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Last fall, State Commissioner of Education 
Mitchell Chester announced that despite 

the best efforts of staff at both the Dever and 
the Holland, each school was headed to level 
5 status, both to be taken over by an outside 
provider. The commissioner held the requisite 
community hearings, and after a four month 
deliberative process announced last month 

that the schools would be taken over by two 
outside vendors. Unlocking Potential would 
take control over the Holland, Blueprint over 
the Dever. 

Both of the chosen vendors are on the 
state’s approved vendor list, and each got a 

no-bid contract to run these schools for the 
foreseeable future. Both have other contracts 
to work in the BPS. Unlocking Potential 
runs what were formerly the Gavin and the 
Marshall schools. Blueprint provides man-
agement expertise and tutoring services at the 
E Greenwood and the English High School. 
These, too, are no-bid contracts. In the (corpo-
rate) Ed Reform world, no-bid -- with no need 
to show evidence of prior success -- contracts 

are acceptable. Actually, they are preferred.
(The BTU has challenged the employment 

of Blueprint tutors at each of the aforemen-
tioned schools inasmuch as we feel that the 
so-called Blueprint tutor is a position that 
properly belongs to our bargaining unit, 
with full paraprofessional benefits and sal-
ary, in line with a previous arbitration deci-

sion regarding MIT tutors at one of our high 
schools in the late 1970’s. The Blueprint 
tutors at both schools earn significantly less 
than BPS paras and have less benefits.)

The school takeovers are an insult and 
embarrassment to all of us -- city, school dis-

trict, school community, staff and union. Each 
school has been in turnaround status for four 
years with all of the autonomies the state had 
deemed necessary for success: freedom in hir-
ing, freedom in ‘excessing,’ the ability to add 
time to the school day and work year, and the 
complete freedom to reinvent itself every year 
if necessary. Each school began afresh in 2010 
and stuck to a plan of growth and success with 
committed staff. Both schools have made sig-

nificant progress, and the staff at each school 
have been in perpetual training. Despite this, 
from its high perch in Malden, the state DESE 
decided last fall that yet another restart was 
necessary. And so it goes. Enter Unlocking 
Potential and Blueprint, this time with more 
than mere Turnaround power. Call it Super-
Turnaround Power, which includes:
• New staff
• Renewed commitment
• A 185-day school year @ 9 hours per day 

for staff 

• 25 days of PD, five during the school year 
and 20 in July, all  @ 8 hours per day

• New staff
• Renewed commitment
• Loss of grievance rights, though one can 

register a complaint with the school receiv-
er, and failing a satisfactory resolution, a 
staff member can bring the issue to Com-
missioner Chester. (Sure, like that’s going 
to matter.)

• New staff, and so on
• Blind obedience

Let’s assume there are people who can 
work these hours, then go home and prepare 
lessons, correct papers, eat dinner, and spend 
some time with their families. Let’s assume 
further that these people get paid something. 
Two questions: Is the work load sustainable? 
And what is a fair wage?

We all know the answer to question #1. It 
is doubtful that staff will be able to keep up 
--or want to keep up -- this work schedule for 

The Teacher as Serf
“Teachers and other professional staff shall devote whatever 

time is required to achieve and maintain high quality education 
in the Dever Elementary School. For example, unless formally 
excused, teachers and other professional staff shall participate in 
all regular school functions during or outside of the normal school 
day, including faculty meetings, parent conferences, department 
meetings, curriculum meetings, graduations and other similar 
activities. Teachers will also be afforded regular preparatory time 
during their work week. Such preparatory time may include common 
planning periods and professional development...”

The Commissioner as Benign Ruler
“Pursuant to G.L. c. 69, §1J, the Commissioner must create a 

turnaround plan intended to maximize the rapid improvement of the 
academic achievement of students in the school. The Commissioner 
will take all appropriate steps necessary to support the goals of the 
turnaround plan...”

“.... (The Commissioner may) limit, suspend, or change 1 or more 
provisions of any contract or collective bargaining agreement, as 
the contract or agreement applies to the school...” 

“The Commissioner reserves the right to make additional changes 
to collective bargaining agreements as needed. Nothing contained 
in the turnaround plan or the collective bargaining agreements 
shall be construed to limit the rights of the Commissioner as they 
are provided for under G.L. c.69, §1J...”

more than a few years. 
On #2, staff who are new to the school, 

either as new hires or applicants from other 
Boston schools will receive $2,000 for a total 
of 676.5 hours. That’s $3.00 per hour. Staff 
who happen to currently at either school can 
stay, if allowed, and they will work the same 
676.5 hours and earn the same $4100 that they 

are earning this year for 190 additional hours 
in place at each school under the Turnaround 
Agreement. Translated, these staff will work 
an additional 500 hours for nothing. 

Here’s a thought: If it’s innovative to add 
675 hours, how does it take away from the 
“innovation” to pay people appropriately for 
their professional time?

When the dust settles, each school will 
have the same autonomies but with a new 
vision, mostly new staff, and new working/
teaching conditions that amount to staff work-
ing close to 700 virtually uncompensated 
hours per year. 

While we watch the commissioner try to 
reinvent the wheel, we have to ask ourselves 
if any of the above is truly designed to build a 
thoughtful, collegial work/school space where 
students can flourish and teachers can feel 
respected. Or is it rather to create an environ-
ment where the commissioner can set what-
ever conditions he wants. Just because he can.

The Commissioner as Final Authority
“The Receiver retains final authority over school-based decision-

making and his or her determination shall be final...”
“If the employee is not satisfied with the decision of the Receiver, 

the employee may bring the concern in writing to the Commissioner 
of the Department of Elementary and Secondary Education. In 
bringing the concern to the Commissioner, the employee must 
provide all correspondence presented and received in the previous 
steps. The Receiver’s decision will be entitled to substantial 
deference during the Commissioner’s review. The Commissioner’s 
determination will be final...” 

The Commissioner as Czar
“These terms shall supersede any contrary provisions of the 

district’s collective bargaining agreements or any pre-existing 
practice or policy. The terms reflect mandatory changes to the 
district’s policies, agreements, working rules and any practices or 
policies, and are implemented pursuant to G.L. c. 69, § 1J...”

Extending the Questions on an
Extended Day
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If I only had a brain

continued on page 3

Making its way around the internet is 
a blog post by Valerie Strauss of the 

Washington Post. Embedded in the post is a 
video depicting a mindless “professional” 
development session in the Chicago Public 
Schools. Before reading any further…read 
the insanity in the box below.

Presenter: The vocabulary 
matrix. What’s the strategy 
we are going to use today?
(bored) Teachers: (in unison) 
The vocabulary matrix.
Presenter: And we are also 
going to use apposition. What 
else are we going to use?
Teachers: Apposition.
Presenter: So repeat 
after me. We will…
Teachers: We will…
Presenter: use…
Teachers: use…
Presenter: accurately…
Teachers: accurately…
Presenter: grade appropriate…
Teachers: grade appropriate…
Presenter: general academic…
Teachers: general academic…
Presenter: and domain 
specific words…
Teachers: and domain 
specific words…
Presenter: and phrases…
Teachers: and phrases…
Presenter: when writing…
Teachers: when writing…
Presenter: or speaking…
Teachers: or speaking…
Presenter: by choosing…
Teachers: by choosing…
Presenter: flexibly…
Teachers: flexibly…
Presenter: from a 
random strategy.
Teachers: from a random strategy.
Presenter: The strategies that 
we are using today…there are 
two strategies. How many 
strategies are we using today?
Teachers: Two.
Presenter: The two strategies 
are apposition and vocabulary 
matrix. What I want you to do 
is turn to your partner and tell 
them what are the two strategies 
we are going to use today.

