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Every year, members of the BTU join 
leaders and civil rights advocates 

from across the city and state at the 
annual Martin Luther King Jr. Memo-
rial Breakfast. This year’s 50th anniver-
sary theme was “The Struggle Continues: 
Moving Forward Together.” The event is 
an opportunity not just to celebrate the 
life, learnings and legacy of MLK Jr, but 
also to reflect on how far we have come 
as a society in fighting for his vision for 
a more just world, and far we still have 
to go. 

Our union is proud both to be a part of 
the struggle and a part of the movement 
to move forward together. Our fight for 
educational justice and worker justice, 
through our collective bargaining, labor 
solidarity, and community coalition 
work is a critical part of this work. We 
are fighting not only for our workers and 
educators, but also to correct decades 
of disinvestment in our public schools, 
which has been rooted in racial segrega-
tion as well as systemic, institutionalized 
racism.

Our BTU organizing committees are 
also leading the way in seeing MLK Jr.’s 
vision come to fruition. For this year’s 
Black History Month, BTU members 
are participating for the third year in the 
national Black Lives Matter at Schools 
week of action. A committee of BTU 
members met regularly and planned 
activities both for in the classroom and 
outside the classroom for the week of 
February 3-7. 

The events included a kick-off event 
for the week at Madison Park, lesson 
and curriculum sharing after school, an 
action at School Committee, and culmi-
nating in an appreciation event for black 
educators at the end of the week. This 
year, over forty schools signed up and 
were trained to participate and share the 
events with their schools. The national 
demands include “ending zero toler-
ance discipline policies, mandating black 
history and ethnic studies, hiring more 
black teachers and funding more coun-
selors not cops.” 

The BTU also was one of the first pub-
lic endorsers of Congresswoman Ayanna 
Pressley’s PUSH OUT bill, which was 
discussed on a panel at the Congres-
sional Black Caucus’ historic first visit 
to Boston on January 11, 2020. The bill, 
“The Ending Punitive, Unfair, School-
Based Harm that is Overt and Unre-
sponsive to Trauma (PUSH OUT) Act,” 
seeks funding to incentivize restorative 
practices over punitive practices that 

harm students more than support them. 
As the bill introduction states: 

“Across the country, the education of 
Black and brown students is often dis-
rupted as a result of discriminatory and 
punitive discipline policies that crimi-
nalize and push them out of school. 
For instance, Black girls are suspended, 
expelled, referred to law enforcement 
and arrested on school campuses at dis-
proportionately higher rates than white 
girls due to unfair dress code and hair 
policies and a lack of understanding 
of the historical, social and economic 
inequities such as poverty, trauma, 
hunger, and violence that often impact 
student behavior. As a result, girls of 
color are disproportionately subjected 
to exclusionary school discipline poli-
cies such as suspension and expulsion, 
which can have long-term effects on the 
safety, wellbeing, and academic success 
of all students.”
Many of our members were in atten-

dance at the packed event, including 
members of our Restorative Justice 
Organizing Committee and SEL-Well 
Committee. 

The BTU Ethnic Studies Now! Orga-
nizing Committee has also been work-
ing hard to carry out MLK Jr’s vision 
of racial justice. The stated mission of 
the organizing committee is “to build a 
popular movement of people (parents, 
families, students, educators, community 
members) to advocate for the funding, 

staffing and professional training needed 
to develop, implement, and sustain eth-
nic studies in all BPS schools. We also 
serve to recruit and support educators to 
teach ethnic studies through providing 
professional development and building 
solidarity.”

The committee in Boston is also part 
of a national movement that has roots 
in Phoenix, Arizona and has also been 
adopted in districts including Oakland, 
Los Angeles and Rhode Island. Educa-
tors at the Boston-area Educators for 
Social Justice conference connected 
in 2018 and then later were supported 
by the BPS History and Social Studies 
department as well as by a BTU Teacher 
Leadership Grant to create curriculum 
that could be shared and disseminated 
by the district. Since then, the commit-
tee continues to grow and the support 
of ethnic studies was recently a part of 
our latest collective bargaining commit-
ments through an MOU and is a part of 
the superintendent’s draft strategic plan.

The vision for Ethnic Studies in Bos-
ton Public Schools is reflective of not 
just MLK’s legacy and the importance 
of Black History Month, but also that of 
an inclusive school district that honors 
diversity and inclusion. It reads: 

“The vision for Ethnic Studies in 
Boston Public Schools centers the 
history and experiences of people of 
color to empower us to collaboratively 
read the world, while honoring and 

affirming our intersectional identities. 
Through Ethnic Studies we develop 
our capacity to interrogate and critique 
systems of power while building soli-
darity with others in order to realize a 
world without racism and other forms 
of oppression. Ethnic Studies harnesses 
the power of communities of color and 
their social movements to inspire us 
to act collectively toward justice and 
transformation.” 
We at the BTU are proud that our 

members are leading in efforts to “act col-
lectively toward justice and transforma-
tion.” This collective action is what we will 
need to transform our society this year in 
2020, whether it be through organizing, 
door knocking, voting, phone banking, 
calling legislators, writing, speaking out 
and/or other forms of activism. As MLK 
Jr. said, “the moral arc of the universe is 
long, but it bends towards justice.” How-
ever, the arc does not bend by itself. We 
will need all hands on deck to ensure 
that the “moral arc of the universe” does 
indeed “bend towards justice.”

BTU Endorses Elizabeth Warren in the Massachusetts Primary, Tuesday, March 3, 2020.
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Sitting On the Sidelines in 2020 is NOT An Option!

Retirement Seminar

with

Michael W. McLaughlin
BTU ELEMENTARY FIELD REPRESENTATIVE
and Trustee, State-Boston Retirement along with
staff from the State Boston Retirement System,

and Group Health

Thursday, March 26, 2020
4:30 PM • BTU Hall

RETIREMENT PLANNING SEMINAR

NAME: _____________________________________________

SCHOOL/DEPT.: ______________________________________

HOME TEL. #: ________________________________________

RSVP to: http://bit.ly/RETIREMENT2019
or fax form to 617-288-0024.

Since the fraud-in-chief eked out a 
victory in the Electoral College, after 

losing the popular vote by nearly three 
million votes, we have seen children from 
Latin America thrown into cages, Nazis 
and white supremacists marching in the 
streets of Charlottesville, and misogynist 
Supreme Court appointments threaten-
ing a woman’s right to choose. No lon-
ger is sitting on the sidelines acceptable 
because you aren’t interested in politics.

Recently the Boston Teachers Union 
has jumped into the Democratic Primary 
and voted to support Senator Elizabeth 
Warren in the March 3rd, Massachusetts 
Primary. I was heartened to see both sup-
porters of Elizabeth Warren and Senator 
Bernie Sanders come up to the micro-
phone in the union hall and both speak 
passionately about their candidate AND 
speak in positive terms about the alterna-
tive. At the end of the day no matter who 
wins the Democratic Primary we must 
come together as people who care about 
the future of this country and fight like 
hell to make sure the crook who sits in 
the White House now is removed post 
haste. 

Not convinced yet? There’s more. As 
he - who - will - not - be - named tweeted 

about a migrant invasion a Pittsburgh 
man picked up a gun and killed eleven 
people in the Tree of Life synagogue 
because they were part of the Hebrew 
Immigrant Aid Society.

