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In 2012, pro charter and privatization 
forces in Massachusetts introduced 

legislation in the State House to expand 
Commonwealth charter schools. One 
of the main targets of the legislation 
was Boston, which was getting close to 
reaching the cap on expanding charters. 
In response, a small group of students, 
led by the Boston Student Advisory 
Committee, Youth on Board and the 
Boston area Youth Organizing Project 
joined forces with the BTU and other 
allied organizations to put together, in 
just two weeks time, a press conference 
in the State House as well as a rally. 
Subsequent rallies were organized to stop 
the legislation.

This collaboration became the seeds 
of a new coalition comprised of student, 
parent, educator, labor and community 
allies. Originally named “Boston Truth” 
and later renamed the Boston Education 
Justice Alliance (BEJA), our coalition 
of organizations and individuals would 
continue to fight not just against the 
charter legislation, but also against 
school budget cuts, and supported the 
BPS student walk-outs in the 2015-2016 
school year. The coalition also created a 
platform for a vision of equitably funded 
and resourced schools. 

The Boston-based fledgling coalition 
became the blueprint for the statewide 
version where labor unions, student groups, 
parents and community allies, anchored 
by the BTU, AFT-MA, MTA, Jobs With 
Justice, Citizens for Public Schools and 
the New England-area Conference of the 
NAACP, and PHENOM, would come 
together to create the Massachusetts 
Education Justice Alliance (MEJA), 

formed just in time to launch the Save Our 
Schools/No On 2 campaign to fight the 
2016 ballot question. 

After the incredible and resounding 
victory to defeat Question 2, our coalition 
regrouped and turned its attention to the 
root problem facing public education: 
inadequate and systemic underfunding 
of our highest needs districts. The 
Foundation Budget Review Commission 
found in 2015 that public education was 
being underfunded by $1 to $2 billion 
dollars due particularly to rising health 
care costs and underfunding for special 
education. This was further exacerbated 
by unfulfilled charter reimbursements, 
the special education circuit breaker and 
transportation costs. 

The MEJA coalition, now with close 
to a dozen new local tables modeled 
after the original Boston Education 
Justice Alliance, launched the Fund Our 
Future campaign to pass state legislation 
to invest in K-12 public schools and 
higher education. Building upon our 
relationships and experience over the last 
few years, we had a new goal, to pass the 
legislation in the State House that would 
commit $1.5 billion over inflation to our 
public school systems with a progressive 
formula directed towards districts with 
the highest needs students.

This past November, after months of 
intense advocacy, lobbying and activism, 
both houses unanimously passed the 
Student Opportunities Act (originally 
the Promise Act) and Governor Baker 
signed the bill at English High School 
in front of students, parents, legislators 
and, of course, the many educators and 
members of the coalition who were 

there from the start. It was a historic win 
and the first funding bill since the 1993 
Education Reform Act. 

This history, of how a moment – the 
threat of a charter expansion bill that 
would have decimated public schools 
across the state, particularly Boston 
Public Schools – turned into a movement 
of students, parents, educators and labor 
allies across the state, organized not 
just to defend and defeat, but to fight 
and win. This history was shared at the 
recent MEJA Boot Camp, held at the 
Boston Teachers Union in December as 
we regroup once again, but with a new 
goal: to ensure that the funding won by 
this movement gets to the students and 
schools that need them the most. 

Our work continues as we ensure 
that those closest to the work, the 
stakeholders who work in and use our 
schools, who live in our neighborhoods, 
are the ones who inform the decisions 
that impact our students, educators and 
schools. Our work continues through 
contract enforcement, impact bargaining 
including K-5 expansion to 6th grades 
and bilingual endorsement. It continues 
through our Inclusion Done Right 
Campaign, and it continues through our 
health care negotiations, for which we 
have just signed a tentative agreement for 
in December (details forthcoming at our 
January membership meeting).

Our work is part of a national 
movement, of teachers across the country 
speaking out and taking action – through 
walkouts, strikes, sickouts and teach-ins. 
It is #RedForEd. It is #FundOurFuture. 
It is from the East Coast to the West Coast, 
from Detroit to Florida, West Virginia to 

New Mexico. And is critical and never 
needed more at this point in America’s 
history, when democracy, justice and 
human decency are threatened. That is 
why, as the new year begins, we must 
now turn this moment, this movement 
and our collective power and action 
towards the 2020 election. 

The recent Boston City Council 
election, where the election results were 
decided by just one vote, was a timely 
reminder about the importance of 
voting. Although we may be in a “safe 
blue state,” we still have an incredibly 
important role to play, and we are calling 
on all of you to do your part. We can 
and must influence this election – by 
growing our political muscle with boots 
on the ground door knocking and phone 
banking. By having conversations with 
friends, neighbors, and family in other 
states. By getting others engaged and 
involved in the upcoming election. We 
are joining #AFTvotes with #BTUvotes 
and will be rolling out opportunities to 
get informed and to take action!

This is how we will continue build 
from not just a moment, but a movement 
and onward to fight not just for the 
schools our students deserve, but for the 
communities we all deserve, too.

Morehouse College Student Paper, 
The Maroon Tiger, in 1947

As I engage in the so-called “bull sessions” 
around and about the school, I too often 

find that most college men have a misconcep-
tion of the purpose of education. Most of the 
“brethren” think that education should equip 
them with the proper instruments of exploita-
tion so that they can forever trample over the 
masses. Still others think that education should 
furnish them with noble ends rather than 
means to an end.

It seems to me that education has a two-fold 
function to perform in the life of man and in 
society: the one is utility and the other is cul-
ture. Education must enable a man to become 

“The Purpose of Education” by Dr. Martin Luther King, Jr.
more efficient, to achieve with increasing facility 
the ligitimate goals of his life.

