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(Ed note: The following remarks were 

given by BTU President Richard Stutman 

at the orientation for new teachers, in 

August, 2014.)

Greetings and welcome to the BPS, a 
school system that strives every day 

to provide a great education and an equal 
opportunity for all children who walk in 
our doors. For this, by the way, we’re not 
looking for praise – it’s our responsibility. 
And we welcome that responsibility. We 
also welcome you to our teaching ranks as 
a member of the Boston Teach-
ers Union, your employee 
voice that represents your 
professional interests and your 
work life.

My name is Richard Stut-

man, and I am president of 
our organization. We represent 
5,200 teachers and other profes-
sionals, 1,200 paraprofession-
als, and 500 substitute teach-
ers. We also represent more 
than 3,500 retired members. 
I am a mathematics teacher, 
both middle and high school, a 
graduate of the BPS, as is our 
daughter, who attended three 
BPS schools – the Lyndon, the 
Hennigan, and Boston Latin. 
My wife is a retired speech and language 
pathologist who worked close to 30 years 
at both the high school and middle school 
level, most recently at the Timilty. We are 
proud of our BPS connections.

So, too, are our BTU staff and officers. 
Our elected staff and leadership team has 
23 children and grandchildren, who are or 
were, students in the BPS. Why do I men-
tion these connections? We are proud of our 
school system and we cling vigorously to 
the belief and ideal that all children deserve 
a good, equal, and quality education. We 
practice what we preach.

I would like to introduce a few members 
of our elected staff who are here. They 
will introduce themselves to you later, this 
afternoon, when we will have a reception 
with food and drink. I will not now go into 
any detail as to what each officer and staff 
does – there’s time for that later – but please 
know that we work as a team. We are all 
either BPS teachers or paraprofessionals, 
and and we work to serve you.

As the year progresses we will for-
mally welcome you to the Boston Teachers 
Union. For now, let me talk briefly about 
what our organization does:

We negotiate the contract that defines 
much of how and where you work, what 
your salary is, and what your benefits are. 
You can pick the burgundy booklet up out-
side at our booth, if you haven’t already. 
Notice I said “pick up” – not read it. No 
one actually reads it; there’ll be a summary 
document waiting for you on the opening 
day of school. Our role, too, is to represent 
your professional interests. We work to 
ensure your growth as an educator, and we 
try as well to help you bring your individual 

and our collective voice to your workplace. 
Make no mistake about it: Truly public 

schools – schools that offer without reserva-
tion a good quality education to any student 
who walks in the door – are at a crossroads, 
nationally and locally. We cannot afford to 

look the other way. 
Nationally, there are those who seek to 

privatize public education and profit finan-
cially. There are those who seek to destroy 
our unionized teaching force because, 
they say, it is too costly, and charter school 
teachers can do our job cheaper, longer, 
and better. There are those – policy mak-
ers, educational reformers, political leaders, 
and business leaders – who have a very dif-
ferent vision of what an education should 
be – whether it should be educator-driven 

or script-driven, enriching and 
thoughtful or of the bubble 

sheet variety, whether educa-
tors should have a voice or 
whether they should be muz-
zled. These are our challenges, 
and the outcome of these chal-
lenges will determine what 
our school system and our 
profession will look like in five 
to ten years. These challenges 
need teacher voice, and we will 
bring it forward.

At home in Massachu-
setts we live in an MCAS-
governed, live-by-the-sword-
die-by-the-sword world. It’s a 
narrow world where lifetime 
decisions are made by the 

plus or minus of a fraction of an MCAS 
percentage point. Some of you may have 
heard yesterday in the data explanation that 
the BPS school that showed the greatest 
growth, the Channing – is now a Turn-
around School. How did the Channing lead 

the city in MCAS growth, yet somehow 
fall into Turnaround Status? The answer 
regrettably, with attribution to both Benja-
min Disraeli and Mark Twain (there seems 

to be a dispute!): There are three kinds of 
lies: lies, damned lies, and statistics. That’s 
how our most improved school can land in 
MCAS purgatory.

At home in the BPS, we have com-
monwealth charters that drain $104 Million 
from our school budget – that’s $2,000 for 
every child in your school. We have an out-
of control State Board of Elementary and 
Secondary Education that has taken over 
two schools – against the wishes of the 
school district, the city, the school com-
munity, and the staff – and placed them 
into receivership. And we have thousands 
of BPS teachers who spend as many as 
30 partial days per year preparing for and 
implementing standardized testing.

In an ideal world we could get the $104 
Million back for the children we teach, get 
our two schools back, make the MCAS but 
one small measure of a school’s success or 

...teaching is a wonderful and 
rewarding profession. Ignore 
the naysayers. But teaching is 
hard, it’s tiring, it’s frustrating. 
But as hard as it is, you’ll 
find a way to improve your 
skills. As tiring as it is, you’ll 
be invigorated when you can 
see that your students ‘get 
it.’ And as frustrating as it is, 
your colleagues will support 
you and give you hope.

“

”

continued on page 3
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This Old Dog Learns New Tricks
Teaching the Language of Science to English Language Learners

Because It’s Good Politics
by Angela Cristiani B UT

Angela Cristiani
BTU Political Director

Become Involved in Effective Political Action
Effective political action is inclusive 

of, but not limited to, BTU member 
education, mobilization for participation in 
legislative and political activities, and can-
didate endorsements based upon a process 
of candidates questionnaires, candidate 
interviews, and voting records specific 
to pro public education relevant to BTU 
members and the children we serve in our 
classrooms. As such, thinking outside of the 

box as we continually refine political and 
legislative goals/positions is key.

Issues come before political party lines. 
Collectively, we as educators, embrace many 
member specific issues. We also embrace 
equity for all students as we welcome each 
child who crosses the threshold of our 
classroom doors. Isn’t that why we became 
educators? I believe it is. We help each child 
maximize his or her educational potential 
which ultimately impacts each child’s long-
term life potential.

Strong schools mean strong communi-
ties. To achieve this we must empower 
local communities as well as encourage 
and help facilitate local control. Education 
for our students’ from our end spans from 
birth to career. Each aspect of a child’s edu-
cational process is important and unique. 
All children should be afforded equitable 
early learning opportunities before he or 
she enters kindergarten. Equitable opportu-

nity for pre-kindergarten and kindergarten 
experiences solidify the needed foundation 
for school based successes. It’s still about 
teaching the whole child…English, math, 
science, the arts, physical education, and 
more. It’s also about behavioral and emo-
tional wellness, appropriate mental health 
services, wrap around series, community 
schools, nutrition, and the very basic needs 
of our students to include vision, hearing 
and dental needs.

 One of the many ways we make a dif-
ference is by voting. November 4th is Elec-
tion Day. Your vote and participation in the 
election process in support of pro-public 
education candidates is one of the many 
ways you make a difference. 

