
policy, they can be harmful to students, teach-
ing, and learning. The group is working 

with the student media 
group Press 
Pass TV 
to create a 
video PSA 
about over-

testing, and 
are convening 
again on Mon-
day, April 14th 

at 5:00 pm at the 
BTU to continue 
planning ways to 
advocate for better 

assessments and solutions. The meet-
ing is open to all BTU members!

Eight of the testimonies are reprinted on 
pages 6 & 7.

President’s Corner
by Richard Stutman
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Here’s an update on a number of key issues. 
We are purposely not writing about the 

charter school or the Level 3-Level 4 ongoing 
issues. Simply, the legislative machinations 
are moving too fast for this piece to be timely 
when you finally get to read it. The weekly 
e-bulletin is the best way to keep updated. 
But we do have one or two general requests. 
In mid-March we asked people to do a few 
things to help our effort to keep the charter 
cap on. One) we asked people to email their 
legislators and we provided a quick on-line 
tool to do so; and two) we did a robo call to 
your house using the patch-through process, 
by which if you pressed ‘1’ you were con-
nected to your legislator. The technology we 
used is imperfect, but it’s the best going. 

The email flow-through rate was decent, 
the robocall pass-through rate even better. 
We thank you for your participation. Our 
pass-through robocall rate was more than 
four times the national average, according to 
the company that provides the service. That’s 
terrific. It shows tremendous willingness to 
take action as well as an understanding of this 
issue. The major problem with the technology 
is that the member has to accept the call (and 
not allow it to go to voicemail) to work. This 
was the first time we used the technology, and 
we learned. Next time we will give a heads up 
as to when the call will be made. In the mean-
time, we ask you to take the time to respond 
to our requests to send email or to make calls 
when we call upon you. We try not to ask too 

often, but there are times that we really need 
to call upon you. Again, thank you for your 
help.

On other matters:
Inclusion: The district has in a top-down 

manner spread the word that a certain brand 
of ‘inclusion’ will be phased in beginning 
next year. The issue is, the BPS-BTU col-
lective bargaining agreement already has 
agreed-upon language that spells out the 
“how,” the “when,” and the “who” of inclu-
sion implementation. That can be found on 
pages _____ in the burgundy contract book. 
This language has been in effect for decades, 
so a fight looms as to whether or not the BPS 
has followed the procedure outlined. None 
of this is to say that the BTU wishes to stifle 
inclusion. If anything, we are fully supportive 
and believe in the model. But the agreed-upon 
language calls for specific school input into 
its implementation, and that’s the way we feel 
inclusion will work best. School communities 
ought to decide how to implement their own 
programs. For more information, please feel 
free to email mmclaughlin@btu.org, or of 
you are interested in working with a group 
starting to look at practices, please email 
jtang@btu.org.

On a related matter, there may be some 
people who were told that they need to have 
dual licensure to teach in an inclusion class-
room. The short answer is, for permanent 
teachers, the answer is no. For provisionals 
or those who may be applying to an open 

posting, the answer may be that it is advis-
able to obtain dual licensure. In any case, it 
is well beyond the scope of this short memo 
to explain the ins ands outs of this. Please 
contact either Michael or Caren at the BTU 
office.

If there are any permanent teachers who 
were involuntarily excessed as a result of 
inclusion, please contact either Michael or 
Caren immediately. (Also, the same holds 
for permanent teachers who may have been 
excessed as a result of a question of needing 
either an SEI endorsement or an ESL license. 
Please contact either Caren or Michael, and 
please do so immediately, even if you are 
unsure.)

Fingerprinting: The state a few years ago 
passed a law that mandates that all school 
employees be fingerprinted. The program 
starts with those who are hired this year. The 
rest of us will have to be fingerprinted by 
September 2016. The cost is $55 for teach-
ers and $35 for everyone else, and is subject 
to negotiations between each individual MA 
local teacher union and its employer. We have 
no quarrel with the mandate per se – just the 
cost. Why should employees, once employed, 
have to pay to prove their innocence? The 
AFT-MA has filed legislation to shift the 
burden of payment to the employer. In the 
meantime, negotiations over the cost between 
the BTU and the BPS are beginning.

Open Postings: The open posting lan-
guage in the contract, when it was agreed 

upon 20 or so years ago, was designed to 
allow schools to be able to circumvent the 
transfer process to hire what we called then 
an ‘exotic’ position, e.g., a teacher who had to 
teach two Biology and three Physics classes, 
and so on. There, too, was a provision for a 
school to place a stipend on the position call-
ing for extra time or extra responsibilities, and 
thereby exempting it from the normal transfer 
route. These were designed as exceptions, 
however. Now the department has subsidized 
what were 800 transfer positions and man-
dated that all be transformed into “open post-
ings.” This clearly is an attempt to circumvent 
the transfer process. We are challenging this 
change in process and have taken the matter 
to arbitration. We will keep you informed.

Finally, let me give you an update on the 
takeover at the Dever and the Holland. 
Think Veni, Vidi, Vici.

I came, I saw, I conquered. That’s report-
edly what Julius Caesar said to the Roman 
Senate after conquering Pharnaces II in Tur-
key in 46 B.C. That’s also the approach the 
state commissioner of education took at the 
Dever and the Holland. The state commis-
sioner came to the Dever and the Holland, 
didn’t like what he saw, and turned over both 
schools in an un-bid, unadvertised contract to 
Blueprint and Unlocking Potential, two local 
charter-like companies. Here’s some back-
ground:

Both schools were Turnaround schools 
and restarted themselves four years ago. The 
people hired then were top-notch, and every 
year for the last four the principal has had the 
right to rehire each and every one of them. 
Each school has done as well as it can, inno-
vating, working extra hours, and undergoing 
continuous training and PD. The results, in 
the eyes of one person – Mitchell Chester, 
commissioner of Ed – weren’t’ good enough. 
After a faux process of deliberation and study, 
he turned each school over to two charter-lite 
companies, ordered everyone who wants to 
stay to re-apply, added 676.5 hours to the 
work year, and stripped everyone of his or 
her rights. Further, as of this writing, he has 
eliminated the dual language program at the 
Dever and cut the SEI program at the Hol-

continued on page 3

By Jessica Tang

During the March 26th School Commit-
tee meeting, ten teachers were joined by 

four students and testified about the impacts 
and concerns of over-testing students. Almost 
30 other supporters were there sporting stick-
ers with the slogans “Less 
Testing, More Learn-
ing” and “We Can 
Do Better for Our 
Students.” The teach-
ers and students shared 
their stories, ranging 
from concerns about the 
amount of teaching time 
lost to testing to concerns 
about PARCC field-testing 
this year. They described 
the impact on students and 
teachers, including peda-

Teachers and students testify about the
harmful affects of over-testing

gogy, social-emotional well-being, and raised 
awareness of the harmful effects of over-
assessing students. 

The teachers and students are a part 
of an ad-hoc organizing committee con-

vened in response to the 
rising concerns about 
the role of assess-
ments in schools. 
Teachers agreed 
that assessments 
are important 
and play an 
important role 
in lesson plan-
ning, but are concerned 
that when there are 
too many standard-
ized tests imposed by 

federal, state, and district 
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LESSTESTINGMORELEARNING!
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Each month, the BTU staff and leadership convene regional “Meet and Greets” in 
different neighborhoods of Boston to hear from our members and share informa-

tion. This month, we gathered at Kelley Square Tavern to enjoy pizza and appetizers 
with colleagues from the East Boston area!

The next Regional Meet and Greet will be on Thursday, April 17th from 3:00-6:00 
p.m. for members in the Hyde Park neighborhoods.

– Jessica Tang, BTU Director of Organizing 

BTU Members Attend Regional 
Meet and Greet in East Boston!

The BTU is excited to announce the launch of the BTU online store! A new 
BTU hat seemed to be a natural first product as it would help to promote 

BTU pride, be easy to store, and could not be damaged during shipping. The design 
for the hat was adapted from the BTU T-shirts that were worn last year during contract negotiations. The 
hats are Union-made in the USA, and embroidered by the last remaining Union shop in America. The 
idea was presented to the Executive Board for approval, and then presented to the membership. 

The Harbor Middle and High School had a prevocational program that teaches vocational skills to 
students with disabilities, along with their peer buddies from the Best Buddies program. Teaming the 
shipping and handling of the products from the BTU store with this program seemed to be a natural 
fit – an opportunity for the Union to support the inclusion program at the Harbor, while the students at 
the Harbor learned valuable skills.

Harbor teacher Rachel Ziulkowski and occupational therapist Wynne Freed have adapted each phase 
of the shipping and handling process to match the skills of every student so they all can participate, 
regardless of the severity of their disability. Members of the team contribute what they can, while learning 
to improve skills they already have. 

The students construct the shipping boxes, pack the hats, seal them, calculate and affix the postage, 
then seal them to be taken to the post office for mailing. The hats are sold at cost, not for profit, with 
shipping included in the purchase price. A two-dollar shipping and handling fee is charged for each hat 
ordered. This fee will go directly to support the Harbor School program. This money will allow them to 
access functional life skills programming, such as food prep and community travel training. The business 
model provided by this hat sale will provide opportunities for learning organization, money management, 
and time management/efficiency.

Show your BTU pride and support the Harbor program! To order your hat, go to: http://btu.org/
btu-store

(Submitted by Occupational Therapist and Executive Board member Laura Lee Johnson.)

Get your new BTU hat
here at the new BTU
on-line store

Photos by Jessica Tang

Running down a “Class Act”

Hello Channel 7,

I would like to ask that you do a Class Act story on the 

Urban Science Academy’s (USA) Dreamfar High School 

Marathon team.   I am simply amazed that we have 

students and staff so committed to achieving the goal 

of running a marathon, they give up after school time 

and Saturday mornings to train for running a marathon.  

It is inspiring to our school community and fills both 

participating students and staff with confidence, 

determination, team working, goal setting, endurance and 

pride.  I am so proud of the staff and students for doing 

this. 

USA has been involved with DreamFar for 3 seasons now. 

This group has already turned 5 students and 2 teachers 

into marathoners. This year they have 5 ( 2 freshmen, 1 

sophomore, 1 senior) students participating and 5 teachers. 