Over one weekend last August, nine 
people were killed in Dayton, Ohio and 
twenty-two were gunned down in El 
Paso, Texas. In Texas the gunman tar-
geted Latinos and has been connected to 
an anti-immigrant manifesto. The liar in 
the Oval Office sends his thoughts and 
prayers while gun legislation stays on the 
desk of Mitch McConnell.

According to the Washington Post, 
83% of the impeached President’s tax cut 
went to his cronies in the 1%. Meanwhile 
food stamps are cut and the infrastructure 
of this country continues to deteriorate.

Just last month, the guy with bone 
spurs opted to assassinate an Iranian gen-
eral prompting the pentagon to deploy 
thousands of young men and women to 
the Middle East putting them in harm’s 
way. It’s nice to be rich and send other 
people’s kids off to war. 

Wildfires engulf California and 
Australia as the planet heats up. Every 
reputable scientific study blames climate 
change brought on by human activity. 

Garret Virchick
Boston Union Teacher

Co-Editor

Commentary Garret Virchick

Last week, Darlene Lombos (center) was named the chief officer of the Greater 
Boston Labor Council. Congratulations to Darlene for ushering in a new age of 
labor leadership in Boston! (L to R: City Councilor Kenzie Bok, Council President 
Kim Janey, GBLC Secretary-Treasurer Darlene Lombos, President Tang, Johnny 
McInnis.)

The Intergovernmental Panel on Climate 
Change says we may have just twenty 
years. According to these scientists, “The 
extreme droughts, devastating wildfires, 
massive floods, deadly hurricanes, and 
widespread famines that we’re seeing 
more and more of these days will cease 
to be statistical anomalies and instead be 
more like seasonal markers, as regular as 
the changing of the leaves.”

Climate change denial is the order of 
the day at 1600 Pennsylvania Avenue as 
the Environmental Protection Agency 
has been given a proposed budget cut of 
31%, the oil lobby gets whatever it wants, 
and the USA has pulled out of the Paris 
Agreement. The future of the planet is in 
peril.

So which side are you on? Apathy is 
not an option. When the Democrats 
pick a candidate it may not be the one 

you want. Next time, work harder for 
the one you do want. But when it comes 
to defeating the guy who gets up at rally 
after rally insulting women, embolden-
ing white supremacists, denigrating the 
free press, and spouting lie after lie the 
choice is clear. Organize a house party. 
Call your friends, family and neighbors, 
especially in other states. Get out the 
vote. Our future depends on it.

To Register online: click this LLIINNKK  and fill out the online registration form! 
 

 

BTU DEPENDENT SCHOLARSHIPS

This year there will be 16 scholarships in the amount of $2,000 
awarded to high school seniors who are dependents of BTU 

members. To apply, please obtain an application from Jeanne Turner in 
the Union office or download the form from the BTU website and return 
with: a transcript of the dependent’s last two years of academic work; 
2) evidence of acceptance by an accredited college, junior college, 
vocational school or equivalent institution; 3) member’s notarized 
federal tax return for the year 2019; and 4) a one-page statement of 
the dependent’s professional goals. The application and the four 
supporting documents must be received in the Union office no later 
than April 17, 2020. 

RETIRED TEACHERS CHAPTER SCHOLARSHIPS

Each year, the Retired Teachers Chapter of the Boston Teachers 
Union awards three scholarships to deserving high school seniors 

who are children, grandchildren, nieces, nephews, grandnieces or 
grandnephews of RTC members. One of these scholarships is earmarked 
for a student who chooses to attend a vocational school or equivalent 
institution.

Applications for these scholarships can be picked up at the RTC/BTU 
offices at 180 Mt. Vernon Street, Dorchester, MA 02125 or they can be 
downloaded from the BTU website. The deadline to apply is April 1, 
2020. Envelope must be postmarked by this date.
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Know Your Rights Caren Carew

When Do Programming Preference Sheets Come Out?

Caren Carew
BTU Secondary

Field Representative
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AFT Local 66, AFL-CIO
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EDITORIAL NOTE:
The opinions expressed in the Boston Union 
Teacher do not necessarily represent the views of 
the Boston Teachers Union, or those of its members.

WHEN WRITING:
All correspondence to the Boston Union 
Teacher must be typewritten and include the 
author’s name and school or department if not 
school-based.

All articles must be appropriate to the publication, 
and in good taste.

Letters to the Editor should be sent to
letters@btu.org

DEADLINE:
The deadline for submitting articles for the 
next issue of the Boston Union Teacher is 
February 12th.
All copy should be e-mailed to
mmaguire@btu.org and gvirchick@btu.org
This deadline will be strictly adhered to.
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The contract states, “No later than Feb-
ruary 1st, programming preference 

sheets shall be distributed to all teachers.” 
For High and Middle School teachers it 
reads, “Programming preference will be 
honored to the extent consistent with the 
provisions of this Agreement [contract]. 
All preference sheets shall be returned 
by March 1.” This means that a ‘prefer-
ence’ is just that, it does not mean that 
the teacher is guaranteed their choice 
as submitted. The contract also details, 
“On or before February 1, a list of all non-
teaching assignments for which admin-
istrative periods are given in a teachers’ 
program shall be posted in each school. 
These assignments may be applied for in 
the teacher’s program preference sheet as 
herein [within the contract] provided. An 
applicant for such a non-teaching assign-
ment who does not receive the assignment 
shall, upon his/her request, be given the 
reasons for not having been selected by the 
Principal or Headmaster.” 

How Do I Interpret the
BPS Seniority List?

The seniority list for BPS employees in 
the teachers bargaining unit includes 

only those teacher bargaining unit mem-
bers who have obtained (PTS) Profes-
sional Teaching Status or as BPS refers 
to it; permanent status. Provisionals or 
those in acting positions are not includ-
ed, and thus have not obtained senior-
ity in this district. It is very important to 
annually review the seniority list to make 
sure your information is up to date, to 
see what status your licensure is in, what 
your (PPA) Primary Program Area is 
listed as, whether your (APA) Alternate 
Program Ares(s) are up to date, and to 
monitor your seniority order by PPA 
in your school/district. The list is usu-
ally updated mid-January of each school 
year, just prior to the staffing season and 
on-line on the BPS website.

The teachers’ seniority list is aggre-
gated in three separate ways. Each of 
these lists contains the same information 
that is grouped in a way that accesses the 
information differently. One way is by 
alphabetical (alpha) order: this list con-
tains all permanent teachers in the dis-
trict listed by alphabetical order irrespec-
tive of their PPA or school/department. 
The second way is by (PPA) Primary 
Program Area: this list reflects all of the 
teachers aggregated by the PPA they are 
currently listed in by seniority order. This 
second list is especially helpful for teach-
ers in lower incidence areas such as Art 
as they can see how many other teachers 
in their discipline are in the district and 
where they fall in seniority order in case 
of layoff, etc. The final way teachers are 
listed is by School which the district calls 
Dept. This is the most useful seniority 
list to usually reference as it captures the 
teachers discreetly at schools by their 
PPA. This is the list that informs teachers 
where they are located in seniority order 

by the program they are teaching within 
the school/department they are assigned. 
When referencing these seniority lists, 
it is always important to remember that 
provisional teachers who are teaching at 
their schools/departments are not listed, 
but are legally considered the least senior 
in any area due to the fact that they have 
no seniority as a provisional.