Education must also train one for quick, reso-
lute and effective thinking. To think incisively and 
to think for one’s self is very difficult. We are prone 
to let our mental life become invaded by legions 
of half truths, prejudices, and propaganda. At this 
point, I often wonder whether or not education is 
fulfilling its purpose. A great majority of the so-
called educated people do not think logically and 
scientifically. Even the press, the classroom, the 
platform, and the pulpit in many instances do not 
give us objective and unbiased truths. To save man 
from the morass of propaganda, in my opinion, is 
one of the chief aims of education. Education must 

(continued on page 4)Dr. Martin Luther King, Jr. (January 15, 1929 - April 4, 1968)
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By Natalia Cuadra-Saez,
Organizer, Boston Teachers Union

Kim Crutchfield is a psychology and 
sociology teacher at Little Rock Central 
High School in Little Rock, Arkansas 
and a proud member of the Little Rock 
Education Association. Outside of her 
full-time teaching job she also coaches 
cheerleading and works part-time at TJ 
Maxx and the Marriott. I interviewed 
Kim on December 7 to learn more about 
what inspired the one-day educator strike 
on November 14 and what lessons we can 
takeaway here in Boston.

 
Timeline and Background:

• January 2015: The state of Arkansas 
assumes control of Little Rock’s 
public schools

• September 2020: The State Board 
of Education proposes to return 
local control to Little Rock, but 
only to schools that do not have 
“failing” grades according to the 
state’s accountability system. These 
schools with “failing” grades all 
have a majority black and brown 
student population.

• October 10, 2020: The Arkansas 
Board of Education votes to end 
recognition of the Little Rock 
Education Association as the 
exclusive contract bargaining 
agent for employees. The Board 
also voted to return the Little Rock 
School District to a locally-elected 
school board but with very limited 
authority that would leave the 
door open to school closures and 
charters.

• October 30, 2020: Thousands of 
high school students in the Little 
Rock School District participate in a 
sick-out in support of their teachers.

• November 14, 2020: Little Rock 
educators go on a one-day strike. 
Slogans include “Don’t Segregate 
Our Schools” and “Separate is 
not equal – one district for all our 
students”

 
Natalia: Why did the union decide 

to go on a one-day strike on November 
14?

Kim: The first thing we want is a 
locally-elected school board and for 
them to have full power. They are setting 
up an MOU with the state board that 
is restricting the power they have. One 
of the restrictions is that they cannot 
re-recognize the union. Then we want 
the union to be re-recognized as the 
negotiating body for all teachers, staff, 
and faculty within the district. And 
we want to get a raise for all classified 
employees, which include janitors, 
cooks, and paraprofessionals, because 
they haven’t had a raise in five years. 
Some of these people are only making 
$20,000 a year.

Natalia: Can you describe what 
happened during the one-day strike 
in Little Rock on November 14 of this 
year?

Kim: The community, the teachers, 
and all the stakeholders from Little 
Rock and the surrounding area came 
together to unite our voice, to show our 

“Don’t Segregate Our Schools”:
A Conversation with Kim Crutchfield from the Little Rock Education Association

strength and our concern, and to send 
the message that we want our schools 
back. We want our kids to have a quality 
education. No matter where they live, no 
matter what color they are, or what their 
socio-economic status is. By 6:30 or 7 all 
teachers went to their schools to picket 
there. Around 11am we went to the state 
board building and we did a protest, 
including a march. Then we went inside 
and a lot of people signed up for public 
comment. I was one of those people who 
signed up for public comment. At the 
end when they were due to vote we did 
protest and we were able to make them 
adjourn the meeting until the next day. 
Little wins here and there.

 Natalia: What did support look like 
from the community, including from 
students who had staged a sick-out a 
couple of weeks before?

Kim: It was awesome. People from 
the surrounding community came out to 
support. People from more affluent and 
predominantly white areas came out to 
support. I had a student and his parent 
walk by the picket line and after learning 
why were out there the parent said, “Well 
I stand with the teachers and my child is 
not going to school today and I’ll be back 
to picket with you all.” It’s heartwarming. 
These are unofficial numbers, but we have 
2,500+ kids in our school, approximately 
400 kids were in school that day. I saw 
a lot of my students out there picketing 
with me. It was heartwarming to see the 
amount of support we had, even from 
people who didn’t have children, people 
who didn’t live in Little Rock.

Natalia: What do you see as the 
connection between local control and 
racial justice?

Kim: When the state board of 
education came up with the framework, 
the framework stated that the schools 
that were still labeled as D and F schools 
would continue to be under state control 
and could be managed by an outside 
entity. And the schools that had A, B, or 
C ratings would gain their local control 
back. And it just so happens that all the 
A, B, and C schools are predominantly 
white schools. All the D and F schools are 
predominantly black and brown schools 
that are in low socio-economic areas. 

So you’re going back to segregating 
our students in our schools based on 
these falsehoods that they’re failing from 
one test. They’re not looking at the child 
holistically, not looking at the gains, not 
looking at the fact that every year they 
have changed the test and the criteria for 
passing. They’re not addressing the other 
issues happening at these schools. 

For example at McClellan (a majority 
black school) where I taught for five 
years – in those five years we had four 
principals. And we know consistency 
helps with the success of a school. Little 
Rock Central High (a majority white 
school) has had the same principal for 
many years. And that school runs like 
a well-oiled machine. It comes down to 
the black kids in one part of town being 
treated one way. And the white kids 
and the affluent kids with parents who 
have more money and can afford to be 
involved – they get treated another way 
and they get control of themselves. 

My students at Central they were 
frustrated, they were mad, and it warmed 
my heart. Because at Central, we weren’t 
a school that was in trouble, but we were 
mad about what they were trying to do 
to our district. We showed them we are 
one LRSD (Little Rock School District) 
and we want all of our kids to be treated 
the same. 

Everyone can see that it is the right 
thing. We feel like they’re trying to sell 
out our kids that they think we don’t 
think are important. But all of our kids 
are important.

Natalia: What can we do here in 
Boston to be in solidarity?

Kim: Social media is the biggest way 
to connect everybody. Tag @LRSD 
(Little Rock School District) and @
LREAintheRock (Little Rock Education 
Association) and follow #OneLRSD. The 
more that we get the message out, the 
more that it filters down to everybody. 
This is not just an Arkansas issue. We saw 
this [takeover and privatization of public 
schools] happen in New Orleans and 
we’re trying to stop this from happening 
here. 