One student will be completing his 3rd marathon this year 

while another student will be completing their 2nd. For 2 of 

the teachers, this will be there first marathon. This group 

practice 3 times per week after school (Oct-May) and run 

with the larger organization for our Saturday morning 

long runs (December-May). USA’s DreamFar team practice 

on the Boston Marathon course to get ready for the 

Providence Marathon in early May. By the end of each 

season they will have completed 4 road races and logged 

in over a hundred miles on the road.

The teacher who leads this group is Darcel Hunt, she 

has recruited staff, Julie Wright, Shannon Kearney-

MacCormack, Julie Conners and Yanna Minchenko.

The students are Julio Perez, Med Bukenya, Kiwon Moseley, 

Ricardo Cabrera, Nola de la Cruz.

Sincerely,

Allison Doherty

 
Urban Science Academy  (USA) 

@ West Roxbury Education Complex

1205 VFW Parkway

West Roxbury, MA 02132
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What is the BPS sick leave policy?

Know Your Rights
by Caren Carew

Office ...............................617-288-2000
Health & Welfare .............617-288-0500
AFT Massachusetts ...........617-423-3342
Function Office ................617-288-3322
Lounge Office ...................617-288-3322
Vision Center ...................617-288-5540
Tremont Credit Union ......781-843-5626
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land. Enough said. 
On the good news front, we much to 

report.
On March 12th, the BTU membership 

unanimously endorsed a vision for profes-
sional learning in Boston Public Schools. 
Hundreds of members contributed their 
ideas to the BTU Resolution on Professional 
Learning. https://docs.google.com/a/btu.org/
document/d/1p9_DvIzJIqmLEHCXbliBdaL-
or5hTDvWqG817T6MUEgM/edit).

Please share it with your colleagues, and 
use it to advocate for your learning.

On June 17th, the BTU will hold the Pro-
fessional Learning Conference, a celebra-
tion of the incredible working and learning 
our members do each day. Register today at 
https://www.eventbrite.com/e/btu-profession-
al-learning-conference-tickets-10023652013.

For the last year, the BTU has been hold-
ing sessions for educators who are having 
some difficulty with evaluation issues met 
at the BTU. These educators are committed to 
improving their performance by working with 
BTU colleagues. While not all are yet seeing 
positive results, they are willing to work on 
specific issues to improve their performance. 
Several have already moved from Unsatisfac-
tory to Needs Improvement and more expect 
to see their effort recognized. Hundreds of 
teachers have attended. 

The Teachers Are Awesome launch event 
that the BTU co-sponsored with the Haley 
House was a huge success! Nearly 50 teach-
ers from over 10 different schools enjoyed 
delicious appetizers and pizza. It was 8th 
grade teacher Ryan Casey’s lucky day, as he 
managed to win both raffles! He went home 
with a check for $500 for the Orchard Gar-
dens 8th grade class trip to Washington D.C. 
The next Teachers are Awesome event is in 
the works... 

Nearly 200 members attended the spring 
retirement seminar sponsored by the 
BTU. Heard from an array of experts on 
retirement-related issues, including health 
insurance and Social Security. Addition-
ally, participants were addressed by the 

The BPS sick leave benefit is for absences 
caused by illness or injury and when 

an employee is on an approved maternity 
leave, and the like. The following process is 
in addition to contacting the school or BPS 
sub-central when notifying the employer of 
one’s absence. The BPS monitors sick leave 
in order to detect what it perceives as ‘pat-
terns’ of absences which it could constitute as 
abuse. If this occurs, the administration treats 
it as a disciplinary matter. If a pattern has been 
established through due process following the 
guidelines as set forth in the Superintendent’s 
Circular on Employee Discipline Procedures 
[HRS-PP-10], then teachers can be required 
to furnish a doctor’s note for each and every 
absence. Docking pay is a form of discipline 
and if the BPS discipline process isn’t followed, 
the teacher should grieve it immediately.

The “Employee Sick Leave Policy” can 
be found in Superintendent’s Circular HRS-
PP-12. It details that all absences for 6 or 
more consecutive days [absences interrupted 
by weekends and/or holidays are considered 
consecutive] must be completely documented 
by a physician’s letter that follows the follow-
ing protocol which is the same used for the 
letter required for a medical leave of absence 
as well. The physician’s letter must be on 
the doctor’s letterhead and must include: the 
full name of the employee identified as their 
patient; the general nature of the reason why 
they are absent and that due to this issue the 
patient is currently unable to perform their 
duties as a teacher; the anticipated date of the 
employee’s return to work [month, day, year] 
and if the return date is unknown they must 
indicate the exact date when the person will 
next be evaluated by the doctor to determine 

their ability to return to work; letter signed by 
a physician [not a nurse practitioner, social 
worker, psychologist, etc.]. If the latter is the 
case, the employee must obtain an updated 
physician’s letter at that appointment utilizing 
this protocol with a new date of return detailed. 
Failure to submit the required letter(s) in a 
timely basis can result in discipline. 

It is the employees’ responsibility to sub-
mit said letters to BPS Human Resources, 
3rd floor, 26 Court Street to the attention of 
Dianne Cassiani-Knox. She can be reached 
at 617-635-9616 or dcassianiknox@boston-
publicschools.org. Never assume letters have 
been received. It is best to confirm by email 
to have said documentation in writing and/
or to have 2 copies hand delivered to said 
office and have one copy time/date stamped 
and retained in the employees personal files at 
home in order to have the proof of submittal if 
needed in the future. 

Do “permanent” BPS teachers 
have tenure or professional 
teaching status & what’s the 
difference – particularly with 
respect to dismissal?

So-called “permanent” BPS teachers 
actually have what General Law c. 71, s. 41 
refers to as Professional teacher status or 
PTS – not tenure. This section of the law 
reads: “For the purposes of this section, a 
teacher, school librarian, school adjustment 
counselor, school nurse, school social worker 
or school psychologist who has served in 
the public schools of a school district for the 
three previous consecutive school years shall 

be considered a teacher, and shall be entitled 
to professional teacher status as provided in 
section forty-two. The superintendent of said 
district, upon the recommendation of the prin-
cipal, may award such status to any teacher 
who has served in the principal’s school for 
not less than one year or to a teacher who 
has obtained such status in any other public 
school district in the commonwealth. A teach-
er without professional teacher status shall be 
notified in writing on or before June fifteenth 
whenever such person is not to be employed 
for the following school year. Unless such 
notice is given as herein provided, a teacher 
without such status shall be deemed to be 
appointed for the following school year.” 

G.L. c. 71, s. 42 section of the same law 
states: “A teacher with professional teacher 
status, pursuant to section forty-one, shall not 
be dismissed except for inefficiency, incom-
petency, incapacity, conduct unbecoming a 
teacher, insubordination or failure on the part 
of the teacher to satisfy teacher performance 
standards developed pursuant to section 
thirty-eight of this chapter or other just cause. 

A teacher with professional teacher sta-
tus may seek review of a dismissal decision 
within thirty days after receiving notice of his 
dismissal by filing a petition for arbitration 
with the commissioner. . . .”

Public school teachers in the state of Mas-
sachusetts no longer have tenure. We lost that 
during the Massachusetts Ed Reform Act in 
1991. It was at that time, our professional sta-
tus and threshold for dismissal from same was 
reduced to what was described in the preced-
ing paragraphs. Pre-Education Reform Act, 
General Law c. 71, s. 42 provided that “no 
teacher shall be dismissed unless by a two-
thirds vote of the whole school committee. A 
tenured teacher shall not be dismissed except 
for inefficiency, incapacity, conduct unbe-
coming a teacher, insubordination, or other 
good cause. The teacher must be given thirty 
days’ notice of the meeting at which dismissal 
is to be voted. If the teacher requests, the com-
mittee must furnish written charges and grant 
a hearing before it at which the teacher may 
be represented by counsel, present evidence, 
and call and examine witnesses. The super-
intendent must give his recommendations on 
the charges and the charges must be substanti-
ated.”  Black v. Sch. Comm. of Malden, 365 
Mass. 197, 203 (1974).  Tenure was awarded 
as follows: “[e]very school committee, in 
electing a teacher who has served in its public 
schools for three previous consecutive school 
years, shall employ him to serve at its discre-

tion ....” Ripley v. Sch. Comm. of Norwood, 
389 Mass. 610, 612-13, 451 N.E.2d 721, 723 
(1983) (with “discretion” synonymous with 
“tenure).

Currently most Mass. Public 
school teachers are dismissed 
due to “just cause.” Based 
on the changed state law, 
teachers at Turn Around 
schools are dismissed due 
to the reduced standard of 
“good cause” – what’s the 
difference?

 “The words ‘good cause’ have long been 
defined as ‘any ground which is put forward 
[by the supervising authority] in good faith 
and which is not arbitrary, irrational, unrea-
sonable, or irrelevant to the ... task of build-
ing up and maintaining an efficient school 
system.’ Rinaldo v. School Comm. of Revere, 
294 Mass. 167, 169, 1 N.E.2d 37 (1936).” 
Sch. Dist. of Beverly v. Geller, 435 Mass. 
223, 234, n. 9 (2001) (Cowin, J., writing for 
plurality).

 “By comparison, the words ‘just cause’ 
have a somewhat different meaning in the 
public employment arena, i.e., ‘substantial 
misconduct which adversely affects the public 
interest.’ Murray v. Second Dist. Court of E. 
Middlesex, 389 Mass. 508, 514, 451 N.E.2d 
408 (1983). Leominster v. International Bhd. 
of Police Officers, Local 338, 33 Mass.App.
Ct. 121, 126, 596 N.E.2d 1032 (1992).”  Sch. 
Dist. of Beverly v. Geller, 435 Mass. 223, 234 
n. 9 (2001) (Cowin, J., writing for plurality).

Unlike with so-called underperforming/
Turn Around schools, the Act Relative to the 
Achievement Gap of 2010 does not specify 
the standard for dismissal at Horace Mann 
and innovation schools, so while the default 
“just cause” standard should prevail accord-
ing to our attorneys, however it would not sur-
prise them if the BPS put forth an argument 
against same.

new president of the Massachusetts Retiree 
Association, Frank Valeri. Representa-
tives of the Boston Retirement System 
stayed until everyone’s question or situa-
tion was addressed. For all of that we thank 
them. If you have any questions about the 
retirement seminar, contact host, Michael 
McLaughlin at mmclaughlin@btu.org.