With your help and vote in the Septem-
ber 9th Primary Election, the following BTU 
endorsed pro-public education candidates 
were victorious:

Massachusetts State Treasurer: Debo-

rah Goldberg

Massachusetts State Senate Incumbents: 
Sal DiDomenico and Pat Jehlen

Massachusetts House Incumbents: 
Tackey Chan, Dan Cullinane, Marjorie 

Decker, Dan Hunt, Denise Provost, Dan 

Ryan and Frank Smizik

Massachusetts House Non Incumbents: 
Christine Barber (34th Middlesex) and 
Steve Ultrino (33rd Middlesex)

U.S. Senate: Edward Markey

U.S. Congress: Michael Capuano, Wil-

liam Keating, Joseph Kennedy, James 

McGovern and Niki Tsongas.

All the aforementioned candidates will 
be on the ballot on November 4th as will the 
following candidates recently endorsed at 
the September membership meeting:

State Senate Incumbents: Jason Lewis, 
James Eldridge and Marc Pacheco

U.S. Congress: Katherine Clark.

You will be kept abreast of any addi-
tional recommendations as Election Day 
gets closer. 

The Question 4 ballot question appear-
ing on the November 4th ballot is significant 
to us as educators. Question 4, if approved 
by the voters of the Commonwealth, would 
guarantee every worker in Massachusetts 
access to earned sick time. Specifically, the 
ballot question would require companies 

with 11 or more employees to earn up to 40 
hours of paid sick time a year to go to the 
doctor or take a sick family member to the 
doctor. In those companies where there are 
10 employees or less, workers would earn 
up to 40 hours of unpaid sick time. In our 
schools, this translates to the parents/guard-
ians of the children in our schools being 
able to take a sick child to the doctor when 
he or she is sick rather than sending a sick 
child to school for fear of losing one’s job. 
The BTU is proud to be amongst the more 
than 100 labor organizations, faith based 
organizations, and community groups sup-
porting #YesOn4. You can find more infor-
mation about the Question 4 ballot initiative 
at www.YesOn4.org.

As we engage in the election process, 
educate elected officials, and collectively 
look forward to, and plan for, the upcoming 
legislative cycle, please consider working 
with the BTU and take a lead with your State 
Senator or State Representative at a Real 
Teachers, Real Talk Education Roundtable 
meeting. It’s a win-win where real, honest 
discussion and advocacy occurs on issues 
that are important to all BTU members and 
the professional issues we care about. 

Remember to vote on November 4th, 
Election Day! I respectfully ask that you 
cast your vote for the BTU endorsed can-
didates. Each candidate has been vetted 
through a multi-tier process that ultimately 
yielded the support of the BTU membership 
at a BTU membership meeting. The polls 
are open from 7 am to 8 pm. To find out 
where you vote go to www.wheredoivote.

com. If you have any questions regarding 
the platforms of any of the BTU endorsed 
candidates, would like to be involved in any 
aspect of the election process, and/or wish 
to be actively involved in any aspect of the 
political process in which you may be inter-
ested, please contact me at 1-617-615-7655 
or email me at acristiani@btu.org.

The children that I teach include Domin-
icans, Guatemalans, Haitians, Puerto 

Ricans, Somalians, Ethiopians, Albanians, 
and others. Added to this challenge is the 
fact that Biology, the subject I teach, is a 
second language in itself.

Many of us have similar challenges 
when it comes to teaching English Lan-
guage Learners. And that challenge works 
both ways. The research tells us that while 
some children can pick up a new language 
easily, many may take upwards of seven 
years or more to become fluent enough to 
learn in another language. 

One of the most important tasks that 
challenge urban public school teachers is 
to teach the children of immigrants to this 
country. This challenge was complicated 
10-fold after passage of the Unz initiative 
12 years ago in Massachusetts. Masquerad-
ing as the English for the Children refer-
endum, and bankrolled by California mil-
lionaire Ron Unz, the ballot question was 
overwhelmingly passed by a voting public 

that had little understanding of language 
acquisition. 

As a result the system of transitional 
bilingual education was dismantled in Bos-
ton, and everywhere else in the Common-
wealth where it had been implemented. 
This put tremendous pressure on teachers 
who saw an influx of children into their 
classrooms with limited English profi-
ciency and pressure on students who were 
forced into regular education classrooms 
with as little as one or two years in Shel-
tered English Immersion (SEI) classes. 
This happened despite the research which 
showed that children who are fluent in their 
native language are far more likely to learn 
a second language. 

The parents of English Language Learn-
ers sought relief. Lawyers for the parents 
filed suit and the U.S. Department of Jus-
tice found the state had violated the civil 
rights of students. After years of dragging 
their feet, the Massachusetts Department 
of Elementary and Secondary Education 

implemented new requirements for con-
tent teachers who teach English Language 
Learners. 

Rethinking Equity and Teaching for 
English Language Learners (RETELL) 
courses began in the spring of 2013. Our 
union endorsed these courses and negoti-
ated a fair deal with the Boston School 
Department that covered their implementa-
tion. I signed up and took the first RETELL 
course.

I began my teaching career in 1986. 
At that time I was teaching at Cathedral 
High School. Although the Boston Pub-
lic Schools at that time were utilizing a 
bilingual approach Cathedral did not. In 
September of 1987, my second year teach-
ing, the school saw an influx of immigrant 
children from Southeast Asia. All of a sud-
den I was teaching in front of a class where 
perhaps a quarter of my students had little 
clue of what I was saying. I can unapolo-
getically say that I struggled!

Over the years I have learned a lot about 

teaching and teaching Biology. But good 
teachers know that there is always more to 
learn and the day we stop learning is prob-
ably the day we celebrate our retirement. 
As a parent I sent my children to a two-way 
bilingual school, the Rafael Hernandez. 
But as a teacher I had, and still have, a lot 
to learn about teaching English Language 
Learners. 

During the RETELL class I had a won-
derful instructor from the Somerville Pub-
lic Schools. In addition I was surrounded 
by great and committed teachers from the 
Boston Public Schools. Everyone, includ-
ing the instructor, was frustrated by the 

continued on page 10
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It can be confusing! What are the basic roles 
of the School Site Council (SSC), the SSC 

Personnel Subcommittee, the Instructional 
Leadership Team (ILT) and the Faculty Senate?

