcome is that they see the impact that the bill 
has on them as teachers as well. At the conclusion of the phone bank, I felt a sense 
of satisfaction to have completed this goal as an organizer.

This fall I attended a leadership conference that was presented by the BTU. 
It was my first time attending it and I went to continue to hone my skills as an 
organizer. My goal for attending the conference was met. I had the opportunity 
to be the timekeeper during a forum about the meaning of community in schools 
around Boston. I was in awe of the panelists’ stories about how they contributed to 
their school communities and how they got others to support them. Their stories 
informed and inspired me of the work that is being done in our schools and how I 
can learn from them and contribute to other causes within our district. 

While attending the conference, I also participated in workshops. One of the 
workshops gave an overview of the different cabinets in the State House. The work-
shop also gave me an idea of the process that the Student Opportunity Act had to 
withstand in an attempt to be passed. I was elated to learn at the end of October 
that not only did the Student Opportunity Act pass in the House of Representa-
tives, but it had also passed in the Senate office. WOW!

 What a sense of accomplishment to see this bill go through different stages 
and to see it being close to the finish line is a great feeling! My experience as an 
organizer has been rewarding but I am far from being done. I have learned and is 
still learning skills that I can use to improve both concerns in my neighborhood as 
well as in my school community. 

Thank You, Kimberly Crawford
(Kim Crawford teaches at the Taylor School.)

By Jennifer Dines, NBCT
After attending the Boston Public 

Schools as a child, Silvia Gonzalez-Powers 
became a Boston Public Schools teacher 
herself in 2002.  In 2016, Silvia earned her 
National Board Certification in English as 
a New Language. She is an ESL teacher at 
the Roosevelt K-8 School, and she is also 
the parent of two BPS students.

What Were Your Childhood 
Experiences in BPS?

I attended both the Agassiz and the 
Roosevelt. From Kindergarten until 

second grade, I was in a bilingual pro-
gram. My parents were Guatemalan, and 

they didn’t speak much English. Most of 
my work was given in Spanish. In third 
grade, I went to a mainstream classroom, 
and it was a culture shock. I couldn’t read 
in English, but I was really self-motivated 
and able to navigate pretty well after 
some time, but a lot of my friends strug-
gled when we got to mainstream because 
there wasn’t a strong home-school con-
nection.

Why Did You Decide to 
Become a Teacher?

I have always loved being a learner, and 
I always knew that I wanted to be a 

teacher. But, I think a really important 
reason was to help families connect the 
school culture to the home culture. After 
2nd grade, I didn’t have a teacher who 
could fully identify with me until my 
junior year of college. 

What Do You Think are the 
Best Ways to Enhance Home-
School Connections?

Little things are always the most effec-
tive. As a district or even in a school, 

there are events on a large scale, but regu-
lar communication makes the biggest 
impact. Technology makes this so much 
easier than when I first started teaching. 
I frequently text parents and take photos 
that connect them with their child’s work. 
I also use EasyBlog for student blogs 
that are shared with parents. Even apps 
like ClassDojo makes it really simple to 
connect about kids in native languages, 

and parents can comment on 
a student’s work in a timely 
manner. It motivates students 
to see their parents and even 
other teachers in the school 
comment on their work on 
their blogs. I also try to catch 
parents at drop off or pick up 
as much as possible – whatever 
I can do to make the commu-
nication with families personal 
and meaningful.

Why Did You Decide to 
Pursue National Board 
Certification?

I had heard about it for a long 
time, and finally went to an 

information session. I was 
overwhelmed by the whole process, but 
I had to make a decision whether to go 
through with it or not. [NBCT and fel-
low Roosevelt teacher] Noah Patel also 
encouraged me to consider the process, 
and he spoke highly about it, so I stuck 
with it because I was looking for mean-
ingful professional development. Some-
times PD can be hit or miss, but National 
Board is focused on improving teacher 
practice.

I also got a lot of support from our 
school administrators. When I got 
back from that information session, I 
debriefed my thoughts with the prin-
cipal, and she was really encouraging. I 
think it might’ve changed my decision 
to pursue certification if admin or col-
leagues weren’t supportive of the process.

 

Silvia Gonzalez-Powers, NBCT

What Was the Process
Like for You?

I had to really analyze why I did any-
thing I did in the classroom – thinking 

about the purpose for an activity and the 
impact that it had on student learning. 
[NBCT mentor] Kelly Garafolo would 
lead workshop sessions for National 
Board candidates. She would have us 
discuss our writing about our classroom 
moves and ask why we did a particular 
thing and why it was important for 
students. We had to outline how to 
deliberately move individual students to 
make growth. I had to consider the best 
instruction that  I needed to implement 
to move a student from a starting point 
to a higher level of work. I had to dissect 
myself, and, at times, it was excruciating.

What Has Changed About 
Your Practice After
Completing Certification?