There are also a group of seniority 
lists for the smaller in number groups 
contained within the teacher bargaining 
unit including but not limited to nurses, 
SLP, OT, PT, COSSES, etc. These smaller 
groups are only listed straight up in 
seniority order; there is no other list in 
which they are contained as there are for 
teachers. 

The following info describes how to 
read the seniority list by deconstructing 
the form. Look at the top row of labels 
listed vertically above the top line on 
the page of the seniority report. Start at 
the far-left side of this area of the form. 
Employee ID # speaks for itself. Directly 
next to the actual ID# in the body of 
the report will be the teachers name, 
last name then first name as it officially 
appears in the BPS records. Very impor-
tant is what is listed directly below the 
teachers’ name - Primary Program Area 
(PPA). This is what each teacher’s PPA is 
listed as for purposes of excessing, layoff 
and is supposed to reflect what the teach-
er has been teaching. Please keep track of 
this designation as it is how each teacher 
is listed on the school’s roster. Only the 
schools’ administrator in conjunction 
with the Office of Human Capital (OHC) 
can change this designation. However, if 
it is absolutely not what the teacher is 
teaching, that teacher should question it 
with their school/department adminis-
trator and let their respective BTU Field 
Rep know as it could adversely affect the 
teacher in being wrongfully excessed, etc. 

Looking back to the top line of the 
seniority report page is listed Dept ID 
which is the number for the school 
and next to it is the Dept. title which is 
the name of the school the teacher is 
assigned to. Below the top line, on the 
same level and to the right of the PPA, 
is the Alt. Program Area. This indicates 
whether a teacher may have activated an 
additional program area through filling 
out a form the SY prior in the Superin-
tendent’s Circular HRS #7 on Staffing 
documenting that the teacher has ful-
filled the contractual requirements to 
add this Program Area to the seniority 
report as their Alternate. The requisites 

to do so are enumerated in the contract 
as well as in the aforementioned Superin-
tendent’s Circular on Staffing. Activating 
an Alternate Program Area is a compo-
nent of the process that the teacher is in 
charge of initiating and once approved 
by OHC, is good for five years. Further 
along the top line of the seniority report 
form are designations for Gender, Equity 
Group, Veterans Status and Score. Next is 
listed Init (initial) Perm Date; Erlst (earli-
est) Service Date; followed by the most 
important - Seniority Date – the third 
date in from the left of the form. This is 
a date you should commit to memory 
as it is a very important fact that can 
affect your status in the district. Beyond 
this date are designations for provisional 
dates temporary (substitute) time a 
teacher may have worked in the BPS. 

On the form, directly below the 
seniority date is the designation of 
“License Title”. Under that heading is a 
list of the areas/subjects a teacher is certi-
fied in. To the right of that is the heading 
“Stage” referring to the level of the licen-
sure (Preliminary, Initial, Professional). 
It is the goal to obtain Professional level 
licensure. A teacher can only teach for 
five school years on the Preliminary and 
Initial level in each of the certification 
areas they have and then if the teacher 
doesn’t apply for a one-time extension 
prior to the expiration or take the actions 
necessary to move their licensures to the 
next level-the licenses expire. To the right 
of that on the seniority report form, is 
the heading “Level” which designates the 
grade span this license the teacher has 
covers. To the right of that on the form, is 
the heading “Exp Dt” (expiration date). 
This is the date that a Professional level 
license must be renewed or it will expire 
thus rendering the holder of said license 
unemployable in a Mass. public school 
district. The responsibility for keeping 
track of the stage, level, and expiration 
date of licenses falls directly with the 
individual holder of said licenses: the 
teacher. It is not up to anyone else, the 
district or DESE to remind the teacher of 
the status of their respective license and 
the actions that must be taken to advance 
or renew them. Please review this very 
important info on a regular basis and 
visit the DESE/DOE website to obtain 
salient info on the course of action to 
take in order to maintain your licensure. 
Without it, as with a car, one can’t operate 
the vehicle or teach the children. 

If you have the same PPA as a col-
league in the district and you both have 

the same seniority date – how is the 
most senior teacher determined? There 
is a mechanism for breaking the tie if 
the latter is the case. When the PPA and 
seniority dates are identical the first com-
ponent to be consulted to break the tie is 
the “earliest service date” on the seniority 
list. If these two dates are identical, the 
next component in the tie breaker is to 
consult the “initial permanent date”. If 
these two dates are also identical for both 
teachers, then “veteran status” must be 
consulted with the veteran winning the 
tie. If both teachers are veterans, then the 
disabled veteran wins the tie. If neither 
or both teachers are veterans, then the 
final tie breaker is a flip of the coin by the 
administrator with both teachers who 
are tied present!

What’s the New Contract 
Language About Hub 
Community Schools and 
What Are They?

“The BPS and BTU will jointly 
establish and manage a process 

to explore the establishment of new BPS 
Hub Community Schools, in addition to 
the Gardner Pilot Academy and the Burke 
High School. A joint BPS and BTU work-
ing group inclusive of community partners 
will establish a shared definition of a BPS 
Hub Community School. Following the 
work of that joint working group, BPS and 
the BTU will make available to interested 
schools information related to the poten-
tial formation and implementation of 
Hub Community school practices.”

Here is a brief overview of the Com-
munity Hub Schools components: They 
put students at the center, listening to their 
concerns & aspirations, & responding to 
their life circumstances. Being student 
centered at a Community Hub School 
means offering 3 kinds of opportunities: 
powerful learning, integrated health & 
social supports, & authentic family & 
community engagement. Undergirding 

Office ...............................617-288-2000
Health & Welfare .............617-288-0500
AFT Massachusetts ...........617-423-3342
Function Office ................617-288-3322
Lounge Office ...................617-288-3322
Vision Center ...................617-288-5540
Tremont Credit Union ......781-843-5626
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The next BTU Membership Meeting of the The next BTU Membership Meeting of the 
year will be on Wednesday, February 1year will be on Wednesday, February 122thth

at 4:30 pm at the BTU Hall,at 4:30 pm at the BTU Hall,
180 Mount Vernon St., Boston, MA 02125180 Mount Vernon St., Boston, MA 02125

The BTU membership The BTU membership 
meetings are open to allmeetings are open to all
BTU cardholders. Meetings are BTU cardholders. Meetings are 
on the second Wednesdays on the second Wednesdays 
(Sept.-Jun.) and start at(Sept.-Jun.) and start at
4:30 pm. Child care is available 4:30 pm. Child care is available 
by appointment. by appointment. 
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Excerpts from “A Talk to Teachers”Excerpts from “A Talk to Teachers”

Author James Baldwin.

(Delivered October 16, 1963, as “The 
Negro Child – His Self-Image”; origi-
nally published in The Saturday Review, 
December 21, 1963, reprinted in The 
Price of the Ticket, Collected Non-Fiction 
1948-1985, Saint Martins 1985.)

Let’s begin by saying that we are liv-
ing through a very dangerous time. 

