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School Rallies Will Help to Jump Start Serious Negotiations
The Message: TALK TO TEACHERS!
O

By Richard Stutman
BTU President

n Friday, November 18th, thousands of BTU
members around the city came to school
that morning with an added purpose: to tell the
school district that it’s time to settle contract
negotiations. The message: Talk to Teachers!
Negotiations have been dragging on long
enough. The district is represented in negotiations by a team that is headed by outside counsel
and the superintendent is nowhere in sight. It’s
time to Talk to Teachers.
We have a long list of unresolved issues. We
need to resolve them to improve our schools.
Here’s a partial list:
Richard Stutman
• Will the school day be extended? What will
BTU President
be the compensation? What exactly will be
taught and how can we make the teaching and learning experience most
productive?
• How can we make performance evaluation meaningful and effective?
• What types of professional growth opportunities will our members be able
to attain? How can we strengthen professional development?
• How can we shore up the ELL category training and be sure that it actually
helps our English Language Learners?
• How can we have legitimate input on how to fix the disorganization
currently existing in our SPED department?
• Should we lower class size in our so-called under performing and close-tounder performing schools?
• Is the superintendent truly serious about asking for an additional 100 hours
per year of professional development or would we all be better off trying to
shore up the quality of the development we currently have?
• How soon can we enroll all provisional teachers and newly-eligible paraprofessionals into our tuition reimbursement program, which we insist be
increased to $1,000 per year?
• What rate of salary increase do we need to keep our salaries competitive
and attractive?
There are many reasons why the superintendent ought to attend these
bargaining sessions. We’ll pick just four.
Reason #1 — Her team says the district wants an extended day of 30 minutes.
The superintendent has told the globe she wants an hour.
Reason #2 — Her team has never given any concrete proposal on how many
additional hours of professional development the district wants. The superintendent has told the Globe she wants 100 hours.
(continued on page 12)
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Know Your Rights: Caren Carew, BTU Secondary Field Representative

Do “Permanent” BPS Teachers Have Tenure or
Professional Teaching Status and What’s the Difference –
Particularly With Respect to Dismissal?
S

o-called ‘permanent” BPS teachers actually have what General Law
c. 71, s. 41 refers to as professional
teacher status or PTS – not tenure.
This section of the law reads: “For the
purposes of this section, a teacher, school
librarian, school adjustment counselor,
school nurse, school social worker or
school psychologist who has served in
the public schools of a school district for
the three previous consecutive school
years shall be considered a teacher, and
shall be entitled to professional teacher
status as provided in section forty-two.
The superintendent of said district, upon
the recommendation of the principal, may
award such status to any teacher who has
served in the principal’s school for not
less than one year or to a teacher who has
obtained such status in any other public
school district in the commonwealth. A
teacher without professional teacher sta-

tus shall be notified in writing on or before
June fifteenth whenever such person is
not to be employed for the following school
year. Unless such notice is given as herein
provided, a teacher without such status
shall be deemed to be appointed for the
following school year.”
G.L. c. 71, s. 42 section of the same law
states: “A teacher with professional
teacher status, pursuant to section fortyone, shall not be dismissed except for
inefficiency, incompetency, incapacity,
conduct unbecoming a teacher, insubordination or failure on the part of the teacher
to satisfy teacher performance standards
developed pursuant to section thirty-eight
of this chapter or other just cause.
A teacher with professional teacher
status may seek review of a dismissal
decision within thirty days after receiving
notice of his dismissal by filing a petition
for arbitration with the commissioner…”