Know Your Rights
by Caren Carew

B UT

Caren Carew
BTU Secondary

Field RepresentativeThe School Site Council (SSC) is the 
central governing body of the school 

under the school-based management/shared 
decision making model, and is required to 
exist in all public schools by state law. SSC 
are composed of the Principal, a set number 
of elected by secret ballot (by Oct. 15) BTU 
members determined by the total number of 
BTU members who work more than 50% 
of their work week at the school, parents 
of children at the school elected through 
the Parent Council, and in high schools, 
two voting student members, elected by 
the student body. Each SSC is responsible 
for finding ways to implement the intent 
of the provisions governing school-based 
management in ways that do not violate 
outstanding court orders or state/federal 
laws & regulations. SSC is governed by the 
contract. Further info is found in the current 
BTU/BPS contract pages 7-16.

The role of the SSC shall be:
• review and approve School Improve-

ment Plan
• approve the budget for discretionary 

school materials, supplies, textbooks 
and equipment

• develop and approve plans for increas-
ing parent involvement in the school

• approve waivers
• review and approve recommendations 

of Instructional Leadership Team 
(ILT) that will have a major effect on 
the school community

• review and approve recommendations 
from any other committee or group 
that’s established to recommend 
changes that will have a major effect 
on the school community

• receive information about all outside 
programs or outside professionals that 
come into the school

• review and comment on entire school 
budget, including the General Fund 
and External Funds budgets, in a 
timely fashion. Upon written request, 
SSC members shall be provided with 
written or electronic copies of school 
budgets.

The role of the Personnel Subcommittee 
of the School Site Council shall be: Gov-
erned by the contract and is composed of 
two of the elected BTU members of the 
SSC, one elected SSC parent member, 
and at high school level, one SSC elected 
student member. Each SSC member group 
selects their own representative(s).

• to approve the hiring of new BTU 
teachers’ bargaining unit staff and in-
transfer of BTU teachers’ bargaining 
unit staff from other schools in the 
system & the choice of teachers from 
the excess pools/PTPP

• approve the selection of Teacher 
Leaders, New Teacher Developers/
mentor teachers, Lead Teachers, and 
new athletic coaches

• determine the schedule & procedures 
for reviewing candidates for positions

The role of the Instructional Leadership 
Team (ILT) shall be: Governed by the con-
tract.

An ILT shall be established at each 
school & shall be a representative body of 
the professional staff of the school. It shall 
be composed of administrators & teachers 
from the various grade levels, disciplines, 
and programs of the school.

The ILT shall serve as an advisory board 
to the principal on issues related to teach-

ing, learning, assessment and professional 
development.

It shall be the responsibility of the prin-
cipal to give a report each month at the SSC 
on activities of the ILT.

Any recommendations of the ILT that 
alters the School Improvement Plan or may 
have a major effect on the school commu-
nity and which is supported by the principal 
shall be subject to the approval of the SSC 
before being implemented.

The role of the BTU Faculty Senate is 
defined and governed by BTU Bylaws. 
Faculty Senates may be formed in each 
school and shall meet once every month 
with the principal. Faculty Senates will be 
recognized by the school administration as 
having an advisory voice in the operation of 
the school and having an advisory voice in 
the formation of educational policy. Further 
info is found in the contract, bylaws section 
B10-B12.

The Faculty Senate’s purpose is:

• run in-service meetings in cooperation 
with the administration in accordance 
with the contract

• to be elected by teaching staff, it rep-
resents that staff in matters concerning 
school policy

• present administration with faculty 
positions on building procedures and 
educational policy

• cooperate with the BTU Building 
Reps in all contract matters and Union 
policy. All BTU Building Reps are 
automatically members of the Faculty 
Senate once elected as Building Reps 
separately

• meet with entire faculty at least 
monthly once elected by the first week 
in October.

How can SSC members obtain 
training to become a more 
effective voice for school 
governance?

SSC trainings are being held scheduled 
from September – April of this school 

year jointly run by the BTU and the BPS 
Office of Engagement. To register or for 
more info BTU members contact ccarew@

btu.org.Trainings will be held at the BTU 
from 4:15-6:00 pm or the *Chapter I office 
(@BLA building) from 5:00-7:00 pm. 
There will be additional trainings through 
April 2015. Workshops are open to all 
elected SSC members including parents, 
BTU members, high school students and 
school administrators all of whom are 
encouraged to attend.

The following dates are the workshops 
to be held in October and November. 
On October 9, *16, 23 and November *6 
trainings will be SSC 101: School Site 
Council Basics which will focus on roles 
and responsibilities of SSC in the school’s 
decision-making process in order to mas-
ter the foundational concepts needed to 
develop and maintain an effective SSC. On 
November 1, there will be Saturday training 
for SSC teams. November 17, training will 
be SSC: 105 Engaging Students in Deci-
sion Making recognizing student voice is a 
critical part of the HS SSC, participants will 
learn how to engage students as active deci-
sion-makers as well as to deepen student’s 
understanding of their role and responsibili-
ties as a SSC/Governing Board member.

What are the contractual 
requirements for a syllabus?

The syllabus can be an effective tool for 
the teacher, student, administration, 

and parents to all be on the same page, so 
to speak. The School Department and the 
BTU have negotiated the parameters and 
timeline requirements for this document, 
however there is no one specific format 
required by the BPS. The management/
labor contract dictates; “In September of 

each year all teachers shall prepare a brief 

outline or syllabus (one to three pages) 

which includes: the student learning objec-

tives for the year; the curriculum materials 

they plan to cover; and any student learn-

ing products or projects which students are 

expected to produce during the school year. 

This outline may be supplemented with 

information about the amount of time stu-

dents are expected to spend on homework; 

student attendance requirements; what 

students are expected to bring to class (or 

not to bring to class); and any other infor-

mation that the teacher deems appropriate 

to help parents understand to help parents 

understand what is expected of students. 

Teachers shall not be required to repeat 

any information which is distributed by the 

school to all parents, e.g. code of discipline, 

homework policy, school handbook.”

The BPS/BTU contract also states; “Two 

copies of this outline or syllabus shall be 

given to parents at the first parent teacher 

meeting of the school year. One copy must 

be signed by the parent and returned to the 

teacher indicating the parent’s understand-

ing of the curriculum and expectations and 

agreeing to cooperate with the teacher in 

meeting the educational objectives set for 

the year. Parents who do not attend the 

meeting shall have copies mailed to them 

by the principal at School Department 

expense with a stamped return envelope to 

return the signed copy to the school.”

I’ve always found it helpful to include 
on the syllabus the phrase, “Individual par-
ent teacher conferences shall be held at a 

time that is mutually agreed upon by the 
parent and the teacher either in person or by 
phone.” This paraphrases language in the 
contract and communicates a willingness 
to meet by appointment with the consent 
of both parties. A syllabus is meant to be 
an overview, an outline – not a tomb. Some 
administrators are also requesting ‘curricu-
lum maps’ and the like which an expansion 
of this outline. If they are requiring more 
than what has been detailed above as con-
tractually negotiated, then the administra-
tion should provide additional administra-
tive time to do so. If the administration is 
not willing to do so, perhaps they should 
reflect on their priorities. We need to focus 
on doing what we do well to best meet the 
children’s needs. That necessitates prioritiz-
ing our time effectively – collectively. This 
document also can make an effective arti-
fact.