(See this outrageous example of “cor-
porate professional development” at http://
www.washingtonpost.com/blogs/answer-
sheet/wp/2014/02/28/a-video-that-shows-
why-teachers-are-going-out-of-their-minds/)

You can’t make this stuff up. In too many 
schools, whether it is Chicago or Boston or 
almost anywhere, teachers are being written 
out of the equation. The teacher’s role is now 
predetermined. Your job is to shut up and 
implement the agenda. 

The corporate “education” agenda wants 
schools that produce good little acquiescent 
workers. Students are viewed as products, 
and teachers are cogs in the wheel. The cur-
riculum being implemented values skills 
development to the detriment of critical and 
creative thinking. 

An example of this can be found in the 
new Common Core and PARCC assessments 
that are being rolled out this year. The new 
Common Core emphasizes what is called 
“close reading” where students are asked to 
explore texts leaving out their own perspec-
tives and biases. This is in contrast to “critical 
reading” where students are encouraged to 
read closely, but to also examine what is NOT 
written. To read what is in the text through the 
lens of what their real-world experience also 
tells them. 

As teacher-blogger Jose Vilson put it:
“People who advocate for the Common 

Core (CCSS) miss the bigger picture that 
people on the ground don’t: The CCSS came 

as a package deal with the new teacher evalu-
ations, higher stakes testing, and austerity 
measures, including mass school closings. 
Often, it seems like the leaders are talking out 
of both sides of their mouths when they say 
they want to improve education but need to 
defund our schools. . . . It makes no sense for 
us to have high expectations of our students 
when we don’t have high expectations for our 
school system.”

Good teachers have always deviated 
from the script to allow students to explore 
their passions and find their own voice. 
This is becoming harder and harder as the 
democratic control of schools is being ripped 
away from teachers and the community and 
replaced with standards written by assess-
ment “experts”, many with ties to the testing 
industry, and underwritten by billionaires 
such as Bill Gates. 

And it’s not just curriculum that requires 
us to march lock step with the corporate 
agenda. Teacher voice around everything is 
disappearing. We see it at the schools that 
have been taken by the state. Experience and 
voice is seen as a liability as veteran teachers 
have been “excessed” to make way for a more 
pliable workforce. Question the logic of the 

“reforms” and you are labeled as not believ-
ing in students, the pavement only a few short 
evaluations away.

Although a great hue and cry has gone up 
demanding “flexibility” for principals they 
also are expected to toe the line. In the first 
round of education deform in the 1990s the 
principal’s association that existed was abol-
ished. Principals no longer had the right to be 
represented. If schools were to be changed to 
serve corporate interests it was important that 
principals be controlled. 

Recently this became clear in Boston. A 
principal was found urging the parents of her 
students to opt out of testing and was quickly 
put into her place and told to cease and desist, 
lest her act of defiance becomes contagious. 

But this hasn’t stopped all principals from 
speaking out. Carol Burris, a principal in 
NY, has been organizing resistance. She is the 
co-author of the New York Principals letter of 
concern regarding the evaluation of teachers 
by student test scores. It has been signed by 
more than 1,535 New York principals and 
more than 6,500 teachers, parents, professors, 
administrators and citizens.

And the corporate juggernaut is meet-
ing other resistance. Last year the teachers of 

Seattle stood up against the excessive testing 
that has become all too commonplace in our 
schools and were able to win a partial vic-
tory. We also are starting to see more and more 
opposition from parents who are choosing to 
opt out of testing. And our unions are seeing the 
importance of standing up for the profession. 

If you watch the video referenced at the 
beginning of this piece you might be asking 
why anyone would sit through such a degrad-
ing experience. But there was at least one 
rebel bold enough to tape it and share it with 
the world. And that’s a start. 

It is difficult to stand against what those in 
power demand we accept. But if we are going 
to reclaim the democratic promise of public 
education it will take the collective action of 
all of us: teachers, parents and students. Find 
your voice and use it. You do have a brain.

Teachers join parent-led boycott in Chicago
Teachers at two Chicago schools – Maria 

Saucedo Elementary Scholastic Acad-
emy and Thomas Drummond Elementary 
School – have voted to join a parent-led boy-
cott of the Illinois Standards Achievement 
Test.

The schools’ parents “are understandably 
frustrated by the fact that the Illinois Stan-
dards Achievement Test is unnecessary and 
irrelevant,” AFT President Randi Weingar-
ten says. “The test is being administered only 
to fulfill a No Child Left Behind requirement, 
while more than half of states have sought 
waivers from such requirements. The test 
won’t inform instruction or assess student or 
teacher performance. It is not relevant to the 
current curriculum. It’s a meaningless hoop to 
jump through that benefits no one. So, why 
subject kids to it?

“Courageous teachers have voted to join 
the parent-led boycott of this test, and the 

News from the
American Federation of Teachers

AFT stands with the parents, students and 
teachers at these schools and across Chicago. 
Our nation’s fixation on testing is harming 
students.

Overtesting diverts time and resources 

In just a year and a half, educators and par-
ents have downloaded more than five mil-

lion free teaching resources on Share My Les-
son, making it the most sought-after online 
collection of lesson plans and other materials, 
its creators announced Feb. 27.

“Our leaders repeatedly tell teachers how 
critical they are to our students’ education and 
their futures, but at the same time they have 
been hamstrung by austerity budgets that have 
drastically cut instructional resources and oth-

from teaching and learning. It narrows cur-
riculum and deprives our students of art and 
music. And, perhaps most important, it does 
not improve student achievement.”

[AFT press release, March 3, 2014.]

Share My Lesson reaches
five million resource downloads

er tools and support teachers need. Teachers 
are hungry for these resources, particularly 
quality lessons aligned with the Common 
Core State Standards, and increasingly are 
turning to www.sharemylesson.com,” says 
AFT President Randi Weingarten.

Created by the AFT and TES Connect, 
Share My Lesson is the fastest-growing pro-
fessional online community for educators in 
the United States.
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The role of the Personnel Subcommittee of 
the SSC is mandated to: 

1.) Interview and approve the hiring of 
BTU teachers’ bargaining unit staff, 
the in-transfer of BTU teachers’ bar-
gaining unit staff from other schools 
in the system through the transfer as 
well as inside teachers and outside 
applicants to the Open Posting lists 
throughout the entire school year. 
The Committee also interviews and 
approves teachers applying through 
the Post Transfer Placement Process 
(PTPP) formerly comprised of teach-
ers who would participate in the excess 
pools process. 

2.) Approve the selection of Lead Teach-
ers, [school based] New Teacher 
Developers, and new athletic coaches; 
and

3.) Determine the schedules and proce-
dures for reviewing candidates for 
positions.

The Personnel Subcommittee is comprised 
of the Principal/Headmaster, two teachers and 
one parent as well as one student on the high 
school level [who are elected members of 
the SSC]. Decisions are urged to be made by 
consensus. Decisions need to be formalized 
by majority vote with the Principal/Headmas-
ter voting with the majority. The decisions of 
the Personnel subcommittee are not subject 
to the approval of the School Site Council 
as a whole. The Personnel Subcommittee is 
required to meet for all hires made from the 
beginning of one school year through the last 
day of the same school year.