In addition to working on a few key politi-
cal campaigns, the BTU-COPE committee 
has sponsored get-togethers recently with 
State Senator Linda Dorcena Forry and 
Representative Jay Livingstone. Roundtable 
discussions with are scheduled with Repre-
sentative Aaron Michlewitz and with Dan 
Cullinane. More are currently in the process 
of being set up. 

Finally, for the eighth year, the Home-
work Helper Program, a program run by 
the Boston Teachers Union, in collaboration 
with the Boston School Department, and the 
City of Boston, has been in operation in each 
of the city’s libraries. 

The program hires BTU members to 
service any students who require help with 
their homework at all of the Boston Public 
Libraries on the days that the library is open 
late, 4-6. The Homework Helpers Program 
was established to help all students in the 
Boston area. The program runs September 
through May. The BTU members who work 
with the students and families state how much 
the parents appreciate the help their children 
have received. We are pleased to be able to 
contribute to its success. Questions, please 
email bchaney863@aol.com.
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BTU SECRETARY-TREASURER’S REPORT Charles R. Johnson
BOSTON TEACHERS UNION
STATEMENTS OF ACTIVITIES

FOR THE YEARS ENDED AUGUST 31, 2013 AND 2012

  2013 2012
SUPPORT
 Union Dues $ 6,875,841 $ 6,786,500
 Interest 4,749 4,414
 Dividend Income (Note 2) 59,898 148,432
 Realized Short-Term
    Capital Gains (Note 2) – 5,187
 Realized Long-Term
    Capital Gains (Note 2)  –  54,363
 Unrealized Gain (Loss)
    on Investments (Note 2)  (113,916)  (133,750)
 AFT Innovation Fund Grant
    (Note 10) 136,522 195,052
 AFT Salary Assistance Program        17,280        21,600
  6,980,374  7,081,798 

EXPENSES (Schedule I)    6,452,090    6,664,127

INCREASE IN NET ASSETS  528,284  417,671 

NET ASSETS AT
   BEGINNING OF YEAR      7,508,558      7,090,887

NET ASSETS AT END OF YEAR  $ 8,036,842  $ 7,508,558

SCHEDULE I
BOSTON TEACHERS UNION
STATEMENTS OF EXPENSES

FOR THE YEARS ENDED AUGUST 31, 2013 AND 2012

  2013 2012
Advertising 31,762 66,636
Arbitration Fees 48,693 49,567
Audit 28,550 29,620
Communications (Non-Telephone) – 1,253
Computer 76,695 69,209
Conferences, Conventions and Meetings 371,873 3367,138
Depreciation 17,300 21,701
Donations 25,031 32,731
Election 20,237 –
Expense Reimbursements
 President 6,276 5,854
 Executive Vice-President 5,090 6,024
 Secretary/Treasurer 4,996 5,291
 Field Representatives 14,800 14,400
 Political Analyst 4,800 4,800
 Committees and Others  4,504 5,226
Grant- Boston Educational Development
    Foundation 136,923 195,052
Insurance
 Group Health 192,923 264,266
 Teachers’ Liability 33,556 33,339
 General 11,337 13,130
 Retired Teachers’ Benefits 37,647 21,536
Legal
 General Union Issues 548,295 818,904
 Teacher Assault Cases 15,600 9,600
 Transcripts and Other Costs 32,459 49,761
Mailing and Machine Room 31,442 39,594
Office 72,971 45,002
Payroll Service 7,980 7,326
Payroll Taxes 116,982 99,333
Per Capita Payments
 American Federation of Teachers 1.250,212 1.236,942
 AFT Massachusetts 1,009,778 1,002,183
 State Labor Council AFL-CIO 74,958 70,848
 Greater Boston Labor Council 17,980 17,400
 Working Massachusetts  3,750 5,000
Postage and Delivery 56,149 53,039
Printing and Bulletins  141,101 89,100
Professional Fees 8,300 7,525
Rent
 Conference Rooms and Meeting Hall 27,500 28,315
 Office 105,560 104,673
Retirement Plan Contribution 128,181 127,939
Salaries
 President 152,589 147,889
 Executive Vice President 144,960 140,495
 Secretary/Treasurer 137,330 133,101
 Director of Organizing 16,163 –
 Director of Professional Learning 5,267 –
 Field Representative - Elementary 129,701 125,706
 Field Representative - Secondary 129,701 125,706
 Field Representative - Paraprofessionals 129,701 125,706

BOSTON TEACHERS UNION
STATEMENTS OF CASH FLOWS

FOR THE YEARS ENDED AUGUST 31, 2013 AND 2012

  2013 2012
CASH FLOWS FROM OPERATING ACTIVITIES
 Increase in Net Assets $ 528,284 $ 417,671
 Adjustments to Reconcile Increase
      in Net Assets to Net 
 Cash Provided by Operating Activities 
 Depreciation 17,300 21,701
 (Increase) Decrease In
      Accounts Receivable 113,916 280,134
 Prepaid Expenses (9,026) (49,034)
 Increase (Decrease) In
      Accounts Payable      285,894      53,109

NET CASH FLOWS PROVIDED
     BY OPERATING ACTIVITIES 1,016,437 723,581

CASH FLOWS FROM INVESTING ACTIVITIES
 Acquisition of Investments (59,898) (207,982)
 Acquisition of Property and
      Equipment      (50,246)      (36,650)

NET CASH FLOWS USED BY
     INVESTING ACTIVITIES     (110,144)     (110,882)

NET INCREASE IN CASH 906,293 612,699

CASH, BEGINNING    4,930,538    4,317,839

CASH, ENDING $ 5,836,831 $ 4,930,538

 Political Analyst 130,609 125,706
 Political Analyst - Severance Pay – 24,627
 Community Liaison Representative 46,074 41,860
 Retired Teachers Coordinator 13,131 12,571
 Assistant Retired Teachers Coordinator 9,847 9,428
 Facilitators 4,435 16,616
 Building Representatives 115,500 116,400
 Negotiations 7,455 21,515
 Editor 38,216 36,726
 Office 298,468 307,947
 Homework Helpers 47,646 50,158
 Telephone Workers 3,000 750
Scholarships 71,000 50,000
Subscriptions 4,969 3,620
Telephone          23,567          28,293
  $ 6,452,090 $ 6,664,127

B	UT
Dear Union Member,

The CPA firm of Joseph B. Cohan and Associates has exam-
ined the balance sheet of the Boston Teachers Union and the 
related statement of revenues, expenses, and fund balances for 
the fiscal year ending August 31, 2013. The audit was conducted 
in accordance with the auditing standards generally accepted in 
the United States of America. Those standards require that the 
auditors plan and perform the audits to obtain reasonable assur-
ance about whether the financial statements are free of material 
misstatements. The audit gives a financial position of the Boston 
Teachers Union at August 31, 2013 and 2012 and the changes in 
its net assets and its cash flows for the year. This statement is 
reprinted below to explain in detail your Union’s financial status. 
With this report as background, the proposed budget for fiscal 
year 2014 will be before you at April 2014 membership meeting. 

Respectfully submitted,
Charles R. Johnson,

Secretary-Treasurer, Boston Teachers Union

Independent Auditor’s Report
We have audited the accompanying statements of Boston 
Teachers Union (the Union) (a nonprofit organization), which 
comprises the statements of financial position as of August 31 
,2013 and 2012, and the related statements of activities and 
cash flows for the years then ended, and the related notes to the 
financial statements.
Management’s Responsibility for the Financial Statements
Management is responsible for the preparation and fair 
presentation of the these financial statements in accordance 
with accounting principles generally accepted in the United 
States of America; this includes the design, implementation, and 
maintenance of internal control relevant to the preparation of 
and fair presentation of financial statements that are free from 
material misstatement, whether due to fraud or error.
Auditor’s Responsibility
Our responsibility is to express an opinion on these financial 
statements based on our audits. We conducted our audits in 
accordance with auditing standards generally accepted in the 
United States of America. Those standards require that we 
plan and perform the audits to obtain reasonable assurance 
about whether the financial statements are free of material 
misstatement.
An audit involves performing procedures to obtain audit evidence 
about the amounts and disclosures in the financial statements. 
The procedures selected depend on the auditor’s judgment, 
including the assessment of the risks of material misstatement of 
the financial statements, whether due to fraud or error. In making 
those risk assessments, the auditor considers internal control 
relevant to the entity’s preparation and fair presentation of the 
financial statements in order to design audit procedures that 
are appropriate in the circumstances, but not for the purpose of 
expressing an opinion on the effectiveness of the entity’s internal 
control. Accordingly, we express no such opinion. An audit also 
includes evaluating the appropriateness of accounting policies 
used and the reasonableness of significant accounting estimates 
made by management, as well as evaluating the overall 
presentation of the financial statements. ,
We believe that the audit evidence we have obtained is sufficient 
and appropriate to provide a basis for our audit opinion.
Opinion
In our opinion, the financial statements referred to above present 
fairly, in all material respects, the financial position of Boston 
Teachers Union as of August 31, 2013 and 2012, and the changes 
in its net assets and its cash flows for the years then ended in 
accordance with accounting principles generally accepted in the 
United States of America.
Other Matter
Our audit was conducted for the purpose of forming an 
opinion on the financial statements as a whole. The schedules 
of expenses on pages 11 and 12 are presented for purposes 
of additional analysis and are not a required part of the 
financial statements. Such information is the responsibility of 
management and was derived from and relates directly to the 
underlying accounting and other records used to prepare the 
financial statements. The information has been subjected to 
the auditing procedures applied in the audit of the financial 
statements and certain additional procedures, including 
comparing and reconciling such information directly to the 
underlying accounting and other records used to prepare the 
financial statements or to the financial statements themselves, 
and other additional procedures in accordance with auditing 
standards generally accepted in the United States of America. In 
our opinion, the information is fairly stated in all material respects 
in relation to the financial statements as a whole.