Do I have to accept an intern 
or student-teacher?

No. The contract clearly states, “Any 

teacher requested to accept a trainee 

shall have at least one week’s advance 

notice, and may refuse.” If a teacher does 
become a cooperating teacher, the contract 
outlines the following. “Each cooperating 

teacher shall be given two days of leave 

with pay, without loss of benefits. Such days 

shall be taken as mutually agreed upon by 

the teacher and the administrative head 

during the last two weeks of the student-

teacher training period. In cases of conflict, 

seniority shall prevail in the selection of 

days.” This coverage was designed to be 
given by having the student-teacher cover 
for the days so that it is a no cost item for 
the BPS. If a cooperating teacher does not 
arrange for the coverage while the student 
teacher is still in the classroom, the cooper-
ating teacher loses the benefit. It’s a use it or 
lose it scenario.

lack thereof, and cut back on standardized 
testing – that’s in an ideal world. Of course, 
it’d also be nice if the Red Sox could put 
together a decent winning streak. But that’s in 
an ideal world. These problems will not dis-
appear or retreat by themselves. In this world, 
our non-ideal world, we have to use our 
employee voice to try to correct the course. 

Let me go back to something I just men-
tioned. We have two schools in state receiv-
ership. We also have close to 15 schools that 
have been in or out of Turnaround Status, 
or close to it. We have two schools that are 
in special status, beyond Turnaround, but 
short of receivership. We have traditional 
schools, pilot schools, innovation schools, 
in district Horace Mann I charter schools, 
Horace Mann IIs, and IIIs. They are all 
Boston Public Schools, and everyone who 
works in these schools is a member. Though 
many of you have gotten here through dif-
ferent routes, just as your school has, you 
are all our welcomed members.

Finally, teaching is a wonderful and 
rewarding profession. Ignore the naysayers. 
But teaching is hard, it’s tiring, it’s frustrat-
ing. But as hard as it is, you’ll find a way to 
improve your skills. As tiring as it is, you’ll 

be invigorated when you can see that your 
students ‘get it.’ And as frustrating as it is, 
your colleagues will support you and give 
you hope.

When I started out as a 7th grade math 
teacher, we sat in orientation in the cafete-
ria at the McCormack Middle School and 
listened to a few speakers. It wasn’t as orga-
nized, or as thoughtful, or as sophisticated 
as this orientation. All I remember from that 
day is being excited to get to my classroom. 
I was truly excited. I couldn’t wait to teach 
math. I couldn’t wait to get to my classroom. 
I couldn’t wait to put my math problems on 
the board. My board. I had little idea as to 
what to do, I had little guidance – you’ll have 
more – I had to ask a ton of questions of my 
colleagues, and I had many failures as well 
as many successes. But it got better every 
year, as I got more experienced. The fail-
ures decreased and the successes increased. 
Throughout it all, I never lost my enthusi-
asm, I never lost the excitement, and I never 
lost my love for teaching.

May you never lose yours. 
Good luck, ask questions, make time 

and space for yourself, and we will see you 
later.

continued from page 1

BTU President’s Remarks to New Teachers…



4  |  BOSTON UNION TEACHER  |  October, 2014

Editor’s note: Although members of the 

Boston Teachers Union are not part of the 

National Education Association (NEA) we 

thought it was important to include this 

interview. Our national union, the AFT, 

often works on national issues with the 

NEA. We feel it is important our members 

are informed about changes in our sister 

union. This interview is reprinted with per-

mission from edushyster.com.

Lily Eskelsen Garcia is the new presi-

dent of the NEA and she’s got something 

to say…

EduShyster: You recently met with 
President Obama. I’ll ask this first question 
on behalf of all of my readers: did you set 
him straight?

Eskelsen Garcia: I can tell you that I 
had an amazing opportunity to have a very 
short conversation with the President. I got 
to ride in the Presidential limo on the way 
to a labor rally in Milwaukee and I was able 
to tell him a little about the back-to-school 
tour I’ve been on and what I’m hearing from 
teachers. I told him that the constant testing 
is the number one issue and that teachers 
tell me again and again: “I’m so excited for 
school to start and I love my job. Now if I 
could just get these idiot tests out of the way 
so that I can actually teach.” I had a chance 
to express what I think are very honest, pas-
sionate and heartfelt responses of educators 
all over the country. I could see that the 
President’s wheels were turning.

EduShyster: You have such a remark-
able personal story. You started your career 
as a cafeteria lunch lady and are now head-
ing up the largest union in the country. 

Lily Eskelsen Garcia: Let me qualify 
that. I wasn’t actually a lunch lady – I 
was a salad girl. I didn’t have the status 
to work with the hot foods. Folks want to 
know what brought me here. That’s how it 
all started – in the cafeteria. I used to joke 
with my kids that they’d better be careful 
because I’d be the one picking who got to 
play them in the made-for-TV-movie. But 
everyone has a story. Everyone has joys 
and tragedies and disappointments in their 
lives. I think what’s unusual about my story 
is that, by all stereotypes, I’m not supposed 
to be here. I come from Utah!

EduShyster: Your passion, along with 
the sharp way you’re talking about these 
issues, is winning you some serious admir-
ers. My sister, a teacher in southern Illinois 
and an AFT member, keeps texting me: 
“you won’t believe what Lily just said :)”

Eskelsen Garcia: I try to be as clear as 
I need to be. That’s how I’ve always been, 
but when you have a title, all of a sudden 
people pay a different kind of attention to 
you. All I know is that I have a responsibility 
to express that this is really important, and 
express it in a way that people can under-
stand. That’s something I learned how to do 
when I was teaching 6th graders. When you 
see a student bullying someone on the play-
ground, you pull them aside and say “this is 
not going to happen in our school.” Without 

threatening, you have to convey that “she’s 
serious.”

EduShyster: I get the sense that your 
message about not being a fan of tying high-
stakes consequences to standardized tests is 
sinking in. But I have to channel the skep-
tics here and ask about your vocal support 
of the Common Core. How can you – not 
just the NEA but you personally – be such 
a proponent of something that many teach-
ers believe is basically a 50-state delivery 
system for high-stakes tests? You even have 
a Common Core app on your phone!