Let’s Be Wrong
By Ricardo Vega
a long time to master. Colleagues that
t is by my capability to embrace the have listened and felt their eyes opened
mistake that I measure the quality of by this personal lucubration, have often
my teaching. Long time ago I decided to came back to me in distress after classes
abandon the idea of teaching to my stu- went into total disarray, when a certain
dents. And except for a few random occa- mistaken approach was allowed to floursions where circumstances have forced ish. Troubled by the possibility that a
me to do so, I seldom demonstrate
how to do things
to my classes. I
believe that it is in
their willingness to
try possible solutions to the questions I present that
my students have
any chance to keep
creativity and
originality alive.
This practice has,
through the years,
Vega’s 6th Grade Math Class at the McCormack Boston Public
allowed me to wit- Mr.
Middle School, where everything written on the blackboard came out
ness a long list of of the students’ mouths.
inventive
approaches to solve classical Middle School wrong strategy might have cemented on
Math problems. However, in the current students’ minds, newbies usually abort
educational culture of testing, the mis- the experiment, marker in hand, and hurry
take takes central stage, not as a celebra- into a “correct” method, happy that they
tion but as the assessment tool of choice. were able to stop the bleeding of mistakes
A good student then is the one that and hoping that not too much damage
makes as little mistakes as possible. Un- was done.
der this environment students quickly
I myself have learned to remain perlearn to be careful before trying anything. fectly calm with a student’s mistaken apSilence, or worse yet, the apathy that proach, even in cases where the “misresults from not being particularly inter- take” has spilled into next day’s class.
ested in the prospect of public embarrass- Experience tells me that invariably other
ment, is the most common result. Don’t students, while doing their homework or
get me wrong, I believe that mistakes revisiting the problem in class, will disneed to be corrected. But I think that cover the flaws in the approach and will
mistakes need to be self-corrected by the be more than willing to proudly present to
student, not by me as their teacher. Cre- their classmates their breakthroughs. And
ating a class where students are encour- it is with the latter that real learning hapaged to test possible paths and new angles pens. Students’ that find solutions for
to approach a particular difficulty always themselves, and more so, those who walk
results in an explosion of raising hands into fixing what others thought was the
and eagerness to express opinions. If right way, are less likely not only to never
anything, I see myself as a manager of forget the strategy, but also to taste the
such explosions. These explosions also delicious and some times apparently forgives me the chance to promote a sense bidden fruit of critical self-discovery.
of civility, a readiness to carefully listen to
As educators we have the responsibilothers, something that is pretty much ity to try to learn and master this approach
undervalued in our society.
to teaching or, as it can radically be better
For the educators to whom these thought, to no teaching. Otherwise school
words, Let’s Be Wrong, may create a will continue to put itself in the awkward
renewed sense of excitement and antici- position of being responsible for killing
pation, a few words of advice, be patient, the natural desire to explore and explain
be very patient. As any teaching tech- that all human beings bring with them at
nique that is worth implementing, it takes birth.

I
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Public school teachers in the state of
Massachusetts no longer have tenure.
We lost that during the Massachusetts
Ed Reform Act in 1991. It was at that time,
our professional status and threshold for
dismissal from same was reduced to what
was described in the preceding paragraphs. Pre-Education Reform Act, General Law c. 71, s. 42 provided that “no
teacher shall be dismissed unless by a
two-thirds vote of the whole school committee. A tenured teacher shall not be
dismissed except for inefficiency, incapacity, conduct unbecoming a teacher,
insubordination, or other good cause. The
teacher must be given thirty days’ notice
of the meeting at which dismissal is to be
voted. If the teacher requests, the committee must furnish written charges and
grant a hearing before it at which the
teacher may be represented by counsel,
present evidence, and call and examine
witnesses. The superintendent must give
his recommendations on the charges and
the charges must be substantiated.” Black
v. Sch. Comm. of Malden, 365 Mass. 197,
203 (1974). Tenure was awarded as follows: “[e]very school committee, in electing a teacher who has served in its public
schools for three previous consecutive
school years, shall employ him to serve at
its discretion ....” Ripley v. Sch. Comm. of
Norwood, 389 Mass. 610, 612-13, 451
N.E.2d 721, 723 (1983) (with “discretion”
synonymous with “tenure).