Everyone in this room is in one way 
or another aware of that. We are in 
a revolutionary situation, no matter 
how unpopular that word has become 
in this country. The society in which 
we live is desperately menaced, not by 
Khrushchev, but from within. To any 
citizen of this country who figures him-
self as responsible – and particularly 
those of you who deal with the minds 
and hearts of young people – must be 
prepared to “go for broke.” Or to put 
it another way, you must understand 
that in the attempt to correct so many 
generations of bad faith and cruelty, 
when it is operating not only in the 
classroom but in society, you will meet 
the most fantastic, the most brutal, and 
the most determined resistance. There 
is no point in pretending that this won’t 
happen.

Since I am talking to schoolteachers 
and I am not a teacher myself, and in 
some ways am fairly easily intimidated, 
I beg you to let me leave that and go 
back to what I think to be the entire 
purpose of education in the first place. 
It would seem to me that when a child 
is born, if I’m the child’s parent, it is my 
obligation and my high duty to civilize 
that child. Man is a social animal. He 
cannot exist without a society. A soci-
ety, in turn, depends on certain things 
which everyone within that society 
takes for granted. Now the crucial 
paradox which confronts us here is 
that the whole process of education 
occurs within a social framework and 
is designed to perpetuate the aims of 
society. Thus, for example, the boys and 
girls who were born during the era of 
the Third Reich, when educated to the 
purposes of the Third Reich, became 

only hope society has. This is the only 
way societies change.

Now, if what I have tried to sketch 
has any validity, it becomes thoroughly 
clear, at least to me, that any Negro who 
is born in this country and undergoes 
the American educational system runs 
the risk of becoming schizophrenic. On 
the one hand he is born in the shadow 
of the stars and stripes and he is assured 
it represents a nation which has never 
lost a war. He pledges allegiance to that 
flag which guarantees “liberty and jus-
tice for all.” He is part of a country in 
which anyone can become president, 
and so forth. But on the other hand he 
is also assured by his country and his 
countrymen that he has never con-
tributed anything to civilization – that 
his past is nothing more than a record 
of humiliations gladly endured. He is 
assumed by the republic that he, his 
father, his mother, and his ancestors 
were happy, shiftless, watermelon-
eating darkies who loved Mr. Charlie 
and Miss Ann, that the value he has as 
a black man is proven by one thing only 
– his devotion to white people. If you 
think I am exaggerating, examine the 
myths which proliferate in this country 
about Negroes.

All this enters the child’s conscious-
ness much sooner than we as adults 
would like to think it does. As adults, 
we are easily fooled because we are so 
anxious to be fooled. But children are 
very different. Children, not yet aware 
that it is dangerous to look too deeply 
at anything, look at everything, look at 
each other, and draw their own conclu-
sions. They don’t have the vocabulary 
to express what they see, and we, their 
elders, know how to intimidate them 
very easily and very soon. But a black 
child, looking at the world around him, 
though he cannot know quite what 
to make of it, is aware that there is a 
reason why his mother works so hard, 
why his father is always on edge. He is 
aware that there is some reason why, if 
he sits down in the front of the bus, his 

pimps, the whores, the junkies – in a 
word, the danger of life in the ghetto. 
And the child knows this, though he 
doesn’t know why.

I still remember my first sight of 
New York. It was really another city 
when I was born – where I was born. 
We looked down over the Park Avenue 
streetcar tracks. It was Park Avenue, but 
I didn’t know what Park Avenue meant 
downtown. The Park Avenue I grew up 
on, which is still 
standing, is dark 
and dirty. No one 
would dream of 
opening a Tif-
fany’s on that 
Park Avenue, 
and when you go 
downtown you 
discover that you 
are literally in the 
white world. It is 
rich – or at least 
it looks rich. It is clean – because they 
collect garbage downtown. There are 
doormen. People walk about as though 
they owned where they are – and indeed 
they do. And it’s a great shock. It’s very 
hard to relate yourself to this. You don’t 
know what it means. You know – you 
know instinctively – that none of this is 
for you. You know this before you are 
told. And who is it for and who is pay-
ing for it? And why isn’t it for you?

Later on when you become a gro-
cery boy or messenger and you try 
to enter one of those buildings a man 
says, “Go to the back door.” Still later, 
if you happen by some odd chance to 
have a friend in one of those buildings, 
the man says, “Where’s your package?” 
Now this by no means is the core of 
the matter. What I’m trying to get at 
is that by the time the Negro child has 
had, effectively, almost all the doors of 
opportunity slammed in his face, and 
there are very few things he can do 
about it. He can more or less accept it 
with an absolutely inarticulate and dan-
gerous rage inside – all the more dan-
gerous because it is never expressed. It 
is precisely those silent people whom 
white people see every day of their lives 
– I mean your porter and your maid, 
who never say anything more than “Yes 
Sir” and “No, Ma’am.” They will tell you 
it’s raining if that is what you want to 
hear, and they will tell you the sun is 
shining if that is what you want to hear. 
They really hate you – really hate you 
because in their eyes (and they’re right) 
you stand between them and life. I want 
to come back to that in a moment. It is 
the most sinister of the facts, I think, 
which we now face.

There is something else the Negro 
child can do, to. Every street boy – and 
I was a street boy, so I know – look-
ing at the society which has produced 
him, looking at the standards of that 
society which are not honored by any-
body, looking at your churches and 
the government and the politicians, 
understand that this structure is oper-
ated for someone else’s benefit – not 
for his. And there’s no reason in it for 
him. If he is really cunning, really ruth-
less, really strong – and many of us are 
– he becomes a kind of criminal. He 
becomes a kind of criminal because 
that’s the only way he can live. Harlem 
and every ghetto in this city – every 
ghetto in this country – is full of people 
who live outside the law. They wouldn’t 
dream of calling a policeman. They 
wouldn’t, for a moment, listen to any 
of those professions of which we are so 
proud on the Fourth of July. They have 
turned away from this country forever 
and totally. They live by their wits and 

almost impossible for any Negro child 
to discover anything about his actual 
history. The reason is that this “animal,” 
once he suspects his own worth, once 
he starts believing that he is a man, has 
begun to attack the entire power struc-
ture. This is why America has spent 
such a long time keeping the Negro in 
his place. What I am trying to suggest 
to you is that it was not an accident, 
it was not an act of God, it was not 
done by well-meaning people mud-
dling into something which they didn’t 
understand. It was a deliberate policy 
hammered into place in order to make 
money from black flesh. And now, in 
1963, because we have never faced this 
fact, we are in intolerable trouble.

The Reconstruction, as I read the 
evidence, was a bargain between the 
North and South to this effect: “We’ve 
liberated them from the land – and 
delivered them to the bosses.” When 
we left Mississippi to come North we 
did not come to freedom. We came to 
the bottom of the labor market, and 
we are still there. Even the Depression 
of the 1930’s failed to make a dent in 
Negroes’ relationship to white work-
ers in the labor unions. Even today, 
so brainwashed is this republic that 
people seriously ask in what they sup-
pose to be good faith, “What does the 
Negro want?” I’ve heard a great many 
asinine questions in my life, but that is 
perhaps the most asinine and perhaps 
the most insulting. But the point here 
is that people who ask that question, 
thinking that they ask it in good faith, 
are really the victims of this conspiracy 
to make Negroes believe they are less 
than human.