Eskelsen Gar-

cia: Everyone 
should have a Com-
mon Core app on 
their phones. But 
listen, I have this 
exact conversation 
with my best friend 
all the time. She 
hate, hate, hates the 
Common Core and 
she always says: 
“You know exactly 
what’s going to 
happen, Lily. You 
know the Common 
Core is just going 
to be turned into 

one more high-stakes punishment. It will 
be all about cut scores, you get fired, this 
kid doesn’t graduate.” I can’t disagree with 
her on that. She’s basically describing what 
happened in New York. Before teachers 
were even trained to know what was in the 
Common Core at their grade level, before 
they had time to do anything in a thoughtful 
way, it was clearly so much more important 
to have the cut scores and the punishments 
in place. But here’s what I tell my friend. 
Let’s say you could develop the perfect 
standards. They’re so perfect that everyone 
is throwing up confetti because that’s how 
perfect they are. And you find the perfect 
curriculum and you have text books that 
are aligned to these perfect standards. And 
you only have to give one test a year instead 
of a thousand of them. In other words, it’s 
perfect! But some politician says, “you get 
punished, you get a prize.” It’s not the stan-

dards. It’s not the curriculum. It is the high-
stakes punishment that is hooked to them. 
That’s why people are so upset about the 
standards, because of the high-stakes pun-
ishment that’s now attached to them and 
that has corrupted what it means to teach. 
We have to get rid of that. 

EduShyster: Well that sounds easy 
enough. How do we do it?

Eskelsen Garcia: So much of the resis-
tance is bubbling up organically. I think the 

challenge for unions is to figure out how to 
organize the organic. Parents, principals’ 
associations, school boards – they’ve had 

it with excessive testing and the excessive 
consumption of time and resources. I’ve 
been down in Florida on our back-to-school 
tour and a school board in Lee County basi-
cally said “that’s it – we’re not going to do 
this testing anymore.” They had their hands 
slapped as a result, but their hearts were in 
the right place. You can bet that they were 
applauded by other school board groups all 
over the country. 

EduShyster: How did you personally 
end up becoming a union rabble rouser?

Eskelsen Garcia: People tell these 
stories – “oh, my grandfather was a union 
member” – but that’s not our culture in 
Utah. We’re a right to work for less state. 
We’re a Republican state. We’re a passive 
aggressive state. But we’re also a state that 
is extremely passionate about children. I got 
active in my union just a few years after I 
started teaching. I had 39 fifth graders. The 
governor at the time had a plan to balance 
the state budget by dumping as many kids 
into classrooms as he could, and I thought: 
“who is going to help with this?” I loved 
the PTA and the moms, but they weren’t 
going to stare down the governor. My 

union would. My Utah Education Asso-
ciation would. They would have rallies at 
the statehouse and tell anyone who would 
listen that the underfunding of our schools 
was undercutting our ability to do our jobs. 
And I thought: “I want to be a part of that.” 
You know why? Because I hate whining, 
and I just can’t stand to be in the presence 
of whiners. We would sit around the faculty 
room at school and we’d complain about this 
or that. Whatever the problem was we were 

talking about, we immediately moved to 
“what should we do?” What are we going to 
do that makes this situation better? That’s 

what a union is. We don’t whine. We do.
EduShyster: I can’t help that think that 

the anti-tenure lawsuits that are now bub-
bling up across the country are aimed at 
keeping teachers from doing exactly what 
you just described.

But you know, as bad and stupid as 
things are right now, I actually feel really 
excited. Folks who never really thought 
about a union or whether they needed one 
are now looking around and asking “what 
in the world is going on? I’m a teacher and I 
want to do my job and people are throwing 
things at me. I need my colleagues.” 

Eskelsen Garcia: You’re right. There’s 
so much talk about bad teachers, and every 
morning celebrities and billionaires wake 
up and say “I want to make the world a 
better place by firing more teachers.” My 
question, by the way, and one that they 
never address, is who they plan to replace 
all of these teachers with. That’s what 
people should be focused on. But you 
know, as bad and stupid as things are right 
now, I actually feel really excited. Folks 
who never really thought about a union or 
whether they needed one are now looking 

around and asking “what in the world 
is going on? I’m a teacher and I want 
to do my job and people are throwing 
things at me. I need my colleagues.” 
We have no billionaires, we have no 
real wealth, we have each other. We’re 
finding each other on Twitter and blogs, 
in meetings and at rallies. And we’re 
coming together, not just for ourselves 
and the integrity of our profession, but 
because we see what they’re trying to 
do to our students. None of us got into 
this profession because we wanted to 
get rich. We got into teaching because 
we have a real passion for kids. And 
when we see our kids in trouble, we’re 
going to step up and protect them and 
that means we have to come together. 
I think the opportunity has never been 
greater to show the relevance of power 
of coming together in a union.

EduShyster: My final question for 
you comes from one of your members. 
He wants to know what you can do to 
make the NEA less cold and corporate 

seeming, as he put it. 
Eskelsen Garcia: I’ve been on this 

back-to-school tour that started in Alaska. 
Everywhere I go, I’m blown away by the 
response of members – not leaders, mem-
bers – who say “keep saying it the way 
you’re saying it because you talk like we 
talk.”  And that’s my job – to represent that 
voice and to try to say it in a way that makes 
people sit up and pay attention. People have 
to hear our hearts.

New NEA President Lily Eskelsen Garcia
Discusses Ongoing National Educational Issues
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BTU Launches Our First “Welcome Back to School” Fair
for Boston Public Schools Families

By Jessica Tang

On Saturday, September 6th, 2014, the 
BTU held its first “Welcome Back 

to School” Fair for Boston Public Schools 
families. The event featured a book give-
away and over 40 school partners that gave 
away resources and information for our 
BPS families. Families were also treated to 
food, music, face painting, arts and crafts, 
and balloon-making. Tenacity conduced a 
tennis clinic on courts nearby while Play-
works and America Scores soccer program 
ran activities on the fields next to the 
resource tents. We were proud to promote 
literacy with our families by giving away 
over 1,200 new, quality books! 

We were also pleased to be joined by 
Mayor Marty Walsh, as well as interim 
Superintendent John McDonough. Both 
joined President Richard Stutman in a 
brief address and stayed to answer ques-
tions and speak with the family members 
there. 

The event was planned by Execu-
tive Board members, new Building Rep 
Regional leaders, and members of our new 
Family and Community Engagement Com-

mittee, who met over several times during 
the summer and weeks before school start-
ed to put the event together. The event took 
tremendous effort and would not have been 
possible without the help of our staff and 
over fifty volunteers who started volunteer-
ing as early as 10:00 am and as late as 7:00 
pm the day of the event. 

A special thank you to the wide range 
of paraprofessionals, teachers, retired 
teachers, nurses, OT/PT’s, librarians, and 
everyone else who helped to make the event 
possible! We could not have done it with-
out everyone pitching in with their ideas, 
energy, expertise, and commitment. 