Because we see the big picture is 
they try to segregate out all the low-
socioeconomic schools and then our 
kids are going to get a subpar education 
with unqualified, uncertified instructors-
-I won’t call them teachers. We need to 
get the information out that the Waltons 

Other sources:
https://www.labornotes.org/2019/11/fight-racial-justice-fuels-little-rock-educator-strike-preparations
https://www.theatlantic.com/education/archive/2019/10/little-rock-still-fighting-school-integration/600436/
State Board October meeting:
https://arktimes.com/arkansas-blog/2019/10/10/state-board-appears-read-to-retreat-from-proposal-to-divide-little-rock-school-district
https://www.arkansasonline.com/news/2019/oct/11/local-control-of-lrsd-ok-d-under-revise/?news
Student sick-out:
https://237995-729345-1-raikfcquaxqncofqfm.stackpathdns.com/wp-content/uploads/2019/10/2019-10-30-Student-Walkout.pdf
https://arktimes.com/arkansas-blog/2019/10/30/large-number-of-lrsd-high-school-students-absent-in-sick-out-in-support-of-teachers
https://www.arkansasonline.com/news/2019/oct/31/lr-students-sickout-backs-teacher-union/
Strike:
https://arktimes.com/arkansas-blog/2019/11/14/we-will-not-be-silent-voices-from-the-state-board-meeting-on-strike-day
https://www.facingsouth.org/2019/11/little-rock-teachers-strike-local-control-school-district

and others are trying to commercialize 
education. We need to get the message 
out to our elected officials and everyone: 
you’re not going to sell out public ed. 
That’s not going to happen.

 Natalia: In Boston we have several 
schools that have been affected by state 
sanctions. Do you have a message for 
our members here in Boston?

Kim: Be vigilant about what is going 
on and the message that you are trying 
to send out. Be vigilant about getting 
the message out, especially to parents. 
Because as teachers, even though we 
are professionals, it’s the sad truth that 
they don’t listen to us. But they do listen 
to our parents. And sometimes our 
parents don’t know everything that is 
going on. 

So if there’s any message I could share 
with Boston it would be to work tirelessly 
to get that message out and get that picture 
out—that these are the schools that they 
are taking over. And it’s important for all 
of us to be part of this fight because that’s 
not the America we want to create. Don’t 
fall asleep at the wheel. Don’t get sucked 
into the day-to-day and lose sight of what 
they are trying to do to kids who are in 
low socio-economic status. If our parents 
would have been more aware of what was 
going on five years ago, we wouldn’t be in 
the position we’re in now. 

(Photos courtesy of the Little Rock 
Education Association.)
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Yes. Replace Section 15. (h) in the 
previous (blue) contract relative to 

Professional Development for related 
Service Providers with: “A separate yearly 
budget will be allocated for the related 
service provider disciplines (including 
but not limited to, occupational, physical 
and speech and language therapies, vision 
services, psychology, adapted physical 
education, Guidance Counselors, Student 
Support Coordinators, and nurses), for 
planning and implementation of relevant 
professional development to satisfy con-
tractual professional development require-
ments. The BTU and administrative 
members of the joint union management 
committee will plan the allocation of these 
funds for discipline specific professional 
development. The BTU will provide space 
for the meetings to be held when available.”

What’s the new contract 
language about coaches?

This newly negotiated contract lan-
guage is: “New coaches: The Coaches 

Committee shall determine a rules-based 
way to add athletic coaches and/or athletic 
programming. For the life of this contract 
(2018-20), the School Committee shall 
add funds of at least $75,000 for assistant 
coaches, to be added based upon program 
need as determined by the Senior Direc-
tor of Athletics, or designee, with priority 
in sports where they don’t already exist.” 
The BTU Coaches Committee has been 
meeting to make those determinations.

What is the new contract 
language for Language 
Acquisition Team Facilitators 
(LATF)?

The new contract replaces the existing 
language in the (blue) contract with 

the following. “The Language Acquisition 
Team Facilitator (LATF) at all schools at 
the elementary level shall be granted an 
extracurricular payment of $300 per every 
25 English Learners at their school to com-
plete Language Assessment related duties. 
This will be the amount for school year 
19-20 FY (fiscal year)20 and be eligible for 
annual wage increases thereafter.”

“At the middle and high school levels, 
the LATF shall be allowed two (2) admin-
istrative periods to perform these duties.”

What can be done if someone 
is being harassed in the BPS?

The BPS has a Superintendent’s Circu-
lar #EQT-4 ‘Non-Discrimination and 

Zero Tolerance Policy’, which outlines 
BPS’s commitment to “maintaining an 
educational environment & workplace 
where bigotry & intolerance, including 
discrimination on the basis of race, color, 
national origin, sex, sexual orientation, 
religious beliefs, disability, or age have no 
place, and where any form of intimida-
tion, threat, coercion and/or harassment 
that insults the dignity of others & inter-
feres with their freedom to learn or work is 
unacceptable.”

The circular emphasizes; “Therefore, 
any form of discrimination or harassment, 
as described [in the body of the circular], 

of any BPS student or employee shall be 
viewed as serious misconduct & shall 
result in discipline, up to & including 
termination of the offending employee or 
expulsion of the responsible student.” It is 
suggested that you review the circular 
in its entirety and if after doing so feels 
compelled to report such matters as set 
forth should do so in Superintendent’s 
Circular #EQT-2 ‘Employee Griev-
ances of Discrimination or Harassment’, 
#EQT-3 ‘Student Grievances of Discrim-
ination or Harassment’. For additional 
info contact BPS Equity Office at 617-
635-9650.

There are also State & Federal rem-
edies outlined at the end of Superin-
tendent’s Circular #EQT-4 to file com-
plaints concerning harassment with the 
(MCAD) Massachusetts Commission 
Against Discrimination 617-994-6000 
or The United States Equal Opportunity 
Commission (EEOC) located in the JFK 
Federal Building in Boston.

In addition to a Primary 
Program Area (PPA), do I also 
have an active Alternative 
Program Area (APA) in BPS if I 
have a current Massachusetts 
license on file at the Office 
of Human Capital in case I 
want to transfer into a position 
using that certification?