– Joseph B. Cohan & Associates, Dedham, Massachusetts, 
March 17, 2014

BOSTON TEACHERS UNION
STATEMENTS OF FINANCIAL POSITION

AUGUST 31, 2013 AND 2012
  2013 2012
ASSETS
CURRENT ASSETS
 Cash $ 5,836,831 $ 4,930,538

 Investments (Notes 2, 3 and 4) 2,750,625 2,804,643
 Accounts Receivable 41,075 32,049
 Prepaid Expenses         90,147       170,216
 TOTAL CURRENT ASSETS 8,718,678 7,937,446

PROPERTY AND EQUIPMENT (NOTE 1)
 Furniture. Fixtures & Equipment 540,932 495,869
 Leasehold Improvements       236,725      231,542
  777,657 727,411
 Less - Accumulated Depreciation
      and Amortization      697,878      680,578
         79,779       46,833
TOTAL ASSETS $ 8,798.457 $ 7,984,279

LIABILITIES AND NET ASSETS
CURRENT LIABILITIES
Accounts Payable $761,615 $475,721

TOTAL NET ASSETS -
   UNRESTRICTED (Note 1)    8,036,842    7,508,558

TOTAL LIABILITIES AND
   NET ASSETS $ 8,798,457 $ 7,984,279

SCHEDULE I
BOSTON TEACHERS UNION

STATEMENTS OF EXPENSES (continued)
FOR THE YEARS ENDED AUGUST 31, 2013 AND 2012

  2013 2012

BOSTON TEACHERS UNION
NOTES TO FINANCIAL STATEMENTS

AUGUST 31, 2013 AND 2012

1. Summary of Significant Accounting Policies
 Organization and Nature of Activities
Boston Teachers Union (the Union) is a nonprofit labor union 
organized, funded and managed by current and retired school 
teachers and paraprofessionals working in the Boston area. 
Support is primarily derived from union member dues.
On October 10, 2012, the membership of Boston Teachers Union 
ratified the tentative contract settlement reached by Boston 
Teachers Union and the Boston School Committee on September 24, 
2012. The settlement is comprised of two separate memorandums 
of agreement, with the first memorandum effective for the period 
September 1, 2010 through August 31, 2013 and the second 
memorandum effective for the period September 1, 2013 through 
August 31, 2016.
Method Of Accounting
The financial statements of Boston Teachers Union have been 
prepared on the accrual method of accounting.
Financial Statement Preparation
The Union has presented its financial statements in accordance 
with generally accepted accounting principles for nonprofit 
organizations. Under this guidance, the Union is required to 
report information regarding financial position and activities 
according to three classes of net assets: unrestricted net assets, 
temporarily restricted net assets, and permanently restricted net 
assets. In addition, the Union is required to present a statement 
of cash flows.
Contributions
Contributions received are recorded as unrestricted, temporarily 
restricted, or permanently restricted support depending on the 
existence and/or nature of any donor restrictions. For the years 
ended August 31, 2013 and 2012, Boston Teachers Union did not 
receive any contributions with donor-imposed restrictions that 
would result in temporarily or permanently restricted net assets.
Property and Equipment and Depreciation
The Union’s policy is to capitalize tangible personal property with 
an estimated life of three or more years. Property and equipment 
are recorded at cost. Depreciation is provided on the straight-line 
method over the estimated useful lives of the assets.
Income Tax
The Union is a nonprofit organization that is exempt from both 
federal and state income taxes under Section 501(c) (5) of the 
Internal Revenue Code.
Accounting standards provide detailed guidance for the 
financial statement recognition, measurement and disclosure of 
uncertain tax positions recognized in an organization’s financial 
statements. Under these accounting standards, the Union is 
required to recognize the financial statement impact of a tax 
position when it is more likely than not that the position will not 
be sustained upon examination. Management has evaluated 
its significant tax positions against the criteria established by 
these accounting standards and believes there are no such tax 
positions requiring accounting recognition.
The Union’s Form 990, Return of Organization Exempt from 
Income Tax, for the years ending August 31, 2011, 2012 and 2013 
are subject to examination by the IRS, generally for three years 
after they were filed.
Use of Estimates
The preparation of financial statements in conformity with 
generally accepted accounting principles requires management 
to make estimates and assumptions that affect the reported 
amounts of assets and liabilities and disclosure of contingent 
assets and liabilities at the date of the financial statements and 
the reported amounts of revenues and expenses during the 
reporting period. Actual results could differ from those estimates.
2. Investments
The Union held $2,750,625 and $2,804,643 at August 31, 2013 
and 2012, respectively, in mutual funds invested in bonds 
that are obligations of the U.S. government, its agencies and 
instrumentalities, and are backed by the full faith and credit of 
the United States and have short to long term maturities through 
Putnam Investments. The fair market value of the investments 
at August 31, 2013 and 2012 was $2,750,625 and $2,804,643, 
respectively. The following schedule summarizes the investment 
return and their classification in the statement of activities for 
the years ended August 31, 2013 and 2012:

  2013 2012
Dividend Income $  59,898 $  148,432
Realized Short-Term Gains – 5,187
Realized Long-Term Gains – 54,363
Net Unrealized Gain Loss      (113,916)      (133,750)

TOTAL INVESTMENT RETURN $ (54,018) $    74,232

3. Fair Value Measurements
Accounting standards define fair value as the price that the Union 
would receive upon selling an investment in a timely transaction 
to an independent buyer in the principal or most advantageous 
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market of the investment and provides a framework for measuring fair 
value. That framework provides a fair value hierarchy that prioritizes the 
inputs to valuation techniques used to measure fair value. The hierarchy 
gives the highest priority to unadjusted quoted prices in active markets for 
identical assets or liabilities (level 1 measurements) and the lowest priority 
to unobservable inputs (level 3 measurements). Inputs may be observable 
or unobservable. Observable inputs are inputs that reflect the assumptions 
market participants would use in pricing the asset or liability developed 
based on market data obtained from sources independent of the reporting 
entity. Unobservable inputs are inputs that reflect the reporting entity’s 
own assumptions about the assumptions market participants would use 
in pricing the assets or liability developed based on the best information 
available in the circumstances.
The three levels of the fair value hierarchy are described below:
Basis of Fair Value Measurement:
Level 1 Unadjusted quoted market prices in active markets for identical 

assets or liabilities at the reporting date.
Level 2 Observable inputs other than Level 1 unadjusted quoted market 

prices, such as quoted market prices for similar assets or liabilities 
in active markets, quoted prices for identical or similar assets or 
liabilities that are not active, and inputs other than quoted prices 
that are observable or corroborated by observable market data.

Level 3 Unobservable inputs that are supported by little or no market 
activity.

A financial instrument’s level within the fair value hierarchy is based on the 
lowest level of any input that is significant to the fair value measurement.
Following is a description of the valuation methodologies used for assets 
measured at fair value. There have been no changes in the methodologies 
used at August 31, 2013 and 2012.
Putnam U.S. Gov’t Income Trust - A: Valued based on yields currently 
available on comparable securities of issuers with similar credit ratings.
The following tables present by level, within the fair value hierarchy, the 
Union’s investment assets at fair value, as of August 31, 2013 and 2012. 
Investment assets are classified in their entirety based upon the lowest level 
of input that is significant to the fair value measurement.

Assets at Fair Value as of August 31, 2013
  Quoted Prices in 
  Active Market for
  Identical Assets
Description Fair Value (Level 1)
Putnam U.S. Gov’t
     Income Trust – A $  2,750,625 $  2,750,625

Assets at Fair Value as of August 31. 2012
  Quoted Prices in 
  Active Market for
  Identical Assets
Description Fair Value (Level 1)
Putnam U.S. Gov’t
     Income Trust – A $  2,804,643 $  2,804,643
4. Risks and Uncertainties
The Union invests in various investment securities. Investment securities are 
exposed to various risks such as interest rate, market, and credit risks. Due 
to the level of risk associated with certain investment securities, it is at least 
reasonably possible that changes in the values of investment securities will 
occur in the near term and that such changes could materially affect the 
amounts reported in the statement of financial position.
5. Transactions with Related Entities
The Union rents office and conference room space from a related entity, 
B.T.U.H.W.F. Building Corp. on a tenant-at-will basis under the terms of 
a lease which ended September 1, 2005. The yearly base rent is adjusted 
annually on September 1st to correspond to the change in the “Consumer 
Price Index for all Urban Consumers for Boston, MA, All Items’” during the 
twelve-month period which ended in the previous July. B.T.U.H.W.F. Building 
Corporation is responsible for all utilities, including water and sewer, and 
repairs to the rented space. Payments to B.T.U.H.W.F. Building Corporation 
totaled $105,560 and $104,673, respectively, for the years ended August 31, 
2013 and 2012.
In addition, the Boston Teachers Union pays $15 per day for conference room 
set-up fees to B.T.U.H.W.F. Building Corp under an agreement which ended 
June 30, 2007. As of January 31, 2014, the agreement has not been modified 
and continues under the initial terms. Fees paid under this agreement for the 
fiscal year ended August 31, 2013 and 2012 totaled $0 and $240, respectively.
6.  Retired Teachers’ Benefits
Effective July 31, 1987, dues paid to the Union by retired teachers and retired 
paraprofessionals for two consecutive years qualify them to participate in 
eye care benefits. Eyeglasses will be provided not more frequently than once 
in any 24-month period. Full details of benefits and limitations are described 
in “Guidelines for Retirees Eyeglass Benefit”.
7. Retirement Plan Contribution
The employees of the Union participate in a defined contribution retirement 
plan. The Union’s contributions are equal to 10% of the annual salary of 
participating employees plus administration fees. The Union’s contributions 
to the plan totaled $128,181 and $127,939 respectively, for the years ended 
August 31, 2013 and 2012.
8.       Advertising
Advertising costs are charged to expense when incurred. Advertising 
expense was $31,762 and $66,636 for the years ended August 31, 2013 and 
2012, respectively.
9.  Per Capita - Working Massachusetts
On September 20, 2009, the Executive Board voted to join Working 
Massachusetts, a Massachusetts labor organization which performs public 
relations, research and communications work on behalf of public sector 
employees, and to allocate up to $10,000 to join Working Massachusetts. 
Per capita for membership is billed and paid quarterly. For the fiscal years 
ended August 31, 2013 and 2012, the Union paid $3,750 and $5,000 in each 
fiscal year in per capita to Working Massachusetts.
10.  AFT Innovation Fund Grant/Grant  
  Boston Educational Development Foundation, Inc.
Boston Teachers Union received AFT Innovation Fund grants in fiscal years 
ended August 31, 2013 and 2012 of $136,522 and $195,052, respectively, to 
“increase students’ engagement in lessons by creating prototypes of high-
quality instructional units that can be distributed online.” Boston Teachers 
Union turned these grants over to Boston Educational Development 
Foundation, Inc. to administer the funds for this purpose. Boston Educational 
Development Foundation, Inc. is a tax-exempt organization that “acts as a 
fiscal agent for programs within the Boston Public Schools that improve the 
quality of learning, teaching and administration within the Boston Public 
Schools.”
11. Evaluation of Subseguent Events
The Union has evaluated subsequent events through March 17, 2014, the 
date which the financial statements were available to be issued.