 There is a way to involve others on the 
Personnel Subcommittee who posses more 
expertise in a particular position to be filled. 
Teacher and parent representatives on the 
SSC may designate temporary replacement 
representatives on the Personnel Subcom-
mittee according to the positions being filled. 
These temporary replacements do not need to 
be members of the SSC. For example, a spe-
cial education teacher may replace a teacher 
on the Personnel Subcommittee when a spe-
cial education position is being filled, only if 
the elected SSC BTU members [or parents] 
choose to do so. The administrator can not 
appoint people that they choose. It is up to 
the BTU elected SSC members to caucus 
on their own to elect the two that will be the 
BTU Personnel Subcommittee members. It is 
prudent to also elect an alternate in case one 
of the two selected is unable to participate 
on a particular day/time. BTU members are 
not obligated to select someone that posses 
a particular expertise that is a BTU member 
to serve on the Personnel Subcommittee. It 
is entirely up to the BTU SSC members as 
a whole to decide this option on their own. 
They cannot be compelled to do so by the 
administration. The same is true of the parent 
members. SSC parents select their own mem-
ber to serve on the Personnel Subcommittee 

as their representative by caucusing on their 
own to do so. On the high school level, the 
two elected SSC students members also select 
which one of them will serve as a member of 
the Personnel Subcommittee.

What is job-sharing and
who can participate?

The BTU will hold a Job-Sharing 
Informational Meeting at the BTU 

on March 24th, from 4-6, where all people 
interested in participating may attend to gain 
information and to assist in finding a partner. 
Eligible participants in the program are; all 
permanent BTU members including teachers, 
psychologists, nurses, guidance counselors, 
etc.; provisional once they have been hired for 
the next school year, and substitutes once they 
have received a provisional contract. 

Job-sharing is when two eligible par-
ticipants split a single job in a manner agreed 
upon by the job-sharing partners and the 
principal who will be hosting them. The prin-
cipal must approve the job-sharing to occur as 
well as how the logistics are carried out. Job-
sharers each must work half time. As a result, 
they earn one-half the pay, full health insur-
ance and health & welfare benefits, one half 
of the allocated sick and personal days, for 
retirement purposes a job-share year counts as 
half-salary, they maintain a full year’s senior-
ity, they must work the entire 18/24 hours of 
professional development and must attend 
both parent conference nights and all profes-
sional development days.

The teacher, who is job-sharing in their 
own school, retains attachment rights to that 
site. The visiting teacher who is job-sharing 
retains attachment rights to their former site 
for one year. If the visiting teacher job-shares 
at a school other than their original site for 
more than a year, they lose their attachment 
rights back to that site. In order to apply for 
and to receive literature from the BTU and the 
School Department about job-sharing, you 
must fill out an application of interest form 
through the Office of Human Resources Cir-
cular HRS –HS2 with an application deadline 
of April 1st.

How are bylaws/operational 
procedures for SSC’s 
determined?

Each School-Site Council determines 
most of its own operating procedures 

through the adoption of SSC bylaws. Each 
SSC is required to pass bylaws to govern its 
operation. The bylaws must be approved by 
two-thirds of the BTU members in the school 
and by two-thirds of the parents who come to 
a parent meeting for which there must be at 
least two weeks notice.

The SSC bylaws must include the follow-
ing operational procedures: how elections 
will be organized and conducted; when meet-
ings will be held; the notice procedure for 

announcing meetings; who is responsible for 
co-chairing the SSC with the Principal and 
for recording minutes; what the system is for 
selecting alternates who have the same racial 
identity as the members they would be repre-
senting; the terms of office and how they will 
be staggered; and what the salary is in regards 
to members who fail to regularly attend.

The bylaws may also include provisions 
that address the following: what subcom-
mittees will be established in addition to the 
Personnel Subcommittee; if a portion of each 
meeting is set aside for public comment by 
individuals in attendance who are not SSC 
members; how the SSC will inform the 
wider school community of its decisions and 
activities; where minutes will be posted and 
distributed; what the process is for amending 
the bylaws.

Do Sped teachers who are 
required to do MCAS-Alt get 
additional time to do so?

Yes. According to the contract, “A spe-
cial education teacher who is required 

to generate and submit MCAS Alternative 
Assessment portfolio (“MCAS – ALT”) shall 
receive one day of substitute coverage, per 
school year, for the preparation of MCAS-
Alt portfolios for students in his/her class.” 
This full day is in addition to SEIMS time, 
administrative periods and the like. If you are 
not receiving this time, please contact your 
BTU Field Rep. We advocated for this time 
in the last round of negotiations and were able 
to obtain one day, although we sought more. 
Unless you request it, it may not be offered to 
you. Knowledge is power.

What’s the new process of 
“Paraprofessional First 
Consideration” for teaching 
vacancies?

The contract language reads; “A para-
professional who have received his/her 

teaching certification, are recommended for 
employment by his/her building administra-
tor, and who apply for teaching positions will 
receive four interviews provided that there are 
four vacancies for which the paraprofessional 
is qualified, three interviews provided that 
there are three vacancies for which the para-
professional is qualified, two interviews pro-

vided that there are two vacancies for which 
the paraprofessional is qualified, and one 
interview provided that there is one vacancy 
for which the paraprofessional is qualified.”

When to ‘specialty’ teachers 
obtain common Professional 
Development time?

In the current Collective Bargaining Agree-
ment (CBA or contract), this issue is 

addressed in the following manner. “All spe-
cialty teachers such as but not limited to art, 
music, physical education, guidance, district-
wide shall meet as a group at least once annu-
ally during the contractual school year for a 
professional development day, on one of the 
city-wide schools professional development 
days already scheduled on the academic cal-
endar.” Please let the BTU know if this is not 
occurring.

Do itinerants get a place to 
secure files in schools they 
service?

There is an item in the contract that 
addresses this issue. It is found under a 

new area, Article VII, Section A, 18 and states; 
“The school committee agrees to provide a 
lockable file cabinet in each school and loca-
tion serviced by itinerants (e.g., school psy-
chologists, occupational therapists, physical 
therapists, speech and language pathologists) 
for secure storage of student records.” Please 
let the BTU know if this is not occurring.

Educators and parents can upload, down-
load and rate tried-and-true materials. There 
are now more than 460,000 registered users 
and 300,000 free lesson plans, videos, hand-
outs and teaching and parenting tips. Share 
My Lesson also boasts an extensive catalog 
of more than 31,000 resources aligned to the 
Common Core State Standards.

The five million-download milestone is 
especially impressive from the perspective of 
the number of daily downloads, which have 
been averaging 10,000.

This has been an active time for users to 
download materials. In just the past week, 
Share My Lesson users downloaded 72,840 
resources of which 17,895 were early-ele-
mentary, 19,167 were late-elementary, 32,952 

were middle school, and 26,823 were high 
school resources.

Additionally, Share My Lesson users are 
taking advantage of resource collections relat-
ed to Black History Month and are signing up 
for the site’s first-ever free Teaching & Learn-
ing: Ideas and Innovations virtual conference.

Registered users also heavily used collec-
tions on the Winter Olympic Games and the 
50th anniversary of the Martin Luther King 
March on Washington for Jobs and Freedom.

“Share My Lesson allows educators to 
share the collective wisdom of their col-
leagues and that makes them better, more 
creative teachers,” says Louise Rogers, CEO 
of of TSL Education, the parent company of 
TES Connect.

continued from page 2

Share My Lesson reaches five million resource downloads…
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New Educator Underground 
off to a great start!