Not necessarily. In addition to having 
an active license in the subject area 

you are currently teaching in aka your 
Primary Program Area (PPA), you apply 
for your other current licenses on file at 
OHC to become “active” in BPS. To do 
so, you must fill out an ‘Application for 
Additional Program Area(s) in Boston 
Public Schools’ Superintendent’s Circular 
[attachment 1] of the Office of Human 
Capital Superintendent’s Circular HRS-
HS-7 “Staffing, Reassignment and Hiring’ 
which must be submitted on or before 
January 15th. In order for the active 
license to be considered an APA in BPS, 
one of the following criteria must be met, 
in addition to submitting the aforemen-
tioned application;

• Your state cert must be five years old 
or less. This means you need to have 
obtained it for the first time, not just 
recertified it, within the last five 
years.

• Submit 15 course credits [grad or 
undergrad] earned within the last 
five years, which are relevant to the 
cert area.

• A mean score on the National 
Teachers Exam earned within the 
last 10 years.

• Two years of teaching experience 
within the last 10 years where you’ve 
taught at least 50% of the week or 
more all year in that subject area. In 
order to verify this, you must obtain 
and submit with the application, a 
letter from your principal detailing 
the specific years you taught the sub-
ject area 50% of the week or more.

The contract reads, “Teachers may be 
considered for transfer in any subject area 

in which they recertify under the 1993 
Massachusetts Education Reform Act, 
even if they do not hold an active Boston 
Program Area; however; a schools Person-
nel Subcommittee shall not be required 
to select any such individual.” Often, if a 
teacher applies to transfer in an area that 
they do not hold a BPS APA, HR will not 
forward the info to the school for consid-
eration. 

Why do we have to jump through 
these hoops if we have already recerti-
fied the license, isn’t that redundant? In 
my opinion, yes, it is. This process is a 
hold-over from long ago and far away, 
when Massachusetts teachers were 
issued “licenses for life”. A teacher could 
be certified in an area they hadn’t taught 
in or taken course work in for decades, 
and still be eligible to transfer to teach in 
that subject area. This APA process was 
negotiated in order for the BPS to ensure 
the teacher be ‘current’ in the subject 
area in question. The BTU attempted to 
negotiate elimination of this arguably 
antiquated process this past contract 
negotiations, but the School Department 
wanted too much in return for agreeing 
to do so which would have further lim-
ited a teachers’ flexibility and rights. We 
couldn’t settle for that!

Do I get time off to go to court?

The contract states; “The Boston School 
Department will provide release time 

without loss of pay for court appearances 
on school business, including cases involv-
ing job-related teacher assaults.”

If you are being brought to court by or 
are bringing a student to court, you get 
release time. If you have jury duty, you 
must give a copy of the jury duty letter 
to your school’s secretary. Once you have 
successfully completed the jury duty 
service, give a copy of the certificate/
letter you receive from the court indicat-
ing same. You will then have that time 
properly coded by the school secretary 
so it will not be deducted from your sick/
personal days. Make sure you carefully 
scrutinize your pay stub to determine if 
that has occurred. 

If you are subpoenaed to court by 
someone unrelated to school business, or 
if you are appearing in court for an appeal 
of a moving violation, and the like, that is 
not covered under court leave and will be 
deducted from your personal days.

When does the Principal 
make recommendations to 
grant permanent status to 
provisional teachers?

According to the contract, “Principals 
will be required to make recommen-

dations as to which provisional teachers 
they want to make permanent teachers by 
February 1st of each year. Principals will 
be notified by February 15th if their rec-
ommendations have been approved. The 
Superintendent shall make permanent 
appointment of provisional teachers by 
March 27th.”

Has the BTU agreed that 
teachers are to implement 
‘Advisory Classes’?

No, there is no agreement between the 
BTU and the School Department 

concerning ‘Advisories’ being imple-
mented. Student advisory periods are 
appearing primarily on the high school 
level. The BTU has won grievances that 
if Advisories are implemented; they are 
to be done as part of instructional time. 
The implementation and form of these 
‘Advisories’ appear to be done in a variety 
of ways at different schools. As a result, 
the BTU needs to be sent descriptions or 
copies of the curriculum as well as sched-
ules of when the ‘Advisories’ are being 
done, and by whom. 

There has been erroneous informa-
tion circulated that the BTU has agreed 
that these programs/classes are ‘admin-
istrative’ period worthy. We do not agree 
that this is the case in fact; they are to be 
done only during instructional time. If 
an Administrator is attempting to imple-
ment Advisories during a time other 
than instructional, it should be grieved 
immediately. Advisories are not designed 
or intended to take the place of guidance 
but rather, when utilized, should act as 
an enhancement to an already strong 
student support program at your school.
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The next BTU Membership MeetingThe next BTU Membership Meeting
of the year will be on Wednesday, January 8of the year will be on Wednesday, January 8thth

at 4:30 pm at the BTU Hall,at 4:30 pm at the BTU Hall,
180 Mount Vernon St., Boston, MA 02125180 Mount Vernon St., Boston, MA 02125

The BTU membership The BTU membership 
meetings are open to allmeetings are open to all
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By Emma Fialka-Feldman,
Second Grade Teacher at the

Dudley Street School

I grew up in the suburbs of Detroit, 
Michigan. In the early 1990s, my fam-

ily fought to have my brother, labeled 
with an intellectual disability, included 
in the general education classroom. My 
parents knew that an inclusive schooling 
experience was the best education. They 
believed that he deserved to learn along-
side his neighbors and friends with and 
without disabilities. The district fought 
at every level to prevent this. It took an 
unwavering belief, creativity, and nego-
tiation to make it happen. 

While he was successfully included 
in his K-12 experience, it was despite 
the local district. It was only years ear-
lier, that students like my brother were 
denied access to their local public school. 
They were kept in institutions (or none at 
all) that believed in a medical model that 
prioritized compliance and low expecta-
tions over learning and rigor. 

While there were incredible teachers 
and paraprofessionals along the way that 
nurtured my brother, developed strong 
family-school partnerships, and sought 
out resources to expand their profession-
al expertise, my parents often felt like 
they were constantly fighting simply 
for his right to belong in his neighbor-
hood school. I wonder what our fam-
ily’s journey would have been like if our 
local teacher’s union said, “We believe in 
inclusion. We want it to work for all kids 
in our district. We will fight with you.” 