The process trained me to think about 
lesson planning and unit planning 

more deliberately – to consider my 
intentional teacher moves. I was a good 
teacher before I started, and I still use 
some of the same activities as before. 
But my actual day to day planning and 
interactions are focused on the students 
in front of me. What I know about each 
child informs how we will spend our 
time together. I wouldn’t be a high qual-
ity teacher by simply using a prescribed 
curriculum for my students.

To learn more about how you can 
achieve National Board Certification, 
visit https://bitly.com/BPSNationalBoard.
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Timilty Middle School

Amika Kemmler Ernst, Ed. D.
Amika45@gmail.com

By Amika Kemmler Ernst, Ed.D.

(Amika Kemmler Ernst is a retired BPS New Teacher Developer with extensive 
experience as a classroom teacher, curriculum developer, and graphic artist. 

Her “We’re Learning Here” Project features images of everyday learning in our 
public schools, along with the words of the students pictured.)
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UNION

We’re Learning Here!We’re Learning Here!

I was taking a math test online. This year we’re learning about 
ratios, multiples, factors. I’ve learned that prime numbers have 

only two factors, but most numbers have more than two. I’ve 
also learned that there are an infinite number of multiples.

Christina Gouras, Grade 6

Built in 1937, the Timilty Middle School is located in Roxbury’s Eliot Square. The U-shaped Art 
Deco brick building currently houses about 320 students in grades 6-8. On the day I visited, 

the entire sixth grade is taking the online MAP test, a district-wide math assessment.
Science classrooms are alive with active, collaborative projects, where students are learning 

about and putting into practice the seven steps of the Engineering Design Process. Betty Fenelon’s 
eighth graders are in small groups building car models – following designs they’ve made on the 
computer - using cardboard, straws and rubber bands. A colorful sign, “Throw Kindness Around 
Like Confetti!” decorates the doorway to Wendy Marrero’s SEI science class. Inside, students are 
building towers of straws that will hold a tennis ball for at least five minutes, while their teacher 
talks with one group about how to include everyone’s ideas. 

Students in Cheryl Ashley’s 8th grade ELA class are examining examples of different genres, 
while 7th graders are learning about elements of plot with Vanessa Bramante. After making a 
small self-correcting study guide and gluing it into their notebooks, they begin independent 
reading. A sampling of words on the Vocabulary Wall: automatically, anxious, conviction, scowl, 
unison, annotation, and inference.

Wanda Zawislak assists a couple of 7th grade students as they practice using longitude and 
latitude coordinates to locate places on maps in their geography textbooks, while civics teacher 
Reginald Toussaint helps his 8th graders examine the causes and results of the French & Indian 
War.

Seventh graders in art class with Elizabeth Coughlin have just begun creating designs for a 
holiday card contest, and music teacher Bethany Niedbala is helping her students learn to hear 
and reproduce different beats with hands and bucket drums, in sync with one another.

Large posters about student career goals fill a hallway bulletin board, showing research students 
have done on the skills, salary, job duties, etc. of their chosen professions. Around the corner, in 
the SEI wing of the school, a display by ESL teacher Brenda Crowley about the “Idiom of the 
Week: Action Speaks Louder Than Words” catches my eye and reminds me of the importance of 
social emotional learning in the pursuit of academic goals. 

The Timilty is under-enrolled, 86% of its students are in the DESE’s “High Needs” category, and 
it receives a large number of students from other schools throughout the school year. Teachers 
meet this challenge with creativity and a commitment to help every student reach high standards. 
May you all have a joyous holiday and return ready for the challenges in your school.

We were in history class working on the geography of South America 
and Ms. Z was helping us. We’re learning what geographers do, and 
how to locate any place on the Earth with longitude and latitude.

Jazzlyn Castano & Zayrangie Guerrero, Grade 7

Mr. Murphy was helping us with a worksheet on the characteristics of 
life and the human body. We are learning about blood cells, tissues and 
organs. We’ve learned how germs get into your body. It’s surprising that 
blood cells can make tissues and that the brain controls everything.

Luis Tirado & Deon Lee, Grade 7

I was painting a portrait 
of my name in art class. 
Right now we’re learning 
about the Day of the 
Dead. I’ve learned that 
this is a Mexican cultural 
holiday celebrated on 
November 1st, and 
they decorate skulls to 
honor their ancestors.  

Olivia Hallie, Grade 7

This is in Civics class, and Mr. Toussaint was helping me with my assignment. 
We’re learning about the French & Indian War for control of the land they’d 
settled. I learned that the King of England had made a proclamation not to 
go beyond the Appalachian Mountains, which upset the British colonists.

Marquis Sherrod, Grade 8

We were in music class, using our hands to clap out a beat; later we used bucket drums to 
match the beat introduced by a classmate. We are learning the history of rap and hip hop. 

Bethany Niedbala’s 7th Grade students