Currently most Mass. Public school
teachers are dismissed due to “just
cause”. Based on the changed state
law, teachers at Turn Around
schools are dismissed due to the
reduced standard of “good cause”
– what’s the difference?
“The words ‘good cause’ have long
been defined as ‘any ground which is put
forward [by the supervising authority] in
good faith and which is not arbitrary,
irrational, unreasonable, or irrelevant to
the ... task of building up and maintaining
an efficient school system.’ Rinaldo v.
School Comm. of Revere, 294 Mass. 167,
169, 1 N.E.2d 37 (1936).” Sch. Dist. of
Beverly v. Geller, 435 Mass. 223, 234, n. 9
(2001) (Cowin, J., writing for plurality).
“By comparison, the words ‘just cause’
have a somewhat different meaning in
the public employment arena, i.e., ‘substantial misconduct which adversely affects the public interest.’ Murray v. Second Dist. Court of E. Middlesex, 389 Mass.
508, 514, 451 N.E.2d 408 (1983).
Leominster v. International Bhd. of Police
Officers, Local 338, 33 Mass.App.Ct. 121,
126, 596 N.E.2d 1032 (1992).” Sch. Dist.
of Beverly v. Geller, 435 Mass. 223, 234 n.
9 (2001) (Cowin, J., writing for plurality).
Unlike with so-called underperforming
/Turn Around schools, the Act Relative
to the Achievement Gap of 2010 does not
specify the standard for dismissal at
Horace Mann and innovation schools, so
while the default “just cause” standard
should prevail according to our attorneys,
however it would not surprise them if the
BPS put forth an argument against same.

When student of mine is suspended, am I entitled to discuss
my expectations of their behavior
with their parents?
Yes. The contract clearly states, “Teachers directly involved in the suspension of a
student shall have the opportunity, if re-

quested, to confer with students’
parents or legal guardians prior to the
readmission of the suspended student.” This
contract provision can be a powerful tool
in assisting the teacher – parent connection to be forged at a time when such
communication is imperative for the efficacious reentry and ongoing success of
said student. It does little good to exclude
a student through suspension without a
shared action plan for the student supported by the key stakeholders in the
child’s life. Let’s seize the opportunity and
capitalize on it, while ‘focusing on children’.

Is there any life insurance
through the BPS for teachers?
The BTU/BPS labor management
agreement details; “The employer [City of
Boston] contribution to the life insurance
portion of the group insurance plan ($5,000
policy) shall be 50% with a provision for
teachers to purchase more life insurance at
a low rate” If you are interested in looking
into this option, contact the City of Boston’s
Group Health Insurance Office at 617
635-4570, located on the 8th floor of Boston City Hall.

Who’s responsible for plowing
school parking lots?
The contract states, “The School Committee shall guarantee that snow is plowed
from school yards used for parking at no
expense to bargaining unit [BTU] members.”

How do teachers obtain access to
their personnel file?
In order to view your personnel file, go
to the BPS Human Resources Department on the third floor of 26 Court Street
within a reasonable enough time during
regular business hours (9-5) for HR to
retrieve it and for you to then look at it’s
contents. A photo ID to verify your identity in order to have access to your file
must be presented. If you’d like to contact
the HR Department you may call them
directly at 617-635-9600. A teacher has a
right to access to his or her file without
delay. You also have access to your
‘teacher files’ at the individual school level,
if your principal/headmaster keeps them
there as well. The same parameters detailed below apply to your official files at
HR and to the ones at your school if kept.
The BTU labor/management contract
states, “No material derogatory to a
teacher’s conduct, service, character, or
personality shall be placed in the files unless
the teacher has had an opportunity to read
the material. The teacher shall acknowledge that he or she has read such material
by affixing his/her signature on the actual
copy to be filed, with the understanding that
such signature merely signifies that he or
she has read the material to be filed. Such
signature does not necessarily indicate
agreement with its content.” The contract
continues, “The teacher shall have the
right to answer any material filed and his
or her answer shall be reviewed by the
Personnel Manager and attached to the file
copy. Upon receipt of a written request, the
teacher shall be furnished a reproduction of
any material in his file.” If you are denied
access, find information enclosed that
you were unaware of which has been
described above, and the like, you have a
right to file a grievance to remedy the
situation.