NAACP President Michael Curry speaks to BTU membership
by Jessica Tang

During the February membership meet-
ing, Michael Curry, the President of the 

NAACP was invited to speak to our members 
The Boston Branch of the NAACP was creat-
ed in March of 1911 and is recognized as the 
first “chartered” branch of the NAACP.  Mr. 
Curry reminded our members that the 
NAACP is not only for black members, but it 

belongs to all members of the community and 
that in fact both black and white Bostonians 
started the original chapter together with 
this stated purpose: “To uplift the colored 
men and women of this country by securing 
to them the full enjoyment of their rights as 
citizens, justice in all courts, and equality of 
opportunity everywhere.”   

Mr. Curry was joined by BTU teacher 

Daniela Martinez, student at East Boston High SchoolJessica Tang, Director of Organizing Michael Curry, President of Boston's NAACP chapter
(Photos by Michael J. Maguire)

Janelle Ridley and East Boston High School 
student Daniela Martinez. East Boston 
High students learned about the history of 
the NAACP in Ms. Ridley’s class and were 
inspired to create their own chapter. It is now 
the first chartered high school chapter in the 
state of Massachusetts.

BTU members generously contributed 
funds to help support the new chapter’s trip to 

the annual NAACP convention in New York 
City.  

The visit by Mr. Curry, Ms. Ridley, and 
Ms. Martinez was timely as it coincided with 
Black History Month, and was an appropriate 
reminder of the legacy of both the NAACP 
and the importance of our continued fight for 
social, economic, and educational justice for 
all of our students.

Story and photos by Jessica Tang

The New Educator Underground has met several times this year to support early educators 
from all of our schools. In early February, about forty members gathered at the Milky Way 

and participated in a short presentation from OIIT about some of the online tools and resources 
that are available. They enjoyed pizza and appetizers and were also joined by President Stutman 
and a few other members of the staff and Executive Board for discussions about the concerns of 
early educators and how the BTU can best support new members.

The next New Educator Underground event will be Friday, April 11 -- Save the Date!
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An	  Evening	  of	  Celebration	  

JOHN	  P.	  HOLLAND	  ELEMENTARY	  

SAVE	  THE	  DATE	  
	  

5:00pm	  –	  10:00pm	  
$50	  per	  person	  

Cash	  or	  Money	  Order	  payable	  to:	  
John	  P.	  Holland	  Elementary	  

RSVP	  by	  June	  1,	  2014	  
	  

Dinner	  Buffet,	  DJ	  &	  Dancing,	  Cash	  Bar	  
and	  NO	  SCHOOL	  on	  Tuesday!	  

	  

All	  Holland	  Dragons	  and	  friends	  past	  and	  
present	  are	  welcome!	  	  Spread	  the	  word.	  
	  

Contacts:	  Holland	  School	  
Jo-‐Ann	   jpenngay@BostonPublicSchools.org	  
Carla	   	   cbolden@BostonPublicSchools.org	  	  

	  

Lombardos 
Of Randolph Please	  save	  	  

Monday,	  	  
June	  16,	  2014	  

	  
for	  a	  celebration	  with	  your	  

colleagues	  in	  honor	  of	  

42	  years	  

of	  Holland	  achievements,	  

memories	  and	  most	  importantly	  

friendships	  that	  have	  been	  

forged	  by	  the	  dragon’s	  breath.	  

Commentary
by Michael J. Maguire

Michael J. Maguire
Boston Union Teacher 

Co-Editor

B	UTExtending the questions on an extended day
Every couple of months some columnist 

or editor mentions that the Boston Public 
Schools have one of the shortest school days 
in the nation. The nearly unanimous opinion 
of these writers is that if the BPS had a longer 
day, then the students would learn more.

It seems logical, doesn’t it? If Johnny 
spends more time on math, then Johnny 
should know more math. 

Without debating the pros and cons of a 
longer school day, I’d like to examine the shear 
pragmatic elements of a longer school day. 
Such as bus schedules and feeding the children.

I’d like to know has the BPS, or Veolia, 

or anyone in the media studied the impact on 
traffic if the BPS lengthened every school’s 
day by an hour? Most busses make their runs 
before rush hour becomes a congested mess. 
How many busses would be in the thick of 
it if a 3:15 dismissal school becomes a 4:15 
dismissal school? 

Might some schools start earlier instead of 
going later? Again, how might these - or any 
- changes in BPS start and stop times impact 
traffic? How long will children be on the bus-
ses? How much longer would the ride be in 
the winter when it snows? How long of a bus 
ride might children and parents tolerate? Is 

the BPS ready, willing or able to renegotiate a 
bus schedule with Veolia?

How will a longer school day impact 
extra-curricular sports? Will the time of 
games simply be pushed back by an hour or 
will sporting activities be curtailed? 

Even before the kids head home, they will 
need to be fed. Speaking for myself, the first 
thing I do when I get home is have a snack...or 
two. My school, Boston Latin Academy, has 
an “early start.” I must sign in by 7:10 am; 
so, if I am to break my fast at home, it has 
to be before 0600. Lunch is anywhere from 
10:45am to 12:00pm. Call me weak-willed, 
but I need a good snack before dinner.

If the BPS were to lengthen the school 
day, I’d imagine that both the students and 
the staff would need more nourishment in 
the later hours. So, what’s the plan for snack 
time? Will the cafeteria workers need to work 
a longer day? Will the BPS’s food budget be 
increased? Will staff also get snack time?

Let us not overlook maintenance. If the 
schools are to be used for more hours each 
day, how will this impact custodial services? 

Will the custodians’ schedule be correspond-
ingly altered, shortened, or left alone? 

Since there will be more wear-and-tear 
on the physical plant, will the maintenance 
schedule be stepped up accordingly? 

Perhaps a longer school stay is indeed 
a good idea. Perhaps it is not. As we debate 
the issue, let us not forget that there are many 
other important tangential issues at play. 
I urge caution and skepticism toward any 
“education official” who can’t readily address 
the several issue I’ve raised here. Worse than 
hearing an answer you don’t like is not having 
your question considered in the first place.

(Michael J. Maguire teaches Latin at Bos-
ton Latin Academy.)

By Angela Cristiani and Janey Frank

Children’s Mental Health Awareness Day 
is coming May 8, 2014. The BTU will 

again be promoting activities in conjunction 
with this important national effort to raise 
awareness about the importance of children’s 
mental health. Let’s not wait until May 8, 
though. We know that positive mental health 
is essential to a child’s healthy development 
and should be supporting the development of 
good mental health, year round.

What can you do? Help students with 
challenges stand up to derogatory comments 
and behaviors associated with stigma. Sup-
port them by modeling a positive response 
and sending a message of tolerance.

Tell your colleagues and encourage your 

Using Social Media to promote
children’s mental health

students to participate in the Youth Lens 
Photo Project, a contest for young people 
across the US who can submit their original 
photographs, via twitter, that show how they 
view stigma or bullying. This is an opportu-
nity for your students to share their thoughts 
and experiences using the power of photogra-
phy, and using social media to post and vote 
for the winning entries.

For more info, contact youthlens.project@
gmail.com or tweet photo @YLPContest.

(Angela Cristiani is the BTU Political 
Director and Janey Frank is the AFT repre-
sentative/member of National Community of 
Practice of School Behavioral Health Youth 
Involvement and Leadership Practice Group.)