The next parent and family focused event 
will be a new “Parent 2 Parent” Conference 
coming up on Saturday, November 8th. The 
Parent Advisory Committee has been meet-
ing to plan this event for both parents and 
educators, and each of the workshops will 
be co-facilitated with at least one parent. 
These are all a part of our ongoing efforts 
to build more bridges and meaningful col-
laboration with parents and community so 
that we can work together to improve our 
schools.

See more photos on pages 6-8

Photos by
Amika

Kemmler-Ernst
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Photos by
Amika Kemmler-Ernst, Michael McLaughlin,

Andrea Doremus-Cuetara and Garret Virchick

2014 WELCOME 

for boston public school families!

SATURDAY, SEPTEMBER 6TH

WHITE STADIUM
IN FRANKLIN PARK

B UT

BOSTON TEACHERS UNION
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Photos by
Amika Kemmler-Ernst
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WE’RE LEARNING HERE
A project by Amika Kemmler Ernst, Ed.D.

Curley K-8 School

Amika Kemmler Ernst, Ed. D.
Amika45@comcast.net

(Amika Kemmler Ernst is a recently retired BPS New Teacher Developer with 
extensive experience as a classroom teacher, curriculum developer, and graphic 
artist.  Her “We’re Learning Here” Project features images of everyday learning 
in our public schools, along with the words of the students pictured.)

B UT

The Curley K-8 School in Jamaica Plain serves over 900 students; almost half are English Language Learners, mostly 

from the Dominican Republic and Puerto Rico, and more than 25% have significant learning disabilities. I have been 

volunteering regularly at the Curley since retirement and feel blessed to be part of this school community. 

It was a treat to visit just about every classroom during the first week of the school year to take photos for this column. I 

enjoyed watching Laurie Ciardi’s first grade class figure out alphabetical order based on the second letter of their names. 

K2 teacher Traka Smith sang a lovely “Stand up...” song to acknowledge each child as they transitioned from the rug to 

their independent activity. In Kim Taylor-Knight’s dance class, children were moving to the changing beat of a drum: 

marching, walking, galloping, and taking giant steps. 

Several teachers were introducing their classroom libraries: Christina Burke’s second graders were selecting “just 

right” books for independent reading, while the fourth graders in Mariana Pradas’ class were learning to categorize books 

by genre. Maria Amy-Moreno’s SEI students read aloud what they’d written about how it felt to be eighth grade “seniors” 

at the Curley. 

I had an opportunity to introduce Multiple Intelligences to our fifth graders later in the morning. Teachers Kim Daly, 

Kate Davis, Danielle Moran, and Sarah Quatrale brought students from AWC, SAR, SEI Inclusion, and “GenEd” classes 

together to complete surveys and create graphs showing the many different ways they’re smart.

The Curley has a new set of school-wide expectations that came out of School Climate meetings throughout last year, 

creating a common language for the first time since it became a K-8 school: “We care about ourselves. We care about each 

other. We care about our school.” Throughout the building classes were exploring what these expectations mean at each 

grade level, while posters designed by a parent decorate every wall. 

So many people go “above and beyond” to make the school a welcoming place. The director of the Curley’s after school 

program, paraprofessional Torri Canada, has brought together a variety of community organizations to teach classes in 

everything from Chess to Zumba! ELA teacher Alissa Ferro leads Sole Train, a group of students and adults who train 

together to run a marathon. Curley families raise funds to support arts and field trips; last year they inspired a city-wide 

group to fight against the budget cuts that have affected so many of us.

8th grader Mark Wilson summed up his experience at the Curley with these words: “Here at the Curley I’ve learned that 

to be friends with other people, you need to treat them with respect.”

Ms. Selznick was helping me figure out how many 
seeds are in diferent fruits. I am learning that seeds 
come in diferent shapes and sizes, and some of 
them stick to people. I’m looking forward to learning 
about animals in science this year!

Sebastian Forero-Tarquino, Grade 3

We were doing BCW (Before Class Work) and reading a 
book inside a book. It was never-ending and confusing, so 
Ms. Ferro was helping me. In ELA this year we’re practicing 
close reading. I’m looking forward to our Book Challenge: 
reading 15 books by the end of the year!

Isolmarie Rosario, Grade 7

I was reading what I wrote about how 
I feel as an eighth grader; I feel proud 
because I’ve improved so much! This year 
I’m learning how to express myself and 
read better in both English and Spanish. 

Mark Wilson, Grade 8 

This was in Social Studies class. I was reading about old 
cave paintings from France. I learned they painted on 
stone and used crushed stone to make paint. Now we’re 
learning about early humans.

Edison Molina, Grade 6

I was in science and we were picking up 
interesting things in our outside class-
room. I learned this seed sticks on your 
shirt.

Ananda Gutierrez, K2

Ms. Arroyo me estaba explicando como hacer la encuesta de las “Inteligencias Múlti-
ples”. Yo estaba escribiendo sobre lo que me gusta y lo que puedo hacer bien. Aprendí 
que una de mis Inteligencias está relacionada con la Naturaleza. También estoy apre-
ndiendo mas Inglés este año.

Ms. Arroyo was helping me understand how to do the “Multiple Intelligence” survey. I 
was writing what I like and I am good at. I learned that I am very nature smart! I am also 
learning more English this year.

Oscar Bonilla, Grade 5

We were listening to a story called The Bad 
Case of Stripes. This year we are learning 
our letters and how to take turns.

Isabella Mariano & Arthur Vanko, K1
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demands of the state. Compelled by the 
Justice Department under threat of lawsuit 
to design a course to teach regular educa-
tion teachers the intricacies of language 
acquisition, the course seemed to jam too 
much information into too short a time. The 
instructor was forced to adhere to a script, 
with state monitors lurking in the class to 
make sure of it. Despite these hurdles we 
had moments of real learning that we could 
take back to our classrooms. 

Since the RETELL I have been able to 
incorporate two important tools into my 
teaching toolkit. The first was the use of 
sentence frames. The second was a read-
ing strategy called reciprocal teaching. 
Both strategies I tried to incorporate with 
limited success while I was still taking the 
RETELL course. I tried again last year and 
the success was marginally better. But like 
any new teaching strategy it takes practice. 
So I vowed to not give up.

This year I have decided to incorporate 
sentence frames and reciprocal teaching 
into my student learning goals. My goal is 
to improve the writing and comprehension 
of my students when it comes to making 
scientific claims, presenting evidence to 
support those claims, and tying evidence 
and claims to the principles discovered 
during experimentation and when reading 
scientific literature. Two posters adorn my 
wall as anchors for the students. (See pic-
tures.)