Unions have a mixed history. On one 
hand, their advocacy has led to health 
and safety standards, living wages, and 

What Does Your Union Fight For?
for some, the acclaimed 40-hour work-
week. On the other hand, unions have 
been known for perpetuating racism, 
furthering inequities by intentionally 
excluding membership for some groups, 
and for fighting for contracts that further 
marginalize groups. 

In recent years, the Boston Teachers 
Union has moved from a mostly service-
driven union, focusing on enhancing 
and protecting wages and benefits, to a 
social-justice union where fighting for 
the schools our students, families, and 
communities deserve, is matched with 
the learning and teaching conditions our 
members deserve. 

Gratefully, in this work, the Boston 
Teachers Union members have not 
forgotten about the needs of students 
with disabilities. In the Boston Public 
Schools, many classrooms designated as 
“inclusion classrooms” rely on incred-
ibly inadequate supports. In these class-
rooms a single multi-license teacher is 
responsible for both special education 
and general education supports. These 
structural conditions, dictated by the 
district, are inclusion in name only. The 
learning conditions in these classrooms 
make learning and teaching incredibly 
challenging - leaving many paraprofes-
sionals, teachers, and support staff feel-
ing inadequate and ill-prepared. 

We are not giving children the educa-
tion they deserve. Families of children 
with IEPs across the district are often 
not aware of the various models and the 
gross inequities, leaving families feel-
ing like sub separate classrooms are the 
best places for their child, despite the 
research. BPS’ “inclusion roll out” has 

undermined the potential and possibil-
ity of inclusion for our students.

In a historic move, the union made 
“inclusion done right” a central compo-
nent of its most recent contract negotia-
tion. The union is fighting for inclusion 
where students with and without dis-
abilities learn in classrooms with ample 
support (for some classrooms this means 
two teachers and a paraprofessional; 
for other classrooms, this means the 
right special education services beyond 
one dual or triple certified teacher, and 
for ensuring our classrooms have the 
natural proportions of students with 
and without disabilities that reflect our 
neighborhoods). We have some nation-
ally recognized inclusive schools, like the 
Henderson Inclusion School, but our city 
needs more.

This is historic as often special educa-
tion victories have been individual-fami-
ly fights where a family is fighting for the 
school/placement they believe their child 
(and the law) is entitled to. This is his-
toric as often, despite research stating the 
power of inclusive classrooms, teachers’ 
unions, and school districts have been 
adamant in protecting segregated class-
rooms, sub separate spaces, and exclusive 
special education policies. While Boston 
Public Schools on paper believes that 
inclusive schools are best practices, their 
policies reflect otherwise. 

In 2013, in response to the large BPS 
rollout of 20 inclusion schools, Boston 
Teachers Union members reflecting a 
range of BPS schools, classrooms, grades, 
and special-education service delivery 
models formed a committee to begin the 
work the district was not prioritizing. As 
a new teacher, this committee gave me 
hope that I was entering a union sur-
rounded by other educators who care 
deeply about building an educational 
system that works for all. 

The committee created pamphlets to 
help teachers and families know how to 
fight for the best learning conditions for 
students with Individualized Education 

Plans (IEPs). It designed an extensive 
survey to collect data across BPS schools 
to better understand the vast models of 
inclusion and to have teachers reflect 
on the challenges and opportunities of 
inclusion in Boston. It organized events 
for families to work with the BTU to be 
advocates for the schools our children 
deserve. All the way, inclusion, and 
inclusion done right was the guiding 
principle. The union’s members priori-
tized this best practice.

While different, this history is not 
unlike what happened in Boston dur-
ing school desegregation in the 1970s. 
Instead of uniting with the just demands 
to desegregate the schools, the union 
took a more narrow approach that put 
the value of a negotiated contract over 
the aspirations of a historically under-
served community. With a more social 
justice perspective our union of teachers 
could have united with parents to create 
welcoming schools for all children, espe-
cially children of color. 

As we work to build inclusive schools, 
I hope you will join the Boston Teachers 
Union in this fight. We have the oppor-
tunity to build the schools all children 
deserve. We have the opportunity to 
undo the racial and social inequities that 
our schools replicate. In Boston, white 
students with IEPs are more likely to 
be placed in inclusive classrooms than 
students of color with IEPs. It is often 
recognized as a privilege to go to an 
inclusive classroom - rather than a legal 
right. Across the nation, 83% of students 
with intellectual disabilities are left out 
of inclusive settings which leads to dis-
mal graduation and employment rates. 
We know inclusive schools provide the 
best academic and social outcomes for 
all children, for both students with and 
without disabilities. 

Inclusion done right means that all 
BTU members must examine our beliefs 
about who we think belongs in an inclu-
sive classroom, what we think is possible 
for students with disabilities, and how we 
challenge our false-belief that inclusion 
will lower the academic rigor for students 
without disabilities. 

Let’s continue to be on the right side of 
history for students with disabilities. You 
can join this fight by: 

• attending the next inclusion meet-
ing (bring a family member or col-
league from your school): Tuesday, 
January 14, 2020 from 4:30-6:30pm 

• sharing the inclusion tracker with 
your colleagues so we can collect the 
data about what’s happening in our 
schools: https://btu.org/inclusion/

• engaging your students’ families 
(those with and without disabilities) 
and your colleagues in building and 
dreaming the schools we all deserve

I am proud to be part of the Boston 
Teachers Union and I hope our “inclu-
sion done right” campaign will inspire 
our members, our district and other 
teacher unions across the nation to get 
on the right side of this historic fight. 

“The Purpose of Education”…
(continued from page 1)

enable one to sift and weigh evidence, to 
discern the true from the false, the real 
from the unreal, and the facts from the 
fiction.

The function of education, therefore, 
is to teach one to think intensively and 
to think critically. But education which 
stops with efficiency may prove the great-
est menace to society. The most danger-
ous criminal may be the man gifted with 
reason, but with no morals.

The late Eugene Talmadge, in my 
opinion, possessed one of the better 
minds of Georgia, or even America. 
Moreover, he wore the Phi Beta Kappa 
key. By all measuring rods, Mr. Talmadge 
could think critically and intensively; yet 
he contends that I am an inferior being. 

Are those the types of men we call edu-
cated?

We must remember that intelli-
gence is not enough. Intelligence plus 
character--that is the goal of true edu-
cation. The complete education gives 
one not only power of concentration, 
but worthy objectives upon which to 
concentrate. The broad education will, 
therefore, transmit to one not only the 
accumulated knowledge of the race 
but also the accumulated experience of 
social living.