!"#$%&
'()*&
+%"$"&
,")$(*$-

!"#$%&'()*&+%"$"&,")$(*$&
. / 012)3(4

56 ,7(2$( $28(&2)&"79:9)21;
<%"$":72<%&*%"=9):&=%2$
>"#&$%9)8&2?"#$&@$9:A26

B6 C%()D&#*9):&C= (7D&C=(($
>"#7&"79:9)21;&<%"$"
.!'+,")$(*$ 2EE9):
%2*%$2:&F!'+5G@$9:A26

H6 '2*$1>D&=2$3%&7($=(($*
IJK-

!"#$%&'

!"#$%('

!"#$%)'

I(13"A(&$"&$%(&!"#$%&'()*&+%"$"&,")$(*$-&
C"&()$(7D&9$&9*&(2*>&2*&5LLLBLLLH-

C28(&2)&"79:9)21&<%"$"6&
M(A(A?(7&2)&"79:9)21&<%"$"&9*&2&<%"$"&>"#&
<(7*")211>&*%"$6&
C%(&!"#$%&'()*&+%"$"&,")$(*$&E"(*&)"$&211"=&$%(&
*#?A9**9")&"N&$%(&N"11"=9):4
/ *37(()&32<$#7(D
/&3"<>&"N&2)"$%(7&27$9*$ *&<%"$"D
/ 7(<1932$(E&<%"$"&N7"A&$%(&9)$(7)($D&"7
/)&21$(7(E&<%"$"&N7"A&2&*(3")E27>&*"#73(6&

0($&7($=(($*&"N&>"#7&"79:9)21&<%"$"6&
C%(&$"<&H&<%"$"*&$%2$&:($&$%(&127:(*$&O"1#A(&"N&7($=(($*&=911&=9)-&
!"#$%&'()*&+%"$"&,")$(*$&=911&3")$23$&$%(&=9))(7*&2$&$%(&()E&"N&$%(&,")$(*$&$"&%2O(&$%(&<%"$":72<%(7*&
*9:)&2&3")$(*$&3")*()$&N"7A&211"=9):&#*&$"&7(<#?19*%&>"#7&27$="786&I(&=911&21*"&2*8&>"#7&<(7A9**9")&$"&#*(&
$%(&<%"$"*&9)&2)&2#3$9")&E(*9:)(E&$"&*#<<"7$&N#$#7(&3")$(*$*&*#<<"7$(E&?>&!"#$%&'()*&+%"$"&,")$(*$6

I9))(7*&=911&?(&2))"#)3(E&O92&.!'+,")$(*$6
P#(*$9")*Q&

!"

#"

$"

C=(($&>"#7&"79:9)21&<%"$"&
7(<7(*()$9):&$%(&3")$(*$&$%(A(6&
R<1"2E&>"#7&<%"$"&$"&C=9$$(7&2)E&$=(($&
.!'+,")$(*$ 2EE9):&2&?79(N&<%"$"&E(*379<$9")&
"7&<%"$"&)2A( #*9):&%2*%$2:&F!'+5G@$9:A26

26 R<1"2E&+%"$"
?6 I79$(&.!'+,")$(*$ 2EE9):&2&E(*379<$9")

=9$%F!'+ @$9:A2
36 C=(($

,")$23$&>"#$%1()*6<7"S(3$.:A29163"A



6  |  BOSTON UNION TEACHER  |  March, 2014

Embracing Inclusion – Let’s make it great for every student!

Teacher leadership created by teachers
By Cathy O’Flaherty

When we put the creative and intellectual 
power of teachers together, great things 

get accomplished—and that’s exactly what 
is and has been happening at Boston Latin 
Academy over the past two years. We created 
a professional development structure in which 
National Board Teachers at Boston Latin Acad-
emy mentored other teachers in our school to 
achieve National Board Certification. Five 
Teacher Leaders who had already achieved 
National Board Certification established a 
support system for teachers who also wanted 
to achieve National Board Certification. We 
implemented structured and unstructured ses-
sions, with the promise of support being ever-
present. We created a trusting environment in 
which we shared a vision for ourselves as adult 
learners. We began the first year with twelve 
teachers who participated in the Take One! Pro-
cess. There was no formal recruitment—sim-
ply a common commitment made by teachers 
who inspired others to join us. 

The second year, some of those same 
teachers went on to work as a cohort toward 
completion, with seven achieving National 
Board Certification in their respective con-
tent areas. We currently have two additional 
teachers working toward completion and 
one teacher working toward renewal. With 

twelve National Board Certified teachers in 
our school and more on the way, we’re guid-
ing our own improved practice and creating a 
culture in which teachers are actively engaged 
in shaping what teaching and learning looks 
like at Boston Latin Academy. National 
Board Certification is a reflective process 
that requires one to consider and demonstrate 
accountability for the decisions made that 
lead to crafting an outstanding instructional 
practice. The teachers at our school are paving 
our own path, pushing our own boundaries, 
and constructing a collaborative culture that 
is emerging organically—not simply being 
imposed by outside forces—and as a result, 
we’re keeping ourselves accountable for 
establishing outstanding instructional practice.

Why does this matter? It matters because 
so many outside forces are trying to influence 
what it means to be a teacher leader—a teach-
er even. The onslaught of negativity aimed 
at teachers in conjunction with the corporate 
interests currently trying to stranglehold our 
profession can be demoralizing. However, as 
professionals, we can rise above such attacks. 
The common thread in these conversations 
is that Teacher Leaders can help transform 
our educational system. And the discussion 
continues as if this is a new phenomenon 
or one that must be defined by people from 

outside our profession. When, indeed, it is a 
conversation we, as professionals, are capable 
of initiating and carrying on ourselves. And, 
while web sites, blogs, and journals are talk-
ing about changing the face of education, we 
as professionals know that excellent teaching 
and learning is the foundation of our work and 
always has been. That’s what Teacher Lead-
ers are working toward today and what they 
have always worked toward. Certainly true 
leadership is demonstrated when we initiate, 
create and guide ourselves as adult learners 
and professionals.

In the teaching profession we’ve always 
had teachers who challenge themselves to 
work beyond the walls of their classroom and 
reach out to collaborate with colleagues, men-
tor a new teacher, become informed about 
and influence policy, and create new cur-
riculum—which is just a handful of the things 
teachers do in addition to teaching. We make 
lots of decisions as teachers, and among the 
innumerable decisions we make daily in our 
professional lives, keeping our practice cur-
rent and evolving our instructional practice 
is a conversation that isn’t foreign to career 
teachers—and it’s one we should guide. It 
involves decisions we can and should make 
for ourselves.

As we move toward the Common Core, 

more formal collaboration outside the class-
room will be expected. Rather than col-
laborate to further the interests of people from 
outside our profession, teachers need to guide 
our own conversation. This doesn’t mean 
we’ll always get it right. But when teachers 
collaborate and pool our strengths, when we 
move forward as professionals, we model 
for our students how to succeed in spite of 
the impediments we encounter. We must be 
willing to collaborate and guide our own col-
laboration. We must be willing to fail, and we 
must be vocal about our successes. 

If we want kids to collaborate, we need to 
model collaboration. If we want our students 
to take risks, we too must take risks and share 
those choices and outcomes with our stu-
dents. Teacher Leadership must be a shared 
leadership or people outside of our profession 
will continue to attempt to impress their plans 
for education on us. Sadly, this will include 
instituting programs like merit pay, among 
other efforts at division within our profession. 
We teachers need to demonstrate our united 
leadership—a productive leadership that 
integrates collaboration and accountability. 
We can guide ourselves in that process and 
exhibit what true leadership looks like. 

(Cathy O’Flaherty teaches English Lan-
guage Arts at Boston Latin Academy.)