I started this year off much like every 
year. Early on we study evolution and begin 
by looking at the evidence of evolution. We 
do an activity where students examine the 
skeletons of quadrupedal apes and bipedal 
hominids, another name for humans and 
our direct ancestors. We measure arm length 
vs. leg length to get an intermembral index. 
Apes have longer arms than legs, bipeds 
the reverse. Ape feet have an opposable big 
toe, hominid toes are in-line. Apes have a 
flat narrow pelvis. Hominids have a bowl-
shaped wide pelvis. Apes have spines that 
are straight when standing and arched when 
on all fours. Hominids have an S-shaped 
spine. Although humans have an ape-like 
ancestor that lived 5 million years ago, evo-
lution has modified the skeleton when those 
ancestors ventured out of the trees onto the 
grasslands of Africa. 

Students have always found this activity 
very interesting. We collect the informa-
tion in a big chart. The chart clearly shows 

the difference between the quadrupedal 
and bipedal skeleton. And students learn 
that anthropologists use this kind of com-
parative anatomy to help them decide if the 
partial skeletons they unearth are those of 
ancient hominids or of apes. 

But when I have assessed their under-
standing in an exercise titled The Mystery 
Hominid (see inset), they have historically 
struggled. 

Students are presented with a set of fossil 
bones with a claim that the bones are from a 
new hominid. They are asked to determine 
if the bones could indeed be from a new 
hominid or are a hoax. The goal is to get 
students to make claims and back them up 
using evidence and reasoning. It is a chal-
lenging assessment and in years passed I 
have worked hard to teach students how to 
do this. But I have rarely been satisfied with 
the results.

This year I decided to do two things dif-
ferently. After the activity we did a short 
reading from BSCS Biology called On 

Being Human. Using reciprocal teaching, 
students took on the roles of summarizer, 
questioner, clarifier, and predictor. Using 
this strategy brought out some of their 
questions and we had a good discussion 
that helped reinforce what they learned in 
the skeleton activity. 

I also decided to use sentence frames 
to give them a few words of language to 
help them show their understanding when 
analyzing the Mystery Hominid. The words 
were simple enough. This included a partial 
sentence to make the claim. “The fossil 

(pelvis, spine, foot, or intermembral index) 

probably (is or is not) that of a hominid.” 

Another frame was provided for the evi-
dence. “When I (measured or observed) 

the (pelvis, spine, foot, or intermembral 

index) I found _____________________

____________. And a third frame helped 
the students provide a reason for the claim. 
“This evidence backs up my claim becau

se_________________________.” I also 
modeled it once to show them how to con-
nect what they’ve learned to making state-
ments about scientific principles. 

The results were better than I thought 
they would be. With these few words stu-
dents were able to show me a strong under-
standing of the content. I have never given 
out so many As and Bs for this assessment. 
A few students did not use the frames and 
were still able to show me they were learn-

continued from page 2

This Old Dog Learns New Tricks…

ing. These were the students who would 
have succeeded without the frames. But 
this year both ELLs AND students who 
speak English as a first language who used 
the frames were able to do much better 
than students of similar backgrounds in 
past years. Hopefully this experience will 
give them the confidence that, yes, they can 
learn a complex subject like Biology.

I should also mention that work done in 
common planning time with my colleagues 
at Brighton High School helped me to ratio-
nalize the theory learned in the RETELL 
class. We have precious little time to col-
laborate, but when teachers work together 

we all benefit.
I am still a proponent of transitional 

bilingual programs and an opponent of mil-
lionaires who buy influence. I still believe 
the state should be more concerned with 
finding ways to fund public education so 
that teachers have the time to collaborate 
with each other and less time designing 
impossibly obtuse courses where the only 
purpose is to get them out from under law-
suits. But I’m not holding my breath. I’m 
doing whatever it takes to help my students 
succeed. This dog will always be willing to 
learn new tricks. That’s what it means to be 
a teacher. 
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RTC Executive Board Minutes
June 2, 2014

SUB: My Years Underground 
in America’s Schools

by Tom Gallagher

A Book Review
by Mary F. Glynn

Tom Gallagher is a long-time friend of 
mine. He was born and raised in the 

Bronx, NYC in the fifties. After graduating 
from high school in the sixties, he moved to 
Boston to attend Boston College on an aca-
demic scholarship. Tom remained in Bos-
ton after graduation and settled in Allston/
Brighton. When I first met Tom, he was 
volunteering for the Allston-Brighton Com-

munity News and I was volunteering for the 
Dorchester Community 

News during the late 
sixties and early seven-
ties, a kinder, gentler 
time when we believed 
that we could improve 
conditions for poor and 
working people in this 
country. We also believed 
world peace was pos-
sible. 

In the seventies, Tom 
began his career as a sub-
stitute in the Boston Public 
Schools. In 1980 Tom was 
elected to the MA Legis-
lature as a Representative 
of Allston-Brighton where 
he served for six years. Tom eventually 
relocated to San Francisco, CA where he 
resumed his career as a substitute teacher. 
Tom served on the Executive Board of the 
San Francisco Teachers Union. 

In the nineties, Tom took several leaves 
from his teaching career. He served as a UN 
Election Supervisor in Sarajevo in 1997. In 
1999 he served as a UN Election Officer in 
East Timor. His experiences as a substitute 
teacher took away any trepidation that one 
might have, for taking on such dangerous 
roles. His courage to persevere was taken 
from those teaching experiences. When 
referencing the dangers in East Timor, Tom 
states

“But I still won’t sub in Oakland.”
One of the premises of his book as stated 

in the Preface is “that we don’t fundamen-

tally have an educational crisis in this coun-
try…the educational system is working…
What I do believe we have is a social crisis. 
It should be noted that this is one of the 
premises of Reign of Error: The Hoax of 

the Privatization Movement and the Dan-

ger to America’s Public Schools by Diane 

Ravitch. 
Tom also questions the validity of the 

current Anti-Suspension 
Movement. Anyone who 
has ever taught, would 
agree that disruptive 
behaviors interfere with 
teaching and learn-
ing. This movement 
assumes that teach-
ers are incompetent 
and racist when they 
ask for students to 
be removed. We, 
as urban educators 
know that more 
often than not, this 
is not the case. 
Tom states that 
“So where we once 

might have talked about big issues like 
creating full employment or guaranteeing 
adequate housing or even substantially 
smaller classes in difficult schools, there is 
a much deeper pessimism about effecting 
such changes today.” 

SUB: My Years Underground in Amer-

ica’s Schools is written in a journal format. 
Humor permeates the pages. As anyone 
who has taught in an urban setting, knows 
that humor is one of the most important 
skills for survival. I highly recommend this 
book not only for the many laughs that it 
will provoke but more importantly for the 
thoughts on true education reform that it 
will illicit. Read, laugh, reflect and become 
involved in the movement to save our pub-
lic schools. Don’t let the corporate agenda 
destroy public education in America. 