If we are not careful, our colleges 
will produce a group of close-minded, 
unscientific, illogical propagandists, 
consumed with immoral acts. Be careful, 
“brethren!” Be careful, teachers!
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BTU Children’s Holiday Party 2019BTU Children’s Holiday Party 2019

O n Sunday, December 15th, the BTU hosted its annual Children’s Holiday 
Party. Nearly 225 adults and children attended. From all accounts it was 
the best children’s holiday party ever! Children and adults enjoyed the 

crafts, photobooths, face painting,  DJ, inflatable obstacle courses and food. 
Thanks to all our event volunteers Priyadarshini Kumar (Mission K-8), Daniss Lopez 
(Umana), Sonia Valentin (Tobin K-8), Lauren Reyes, Peggy Wyse-McLaughlin 
(Condon K-8), Ava McLaughlin, Johnny McInnis, Gayle Marrow, Brenda Chaney 
and Michelle Silvestro-Frank and all her staff. 

– Photos by Michael McLaughlin
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This month, we talk about authentic 
writing and the struggle to teach and 

to write.

Sonnet - The Art You Bring
The format beckoned upon us curiously:
you were passing by these duo works of art,
a pure artistic expression of our times
spaced over continents and timeless ideals

of what art is—elegantly inspiring you 
and I to choose, now, what to write on—
the same yes is just rejections, absolvences
for futures we refuse to assess with credulity.

Yet, refuse not attending to its arts and crafts
in light of the piece needed for love to grasp. 
Acknowledge that the new normal has 
changed dawn,

the primary colors in a cover'd abstract 
painting—
they play with the mind, dance from corner 
to corner
urging your way into the child’s pose for a 
namaste.

– Gustavo Peirera 

One evening years ago I sat hunched 
over in the front row of my Teaching 

of Writing class at Lesley College. I 
might have been dressed all in black, 
my eyes ringed with coal liner. I couldn’t 
pay attention to anything that Winnie 
Skolnekov said that night. The week before 
I had handed her a draft of a short story. 
Something that had nothing to do with 
the class assignments. A story that I had 
written late at night mostly concerning 
my infatuation with a Cambridge guitar 
player. I watched Winnie’s mouth move 
but I couldn’t hear what she was saying. 
What was I thinking, giving her something 
so inappropriate? There were all kinds of 
things in that story that I had no business 
sharing in class. She paused and walked 
around to her desk, caught my eye and 
winked, mouthing, “It was good.” That 
little nod changed everything.

After that evening, Winnie became my 
mentor while the short story grew into a 
manuscript. It was the beginning of a duel 
path I still try to navigate. To teach and to 
write. For teachers who yearn to write, 
there is no room of our own where we 
sit day and night ruminating our drafts 
and reading our favorite writers. Time is 
short, our work is hard and our lives filled 
with demands. How can we find the time 
to write? 

This month, I reached out to my 
co-writer Lauren Clarke-Mason and 
Edwards Middle School teacher and poet 
Gustavo Pereira to find out what inspires 
us, supports us and give us the energy to 
write. 

Tips for Teacher Writers
• Sign up for a workshop or 

conference
• Go to a reading
• Join or start a writers group
• Read! 
• Take a Community Ed class
• Get out there and do open mic 

readings

What are you working on 
now?

Gustavo: I am working on compiling a 
manuscript (of poems) that I feel fine with. 
At the same time, I am always having ideas, 
noticing imagery, and jotting them down.

Lauren: I am working on a middle 
grade fiction novel about a young girl that 
has to advocate for herself against a rule 

that she thinks is unfair. It’s based on a true 
story from when I was growing up. I was 
commuting to school and I was always 
late. The principal made a rule that you 
had to sit on the stairs if you were late 
and miss your first period. I wrote her a 
letter. Based on that event I wrote the story 
where a student advocates for herself by 
writing a petition, presenting it to the 
superintendent and changes the rule.

Anne: Did you base your work on a 
theme? Did you say to yourself, “I want 
to write a book about advocacy for girls?” 

Lauren: No! My book is based on a 
real experience. I had students at the time 
I started the book who were motivated to 
take action against the things they found 
unfair. The character is a mash up of myself 
and a whole bunch of students and my 
own kids. To make the book current, I 
incorporated the phrases that my kids 
use today.

That’s where characters come from! 
Every character is you in a way, or an 
amalgamation of people around you.

Anne: I am writing a comedy zombie 
screenplay. It’s about a strange curriculum 
presentation that turns everyone who 
watches it into zombies. A group of 
teachers are in one of those old basement 
teachers rooms and miss the presentation. 
They are the only unaffected people so 
they have to fight their way across Boston, 
fighting along the way to City Hall to 
destroy the source of the zombie ray and 
save the children. The whole book takes 
place at schools. The characters are drawn 
from myself, teachers and principals that 
I have known.

How do you find time to write?
Gustavo: It's natural, I write at any 

chance I get and when I feel compelled. I 
wish I were a bit more deliberate, and try 
to be, when I have the time.

Anne: I remember the last time I 
really had the luxury of time. The night 
before my daughter was born I hosted my 
writer’s group at my house. I joked that I 
might go into labor. I also said that I was 
going to write another novel while I was 
on maternity leave. I remember feeling 
miffed because the members who had 
children laughed. The next morning I had 
my daughter. I didn’t write anything for 
a few years. Then, a little at a time, some 
space for writing returned. 

Lauren: That’s been a huge struggle. I 
used to be part of a writing community, 
we would meet every Monday. I try to 
stick to a schedule of the same day every 
week. I give myself a dedicated day. I leave 
the house so I can’t do the dishes or the 
laundry and I write in a cafe for a couple 
hours. Over the summer I try to do more.

Anne: It is hard to get started but if I 
trick myself and say that I’m only going to 
write for 15 minutes I can get going and 
usually write for an hour. (I’m using that 
strategy right now. Having a deadline is also 
a great motivator). Another good strategy 
is to stop your writing in mid sentence or 
even mid- word. Then when you go back 
in you can say to yourself, I’ll just finish 
this word or this thought. The best piece 
of advice that I read in Natalie Goldberg’s 
book Writing Down the Bones was to turn 
off your internal editor, that little voice that 
says, you stink. Just get your pen moving or 
your fingers typing and don’t edit yourself. 
Free flow and then go back later.