Commentary: Charles R. Johnson, BTU Secretary-Treasurer

Working in a Vacuum
T

he superintendent of the Boston Public Schools has many pressing issues.
From the union’s perspective, settling
the contract is paramount to providing
our students with the most consistent
and effective educational experience -our perpetual goal as the educators of
Boston’s children. The general public’s
perception of the BPS is surely one of a
system lacking organization and constantly altering direction because of flawed
planning. As members of this system we
are maligned because of management’s
shortcomings.
The union has bargained for over a
year in an attempt to obtain a contract that
is good for kids, good for the city, and fair
for us. Over this year, we have had a new
evaluation tool thrust upon us by a new
state law. We have not agreed to it as we
might have, as we should have, had we
settled our contract by now. The Department of Justice has also added into the
mix a scathing indictment of the BPS’s
flawed category training. Both of these
missteps on the part of the system had

been addressed by the Boston Teachers
Union in the past, if only the BPS had
listened.
The latest problem for the superintendent and the system is their inability to
get students to school on time. Late school
buses lead to lost instructional time and in
many cases the inability for our students
to eat a breakfast. (And let’s keep in mind
that school is the only opportunity for
breakfast for many of our students.)
Many of our schools are being crippled
by this tardiness and its effect on early
morning performance. Parents too are
aggravated by this situation and its effect
on their children. Some even want to
remove their children from the system:
not for educational reasons, but for not
getting the services that they should take
for granted.
This is the second consecutive year of
having schools moved, enlarged, reduced,
and possibly closed. Latin Academy was
to be moved to Hyde Park, BAA was to
take their building, and Fenway was to
expand. These proposed moves again

sparked problems in the city, the press,
and in the schools themselves. Once again
the system ended up retracting its position on realignment. When, I ask, will this
system stabilize and not self implode?
It is unforgivable that at this point in
the year, the BPS has so many major
issues that point directly at its leadership.
Simultaneously the school committee and
the mayor recognized that a busing problem really does persist.
The school system again attacked the
problem from above and tweaked its controls to make things marginally better.
They still refuse to work with the bus
drivers on a solution that is rooted in real
world Boston instead of a mathematical
algorithmic computer program.
They, like the state, have been bullheaded on meeting the guidelines effectively for second language learners. Now
both entities have to work to meet the
federal guidelines. Special education has
not gone unattended: there has been a
redesign and reinvest in special education with one person as the lone culprit for

Because It’s Good Politics: Angela Cristiani, BTU Political Director

What’s in a Name?
W

e live in a world of slogans and
acronyms. It’s all about the messaging: “Education Reform,” “Stand for
Children,” “Pension Reform,” “Student’s
First,” and the list goes on. The title of
each of the aforementioned initiatives
appears to be positive for education, teachers, and children. “Appears” is the operative word.
It’s a new world. We are in changing
times. It is imperative that we, as educators, sharpen our skills and look beyond
the slogan or acronym. What lies beneath
the surface is oftentimes a far cry from

what appears to be. Warm fuzzy words
are increasingly sounding major alarms.
Dare I say, many of the so-called reforms
are indeed anti-union and not what is in
the best interest of public education?
In the coming months you, as BTU
members, will be asked to take a stand.
We, as educators, are for quality education. To that end we at the BTU will be
addressing the issues that negatively
impact true education reform and the
children with whom we work.
A variety of tools to support our evolving message and political action is on the

horizon. It is anticipated that the use
of social media as
a messaging tool
will become more
common than not.
The BTU is on Facebook. If you are a
Facebook member, please search for the
Boston Teachers Union! If you are not a
Facebook member please consider opening an account in your name.
If you are on Twitter, introduce yourself! There are many BTU members who
have “joined the conversation!” It is always recommended that you use your
real name rather than a pseudonym; it
gives your account and statements (all
140 characters) credibility. I advise you to
stay away from Facebook and Twitter
accounts that use pseudonyms. After all,
if you can’t sign your name, should you
really be writing it?
Talk to Teachers. Now there’s a slogan worth its weight in gold!