By Marjie Crosby

Justin has done really well in an inclusion 
K0/K1 classroom for the past two years. He 

has an Individualized Education Plan where 
he is classified as developmentally delayed. In 
June he is aging out and as a team we have to 
determine placement for K2. As an occupa-
tional therapist in the Boston Public Schools 
for the past 20 years I have been in similar 
meetings countless times. It has always been 
a disappointment that in my current schools 
we do not have an inclusion K2. Students like 
Justin have had to move to a different school 
to stay in inclusion, and often move again after 
1st grade. So I was excited at the beginning of 
this school year when some of the BPS spe-
cial education staff gathered for professional 
development, featuring Dr Thomas Hehir.

Dr. Hehir teaches at Harvard and spent 
several years researching inclusive schools 
that he determined were successful within the 
Boston Public Schools. At the presentation he 
introduced his book co-authored by Lauren 
Katzman, Ed.D., published in 2012, entitled 
Effective Inclusive Schools – Designing Suc-
cessful Schoolwide Programs. Dr. Hehir 
used the Henderson Elementary Inclusion 
School (formerly called the O’Hearn) as his 
primary model during the in-service. He also 
referenced the Mason Elementary School and 
Boston Arts Academy High School (BAA). 
These schools are discussed in significant 
detail in the book. Dr. Hehir made a strong 
case for the value of inclusion schools that 
are well designed and supported. All students 
benefit.

I have had the opportunity to participate 
in inclusion programs in two urban school 
systems - some more effective than others. 
So I paid special attention to the details he 
provided (i.e. a SPED teacher and a general 
education teacher in each classroom at the 
Henderson, technology to provide access to 
grade level reading for students struggling to 
decode). I was excited – what a great vision 
for BPS! 

However I must admit that at the end of 
the session I became a little leery when Eileen 
Nash, the Deputy Superintendent of Individu-
alized Learning (a position formally known to 
me as the SPED director but I admit I can’t 
keep up with all the name changes) cautioned 
that staffing for new programs would not be 
the same as the Henderson and that IPads 
would not be available for all struggling read-
ers. But my starting point was positive and I 
have been waiting for details of what the new 
inclusion programs will look like.

Up until now the information that I have 
heard has been in the form of forwarded 

emails encouraging teachers to become 
trained in moderate special needs (at their 
own expense and on their own time – a topic 
for another article - anyone want to write it?), 
hearsay from teachers and itinerants in many 
buildings slated for new inclusion class-
rooms, and a letter from Eileen Nash (who 
came up from the trenches and has tons of 
valuable experience). The letter explains that 
Boston has the capacity to expand inclusive 
opportunities that will begin with our young-
est students in 41 new kindergarten classes. 
I am hopeful that means that Justin can stay 
in his current school. I am also hopeful that 
the model(s) the school system is adopting are 
based on research and proven practices. With 
that hope in mind I used February vacation 
to read Drs. Hehir and 
Katzman’s book. I’’ll 
summarize some of their 
points.

*Parents and care-
givers are essential 
partners to the school 
staff and integral mem-
bers of the school com-
munity. The advocacy 
of parents was a driving 
force in the creation of the 
O’Hearn as an inclusion 
school (p. 96), with some 
students placed there in 
response to mediation over 
IEP’s or through the due pro-
cess protections of laws gov-
erning special education. For me this has a 
positive side (great program) and a negative 
side (what about the rest of the kids). But the 
lesson is that a strong voice and participation 
of both students and parents has continued to 
be important in maintaining the high quality 
of education at all 3 inclusion schools. 

*“In addition to high academic stan-
dards, teachers embraced inclusive envi-
ronments.” (p. 82). In the three BPS models, 
teachers played a major role in developing, 
monitoring and adapting as well as imple-
menting the inclusion programs where they 
taught. In all the schools (two were Pilot when 
the book was written) teachers had a shared 
vision, frequently worked a long school day, 
and had meaningful input into problem solv-
ing and decision making. 

*Chapter Three is titled “Collaborative 
Problem-Solving Organizations” and begins 
with a quote from Bill Henderson, former 
principal at the O’Hearn and in whose honor 
the school was renamed, “There is no cook-
book. You can’t mandate this. You have 
to figure it out kid by kid…” (p. 57). This 

requires participation from everyone in the 
school (i.e. administrators, general educa-
tion, special education and specialty teachers, 
paraprofessionals, custodians, lunch staff, 
and therapists). Considerable time is built into 
the schedule for ongoing professional devel-
opment for all school personnel, frequent 
collaboration between staff, visits to other 
classrooms, coordination between teachers 
at different grade levels, and more. All of that 
takes “dedicated time” (p. 121) and adequate 
staffing. 

*Staffing at the three schools varied, 
but almost always included more than one 
teacher and one paraprofessional in each 
classroom. Models included co-teaching 

with a general ed and 
special ed teacher 
in each classroom, 
full time classroom 
paraprofessionals 
(individual paras 
were discouraged and 
rare), a dual certi-
fied teacher usually 
assisted by an intern 
and intermittently by 
a SPED teacher and 
other specialists, 
or a combination 
of dual certified 
and co-teaching. 
Additional staff 
varied (i.e. tutors, 

student teachers, full-year 
residents from the district’s alternative certi-
fication program, sign language interpreters, 
reading specialists). Bill Henderson former 
principal at the O’Hearn and in whose honor 
the school was renamed, summed it up well, 
“I get angry with university folk and policy 
makers who think...you can teach children, 
with or without disabilities, and not have 
the person power to do it… So if you have 
a school that you’re skimping on the sup-
ports… it’s going to fail, because you got to 
have enough person power.” (p. 120). Both 
person power and the time to create practice 
together are critical, otherwise more adults in 
a classroom can be just that – more noisy (my 
addition) adults. 

*Administrators with vision, some 
autonomy in hiring, and the ability to 
obtain resources beyond those provided by 
the district are described as key ingredi-
ents to success. 

*Administrators at these three schools 
initiated and then fought to maintain fully 
inclusive education. They resisted the temp-
tation to exclude low incidence special needs 

students, who have more complicated needs, 
and could bring down school wide test scores. 
Only infrequently did Bill Henderson have to 
recommend an alternative placement (i.e., for 
a student whose parents felt that three hours 
of individual Applied Behavioral Analysis – 
ABA – services were a priority). 

*Universally Designed Instruction is 
presented as a key to meeting the needs of 
all students. In a sentence this means “teach-
ers reach a wide array of students by provid-
ing access to the curriculum and to the myriad 
ways that students learn”. (p. 101) Technol-
ogy like screen readers, phonics based read-
ing instruction, and alternative ways to dem-
onstrate knowledge are a few examples cited 
in the book. 

*In a positive way the principals of these 
schools were described as what could be 
labeled “control freaks” (pg 87). All the prin-
cipals actively controlled the hiring process, 
where they are able to assemble a staff that 
is committed to inclusion, despite having to 
contend with pressure to accept transfers and 
teachers excessed from other schools. At the 
BAA the principal reported having a large 
stack of applications, but knowing without 
looking at them that she would hire a current 
intern who would fit right in. While this may 
have been a good choice I have to wonder 
if maybe in that big stack of applications 
there might have been an equally good or 
better choice of an experienced teacher. In 
fact the book opens with a question from a 
1st grade student from the Henderson school 
that he posed to a prospective new teacher 
– “Have you taught people with disabilities 
like me before?” (p. ix) The message I took 
– experience teaching students with special 
needs matters.