What helps you become a 
better writer? 

Gustavo: My continual reading and life 
context enable me to stay up to date with 
my expressions and their modes. Also, 
discussions, talks, arguments around the 
art of writing. All help me improve, strive 
to improve, and share.

Anne: One of the things that helped me 
recently was signing up for a screenwriting 
class at Brookline Community Ed. It 
cost a mere $100, and met on Saturdays 
mornings. I was able to get out of the house. 
I had deadlines and I had readers. I was 
able to finish my screenplay the next year. 

Lauren: The big moment for me was 
when I signed up for Boston Writing 
Project. The exercises I did with Peter 
Golden were very empowering and helpful 
and I brought those experiences back 
to my students. We did writing circles. 
They workshopped their pieces and we 
published a book.

Anne: That’s my experience too! I took 
a workshop in the summer was able to 
listen to some of my favorite writers talk 
about their process. I was struck by how 
different the process that real writers use is 
from what we were teaching our students. It 
changed what I thought about instruction.

Lauren: Workshops provide useful, 
helpful feedback. I took a novel incubator 
workshop at Grub Street for 8-10 weeks, 
submitting 10 pages a week. (costs about 
$1,200) It was so important to me. We 
met for two years or so after the workshop 
ended. I am still in contact with the 
instructor. It was a really good experience.

Writing workshops, like:
• Grub Street (https://grubstreet.org)
• UM A S S  B o s t on  Wr i t i ng 

Project (http://blogs.umb.edu/
bostonwritingproject)

• Fine Arts Work Center in 
Provincetown (https://web.fawc.org) 

• Middlebury Breadloaf Writers 
Conference (http://www.middlebury.
edu/bread-loaf-conferences) 

Offer the opportunity to meet other 
writers, listen to the well-known writers 
read from their work, discuss industry 
tactics in panel discussions and many 
times allow writers to meet with editors 
and agents. 

How do you get your
work out there? 

Gustavo: I thought my writing was for 
me to entertain myself when I reached my 
seventies. However, a couple people at 
the Apple Store saw some of my writings 
during my acquisition of a new computer 
and a data migration was executed. They 
said, “You have to share...” And sharing I 
have been. I've published in the Somerville 
Times, and I have been doing readings at 
poetry events and open mics throughout 
the Boston area. I often share with friends 
who in turn share back with me their 
poems.

Local spots for readings
• Porter Square Books https://www.

portersquarebooks.com/events
• Brookline Booksmith https://www.

brooklinebooksmith.com/events/
• Boston Book Festival https://

bostonbookfest.org/year-round-events/
lit-crawl-boston/

• Newtonville Books https://www.
newtonvillebooks.com/cms/calendar/

Anne: The best advice that I can give is to 
go out and take a workshop where you can 
pay a small amount to get your work read 
by agents and editors. I attended Breadloaf 

Writers Conference at Middlebury 
College one summer. It is a two-week 
writers program. I was able to meet with 
agents and editors for a nominal fee. I 
was signed by an agent for a novel that I 
was writing and I was thrilled. That agent 
didn’t sell my book, but perhaps the best 
thing that came out of attending east coast 
writing workshops was the opportunity to 
meet other writers who lived in the Boston 
area and then starting our own writing 
group. For years I have met with a group 
of local writes. Each month, we discuss 
the work of one of the writers. 

Lauren: Grub Street hosts a marketplace 
that you can sign up for in the spring 
(registration is now open for 2020) to meet 
with agents and industry people. 

What advice helped you keep 
writing or become a better 
writer?

Gustavo: When I was 18 years old, I was 
recommended to keep my writing together 
and to continue writing. That I did. I started 
my writings in Portuguese. Then, I majored 
in English and pursued further my passion 
of reading and writing poetry in form and 
in free form, too, in English. I go to poetry 
readings and workshops as often as I can.. 

Lauren: I would say, just keep doing 
it. You can’t edit a blank page. Just write 
out your ideas and then edit it later. Make 
sure you have a support circle. Don’t isolate 
yourself. For me, now, it’s all about time and 
fighting against negative self talk.

Anne: Doing writing exercises helps 
me. Natalie Goldberg’s book Writing 
Down the Bones has a chapter about 
turning of your internal editor and just 
getting your words on the page. 

Do you use the hamburger 
organizer?

Gustavo: I am not sure what the 
hamburger organizer entices. So I am 
inclined to say no. I use the sound of 
the words, phrases, their repetitions, 
and other effects at first. At first I am 
thrilled by repeating, tasting the words, 
dismissing some, picking up others. 
When I realize it’s being formed... and 
there I go to drafting table.

Lauren: No! I do use an outline and 
that helps me organize the scenes but 
writing comes from the characters first.

What’s the most important 
thing kids should know about 
writing/being a writer?

Gustavo: It is a great exercise for the 
muscles in the brains! It enables one the 
chance to reflect, delineate, plan, change, 
share and dream. It feels like you have 
created something that did not exist before. 

Anne: Write what you know. Notice 
the people and places that are important 
to you and look for stories there.

Lauren: I always tell students, the way 
you speak is the way you write. If you just 
get your pencil talking for you, you can 
answer any question. Talk through your 
pencil and then get some feedback. Just 
get it out. 

We all agree to let characters drive the 
story. Write what you know and let the 
characters take you where you have to go! 

(The Peer-to-Peer column is written by 
Anne Slater (aslater@bostonpublicschools.
org) and Lauren Clarke-Mason 
(lclarkemason@bostonpublicschools.org). 
If you have a topic you’d like us to 
explore, please email us. To find out more 
about Educator supports including Peer 
Assistance and Consulting Teachers, visit 
btu.org/whats-working/peer-mentoring/ 
or bostonpar.org.)