BOSTON TEACHERS UNION
STATEMENT OF EXPENSES AND ALLOCATION BETWEEN CHARGEABLE AND NON-CHARGEABLE EXPENSES

FOR THE YEAR ENDED AUGUST 31, 2013
  Column A Column B Column C
  TOTAL CHARGEABLE NON-CHARGEABLE
  EXPENSES EXPENSES EXPENSES NOTES
DIRECT EXPENSES
 Advertising $    31,762 $    11,790 $    19,972 3 (a)
 Arbitration Fees 48,693 48,693 – 3 (b)
 Conferences, Conventions and Meetings 371,873 274,508 97,365 3 (c)
 Donations 25,031 – 25,031 3 (d)
 Elections 20,237 20,237 – 3 (e)
 Employee Benefits 192,923 173,724 19,199 3 (f)
 Expense Reimbursements 40,466 36,439 4,027 3 (f)
 Homework Helpers 47,646 – 47,646 3 (g)
 Insurance – Teacher Liability 33,556 33,556 – 3 (h)
 Legal 596,354 596,354 – 3 (i)
 Negotiations 7,455 7,455 – 3 (j)
 Payroll Taxes 116,982 105,340 11,642 3 (f)
 Per Capita – American Federation of Teachers 1,250,212 893,401 356,811 3 (k)
 Per Capita – AFT Massachusetts 1,009,776 814,386 195,392 3 (l)
 Per Capita – Massachusetts AFL-CIO 74,958 72,215 2,743 3 (m)
 Per Capita – Greater Boston Labor Council 17,980 17,980 – 3 (n)
 Per Capita – Working Massachusetts 3,750 3,750 – 3 (o)
 Printing and Bulletins 172,543 154,233 18,310 3 (p)
 Retirement Plan Contribution 128,181 115,425 12,756 3 (f)
 Salaries & Severance Pay 1,457,163 1,312,152 145,011 3 (q)
 Scholarships 71,000 – 71,000 3 (d)
 Stipends – Building Representatives 115,500 115,500 – 3 (r)
 Telephone Banks          3,000                  –                  3,000 3 (s) 
 6,980,374  5,837,043  4,807,138 1,029,905

OTHER OPERATING EXPENSES    3 (t)
 Depreciation $    17,300 $    14,248 $    3,052
 Audit Fees 28,550 23,513 5,037
 Computer 76,695 63,163 13,532
 Insurance 11,337 9,337 2,000
 Office Supplies 72,971 60,096 12,875
 Payroll Services 7,980 6,572 1,408
 Postage and Delivery 58,149 46,242 9,907
 Professional Fees 8,300 6,836 1,464
 Rent 133,060 109,582 23,478
 Retired Teachers’ Benefits 37,647 31,004 6,643
 Subscriptions 4,969 4,092 877
 Telephone        23,567         19,409                  4,158  
        478,525      394,094         84,431
  $  6,315,568 $  5,201,232 $   1,114,336
       100.00%        82.36%          17.64%

Note 1  Summary of Significant Accounting Policies
 Organization and Nature of Activities
Boston Teachers Union (the Union) is a labor union organized, 
funded and managed by current and retired school teachers and 
paraprofessionals working in the Boston area. Support is primarily 
derived from union member dues.
Accounting Method - The financial statements of Boston Teachers 
Union are prepared on the accrual method of accounting.
Property and Equipment and Depreciation - Property and 
equipment are recorded at cost. Depreciation is provided on the 
straight-line method over the estimated useful lives of the assets.
Income Tax - The Union is a not-for-profit organization that is 
exempt from both federal and state income taxes under Section 
501(c)(5) of the Internal Revenue Code.
Basis of Presentation - The accompanying statement was prepared 
for the purpose of determining the fair share cost of services 
rendered by the Union for members of the Boston Teachers Union. 
The accompanying statement is not intended to be a complete 
presentation of the Boston Teachers Union’s financial position, 
results of operations, or changes in financial position in accordance 
with accounting principles generally accepted in the United States 
of America.
Use of Estimates in the Preparation of Financial Statements - The 
preparation of financial statements requires management to make 
estimates and assumptions that affect the reported expenses 
during the reported period and the allocation of expenses between 
chargeable and non-chargeable. Actual results could differ from 
those estimates.
Note 2       Definitions
Chargeable Expenses - Chargeable expenses are those incurred by 
the Union that reflect the share of the costs of operations of the Union 
which are considered necessarily and reasonably incurred for the 
purpose of performing duties as a representative of the employees 
in dealing with the employer on labor management issues, including 
the costs of: negotiating and administering the collective bargaining 
contract; settling grievances and disputes by mutual agreement, or 
in arbitration, court or otherwise.
The following are examples of expenditures classified as chargeable: 
preparation for and negotiations of collective bargaining agreements; 
contract administration including investigation and processing 
grievances; meetings, conferences, administrative, arbitral and 
court proceedings and pertinent investigation and research in 
connection with work-related subjects and issues; handling work-
related problems of employees; communications with community 
organizations, civic groups, government agencies and the media 
regarding the Union’s position on work-related matters; lobbying and 
legislative activities with respect to matters concerning employees’ 
work-related issues; maintaining membership and recruitment of 
members; employee group programs; and providing legal, economic 
and technical expertise on behalf of employees in all work-related 
matters.
Non-Chargeable Expenses - Non-chargeable expenses are those 
of an ideological or political nature and those that are not germane 
to work-related interests of employees.
The term “political” is defined as support for or against candidates for 
political office of any level of government and any office in the union 
structure. The term “ideological” is defined as support for or against 
certain positions that the union may take which are not work-related.
The following expenses are classified as non-chargeable: lobbying, 
electoral or political activities outside the limited context of contract 
ratification or implementation and public relations efforts designed 
to enhance the reputation of the teaching profession.
Note 3 Significant Factors and Assumptions Used in the Allocation
 of Expenses Between Chargeable and  Non-
Chargeable
(a) Advertising - Expenses in this category relating to the work-
related matters of members are considered 100% chargeable. Those 
expenses which are not work-related are 100% non-chargeable.
(b) Arbitration Fees - Expenses of grievances and contract 
administration are 100% chargeable.

BOSTON TEACHERS UNION
NOTES TO STATEMENT OF EXPENSES AND ALLOCATION BETWEEN CHARGEABLE AND NON-CHARGEABLE EXPENSES

FOR THE YEAR ENDED AUGUST 31, 2013

(c) Conferences. Conventions and Meetings that support the 
governance of the Union and are necessary to maintain the Union’s 
associational existence are considered to be 100% chargeable. 
Conferences, conventions and meetings which do not directly 
support the governance of the Union and are not necessary to 
maintain the associational existence are 100% non-chargeable.
(d) Donations and Scholarships have been considered to be 100% 
non-chargeable.
(e) Election - Expenses relating to the biannual election of officials 
are 100% chargeable.
(f) Employee Benefits. Expense Reimbursements, Payroll Taxes 
and Retirement Plan Contribution - These expenses are allocated 
on the basis of salary expense as described in Note 3(q) below.
(g) Homework Helpers - This is a joint initiative with the City of 
Boston and the Boston School Department to provide homework 
help to students at Boston’s neighborhood libraries and is 100% 
non-chargeable.
(h) Insurance-Teacher Liability - This coverage is for the benefit of all 
teachers and has been deemed to be 100% chargeable.
(i)  Legal - As these expenses relate to teacher assault cases and 
worker related issues, they are considered to be 100% chargeable.
(j) Negotiations - These costs are 100% chargeable as they are 
directly related to the negotiation of the collective bargaining 
agreement.
(k) Per Capita-American Federation of Teachers - Based on A.F.T.’s 
own published report of non-chargeable which is 28.54%.
(I) Per Capita-AFT Massachusetts - Based on AFT Massachusetts’ 
own published report of non-chargeable which is 19.35%.
(m) Per Capita-Massachusetts AFL-CIO - Based on the Mass. AFL-
CIO’s own published report of non-chargeable which is 3.66%.
(n) Per Capita-Greater Boston Labor Council - 100% chargeable. 
The Greater Boston Labor Council does not allocate any costs as 
non-chargeable.
(o) Per Capita-Working Massachusetts - Per capita paid to this labor 
organization is considered to be 100% chargeable as it performs 
public relations, research and communications work on behalf of 
public sector employee members. This organization does not issue 
its own published report of non-chargeable.
(p) Printing and Bulletins - The direct costs of the newspaper 
were allocated between chargeable and non-chargeable based on 
content of the newspaper that was performed by the Editor which is 
90% chargeable. Printing costs related to the administration of the 
Union are considered 100% chargeable. Printing costs not related 
to the administration of the Union are considered to be 100% non-
chargeable.
(q) Salaries and Severance Pay - Salary and severance pay expenses 
of officers, field representatives and other administrative staff have 
been allocated to non-chargeable expenses based on time spent 
by personnel on non-chargeable activities. The salaries of office 
and clerical personnel are allocated between chargeable and non-
chargeable by the same percentage as their supervisors.
(r) Stipends-Building Representatives - Building representatives 
salaries are stipends of $500 paid to each building representative to 
act as a liaison between the officers and the Executive Board and the 
building group they represent. One building representative is allowed 
for every 25 Union members or portion thereof. These stipends have 
been considered to be 100% chargeable as they are paid based on 
attendance at monthly membership meetings.
(s) Telephone Banks - Telephone banks were set up to make calls to 
members for various issues including legislative issues and elections. 
These costs relating to non-membership issues are considered 
100% non-chargeable.
(t) Other Operating Expenses - These operating expenses have 
been allocated to chargeable and non-chargeable expenses based 
on the same ratio as allocable direct expenses.
Note 4 Evaluation of Subsequent Events
The Union has evaluated subsequent events through March 17, 2014, 
the date which the financial statements were available to be issued.
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Gary Bechtold
Hello, My name is Gary Bechtold, I teach 

second grade English language learners at the 
Otis Elementary School in East Boston. 