In order for me to live, I decided 
very early that some mistake had been 
made somewhere. I was not a “nigger” 
even though you called me one. But if I 
was a “nigger” in your eyes, there was 
something about you – there was some-
thing you needed. I had to realize when 
I was very young that I was none of 
those things I was told I was. I was not, 
for example, happy. I never touched a 
watermelon for all kinds of reasons that 
had been invented by white people, and 
I knew enough about life by this time to 
understand that whatever you invent, 
whatever you project, is you! So where 
we are now is that a whole country of 
people believe I’m a “nigger,” and I don’t 
, and the battle’s on! Because if I am not 
what I’ve been told I am, then it means 
that you’re not what you thought you 
were either! And that is the crisis.

It is not really a “Negro revolution” 
that is upsetting the country. What 
is upsetting the country is a sense of 
its own identity. If, for example, one 

barbarians. The paradox of education 
is precisely this - that as one begins to 
become conscious one begins to exam-
ine the society in which he is being edu-
cated. The purpose of education, finally, 
is to create in a person the ability to look 
at the world for himself, to make his 
own decisions, to say to himself this is 
black or this is white, to decide for him-
self whether there is a God in heaven 
or not. To ask questions of the universe, 
and then learn to live with those ques-
tions, is the way he achieves his own 
identity. But no society is really anxious 
to have that kind of person around. 
What societies really, ideally, want is 
a citizenry which will simply obey the 
rules of society. If a society succeeds 
in this, that society is about to perish. 
The obligation of anyone who thinks 
of himself as responsible is to examine 
society and try to change it and to fight 
it – at no matter what risk. This is the 

father or mother slaps him and drags 
him to the back of the bus. He is aware 
that there is some terrible weight on his 
parents’ shoulders which menaces him. 
And it isn’t long – in fact it begins when 
he is in school – before he discovers the 
shape of his oppression.

Let us say that the child is seven 
years old and I am his father, and I 
decide to take him to the zoo, or to 
Madison Square Garden, or to the U.N. 
Building, or to any of the tremendous 
monuments we find all over New York. 
We get into a bus and we go from 
where I live on 131st Street and Seventh 
Avenue downtown through the park 
and we get in New York City, which is 
not Harlem. Now, where the boy lives – 
even if it is a housing project – is in an 
undesirable neighborhood. If he lives in 
one of those housing projects of which 
everyone in New York is so proud, he 
has at the front door, if not closer, the 

really long to see the day when the 
entire structure comes down.

The point of all this is that black men 
were brought here as a source of cheap 
labor. They were indispensable to the 
economy. In order to justify the fact 
that men were treated as though they 
were animals, the white republic had to 
brainwash itself into believing that they 
were, indeed, animals and deserved to 
be treated like animals. Therefore it is 
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managed to change the curriculum in 
all the schools so that Negroes learned 
more about themselves and their real 
contributions to this culture, you would 
be liberating not only Negroes, you’d 
be liberating white people who know 
nothing about their own history. And 
the reason is that if you are compelled 
to lie about one aspect of anybody’s 
history, you must lie about it all. If you 
have to lie about my real role here, if 
you have to pretend that I hoed all that 
cotton just because I loved you, then 
you have done something to yourself. 
You are mad.

Now let’s go back a minute. I talked 
earlier about those silent people - the 
porter and the maid – who, as I said, 
don’t look up at the sky if you ask them if 
it is raining, but look into your face. My 
ancestors and I were very well trained. 
We understood very early that this was 
not a Christian nation. It didn’t matter 
what you said or how often you went 
to church. My father and my mother 
and my grandfather and my grand-
mother knew that Christians didn’t act 
this way. It was a simple as that. And if 
that was so there was no point in deal-
ing with white people in terms of their 
own moral professions, for they were 
not going to honor them. What one did 
was to turn away, smiling all the time, 
and tell white people what they wanted 
to hear. But people always accuse you of 
reckless talk when you say this.

All this means that there are in this 
country tremendous reservoirs of bit-
terness which have never been able to 
find an outlet, but may find an outlet 
soon. It means that well-meaning white 
liberals place themselves in great dan-
ger when they try to deal with Negroes 
as though they were missionaries. It 
means, in brief, that a great price is 
demanded to liberate all those silent 
people so that they can breathe for the 
first time and tell you what they think 
of you. And a price is demanded to 
liberate all those white children – some 
of them near forty - who have never 
grown up, and who never will grow 
up, because they have no sense of their 
identity.

What passes for identity in America 
is a series of myths about one’s heroic 
ancestors. It’s astounding to me, for 
example, that so many people really 
appear to believe that the country 
was founded by a band of heroes who 
wanted to be free. That happens not 
to be true. What happened was that 
some people left Europe because they 
couldn’t stay there any longer and had 
to go someplace else to make it. That’s 
all. They were hungry, they were poor, 
they were convicts. Those who were 
making it in England, for example, did 
not get on the Mayflower. That’s how 
the country was settled. Not by Gary 
Cooper. Yet we have a whole race of 
people, a whole republic, who believe 
the myths to the point where even 
today they select political representa-
tives, as far as I can tell, by how closely 
they resemble Gary Cooper. Now this 
is dangerously infantile, and it shows in 
every level of national life. When I was 
living in Europe, for example, one of 
the worst revelations to me was the way 
Americans walked around Europe buy-
ing this and buying that and insulting 
everybody – not even out of malice, just 
because they didn’t know any better. 
Well, that is the way they have always 
treated me. They weren’t cruel; they just 
didn’t know you were alive. They didn’t 
know you had any feelings.

What I am trying to suggest here 
is that in the doing of all this for 100 
years or more, it is the American white 

man who has long since lost his grip on 
reality. In some peculiar way, having 
created this myth about Negroes, and 
the myth about his own history, he cre-
ated myths about the world so that, for 
example, he was astounded that some 
people could prefer Castro, astounded 
that there are people in the world who 
don’t go into hiding when they hear the 
word “Communism,” astounded that 
Communism is one of the realities of 
the twentieth century which we will not 
overcome by pretending that it does not 
exist. The political level in this country 
now, on the part of people who should 
know better, is abysmal.

The Bible says somewhere that where 
there is no vision the people perish. I 
don’t think anyone can doubt that in this 
country today we are menaced – intoler-
ably menaced – by a lack of vision.

It is inconceivable that a sovereign 
people should continue, as we do so 
abjectly, to say, “I can’t do anything 
about it. It’s the government.” The gov-
ernment is the creation of the people. 
It is responsible to the people. And 
the people are responsible for it. No 
American has the right to allow the 
present government to say, when Negro 
children are being bombed and hosed 
and shot and beaten all over the Deep 

South, that there is nothing we can do 
about it. There must have been a day 
in this country’s life when the bomb-
ing of the children in Sunday School 
would have created a public uproar and 
endangered the life of a Governor Wal-
lace. It happened here and there was no 
public uproar.