*In order to meet the diverse and com-
plicated needs of a full range of students 
(low and high incidence special needs, 
gifted, general education) these principals 
creatively used all the resources provided 
by the district. Additionally they all brought 
significant resources into their schools beyond 
those provided by the district. Their ability to 
obtain these resources was impacted by their 
relationships to universities, businesses, and 
funders (i.e. Annenburg Foundation). “It took 
exceedingly entrepreneurial political lead-
ers enormous amounts of effort to amass the 
resources to do capacity development”. (p. 
169). This even included hiring fund raisers at 
the Mason and BAA.

I could not present all the points raised in 
this book (and my husband says this article is 
already too long). So I encourage you to read 

continued on page 7
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BTU DEPENDENT SCHOLARSHIPS

This year there will be 16 scholarships in the amount of $1,000 awarded 
to high school seniors who are dependents of BTU members. To apply, 

please obtain an application from Jeanne Turner in the Union office or down-
load the form from the BTU website and return with: a transcript of the 
dependent’s last two years of academic work; 2) evidence of acceptance by an 
accredited college, junior college, vocational school or equivalent institution; 
3) member’s notarized federal tax return for the year 2013; and 4) a one-page 
statement of the dependent’s professional goals. The application and the four 
supporting documents must be received in the Union office no later than 
Friday, April 19, 2014. The recipients of the scholarships will be notified by 
May 19, 2014.

RETIRED TEACHERS CHAPTER SCHOLARSHIPS

Each year the Retired Teachers Chapter of the Boston Teachers Union 
awards three scholarships to deserving high school seniors who are chil-

dren, grandchildren, nieces, nephews, grandnieces, grandnephews of RTC 
members. One of these scholarships is earmarked for a student who might 
choose to attend a vocational school or equivalent institution.

Applications for these scholarships my be picked up at the RTC/BTU offic-
es at 180 Mt. Vernon Street, Dorchester, MA 02125 or they can be downloaded 
from the BTU website. The deadline to apply is April 23, 2014. Envelope must 
be postmarked by this date.

the book. It is actually not that long and gen-
erally written in an easy to read style. 

Let me end by asking a question-
Will the new inclusion classrooms open-

ing in September 2014 provide Justin and all 
the other K2 students a program whose qual-
ity is supported by the research presented by 
Drs. Hehir and Katzman?

To help answer this I pose these follow up 
questions:

Have parents had a strong role in develop-
ing and been a driving force in creating this 
new inclusion program? 

Were schools selected for inclusion class-
rooms after thorough discussion by all staff 
resulting in embracing an inclusion environ-
ment? 

Were they selected on the demonstrated 
ability of principals to obtain funds beyond 
those provided by the district and with a pas-
sion for inclusion?

Does research support having both a tradi-
tional program and inclusion program side by 
side in one school?

Will there mainly be staff with experience 
teaching a range of special education stu-
dents, needed to provide quality instruction 
and support those teachers newly certified in 
moderate special needs?

Will there be adequate staffing to allow co-
teaching, collaboration, visits between class-
rooms? Will teachers in the regular education 
classes be involved? 

In short, have we laid the foundation? Do 
we really have the money and resources to 
make this inclusion program as great for all 
students as it is for students whose families 
have lawyers? I truly hope the answer to these 
questions is yes. If not we run the risk of pro-
viding programs that do not meet the needs 
of our students and that could contribute to a 
backlash against inclusion. 

I was moved by a short description in the 
book of a program at Newton North High 
school, to help students transition to the next 
steps in life. Dr. Hehir has had students with 
Down’s syndrome come from this program to 
speak at his class at Harvard. When I gradu-
ated from Newton North in 1968 I had never 
even seen a student with Down’s syndrome at 
school. We have come a long way in valuing 
and educating students with special needs. A 
really great inclusion program in the Boston 
Public Schools will be another important step 
forward.

We know how to do this. We have the 
models. We should not settle for anything 
less. Let’s make sure we lay the foundation 
and allocate all the resources needed to make 
this great for Justin and every student!!

(Marjie Crosby is a Occupational Thera-
pist in the Boston Public Schools.)

Editor’s Note: Marjie would like to 
encourage dialogue on this issue. Please for-
ward comments to either gvirchick@btu.org 
or mmaguire@btu.org 

by Heidi Winston and Riana Good

Veolia, an international, billion-dollar 
corporation based in Illinois, holds 130 

contracts in the US and Canada and is part 
of Veolia Transdev, which operates public 
transportation for hundreds of cities in 27 
countries. In April 2013 the city of Boston 
contracted Veolia for a 5 year contract to 
manage operations and maintain the school 
bus fleet. The City of Boston and BPS said 
they hired Veolia because they underbid other 
companies by 6 million dollars. According 
to Veolia, all school bus drivers will become 
Veolia employees, and all collective bar-
gaining agreements will be honored. (www.
schoolbusfleet.com, 4/10/2013) 

Although Veolia agreed to honor the con-
tract negotiated by the bus drivers’ union and 
the previous bus company, they have not kept 
their word. In fact, Veolia is known around the 
world for their union-busting tactics, racism, 
mistreatment of their employees, and destruc-
tive policies toward communities. According 
to the bus drivers’ union, the United Steel-
workers Local 8751 – District 4,” Veolia’s 
standard tactics are to low bid city manage-
ment contracts, then force concessions and 
cutbacks in clear violation of existing union 
contracts. When the workers and unions 
resist, they threaten, harass, discipline and fire 
the union leaders and activists”.

Veolia Boston – Oct 8th, 
Not a Strike –
But a Lock-Out

In Boston, Veolia fired four union leaders for 
standing up to them. On October 8th 2013, 

Boston and Veolia officials were at the bus 
yard at 4:30am for a meeting, but instead of 
holding a meeting, Veolia officials called the 
police, and locked the drivers out of the bus 
yard. The drivers wanted to meet because 
on October 7th Veolia requested that the bus 
drivers return to the bus yard and re-apply for 
their jobs. This is not only unfair and discrim-
inatory but against the contract that Veolia 
agreed to honor. Veolia has refused to address 
more than 50 grievances, many filed with the 
federal government, including: drivers and 
bus monitors receiving short paychecks; and 
illegally cut hours. Drivers and bus monitors 
are regularly treated rudely and spend hours 
weekly attempting to retrieve their full sala-
ries, and more. Only about 30% of buses have 
bus monitors.

Support BPS School Bus Drivers and Bus Monitors
Boston Public School 

officials, the former city 
administration and much 
of the media were com-
plicit in not supporting 
our bus drivers, and in 
taking the side of Veolia 
in the school bus driv-
ers’ struggle for fairness. 
After all, BPS officials 
were at the bus yard 
when Veolia refused to 
meet with the drivers, and 
obviously had full knowl-
edge that a situation 
existed in which many 
school children would 
not be brought to school 
that morning. They were 
obviously aware of this 
lock-out and clearly did 
not stop it. A media blitz 
then ensued, blaming the 
drivers. 

Veolia – 
Washington – Baltimore – 
Denver –
Airport Shuttles

In Washington, DC, Veolia owns the “Super 
Shuttle” Van Company at Baltimore Wash-

ington International and Dulles airports. Their 
drivers earn less than minimum wage. These 
mostly West African drivers are forced into 
“indentured servitude” by paying a $35,000 
franchise fee and fees of at least $1200 per 
week. Veolia is not paying unemployment, 
payroll taxes, or benefits. They are the only 
drivers not even allowed to use the bathrooms 
in the airport and hotels. Veolia also owns the 
Super Shuttle at Denver International Airport, 
where Veolia is attempting to cut driver’s 
wages 30%. At both airports, several drivers 
have been fired for organizing against these 
conditions.