I would like to begin with an introduction 
to two students.

Julia is a seven year old with big brown 
eyes that sparkle as she looks down at the test 
booklet on the desk in front of her. Her parents 
came to Boston from Salvador a year before 
she was born. “I can do this!” she exclaims. “I 
like tests!” “Me too!” agrees Carlos. He came 
to Boston a year ago from Guatemala where he 
never went to school. 

Their enthusiasm springs forth from a self-
confidence that has been built through success-
ful learning in school. They believe that their 
teacher will engage them in activities that are 
interesting and from which they will learn. 
They believe that they get smarter by working 
hard, and they don’t give up. So what happens 
to Julia and Carlos? Why do only one out of 
three of our ELLs go on to the university and 
why does that student only have a 25% chance 
of graduating?

For the past thirty years, all across our great 
country, large investments of people, time and 
money have been devoted to the standardized 
measurement, through testing, of the degrees 
of success or failure of our schools. There is 
now evidence that an over emphasis on testing 
is in fact interfering with the development of 
opportunities for our students to engage in aca-
demic achievements that better prepare them 
for success in either the university or other 
career paths. Even Arnie Duncan our Secretary 
of Education, freely admits we do too much 
testing in our schools.

Cities like Boston, Huston, NY, and Toron-
to, have decided to put a cap on how much of 
their limited resources they will use on this 
measurement of achievement through testing. 
We should do the same here in Boston.

 Today we are here to tell you stories about 
what the over-investment in testing does to 
students, teachers, and families in Boston, how 
over-testing dampens successful learning in 
schools and undermines the self-confidence 
and enthusiasm of students like Julia and Car-
los. 

We think that after listening to our testi-
mony you will agree with us that our students 
deserve better. 

We are here today because we all believe 
that working together, we can do better. 

H H H H H

Phoebe Bustamante
Testing fatigue and over-obsession with 
data

At the end of February, I gave my students 
their fifth standardized test. This test was 
given just two weeks after the last test. Sev-
eral students questioned me. “Again?” they 
asked, “Why?” I had no answer. What pos-
sible reason could I give them as to why we 
need to assess how they were doing in the ten 
school days since their last test? One student, a 
struggling reader, put his head down and said 
he couldn’t do it. With some encouragement, 
he eventually did fill in all the bubbles, with-
out really reading the text. I wondered, how 
valuable is that data? This test is meant to be 
completed in one day, but many students take 
longer. Another student, who works diligently 
on these tests, takes three days to finish, every 
time. As a slow, careful reader, she is punished 
even further by these tests. 

When I had earlier suggested to my depart-
ment that the students were suffering from 
serious testing fatigue and asked whether we 
could skip this assessment, I was told that 
the district mandated the test. When another 
teacher suggested we might use the test as an 
instructional opportunity to help students, we 
were told no because it would “skew the data.” 
How have we come to this place, where getting 
data about test performance is more important 
than what teachers know about what our kids 
need? 

Our current obsession with testing and 
data has driven motivation and engagement 
out the classroom. I’ve had to use more than 

Teachers and students testify at Boston School Committee meeting
 about the harmful affects of over-testing

three weeks of instructional time for testing 
so far this year. Had I used those three weeks 
reading with my students and, engaging them, 
and enriching their literacy lives, my students 
would be much better off than they are now. 

Taking tests doesn’t make students better 
readers. Reading makes students better read-
ers. Analyzing data doesn’t make students 
better readers. Reading makes students better 
readers. Teaching test-taking strategies doesn’t 
make students better readers. Reading makes 
students better readers. And good readers do 
better on tests. 

My name is Phoebe Bustamante. I teach 7th 
grade English. My students take three interim 
assessments, two predictive assessments, four 
close reads, MCAS and an end of year assess-
ment. This means more than 20 days of lost 
instructional time. We can do better. 

H H H H H

Ryan Jaco
Thank you all for allowing me to tes-

tify today. As a teacher, I implement effective 
teaching strategies such as: Writer’s Workshop. 
Reader’s Workshop. Inquiry-Based Teaching. 
Understanding by Design. Workshop Model. 
Thematic cross-curricular planning. Exposure 
to multiple genres, authors, cultures, and expe-
riences. Turn and Talk. Cooperative Group 
Work. Portfolios. Project-Based Learning. 
Oral Presentations. Arts, dance, and music. 
Open Circle. Students move about the room, 
engaging in dialogue with their peers. Leading 
guided reading groups while other students 
buddy read. All of these rigorous pedagogical 
principles are researched, proven best-prac-
tices to ensuring our students are successful 
future citizens: mindful, thoughtful, well-read, 
and determined human beings. 

As a prior 8th grade teacher and current 
3rd grade teacher, I know that these are best 
teaching practices. I know that the best way to 
reach children is to identify their passions and 
to teach to those via multiple means. But what 
really ends up happening in my classroom is: 
Math and ELA, ELA and Math. My students 
take 20 standardized tests a year that focus 
exclusively on ELA and Math. These tests 
happen every 6 weeks so there is no time for 
thematic teaching and engagement. The tests 
follow no developmentally appropriate struc-
ture for developing learners. For example, my 
3rd graders, within the first 6 weeks of school 
had taken 3 standardized tests focusing on 
multiplication and division when they could 
barely add and subtract three-digit numbers. I 
knew that it was inappropriate to teach them 
multiplication in 4 weeks, but due to the nature 
of “data-driven” instruction, I am forced to 
teach to the test. Rather than focusing on depth 
and conceptual knowledge, I give my students 
breadth to ensure that I am exposing them to 
every possible standard that might be on the 
next standardized test. 

My students are successful, engaged, curi-
ous, and kind 8 year olds who express their 
best learning via the creation of informational 
posters, engaging in thoughtful dialogue with 
their peers, creating their own two-step word 
problems and fraction models, producing their 
own unique dance presentation which they 
presented to the entire school. My students are 
often so excited to answer questions that they 
practically leap out of their seats. Life is not 
a multiple-choice question and neither is my 
classroom. But, all 20 standardized tests they 
take are. Thus my dilemma: do I teach them 
how to respond to multiple-choice questions or 
how to effectively argue their point of view in 
a socratic dialogue? Do I teach them to “slash-
the-trash” on a multiple choice question or do 
I expose them to culturally relevant reading 
material with which they can create presenta-
tions to share with their peers? Do I teach them 
only math and ELA for these multiple-choice 
tests or do I expose them to Social Studies, 
Science, and the Arts via cross-curricular, the-
matic lesson planning and partnerships?  

I am a 3rd grade teacher.  My students take 
Terranova, BPS Predictives, ANET in ELA 
and Math, WIDA, and MCAS.  This equals 
120 hours of testing, which means, at a mini-

mum, 20 days of lost instruction and learning 
each year. We can do better!

H H H H H

LauraLee Johnson
My name is LauraLee Johnson and I am 

an Occupational Therapist at the Condon, 
Everett, and Taylor Schools, and have been 
working in the BPS for 20 years. I have 
worked with children with autism, severe 
multiple disabilities, deaf-blindness, chil-
dren with learning disabilities in regular 
education, children with severe social and 
emotional diagnosis, children with ADHD 
– virtually any disability you can name. The 
children I work with are all on an individual 
education plan, which means they have a dis-
ability that interferes with their educational 
progress and require specialized services – 
and is a legal document. A team of special 
education professionals and parents has 
determined my services are necessary for 
these students to make academic progress. 
Generally I see these students weekly or bi-
weekly and consult within the classroom.I 
attempt to maximize every minute we have 
together. But I have several competitors who 
eat into my precious time. They are DIBLES, 
QRI, Woodcock-Johnson, SRI, WIDA 
[WEEDA], PARCC, TRC, PREDICTIVES, 
INTERMS, MIDTERMS, END OF UNITS, 
END OF STORIES, and the hungriest of 
them all: MCAS.

You may recognize these as assess-
ments all students must take, and they are 
sacrosanct. These assessments eat into my 
treatment time like a tapeworm. They steal 
a pound of flesh from my students, leaving 
them feeling empty, hungry, exhausted and 
disoriented. Overall, I may lose one, two or 
more sessions of therapy per month due to 
testing, which may accumulate to 25-50% 
of treatment time. If my time is important 
in order for my students to make academic 
progress, why is my time sacrificed for yet 
another assessment? 

Most of my children do not learn best – nor 
give evidence of what they’ve learned most 
effectively through using a piece of paper and 
a pencil. But my children could demonstrate 
through their hands their understanding of 
fractions, of critical thinking through building, 
and the interpretation of a story through art. 
Assessments can shed light on the special ways 
through which students learn, but we expect all 
children sit in a chair filling in bubbles or writing 
long compositions, rather than using other, 
more creative modalities, which better illustrate 
skills and critical thinking. All students learn in 
different ways, through touching, experimenting, 
building, creating. Perhaps we should use some 
of this testing time to learn more about how our 
students learn. That would be the best way to 
know how to teach them better. 

H H H H H

Bernie Lormilus
I come before you as a graduate of the Bos-

ton Public Schools.  Currently, I am a second 
grade teacher at the John F. Kennedy School 
in Jamaica Plain.  It’s an honor to be a teacher 
in the same school district that I also attended.

Every morning my scholars enter the class-
room eager to start the day.  After they put all 
of their belongings away, they either eat break-
fast or read books silently at their seats.  One 
morning, I noticed one of my students with 
his head down on his desk.  I went over to ask 
him if he was ok. “No, I’m not ok.  I don’t like 
these books”, he said to me.  I asked him what 
kind of books he liked. “I like books about 
sharks, mostly about Megalodon sharks.  I 
wish I could read more books about them 
because they are very interesting.”  That morn-
ing I felt so bad because I wish I had that book 
in my classroom for my student.  As a matter 
of fact, I wish I could have enough books in 
my classroom library to satisfy the interests of 
each of my scholars.  