I began by saying that one of the par-
adoxes of education was that precisely 
at the point when you begin to develop 
a conscience, you must find yourself 
at war with your society. It is your 
responsibility to change society if you 
think of yourself as an educated person. 
And on the basis of the evidence – the 

moral and political evidence – one is 
compelled to say that this is a backward 
society. Now if I were a teacher in this 
school, or any Negro school, and I was 
dealing with Negro children, who were 
in my care only a few hours of every day 
and would then return to their homes 
and to the streets, children who have an 
apprehension of their future which with 
every hour grows grimmer and darker, 
I would try to teach them - I would try 
to make them know – that those streets, 
those houses, those dangers, those ago-
nies by which they are surrounded, are 
criminal. I would try to make each child 
know that these things are the result of 

a criminal conspiracy to destroy him. 
I would teach him that if he intends to 
get to be a man, he must at once decide 
that his is stronger than this conspiracy 
and they he must never make his peace 
with it. And that one of his weapons for 
refusing to make his peace with it and 
for destroying it depends on what he 
decides he is worth. I would teach him 
that there are currently very few stan-
dards in this country which are worth 
a man’s respect. That it is up to him to 
change these standards for the sake of 
the life and the health of the country. I 
would suggest to him that the popular 
culture – as represented, for example, 
on television and in comic books and in 
movies – is based on fantasies created 
by very ill people, and he must be aware 
that these are fantasies that have noth-
ing to do with reality. I would teach him 
that the press he reads is not as free as it 
says it is – and that he can do something 
about that, too. I would try to make 
him know that just as American history 
is longer, larger, more various, more 
beautiful and more terrible than any-
thing anyone has ever said about it, so 
is the world larger, more daring, more 
beautiful and more terrible, but princi-
pally larger – and that it belongs to him. 
I would teach him that he doesn’t have 
to be bound by the expediencies of any 
given administration, any given policy, 
any given morality; that he has the right 
and the necessity to examine every-
thing. I would try to show him that one 
has not learned anything about Castro 
when one says, “He is a Communist.” 
This is a way of his learning something 
about Castro, something about Cuba, 
something, in time, about the world. I 
would suggest to him that his is living, 
at the moment, in an enormous prov-
ince. America is not the world and if 
America is going to become a nation, 
she must find a way – and this child 
must help her to find a way to use the 
tremendous potential and tremendous 
energy which this child represents. If 
this country does not find a way to use 
that energy, it will be destroyed by that 
energy.

by James Baldwinby James Baldwin

The New Educator Paint Night was held this year on January 16th at the Dudley Cafe. New Teachers that attended enjoyed 
making new connections. Everyone enjoyed the good conversation, and of course the appetizers!

New Educator Paint Night A Huge Success
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these opportunities are a set of collabora-
tive practices that tie families, educators 
& community partners together: inclu-
sive leadership, shared ownership for 
results, strategic partnerships, resource 
coordination & data-driven planning. 
Capacity building supports help put 
these collaborative practices to work: all 
stake-holder leadership development, 
professional development, & coaching 
for continuous improvement. Buttressing 
all these components of community hub 
schools is deep stakeholder engagement 
& participation. Stakeholder engage-
ment builds rational trust, strengthens 
an equity focus, and supports continu-
ous improvement. This community hub 
schools framework (aspires to) lead to 
the following results: college, career, and 
civic-ready students; strong families and 
healthy communities.

Do Itinerants Get a Place to 
Secure Files in Schools They 
Service?

There is an item in the contract that 
addresses this issue. It is found under, 

Article VII, Section A, 18 and states; 
“The school committee agrees to provide 
a lockable file cabinet in each school and 
location serviced by itinerants (e.g., school 
psychologists, occupational therapists, 
physical therapists, speech and language 
pathologists) for secure storage of student 
records.” Please let the BTU know if this 
is not occurring.

How Do Teachers Obtain 
Access to their Personnel File?

In order to view your personnel file, go 
to the BPS Office of Human Capital on 

the fourth floor of the Bolling Building 
within a reasonable enough time during 
regular business hours (9:00 a.m. - 5:00 
p.m.) for OHC to retrieve it and for you 
to then look at its contents. A photo ID 
to verify your identity in order to have 
access to your file must be presented. If 
you’d like to contact the OHC Depart-
ment you may call them directly at 
617-635-9600. A teacher has a right to 
access their file without delay. You also 
have access to your ‘teacher files’ at the 
individual school level, if your principal/
headmaster keeps them there as well. The 
same parameters detailed below apply to 
your official files at OHC and to the ones 
at your school if kept.

The BTU labor/management contract 
states, “No material derogatory to a teach-
er’s conduct, service, character, or person-
ality shall be placed in the files unless the 
teacher has had an opportunity to read the 
material. The teacher shall acknowledge 
that he or she has read such material by 
affixing his/her signature on the actual 
copy to be filed, with the understanding 
that such signature merely signifies that 
he or she has read the material to be filed. 
Such signature does not necessarily indi-
cate agreement with its content.” The con-

tract continues, “The teacher shall have 
the right to answer any material filed and 
his or her answer shall be reviewed by the 
Personnel Manager and attached to the 
file copy. Upon receipt of a written request, 
the teacher shall be furnished a reproduc-
tion of any material in his file.” If you are 
denied access, find information enclosed 
that you were unaware of which has been 
described above, and the like, you have 
a right to file a grievance to remedy the 
situation.

What is the Policy on 
Scheduling Individual
Parent/Teacher Conferences?

According to the contract; “individual 
parent/teacher conferences shall be 

held at the school at a time that is mutu-
ally agreed upon by the parent and the 
teacher. If a parent is unable to come to 
a conference at the school, the teacher/
parent conference regarding the child’s 
school performance shall be conducted by 
telephone. All K-5 elementary homeroom 
teachers will arrange for individual par-
ent/teacher conferences in the fall. Follow-
up individual conferences with all parents 
in the spring shall be encouraged; however, 
teachers shall schedule a second individual 
conference with any parent whose child is 
in danger of not being promoted to the 
next grade.” 

Know Your Rights…
(continued from page 3)

Who Are the People Coming 
Into My Classroom?

Our contract language states that, “All 
visitors to a classroom shall knock 

on the door and, if invited to do so, will 
introduce themselves.” This is significant 
in that it means that you, as the teacher 
in the classroom have the right and duty 
to request the person entering your class 
to identify who they are and what orga-
nization they represent. If they are an 
administrator in the BPS, are an elected 
official, or a member of the Department 
of Education, we must let them enter. 
If, however, they are an intern with a 
university, a parent unannounced, or 
some other random individual, we do 
not have to allow them entrance. It is not 
just your right to ask who they are, but 
in this day and age it is a matter of safety 
that we request their identity. If we do not 
request this, they are not obligated to tell 
us. If something unusual occurs, and we 
are then asked who the person was who 
entered and our response is, that we don’t 
know, we just let them in unquestioned, 
then we are allowing ourselves and more 
importantly, our children to be vulner-
able to anyone who happens to make 
their way into the school. People who 
are not BPS employees, elected officials, 
or DESE employees; do not have a right 
into our classes without our expressed 
permission.

Overview

The BTU recently received two arbi-
tration decisions related to class size 

grievances filed from 2007 to 2018. The 
first decision is mixed for BTU members, 
but provides a solid basis for the second 
decision and positions teachers and stu-
dents well for ensuring that our contract 
is honored going forward: students get 
the small classes they deserve and teach-
ers receive the correct compensation in 
the future for class size violations that 
remain unresolved.

Decision 1: 2007-2015

The first case covered 2007-2015 and 
was before Arbitrator Ted O’Brien. 