Veolia – West Bank

In the West Bank, Veolia operates the Jerusa-
lem Light Rail, which services Jewish-only 

settlements, and the Tovlan landfill, where 
they dump Israeli trash on occupied Pales-
tinian land.  They practice discriminatory 
hiring practices, favoring Jewish workers. 
Until recently, they operated segregated bus 
lines, with Jews and Palestinians on separate 

buses. Veolia’s complicity in Israeli occupa-
tion, along with many other labor and human 
rights violations, have made it an interna-
tional pariah, and it has lost billions of dollars 
in contracts due to protest.

Support the Bus Drivers – 
Support our School Children

USWA bus drivers and monitors are our 
fellow workers. Supporting each other’s 

struggles is in our interest as educators as well 
as the interests of the children. Management 
needs to hear our resistance. We must foster 
unity among teachers, support staff, bus driv-
ers, parents, and students to succeed in the 
struggle. Through actions of solidarity, we 
must redefine ourselves as integral parts of 
one working class. Our union must actively 
demonstrate our solidarity with the bus driv-
ers union and fight for Veolia to reinstate the 
fired union leaders and respect their contract 
with the union.

Update in Boston

At the February BTU membership meet-
ing Heidi Winston made a motion in 

support of the bus drivers, but the motion did 
not pass. Although many teachers were sup-

portive of the motion when we spoke to them, 
they had questions about what happened on 
the day of October 8th, and are interested in 
having the bus driver’s come to our meeting 
to tell their story. 

Many unions, and others including MA 
AFL-CIO President Steven Tolman, and 
Charles Yancey have come out in support 
of the bus drivers and their union. The fired 
drivers are now getting unemployment and 
their firings are in arbitration. They continue 
to fight hard for improved conditions which 
includes improved health and safety on the 
buses, bus monitors and bus routes. However, 
these dedicated union leaders have been with-
out a job for almost 5 months. 

We must remember that the oppressive 
conditions that exist for the bus drivers affect 
our students. We can assist our school chil-
dren by supporting the drivers, and working 
more closely with them. 

If you want to get more information, and 
want to support our bus drivers; please con-
tact the bus drivers’ union, and or let Veolia 
know that you believe that Veolia should 
respect BPS drivers, their union USWA local 
8751 and our school children!

(Heidi Winston is a nurse at the BTU Pilot 
School and Riana Good teaches Spanish at 
Boston Latin Academy.)

Veolia Transportation, Inc, 720 E. Butterfield Road, Suite 300, Lombard, IL 
60148; (630) 571-7070

USWA Local 8751 Boston School Bus Drivers’ Union, 25 Colgate Road, 
Roslindale, MA 02131, 617-524-7073; schoolbus 5@teamsolidarity.org

UFCW Local 1994, which is organizing the Veolia “Super shuttle” drivers at 
Baltimore-Washington and Dulles Airports. UFCW Local 1994 MCGEO, 600 S. 
Frederick Avenue Suite 200, Gaithersburg, MD 20877, Phone: (301) 977-2447
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WE’RE LEARNING HERE
A project by Amika Kemmler Ernst, Ed.D.

(Amika Kemmler Ernst is a recently retired 
BPS New Teacher Developer with extensive 
experience as a classroom teacher, curriculum 
developer, and graphic artist. 
Her “We’re Learning Here” Project features 
images of everyday learning in our public 
schools, along with the words of the students 
pictured.)

Beethoven/Ohrenberger K-8
Pathway School

Amika Kemmler Ernst, Ed. D.
Amika45@comcast.net

On the “far side” of West Roxbury and less than a mile apart, the Beethoven (K-2) and the Ohrenberger (3-8) have been 
transformed over the past few years into a K-8 “Pathway School” serving nearly 1000 students. 

At the Ohrenberger, I could hear trumpets blaring as I walked to the office! I later learned that Making Music Matters! 
– a program funded in part by the BPS Arts Expansion Initiative – offers instrumental music lessons to the school’s third, 
fourth and fifth graders. In a more traditional music class, middle school students were learning the words to “Keep Your 
Eyes on the Prize... Hold On!” Referring to the linked arms of freedom marchers during the Civil Rights movement, teacher 
Kendrick John introduced it by telling them: “The only chains Martin Luther King, Jr. liked were human ones!” 

I watched a small group of eager fourth graders learning about similes and metaphors with Resource Room teacher Erin 
Palid. Posters summarizing key information related to the respiratory system were displayed outside a middle school sci-
ence classroom. In a portable building housing art and dance classes, Clare Vadalia Clark was teaching third graders how 
to create self-portraits using mirrors and reference sheets showing how to draw eyes, noses, etc. 

At the Beethoven, I inadvertently entered through a door to the gym, where a lively dance class was in session. A variety 
of language activities was underway throughout the school: students in one class working independently to sort words with 
short/long vowel sounds, a group of Iselda Colonette’s second graders practicing a play, and Susan Doughty’s kindergar-
teners reading aloud to one another. Elaine Capobianco’s first graders were working in small cooperative groups, using 
several different non-standard measuring tools. Elaine and I met many years ago through the IMPACT II Network – does 
anyone remember that amazing program, where teachers shared their creative curriculum ideas with others throughout the 
system? 

I noticed teachers wearing “THINK COLLEGE” T-shirts and learned that they’re worn every Friday in both schools. 
If you were to wear a school T-shirt every week, like the teachers at the Beethoven and Ohrenberger, what would you 
advertise? What are your school’s central beliefs/goals? Please invite me to visit... there is so much learning going on all over 
BPS and so many children’s voices to be heard! 

In solidarity and with warmest regards,

B	UT

We were singing and dancing to “Dem Bones” 
in music class with Mr. Noble. We’re learning 
different songs and dance moves and how to play 
the drum. 

Ms. Diaz’s K1 class

We were measuring with kid steps. We learned the right way 
to measure is to start at the front of the ruler. 

Nora Connolly & Kimara Noel, Grade 1

I was reading what I needed to do for our 
ELA class [English Language Arts]. This 
year I’ve learned a lot about the parts of 
a story and how the author makes a story 
more interesting.

John Figuereo, Grade 5

We were playing our trumpets and looking 
at the music which tells us which notes 
to play. In third grade we got to try four 
different instruments with Making Music 
Matter; this year we chose one. We’ve 
learned the scale and harmonic finger 
pattern.

James Tobin & Ryan Ho, Grade 4

I was going over my math homework with Ms. 
Brown about multiplying mixed fractions. Now we 
are learning how to add and subtract decimals. 

Ciara Frederick, Grade 5

We were doing a vocabulary packet in science 
class about the circulatory system. We’ve learned 
that arteries and veins carry blood all around the 
body. We’ve also learned how to take our pulse, 
which tells you how fast your heart is beating.

Cheeks Victor & Chioma Udeh, Grade 6

We were figuring out what 
it means to be a “ray of 
sunshine”. Ms. Palid was 
explaining the difference 
between similes and 
metaphors -- both are ways 
of comparing something to 
something else. We’re starting 
to learn about poetry. Earlier 
this year we learned about 
how captions and headings 
can help you understand what 
you’re reading.

Sireena Schenck, Jazelyn Soto, 
Niko Photis &
Summer Bachelder, Grade 4

I was looking in the 
mirror with Ms. Clark. 
I was seeing what my 

chin looks like so I 
could make my portrait 
better. In art class this 

year we’re learning 
how to use watercolors 

and we’re working on 
drawing a portrait so 
people can recognize 

us!

Connor McGillicuddy, 
Grade 3