So, imagine my dismay when I learned that 
the district put aside one million dollars to pilot 
the PARCC test for the next few years.  Today, 
the question I’m left asking myself is: Why 

is the Boston Public School District pay-
ing for Pearson’s field test, rather than using 
those funds to supply our classrooms with 
quality resources such as books, dictionar-
ies, thesauruses, maps, globes, notebooks, 
pencils, e-readers or other supplies that will 
help improve our students’ learning?  As a 
second grade teacher, I am required to assess 
my students on several reading and math tests 
throughout the school year.  I agree that testing 
is a way to assess students’ progress, however 
before testing can happen, we need the neces-
sary resources in the classroom to help our 
students learn the content. Resources should 
come before tests...On behalf of my second 
grade scholars, I strongly believe that we can 
do better for our students!

H H H H H

Sherri Neasman
My name is Sherri Neasman and I am a 

fifth grade teacher in the Boston Public School 
system. What does that mean? It means that 
my students will be tested to death before the 
school year ends. It will be a slow death, but a 
death nonetheless. 

It will begin auspiciously in September and 
by January my students will be begging me to 
let them skip the test. Some of them will race 
through the test to get it “over with”, some will 
play “eeny meeny miney mo” with the answer 
sheet, some will stay home and not bother 
coming to school on that day and others will 
break down in tears and cry through the entire 
test. I should also mention that I’ve had some 
“projectile vomitters” on test day too!

This happens every year. What alarms me 
is that some of these students get angry and 
“check out” of their learning for the remainder 
of the school year. You see, they will face some 
things on the test that they haven’t seen yet in 
the curriculum and blame me for not teaching 
them the material when in fact we haven’t 
reached that point in the curriculum pacing 
guide. 

Some of the items on the predictive exam, 
paced interim exam, and MCAS exam (which 
we take in March) aren’t scheduled to be 
taught in the classroom until March, April, 
May or June! Not that that matters to my stu-
dents because in their eyes I will have commit-
ted the ultimate betrayal. For you see… I killed 
their enthusiasm for learning. I am a murderer. 

Let me explain what I mean by that…
I spend all year telling my students I believe 

in them and their ability to be successful. 
My students have been lovingly coaxed into 
exploring in the classroom and their curiosity 
for learning encouraged by…me. My students 
have been told that they are amazing human 
beings.

I nurture our relationship, getting them to 
open up about what they think, feel, know and 
love only to give them an exam that strips them 
raw, exposes and highlights what they don’t 
know, what they don’t understand and makes 
them feel like they’re less than worthy for the 
lack of understanding. 

I made them feel stupid. I stabbed them 
in the back, and I did it more than once! I did 
it over 25 times! For you see I am a repeat 
offender! You want to know how much time 
out of our teaching and learning it took for me 
to become a “felon”? 

Let’s see…given all of the tests…about 
137.5 hours, 8,250 minutes or 25 school days, 
that’s more than a MONTH of missed learning 
time and about 2-3 units of learning! 

That’s appalling!!!…We can MOST CER-
TAINLY do better as educators than to be a 
cross purposes with teaching and testing our 
students. 

One solution is to leave testing to the edu-
cation experts… those in the classroom. Those 
on the front lines…teachers! It is what they’ve 
been trained to do! 

Why consult businesses for solutions in 
education? All they can provide is a business 
model. We all know that business models have 
a “one for all” mentality we sometimes call it 
cookie cutter…Our children are not cookies! 

continued on page 7
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Teachers and students testify at Boston School Committee 
meeting about the harmful affects of over-testing…

RTC Executive Board Minutes: 
February 3, 2014

Members present: Anne-Marie Adduci; 
Anne Broder; Sandy Carle; Mary Cahalane; 
Larry Connolly; Donna Cooley-Hilton; Linda 
McNamee; Martha Cotton; David Donovan, 
Chairman; Ruthanne Kennedy; Marilyn 
Marion, Secretary; Leonard Miraglia, Vice 
Chairman; Mary Jo Murphy and Paul Tenney.

Excused: Marie Broderick, Phil Fasano.
Chairman opened the meeting at 10:15 

a.m.

Officers
Secretary: December minutes were read 

and accepted.
Treasurer: November 2013 to January, 

2014, report was read and accepted.
Chairman: January’s meeting was can-

celled because quorum was not met. Since all 
were not notified of the cancellation, it was 
suggested by a Board member that a phone 
tree be established to inform the members of a 
cancellation. Chairman honored that request, 
and he will establish the phone tree. Report 
Accepted.

Co-Chairman: There have been many 
inquiries into the dental plan. There are now 
2,735 members of the plan. Cost is $48 for 
singles and $96 for couples. It was noted 
that the increase was not taken out in Janu-
ary’s check. The Co-chairman reiterated his 
concern that many retired teachers do not 
know that they must be members in order to 
take advantage of the RTC benefits. Report 
Accepted.

Remembrance: Cards were sent to the 
following retirees’ families: Rosemary Bruno 
and Mary A. Cornwell. Report Accepted.

Social: The next business meeting is April 
10 and the spring luncheon is May 20. Report 
Accepted.

Travel: Travel plans are in play for anoth-

er successful year. Plans were developed on 
January 28th for 2014. The Committee will be 
mailing our “Tours for a Glance” in Febru-
ary. Trips will encompass day and overnight 
journeys as in the past. We will be looking 
forward to another great year. 

Legislative: The Legislative Committee 
is updating its Rapid Response Team. They 
are also sending packets of information to the 
City Councilors and Mayor highlighting the 
need for an increase in the COLA base. They 
will be meeting with Michael McLaughlin 
at the next meeting to discuss next steps in 
achieving this goal. Report Accepted.

Data Processing: Spreadsheets are being 
created. The Committee sends the RTC infor-
mation to City Hall, and the Committee has 
to rely on the City’s identification numbers; 
the committee makes sure that our numbers 
are consistent with theirs. Many mistakes by 
the City have been noted resulting in inconsis-
tencies. As a result, Larry, Legislative Com-
mittee Chairman, suggested that we send a 
certified letter to City Hall verifying that the 
Delta payments are being correctly deducted. 
Report Accepted.

Membership: We have 2,900 members. 
Report Accepted.

Old Business: None.
New Business: Phil Fasano, Benefits 

Chairman, submitted his letter of resigna-
tion. The Board accepted his letter with much 
regret. Martha Cotton was nominated to 
become the Membership Chairman. As a 
result, the following motion was made: that 
the nomination of Martha Cotton as Member-
ship chairman is accepted. The motion was 
unanimously accepted. 

Meeting was adjourned at 11:54 a.m.
Respectfully submitted,

Marilyn F. Marion, Secretay

Again, my name is Sherri Neasman, and I 
believe we can do better.

H H H H H

Garret Virchick
The over-reliance on testing over the last 15 

years has undermined the ability of teachers to 
do what we were hired to do. Teach.

I teach sophomores at the high school 
level. I teach Biology. 10th grade is an MCAS 
year. For students who do not pass the Fresh-
man Physics MCAS Biology becomes the 
test of last resort. Pass it or you do not gradu-
ate from high school.

Biology is a difficult course. It is a course 
filled with vocabulary. Many of my students 
struggle with vocabulary because they are 
English language learners. The focus on test-
ing in the sophomore year takes away hours 
that my students need to learn the subject that 
ultimately might decide whether they get a 
high school diploma.

The MCAS test in Biology is usually in 
the 1st week of June. Because I am tied to 
the state’s schedule immediately I lose three 
weeks of instructional time. Create a system 
where everything is about the test and students 
quickly learn to shut down after the test is 
given.

Before the test is given I have to negotiate 
through the other sophomore tests. Math and 
ELA take up another five days of instruction. 
My classes are shut down, and forget any 
classes that do take place after the test since 
the students are exhausted and stressed from a 
morning of bubble sheets.

The district science department, whom I 
have tremendous respect for, suggests tendays 
of preparation for the test which includes some 
review, but a lot of test taking strategy. With 
so much on the line this gaming of the test 
becomes crucial…even if we know as educa-
tors it provides little in the way of educational 
benefit. 

The district has their tests as well which 
include pretests for each of four units, mid-
terms, and finals. And then there are the WIDA 
tests, for which many of my English language 
learners are pulled out of class to administer. 
And occasionally I like to give my own assess-
ment to see what they are learning from my 
instruction. 

And it’s not just classroom time that is 
consumed by testing. When I entered the 
profession 28 years ago, the conversations we 
were having were centered on how we turn our 
students on to learning. Today… almost every 
department meeting is concerned with improv-
ing test scores by figuring out how to get our 
students to understand how to improve their 
open response scores. Like I said before… 
with so much at stake it is difficult to argue 
that time spent on gaming the system is not 
worthwhile. But its educational worth is ques-
tionable.

Members of the school committee, I am a 
committed, highly educated professional that 
learned a long time ago the importance of 
observing how my students learn. These tests 
that we now rely on tell me little that I didn’t 
already know. Students who grow up in pover-
ty do not perform as well as their middle class 
counterparts. Perhaps if we used the resources 
being handed over to the testing companies we 
could start to change that.

H H H H H

Dolores Wood
Can you tell me what epic convention is 

apparent in the first stanza of a Finnish rune 
that starts Wainamoinen, old and truthful…? 
Can you wade through Alice Duer Miller’s 
suffragette poetry from Are Women People? 

How do you think a teen from the projects who 
listens to Lil’ Wayne feels about being tested 
on a thousand words from Anne of Green 
Gables, the pigtailed redheaded adolescent of 
Prince Edward Island? I can tell you how my 
9th and 10th graders react—with a bitter chorus 
of “What the hell, Ms.?!”

Welcome to the world of regular, comput-
erized standardized tests in the Boston Public 
Schools. I have colleagues who march their 
students down to the computer room for a 
standardized test every three weeks. For me 
it’s three times a year for online “predictive” 
and end-of-the-year testing, and no doubt I can 
look forward to more of the same if the testing 
companies have their way. 