In that case, the union argued that many 
teachers who filed class size grievances 
never had their class size reduced and 
did not receive the proper compensa-
tion via two 1992 arbitration awards 
(Golick and Dorr) for the violation of our 
contract. BPS argued that teachers who 
filed grievances during these years were 
properly compensated, and that they had 
reached resolution with many members 
by paying small “stipends” to teachers 
with oversized classes. In this case, the 
arbitrator rejected BPS’s arguments on 
their merits and found that the contract 
was violated, but only insofar as the 
district withheld information about pay-
ments that had previously been made in 
class size cases. 

In terms of compensation for mem-
bers who had filed class size grievances, 
Arbitrator O’Brien ruled that the union 
waived its rights to claims for compensa-
tion beyond the $278,000 that the BTU 
advocated for successfully in 2015, and 
which BPS paid. Therefore, no teachers 
will receive additional compensation 
for class size claims from 2007-2015. 
While we are disappointed in the arbitra-
tor’s ruling on this important issue, and 
believe it is erroneous, there were other 
positive aspects of the decision that are 

Legal Update: Two Recent Arbitration Decisions on Class Size

critical to remedying future class size 
violations.

First and foremost, Arbitrator O’Brien 
ruled that there was no past practice of 
the union accepting “stipends” to resolve 
class size grievances. Instead, he reaf-
firmed that the Golick and Dorr arbitra-
tion awards provide the proper formulas 
for compensating teachers whose classes 
are oversized. To provide some illustra-
tion of this, the district has been paying 
elementary teachers whose classes are 
over the contractual limit $1500 per 
student per year. The correct formula 
depends on the teacher’s actual salary 
and the class size limit, but is generally 
over $4500 per student per year for expe-
rienced teachers whose class exceeds the 
limit of 22 or 25 students. In the case of 
secondary teachers and elementary spe-
cialists, the difference is even more pro-
nounced. For instance, the district has 
been paying a high school teacher whose 
third period class is over the limit of 31 
students a paltry $300 per year, but the 
correct formula would actually pay that 
teacher over $9,000 for the same overage! 

We believe that in order to best advo-
cate for the class sizes that our students 
need to have their individual needs met 
and thrive in school, the district must be 
held to account for their over-assignment 

of students. If the district 
can stuff more students 
in a class by paying a 
minor amount, history 
has shown us that they 
will do this in hundreds 
of cases each year. Insist-
ing on payment under 
the Dorr/Golick arbi-
tration award formulas 
is the only way we can 
ensure that our contract 
is enforced and our kids 
get the education they 
deserve. The O’Brien 
award helps make this 
possible.

Decision 2: 2015-2018

The above-described portion of 
Arbitrator O’Brien’s decision paved 

the way for Arbitrator Irvings’ interim 
decision in the second case, which cov-
ers school years 2015-2018. In this case, 
the arbitrator ruled in the union’s favor 
and directed the school department to 
compensate all teachers who filed class 
size grievances payment according to 
the Dorr/Golick formulas, with interest. 
He retained jurisdiction over the case 
to make certain he can supervise the 
implementation of his remedy, and we 
will be working diligently to be sure that 
teachers who filed valid class size griev-
ances over this three year period receive 
every penny of the compensation they 
are owed. 

Furthermore, Arbitrator Irvings 
declared that the “Class Size Grievance 
Resolution Forms” that the district has 
been using are invalid, and can no longer 
be used and reaffirmed the right of teach-
ers to insist their class size be reduced. 
So if you have filed a class size grievance 
and your principal ambushes you to 
sign one of these forms, please ask for a 
copy, decline to sign, and let BTU Vice 
President Erik Berg know immediately. 

While you can be expected to discuss 
in good faith “appropriate educational 
solutions” to your class size grievance, 
you cannot be pressured to sign anything 
and ultimately you retain the right to 
insist that your class size conform to the 
agreed-upon contractual limits. 

An Appeal is Possible

It is important to note that both of these 
decisions are subject to appeal, and 

we have asked the school department if 
they plan to appeal. So far, they remain 
mum, so we won’t be sure until next 
month whether they are final. However, 
we wanted to let our members know the 
results of these long-awaited decisions as 
soon as possible. 

SY 2018-2019 and Beyond

The BTU has filed yet another griev-
ance relating to the past school year 

(SY 2018-2019), and we expect that all 
teachers whose valid, filed a class size 
grievance last school year went unre-
solved will also be compensated accord-
ing to the same formulas. If your class was 
oversized last year and you filed a griev-
ance that was not properly resolved, you 
can help yourself and your colleagues by 
testifying in April when we present our 
evidence in an upcoming arbitration. 
Please contact BTU Vice President Erik 
Berg at eberg@btu.org if you are willing 
to be a part of that effort by testifying. 
The good news is that our aggressive 
enforcement of the class sizes our stu-
dents deserve has paid off, and class size 
violations are down, falling from 289 
teachers affected in SY 2016-2017 to 135 
last year. That is still far too many class-
rooms with students who are not being 
provided the individual attention that 
they should get, but we hope that these 
awards and our continued vigilance will 
force the district to be more careful and 
thoughtful when they assign too many 
students to classrooms. 

Erik R. Berg
BTU Executive Vice President



BOSTON UNION TEACHER  | February, 2020  |  7

Bringing Joy to the Job!
This Valentine’s Day I’d like to share 

how I found joy in my job. Now, I’ve 
always loved teaching, and I still do. The 
students are amazing. Young people see 
the world differently and they show me 
things that I’ve either missed or forgot-
ten. I also work with terrific people and 
I consider myself blessed to work in the 
same school I attended as a student.

All of these things are important and 
would be reasons enough for me to dedi-
cate years to our noble profession. But 
they are not the reason I have joy. A dear 
departed friend of mine taught me how 
to enjoy my job and how to actually bring 
joy into the classroom. I remember him 
every day. 

His name is Edward “Ned” Sed-
don. People who knew him best called 
him “the Big Guy.” If you didn’t know 
Ned well you’d think the “Big Guy” was 
in reference to his large frame. While 

appropriate in its own right, those of us 
who knew him realized that his big heart 
and unending capacity to find the good 
in people is why we used the appellation.

In school year 2002-2003 I taught in 
the seventh grade cluster along with Ned. 
I’d been teaching at BLA since 1994 when 
I started out as a substitute teacher. Ned 
had been a Teamster (and one is always 
still a Teamster) and then got his teach-
ing license. He taught at Westie; not West 
Roxbury High School, and certainly not 
the West Roxbury Educational Complex. 
Ned taught at “Westie” before BLA. He 
was that kind of guy.

Back in those days I thought I was a 
wild man for wearing a Mickey Mouse tie 
with my dress shirt. Casual Friday might 
mean denim jeans and a polo. Things 
changed when I spent Fridays with Ned. 

Even before we worked together in 
the seventh grade cluster, Ned and I had 

Commentary Michael J. Maguire

Michael J. Maguire
Boston Union Teacher

Co-Editor

classrooms kitty corner from one anoth-
er. We’d monitor the halls together and 
we got to chatting. In no time I counted 
Ned as a true friend. 