the design and
problemsolver.
Working from
the top continues without interaction with
the workers.
Again, the school system trends away
from the national push for working
jointly.
A Christmas gift for the children of
Boston would look like this. One, arrive at
school early, have breakfast, and start
their day with their peers in the classroom at the same time. Two, meet the
guidelines for both second language learners and special education students. Start
a joint BTU and school level BPS professional development program assisted by
BPS central to help schools as individual
entities and not one large unit. Look at
long-range system wide professional development with a joint BTU and BPS
effort aimed toward collaboration in design and implementation. This is key to
effective use of bargained mandatory time.
I am optimistic that the BPS will realize
that top down administration is killing us.
The BTU members with involvement in
the design can help our students meet the
benchmarks faster. We cannot do it alone
and the school system needs to realize
that they cannot either. It is almost 2012;
our students need us working together,
not as the old model of bosses and workers. We can only look at our two party
system of Republicans and Democrats to
see how self interest has worked. Our
city, and more importantly, our student
body, deserves better!

Phone
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The Teaching Pulse: James Liou

Conversation with a Teacher: Jerry Howland from ACC
H

appy December, everyone! I don’t know about
you, but there’s always something disconcerting
about how dark it gets by late afternoon this time of year.
Full darkness by 5 PM? It’s enough to make you want to
stay under the covers for a month or two straight.
But we don’t. And this month’s first teacher interviewee Jerry Howland definitely doesn’t. A teacher and
school leader for the past forty-two years, including
years at the McCormack Middle School, the former
Jamaica Plain High School and currently, the pilot school
ACC (Another Course to College), Jerry has been honored as the 1994 state teacher of the year and was one of
four finalists for the national teacher of the year award.
But what comes out in this interview, even beyond
these highest of honors, is his continued sense of mission, humility and a palpable belief that what makes the
day-to-day work most worthwhile, is the opportunity to
engage and challenge his students day in and day out.
And if his students and colleagues are any indication,
he’s certainly been making the most.
★★★★★
First of all, thanks for taking the time to meet
and talk a little bit about yourself as a teacher. You
were honored as the state teacher of the year in
1994, and I believe you were one of the four
finalists for national teacher of the year?
I was one of four finalists, but I lost the swimsuit
competition…
I’m sure it was a close call… (laughing)
(Jerry laughs)
You also mentioned that you are now in your
42nd year as a teacher—an incredible achievement. And I’m sure there are many, many other
achievements and accomplishments that others,
like [fellow ACC teacher] Chris Mee, would be
quick to mention as well.
Chris credits me…but have you seen him? [It’s]
amazing what he does with the 9th grade mind.
One of the key themes of The Teaching Pulse is
an attempt to make conversations around best
teaching practices a central focus of our professional organizations. And one way I’m hoping to do
that is by talking to some of the best teachers in the
district and sharing those conversations with other
teachers across the city. I hope that these questions help guide us into a great conversation.
How would you describe yourself as a teacher?
Can you give me a picture of how you approach
your work as a teacher in BPS?
Chronologically, I started out as a math teacher and
I was teaching at the McCormack Middle School in
Columbia Point through the 1970s. I went to Harvard,
did a masters in the Education program, and then I went
to Jamaica Plain High School as a housemaster (still
teaching, but also doing discipline), and then I became
a department head of math, science, health and physical
education.
I was still primarily teaching math until the mid 80s
when they asked me to teach a law class. In fact, the
person who was teaching that class got sick and I took
over for the year and started teaching the law program.
And by the time English High School moved in, I stayed
and I switched from teaching four math and one law
[class], to teaching four law and one math [section], just
the calculus class. The law [course] became a very
popular class. And it’s a great course to teach because
teenagers have a genuine interest in the law and [to
know] what’s fair and what’s right.
I began doing mock trials after a few years. And the
excitement [they] generated because of the competition and drama was a clever way to engage kids without
them [immediately] realizing that they were doing reading, writing, speaking and critical thinking. And then
[there was the opportunity] to take kids beyond that for
those who wanted to do more. We have [for instance]
extracurricular interscholastic competitions with
Harvard Law School and Suffolk Law School.
In the summer, I do an internship program called the
Judicial Youth Corp. It’s with the Supreme Judicial Court
in Massachusetts and that’s where we get usually about
twenty kids [participating] from the city. They work four
days a week in the courts and I get them on the fifth day.
It’s an ideal way to teach—they’re in the real world, and
then they come to me and I can [match] the theory with
the practice. And we end up at the end of the summer
doing a major mock trial in a real federal court.
What would you say is your favorite part of
teaching now? What sustains you from day-to-day?
It’s the same… people ask me a lot of kids [if] kids are
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A youthful Jerry Howland (fourth fron the left, above) and Jerry today (right).