Regular computerized, standardized testing 
is a buzzkill in the classroom. It is a Dicken-
sian nightmare put forward by the Thomas 
Gradgrinds of our day with his McChoakum-
child school of facts, facts, facts.

We can do better. We can spend our money 
more wisely. Wasn’t it the National Associa-
tion of Governors who launched this common 
core movement a decade ago in their concern 
that today’s students have good ideas, potential 
solutions to today’s problems, which they can-
not put into words? Computerized tests don’t 
inspire students to explore ideas. They will 
never engender wisdom. They aren’t condu-
cive to Socratic dialogue. Generally they tell 
us what we already know: that the studious 
children will score the highest and the students 
who ditch class and neglect their homework 
will score lowest. And finally, computerized 
tests will never close the achievement gap or 
engage the disenfranchised students and bring 
them back to the classroom—quite the oppo-
site. 

If we want students who can make their 
contribution to society’s conversation, if we 
want students who can read critically, form 
opinions about what they have read, and prove 
their ideas with evidence from the text, they 
must do more than memorize epic conventions 
and facts tested by computers. They need a feel 
for the word, a flair for thinking and speaking 
and writing. They need to understand there 
would never have been an I Have a Dream 
speech without figurative language. They 
need to realize ideas and characteristics, to 
know that the same character traits they find 
in the 19th century Jean Valjean and Inspector 
Javert are present even today in the conflict 
between the law and mercy everywhere. There 
is nothing inspiring, nothing ennobling about 
a computerized test. Yet today we are being 
asked to devote an increasing share of precious 
classroom time to these tests, and we may 
be judged by their results. If today’s students 
have meaningful ideas they cannot express in 
words, as the National Governor’s Association 
suggests, we need meaningful classes to draw 
those ideas out, not classes controlled by a 
machine.

This past summer West Roxbury Academy 
had an introductory two-week summer school 
program for 9th graders that paid a $100 sti-
pend for those who attended. We had near 100 
percent attendance and near 100 percent full 
participation, meaning they submitted quality 
work for the sessions. Public officials have 
been calling this period the Great Depression 
for teenagers seeking jobs. Instead of the thou-
sands upon thousands of dollars being spent 
on computerized testing we could do much 
more to close the achievement gap by offering 
stipends to students who go the extra mile to 
learn. Instead of the money being spent to tell 
us what we already know about students who 
study, we will be widening the circle of those 
who are advancing themselves.

A Commentasry by
Michael J. Maguire

I don’t often rent a car; but when I do I get 
the smallest, most fuel-efficient car I can 

find. Recently I traveled and had need of 
a vehicle. At the car-rental counter I was 
asked if I’d like to upgrade to a better car 

for just a few dollars a day more. I declined. 
Other such luxury solicitations ensured. 
Being frugal, I declined.

When retrieving my vehicle from the 
garage, I walked past the “Gold” section 
reserved for preferred customers. It was 
conveniently located up front. Those who 

had paid more had their cars brought to 
them. I, however, trekked into a labyrinth 
searching for my car.

Days later when I returned the car, I again 
experienced the difference between regular 
and Gold service. One return aisle was wide 
open and located near the elevators, and the 
other had eight sedans queuing up. (I was 
now ninth in the queue.) 

Had I been traveling with my wife and 
children, I’d have gladly paid the extra 
money for the expedited services. Life is 
about choices and I was happy with mine 
on this trip.

Then came the airport.
At the digital kiosk where I printed my 

boarding pass the machine asked if I’d 
like to have express Transportation Secu-
rity Administration (TSA) check in for $10 
more. I declined but my spidey sense began 
to tingle.

The TSA agents themselves were funny, 
fast, and professional in their screening of 
my boarding pass, person, and luggage. But 
the row to my left was faster. It was the pre-
ferred lane. It had only two people in line 
whereas my line had about twenty.

I understand that a business traveler 
would want to save time by joining the ranks 
of the Gold car-renters and would welcome 
the chance to avoid the cattle call of mass 
TSA screenings. And while I am sympa-
thetic, I am dismayed that the government 
so blatantly treats its citizens differently. 

Private businesses can do what they like. 
If a private business can get more money for 
treating some of its clientele like royalty, 
more power to them. But the US govern-
ment should not treat any of its citizens dif-
ferently.

What if, for a small donation, a defendant 
could get a better trial date by joining the 
preferred judicial club? What if jury duty 
assignments were determined by this same 
insiders’ membership? What if defendants 
in the premium club could pick and chose 

their judges? 
While I’m sure that many people would 

gladly pay a fee to jump to the front of the 
line at the Registry of Motor Vehicles, such 
a practice would signal to the people that 
some of us are more valued (or at least more 
valuable) than others.

Citizen upgrades should not be a source 
of revenue. For if they are, then the poorer 
citizens will be priced out of basic govern-
ment services.

Treating different citizens differently 
for the sake of money leads me to today’s 
charter school movement. No longer are we 
upholding the noble ideal of the Education 
Reform Act of 1993 wherein charter schools 
were created in order to determine if a non-
traditional approach to teaching would lead 
to better learning. 

Today we have hedge fund managers 
seeking New Market Tax Credits in the 
form of charter schools. In order to keep the 
charter schools open, their performance has 
to be better than their public school counter-
parts. In order to attract more business, there 
needs to be more charter schools. Thus a 
never-ending cycle has begun of increasing 
investment by expanding charters.

This business approach to education 
would not be bad if it yielded favorable 
results. Despite the hype, the results are not 
favorable if you are a student who was born 
to non-English speaking parents or who was 
born with a disability. Charter schools do 
not educate these students in proportion to 
their population. 

Charter schools, the gold standard of 
education if you believe the media’s pro-
paganda, “succeed” by making certain stu-
dents stand in the other line. 

Of course, we all could receive gold 
standard services both in schools and at the 
airport, but that would cost money. The busi-
ness community apparently does not view 
such investments favorably, and neither do 
the politicians whom they lobby mightily.

T$A
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WE’RE LEARNING HERE
A project by Amika Kemmler Ernst, Ed.D.

(Amika Kemmler Ernst is a recently retired BPS New Teacher 
Developer with extensive experience as a classroom teacher, 
curriculum developer, and graphic artist. 
Her “We’re Learning Here” Project features images of 
everyday learning in our public schools, along with the words 
of the students pictured.)

Community Academy of
Science and Health

Amika Kemmler Ernst, Ed. D.
Amika45@comcast.net

B	UT

The Community Academy of Science and Health (CASH) is located near Fields Corner in Dorchester. It is the one 
surviving “small school” from the former Hyde Park High School Complex, and moved into the former Grover 
Cleveland building three years ago.

I was invited to visit CASH by High School History Coach Michelle Morrissey, and warmly welcomed by the head-
master and her staff. The school’s hallways encourage a focus on achievement: outside the main office is a “Wall of 
Dreams” displaying individual students’ career goals; further on, I noted exemplary student work posted under the title 
“Are your notes THIS good?”

Having just finished discussing the circumstances that give rise to slums, students in one class were watching the film 
“Slumdog Millionaire.” In another they were studying constitutional amendments, having chosen the two they thought most 
important. Student teacher Shauntel Garner-Anderson was leading them in a lively conversation about what happened 
in Trayvon Martin’s case. Andrea Doremus-Cuetara was helping her class of English Language Learners understand the 
vocabulary and protocol of debating.

In a crowded music class, under the direction of teacher Ian Glaude, students were practicing on keyboards, trumpets 
and trombones. A variety of science and math classes were also in session. Autumn Tobin had her Environmental Science 
class tossing coins to investigate population growth, while Taiwo Stephenson’s chemistry students were taking notes on 
chemical reactions and biology teacher Kelly Best’s tenth graders were labeling a drawing of the human heart.

Throughout this still small high school I saw lots of evidence to support Junior Rashea Ivey-Lewis’s earnest comment: 
“I really like how our teachers interact with us, sitting down and explaining things step by step.”

We were doing an experiment on population 
growth in our AP Environmental Science 
Class with Ms. Tobin. We’ve learned that 
human beings are selfish, polluting the earth 
for profit. We’ve learned that mining coal 
depletes soil nutrients and produces acid 
rain; we’ve also learned that reusing plastic 
bottles can harm our endocrine system. 

Ryan Alves, Youri Francois, &
Tshiunza Alex Kabengele, Grades 11/12

I was in Algebra II and I was 
working with our student teacher, 
Mr. WladisHe ws showing me 
how to find the end behavior 
of any graph (how it will look) 
from just the equation. I really 
like how our teachers interact 
with us, sitting down and 
explaining things step by step. 

Rashea Ivey-Lewis, Grade 11

I was talking with my chemistry teacher, Mr. Stephenson. 
He was explaining the rules for balancing equations. We’re 
working on chemical reactions, and I’ve learned how to 
separate the bond between hydrogen and oxygen in water. 

Ciara Ham, Grade 10

Ms. Gurung is checking my 
answers on a take home test 
in physics. I’ve learned about 

momentum this year, figuring out 
how fast a ball will bounce back 

when you throw it at a wall. 

Desareen Langley, Grade 12 

I’m asking Ms. Best about how the 
heart works. I think cells are interesting. 

I’ve learned that they can be either 
simple or really, really complex. 

Eukaryotic cells, like we have in our 
bodies, are the most complex. 

Christian Brown, Grade 10

We are using the Internet to find information 
we will share with the class at our morning 
meeting. We are learning social skills, how 
to speak in public, and much more. We also 
do work study projects at local businesses.

Malcolm Hemsley, David Perkins, & Darris Dias 

I was playing 
“Jingle Bells” 

in music class. 
When I first 

started learning 
to play the piano 
I thought it was 

difficult, but now I 
love it! I’ve learned 

that you need to 
focus and think 
in order to play 

anything. I’ve also 
learned how to 

read music and to 
play the guitar. 

Darryl Jean 
Phane, Grade 10

This is in geometry class. Ms. James was helping 
us understand how to find more than one solution 
to an absolute value equation. This year we 
have learned how to graph linear equations. 

Sandy Mathurin, Darphens Rene, & 
Repane Beauciquo, Grade 10