(Mary F. Glynn is a retired teacher.)

Members present: Anne Marie Adduci; 
Anne Broder, Treasurer; Marie Broderick; 
Mary Cahalane; Sandy Carle; Donna Cool-
ey-Hilton; Larry Connolly; Martha Cotton; 
David Donovan, Chairman; Ruthanne Ken-
nedy; Linda McNamee; Marilyn Marion, 
Secretary; Leonard Miraglia, Vice Chair-
man; Mary Jo Murphy; and Paul Tenney.

The meeting was opened at 10:20 a.m. 
by the Chairman.

Officers:
Secretary: Report was read and accepted.
Treasurer: Report was read and accepted.
Chairman: Chairman has been try-

ing to get in touch with John 
McLaughlin to invite 
him to speak at our 
October business 
meeting regard-
ing the small 
pension (mini-
retirement). 
C h a i r m a n 
announced 
the nomina-
tion of the 
B e n e f i t s 
Chairman – 
Walter Wood. 
The members 
unanimously sup-
ported the nomination 
of Walter Wood. Report 
Accepted.

Vice Chairman: Very little activity 
due to the extension of COBRA. Report 
Accepted.

Committees:
Benefits: No Report.
Remembrance: Cards were sent to 

the following deceased members’ fami-
lies: Raymond Gerrior, Jo-Ann Pepicelli, 
Marguerite Schofield, John P. McKernan, 
Anna Crosby and Francis Murphy. Report 
Accepted.

Scholarship: The following were 
recipients of this year’s scholarship: Jack 
Radley, Genevieve Heaps, and Christopher 
Pyke. Discussion regarding the scholarship 
distribution took place. This discussion will 
resume in the fall. Report Accepted.

Social: We had 185 members who came 
to the spring luncheon. Report Accepted.

Travel: The Committee’s second trip of 
2014 is sold out. They are going to the Cape 

Cod Canal cruising with Hy-Line after eat-
ing at Salerno’s Restaurant in Onset. The 
next endeavor is a show and luncheon at 
Lantana’s in Randolph. The show is “Danc-
ing in the Street” to 50’s, 60’s, and 70’s 
music. To date, they have over 60 people 
attending this event. Report Accepted.

Legislative: On May 21 members of 
the Legislative Committee with members 
of the Boston Firemen’s Union and a rep-
resentative from AFSCME 93 attended 
the Retirement Board meeting to lobby for 
an increase n our COLA. Chief Financial 
Officer, David Sweeney, recommended 
the 3% increase on the $13,000 base, but 

no increase of the base. He said it 
was not included in the bud-

get, and we should have 
been heard when the 

budget process 
was discussed. 

NOTE: Of 
course, since 
he has been 
on the job 
only two 
weeks, he had 
no knowledge 
that we had 

done this. A 
mailing was sent 

to update him on 
our lobbying efforts. 

It was said because of the 
liability of health insurance 

costs and the raise in the cap on charter 
schools, the city could not afford to raise 
the COLA base. On June 18 the final vote 
will take place at the Retirement Board, but 
the outcome does not look good. Report 
Accepted.

Data Processing: The Committee con-
tinues to monitor the activity between the 
RTC and City Hall. Report Accepted.

Membership: New all-in-one member-
ship cards are now available. Prospective 
members are reminded that a retirement 
number is required prior to applying for 
RTC membership. Report Accepted.

Old Business: None.
New Business: Secretary requested per-

mission to use pictures from the luncheon 
for the next Boston Union Teacher. Permis-
sion was given.

Meeting adjourned at 12:00 noon.
Next meeting is September 8, 2014. 

Respectfully submitted,

Marilyn F. Marion, Secretary

“Life is not a matter of holding good 

cards, but of playing a poor hand well.” 

– Robert Louis Stevenson

Psychologists define self-defeating ad-
diction problems as persistent recur-

ring maladaptive distortions in thinking, 
feelings and behaviors.

Problem gambling is part of a syndrome 
effecting about one third of active gamblers 
along a spectrum from mild, moderate to 
severe (National Gambling Impact Study 

Commission, 1999). The gambling syn-
drome is actually a collection of reinforc-
ing self-defeating habits, often including 
smoking, over-eating, alcohol/drug use, 
crime and other risky behaviors (Treating 

the Addictions-Harvard Medical School-

Department of Continuing Education-Dr. 

Sarah Nelson-2014). 
Irrational, self-defeatist thinking 

starts early in life. It influences whining, 
cheating, demandingness, bullying and 
other problematic school behaviors. Great 
schools and classroom teachers are con-
stantly attempting to teach students long-
term adaptive thinking, feelings and behav-
iors like consistently doing homework, 
patience, motivation, controlling urges and 

Commentary
by Tom Larkin

Repeal the Casino Deal
self acceptance win, lose or draw. 

Massachusetts Lottery advertising 
prompts irrational short-term think-
ing. Government promotion 
of Casinos will do 
the same. More 
and more 
people los-
ing more and 
more money 
measure casino 
success. A study by 
former Attorney Gen-
eral Scott Harshbarger 

found minors as young as 
nine years old were able 
to purchase lottery tickets 
80% of their attempts and 
75% of high school students 
reported playing the Lottery. 
A McGill University review of 
the literature (Youth Gambling 

Problems, 2005 online) cite 
research correlating adolescent 
gambling with delinquency, 
alcohol use, adult criminal 
behavior, depression and suicide. They 
confirm 4% to 8% of adolescents have 

severe gambling problems 
and it is becoming worse 

as gambling opportuni-
ties increase. In one 
Illinois Survey, 80% 
of students between 
12 and 17 said 
they had gambled 
in the past 12 
months and 35% 
at least once a 
week (Media 

Awareness Net-

work Survey, 

2003 online). 
H a r v a r d 

M e d i c a l 
School’s How-

ard Shaffer 
believes schools 

will face, in the next 
decade or so, more prob-

lems with youth gambling, 
than we will face with drug use.

Boston Public School children are espe-
cially vulnerable to government promotion 
of gambling because many of them have 
been dealt a poor hand. Most money lost 
gambling comes disproportionately from 
low-income groups. 

Revenue from gambling has not 
increased educational funding over time 
in Casino states because of the cannibal-
izing effect of gambling on their overall 
economies (Kindt, U.S. International 

Gambling Report, Hein and Co., 2008 

and online).

Of course, many young people will 
make the choice to smoke, over-eat, com-
mit crimes, gamble and drink too much and 
take other irrational short-term risks, but 
should our government be promoting the 
thinking that drives those behaviors? 

Vote Yes November 4th on Question 3 to 
Repeal the Massachusetts casino gambling 
legislation.

(Tom Larkin is a Retired Boston School 

Psychologist.)
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