Fridays with Ned were a fashion eye-
opener. The Big Guy wore even bigger 
baseball jerseys. For as much as he loved 
his Red Sox, Ned loved “The Game” even 
more. He wore jerseys from the likes of 
the Yankees and Brooklyn Dodgers. He 
wore the names and numbers of play-
ers who did more than hold statistical 
records, he wore his jerseys so that he 
could introduce his students to the his-
torical impact some players and teams 
had on American history. His Jackie Rob-
inson jersey was the shirt that launched 
a week long discussion of “what it all 
means” both then and now. His Negro 
League jerseys became legondary. 

If imitation is the sincerest form of 
flattery, then flatter Ned I did. I started 

gathering my fair share of Red Sox jer-
seys (after all ‘03 and ‘04 were epic times 
for the Ol’ Town Team). I started branch-
ing out into Disney jerseys. Ned would 
wear a Mickey Mantle jersey and I’d 
wear a Mickey Mouse sports jersey. He’d 
laugh at me in a good natured way and I’d 
make fun of the Yankees. But in the end 
he knew I was authentic to my vision of 
happiness as much as he was to his.

Years later we again found our-
selves kitty cornered from each other 
in another part of the building. By now 
my Disney wardrobe had increased to 
include hockey and football teams from 
the Disney universe. I also picked up soc-
cer jerseys from the European cities I had 
visited. We started to outdo each other on 
Fridays. We each looked forward to see-
ing what the other would wear. The stu-
dents got into it too. Sometimes giving us 
praise, other times grief, and occasionally 
joining in with jerseys of their own.

Fridays were fun because we were our-
selves. Fridays were important because 
we each encouraged the other to be 
authentic. 

Ned passed away a few years ago. He 
is still with me each Friday when I wear 
a jersey. Over the years I started to also 
wear BLA team t-shirts and hoodies. 
The students are happy when they see 
me representing their team or club. I 
am happy that they are engaged in their 
school and in our class. 

Admittedly it’s a simple joy. But aren’t 
those the best kind?

October 28, 1947 to
January 28, 2016

 L-R , Ned is pictured with his wife, Barbara, who teaches French at Boston Latin Academy.

Ned was buried in his #28 Roy Campanella jersey pictured here.

Edward “Ned”
Seddon
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By Amika Kemmler Ernst, Ed.D.
(Amika Kemmler Ernst is a retired BPS New Teacher Developer with extensive 
experience as a classroom teacher, curriculum developer, and graphic artist. 

Her “We’re Learning Here” Project features images of everyday learning in our 
public schools, along with the words of the students pictured.)
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We’re Learning Here!We’re Learning Here!

We were listening to Ms. 
Buck read the story Maybe 
Something Beautiful. We 
read books and are learning 
lots of things in first grade. 
We’ve learned that verbs 
are things you can do, like 
run and laugh. In math 
we’re doing geometry and 
learning about shapes like 
triangles and quadrilaterals, 
that have four sides. 
We’ve also learned that 
the vertex is a corner 
where two sides meet.
Ms. Buck’s first grade students

Located just off Roslindale Square, the Charles Sumner Elementary School serves 
550 students in grades K1-5. Every inch of the two story building is utilized, and 

hallway walls are covered with student work. At the entrance is a large “Meet the 
Sumner Team” bulletin board with names and group photos of each grade level team 
and support staff – a handy guide for visitors!

In Irischa Valentin’s third grade class, students take a few minutes at the beginning 
of each school day to meditate, lying on their backs with eyes closed, while a classmate 
gently strikes a singing bowl. They tell me it helps them “forget bad thoughts” and feel 
calm throughout the day. 

K1 students in Linda Sabina’s class are doing a variety of letter-matching activities, 
while Renée Joseph’s K1 students are building with blocks, role-playing in a kitchen 
center, using a stamp pad to print letters, putting puzzles together, playing learning 
games on iPads, and making shapes with plasticine.

Madalyn Buck reads a story to her first graders, and Pamela Brodie’s second 
graders work in pairs to create “glued” words with Fundations tiles by adding initial 
consonants to common 3-letter combinations. Tracy Freeman leads a discussion 
of Dog Man: Lord of the Fleas with a half dozen SEI third graders, while 5th grade 
teacher Retha Reynolds kneels on the rug to help students find and record details 
about a character in the book they’re reading. 

Many children work with computers and fourth graders are learning to code. In 
Jeff Holland’s 5th grade inclusion class, students work in pairs to build 3-dimensional 
paper walls to match their blueprints. Fifth graders have also written letters to Super-
intendent Cassellius, which are displayed outside their classroom. 

Theresa Lee teaches science in a tiny basement room crammed full of materials to 
support students’ explorations. K1 children take turns observing and drawing crabs 
while their classmates try to recreate crab-shapes with interlocking blocks. Across the 
hall, P.E. teacher Ruben Carrizosa divides his K2 class into two teams; their class-
mates cheer as a member from each team tries to be first to get the ball into a basket 
set between them. One boy tells me he’s learned to “take aim, squat down, then jump 
up and shoot!”

Second grade teacher Jeff Cipriani tells me that he appreciates the wisdom of 
the many veteran teachers in the building, and Judith Reid, a K1 teacher, says using 
ClassDojo for communication with families has been a big boost to parent engage-
ment. What makes YOUR school a good place to work?

We were meditating to help relax us before getting to work. We listen to a bell, close our 
eyes, breathe deeply, and smell the calming spray. Meditation makes us happy, helps 
us forget bad thoughts, and keeps us from being stressed. We are learning how to be a 
community. We’ve learned that we can sit with and support friends who are feeling sad. 
Grade 3 students in Ms. Valentin’s SEI class

We were working on our phonics boards. Ms. Brodie is helping us make words by adding 
different letters to “glue” sounds that blend together, like “ost” and “ing.” This helps us 
with our reading and writing because you can sound out words. We are also learning how 
to make a good argument.
Siddhi Dash, Princess Estilet, & Xander Lee, Grade 2

Mr. Vargas was 
helping me 

do coding. I’m 
learning how to 

code to make 
my own game 

and I’m working 
with characters 
from the video 

game Fortnight. 
I’ve learned how 
to take a picture 

from Google and 
put it into Scratch, 

the coding 
program we use.

Jay Jay Pagan, 
Grade 4

In this picture Ms. Reynolds 
is helping us organize and 
record our notes about 
a character named Elsa, 
taking details out of the 
story and putting them on 
a poster. We’re reading 
Esperanza Rising and 
learning about the life and 
challenges of a girl who 
immigrated from Mexico 
to Canada. We’ve learned 
the importance of laws to 
protect human rights. 
 June Jones,
Justin Garcia-Nunez, 
& Yasmin Guillen,
Grade 5

I was trying to 
get the ball into 
the bucket in 
gym with Mr. C. 
I was earning 
points for the 
blue team, and 
Jeronimo was 
earning points 
for the red team. 
We are learning 
to aim by holding 
the ball with two 
hands, squatting 
down, and 
then jumping 
up to shoot for 
the basket.
Avery Viglianti, K2

I was looking at the crab in 
science class with a seeing 
thing that makes it bigger, 

so I could draw it better. I 
learned that crabs have tiny 

brains, eyes that stick up 
from their heads, and sharp 

claws instead of feet. The 
boy crab has a BIG claw! 

Enzo Ventura, K1