Being and Becoming a Writer
Peer-to-Peer   Anne Slater with Lauren Clarke-Mason and Gustavo Peirera

Call for submissions! Are you working on a writing project?
Submit your poem, short story or essay for consideration.
Send to Anne Slater aslater@bostonpublicschools.org
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Portugal, Spain & Gibraltar
 International Travel Program

February 13-23, 2020 • $2,799 pp/do 
PROFESSIONAL DEVELOPMENT POINTS AVAILABLE 

 Includes flights, hotels, breakfasts, and ground transfers
Minimum group size 8-10, tell your family, friends and colleagues!

Visit the cobblestone streets of Sintra, Portugal where families chose house 
colors depending on the sex of their child. Savor the flavors and wines of 
Spain. Spain and Portugal offer an intertwined history revealing culinary 

delights, dance, art and beautiful architecture. Other cities include Sevilla, 
Costa del Sol, and Gibraltar. Do all this while earning PDPs!

INTERNATIONAL TRAVEL PROGRAM • 2020

Egypt
International Travel Program

April 17-27, 2020 • $3,500 pp/do
PROFESSIONAL DEVELOPMENT POINTS AVAILABLE

Includes flights, hotels, breakfasts
Local sight-seeing guided tours • Historical tours & cultural events

Shopping • Fine dining and so much more
  Minimum group size 8-10, tell your family, friends and colleagues!

Egypt, a country linking northeast Africa with the Middle East, dates to the 
time of the pharaohs. Millennia-old monuments sit along the fertile Nile River 
Valley, including Giza’s colossal Pyramids and Great Sphinx as well as Luxor, 
hieroglyph-lined Karnak Temple and the Valley of the Kings tomb. Hope you 

join us as we explore the rich history, culture, people and foods of Egypt.

Local Contacts
ed.travelpdp@gmail.com

 Maritza Agrait • 617-529-0519
 Dana Royster-Buefort • 617-838-9742



8   |  BOSTON UNION TEACHER  | January, 2020

Maurice Tobin K-8 School

Amika Kemmler Ernst, Ed. D.
Amika45@gmail.com

By Amika Kemmler Ernst, Ed.D.
(Amika Kemmler Ernst is a retired BPS New Teacher Developer with extensive 
experience as a classroom teacher, curriculum developer, and graphic artist. 

Her “We’re Learning Here” Project features images of everyday learning in our 
public schools, along with the words of the students pictured.)

B UTBOSTON TEACHERS
UNION

We’re Learning Here!We’re Learning Here!

The Maurice Tobin K-8 School is located in the heart of Mission Hill, behind the local library 
and community center. Serving 468 students, it is organized into two K-5 strands and one for 

grades 6-8: Ubuntu Academy, which welcomes visitors with middle school student drawings and 
selected quotes illustrating the meaning of this Southern African concept of interdependence, e.g. 
“I am because we are.” 

K0/K1 children in Computer Technology class with Michael Gordon are exploring and 
creating different shapes with pattern blocks and large interlocking plastic blocks. 

Marlene Romero leads a small guided reading group with first grade SEI students. In grades 
4/5 Samantha Sikder’s class is revising personal narratives, while Mary Alice Sandy helps her 
students log on to a Lexia program for individualized language support. 

All classes at the Tobin study Mandarin Chinese, and third graders are learning to count in 
Chinese. After watching a Chinese Opera performance video clip, teacher YuanYuan Liu selects 
a few students to practice dance movements with large fans. At the end of each practice session, 
she asks for compliments for each student performer’s efforts.

Kelly Darchuk’s Grade 3 SEI students are working in teams to solve math problems and 
practice presenting their solutions to classmates. Kyle Gichuru is introducing fourth graders to 
place values up to a million, and Dan Poremba works with a small group of 8th grade students 
creating math challenges for one another. 

In Caitlin Gaffny’s science class, fifth graders are talking with one another about what they’d 
learned before describing three different ways to compare salt solutions: mathematically, by 
drawing a model, and by using a balance. 

Several teachers tell me that the best thing about the Tobin is support from their colleagues, and 
the flexibility to adapt curriculum to meet their students’ needs. What do you think is working at 
YOUR school?

I was writing letters and words. I am learning to write sentences. I have 
learned to put my pinky finger at the end of a word to make a space before 
the next word in a sentence.
Elianny Isabel Garcia, Grade 2

We were doing a math problem. Ms. Darchuk was asking us who was going 
to talk about the picture, and who was going talk about the equation. We are 
learning times and division this year. We’re also learning how to tell time.
Mateo Perez, Gianny Jiminian, & Emely Baez Sanchez, Grade 3

I was playing with [Computer Technology teacher] Mr. 
Gordon. I was making an airplane and a tower with the pattern 
blocks. I am learning my colors and songs and stories.
Niayah Gladney, K1

Ms. Vaughn was teaching us about 
adverbs. We learned that an adverb 
is a word that tells how something is 
happening, it describes action words. 
We are also learning about similes and 
metaphors, and how to make predictions 
and connections to the text when we read.
Ms. Vaughn’s 3rd grade class

Ms. Sandy is explaining 
how to logon to Lexia, 

which is a program that 
teaches about language. 
I’ve learned about open 

and closed syllables 
and about suffixes, 

(and my goal was to 
get to 40 minutes). I’m 

getting better at reading 
and understanding 

longer words by 
sounding them out.

Chaneya Allen, Grade 5

This is in science and we’re talking about a project. We’re 
learning about salt solutions and we had to explain which 
of three solutions was more concentrated, using different 
methods. We’ve learned that salt crystals are actually square 
shaped and that salt dissolves in water and vinegar, but not all 
liquids.
Karla Marmol & Jenia Paul, Grade 5 

I was trying to log on to Google Drive and Ms. Sikder was 
helping me. I am working on a fiction story. We are learning 
how to punctuate sentences, using quotation marks and 
starting a new paragraph when someone is talking. In our 
book clubs, we get to choose what we want to read and have 
jobs for describing characters or vocabulary in the text.
Ametziel Rodriguez-Osorio, Grade 5 

I am reading The Hate U Give, about how a black 
teenager gets shot by a cop and his friend goes 
through many things. We are learning about redlining 
and gentrification. Gentrification is when white people 
with money come into a poor neighborhood and build 
all this new stuff, then costs go up. Redlining happens 
when banks deny loans from black people so they can’t 
stay or buy houses in the area. We are also learning 
about how to use thesis statements when writing. 
Dante Raines, Grade 7 