different today. And I don’t see that. I see the kids as
almost exactly the same as they were forty years ago.
What got me engaged in Boston my first year was my
assignment to the McCormack Middle School. What
they did then [during the desegregation of the city
schools], if you were a first year teacher, they would
assign you to an all black school and as you got seniority,
they could transfer to the white schools. So in the black
schools, there was a turnover and they kept on getting
brand new teachers. That’s how I ended up there.
But you remained there.
I remained there. And when I went for the interview,
the principal told me ‘you don’t want to work here’. [The
Columbia Point] neighborhood and the housing project
there had the 3rd highest crime rate of any neighborhood
in the country. And actually at that time, I wasn’t planning on being a teacher. I was just going to go teach
during the day to go to law school at night. I thought
teaching would be a part time job, and no problem
(laughing) … little did I know.
But when I taught there, I found the kids were very
different from what he had described. Kids had a lot
more potential that they weren’t achieving. I didn’t help
them the first several years; it took me several years to
make any kind of in-roads. But I really enjoyed it. And I
decided to finish law school anyway but to stay in
teaching. So I ended up staying in teaching.
I took the bar exam. And said just in case… in case I
no longer enjoyed it, I could find something else to do.
That still hasn’t happened yet.
If I had started teaching in Newton North high school,
I’d probably be a lawyer right now, because what attracted me to teaching was the social justice aspect. And
for me, I grew up in the city of Boston. I grew up in a
housing project right up the hill here, [on] Fidelis Way.
And it wasn’t until I was 21 years old and I was at the
McCormack Middle School that I realized and understood what it meant that Boston was a dual school
system. And it was happening right before my eyes.
That was the first that I saw I was doing something
worthwhile. [It] was the first time that there was something that I thought was important.
A lot of folks I’ve talked to, including myself, are
hungry to learn from master teachers. Is there a
specific “Jerry Howland” approach or a transferable practice that you can share with us?
The most basic thing is [to actively utilize] trial and
error. The first time you go through [a course] I may say
‘that worked, that was great so let’s save it in the program/curriculum for next time’ or ‘that didn’t, so I’ll
either change it or [remove] it from the curriculum.’
It’s like you continually refine and you’re responsive to what’s working or not working.
[Another] thing that I thought was very effective was
having the kids fill out evaluations at the end of each
term. And one of the best things about kids is that they’re
painfully honest. (laughing)
How do your students describe you? How do
they describe Mr. Howland?
That’s interesting. One that I get a big kick out of,
because I’ve heard it a lot this year already, is that kids

say “I want to be
like you because
you know everything.” So I say,
“No, no, no… I
think I know everything. There’s an
important distinction” (laughing). That’s just an advantage of being around a long time.
Is there one particular moment in your many
years of teaching that stand out and encapsulate
who you are or who you strive to be as an educator?
Anytime you see a student doing and being successful at something that they didn’t think they could be
successful at. The most recent was a girl we had last year
and that I had in the law class, who at the beginning was
a typical high school public speaker but by the time she
finished, she was so impressive.
When mock trials are over [for my law classes], I have
the students face each other and I tell them to pick
someone and tell them something they did well and
why. And so the kids usually put out everything that I
was going to say and I only need to add, if anything, a few
things.
My favorite thing to do though is to call the parent
when something [really special] happens. I call and I say
hi, this is Mr. Howland [and] I have your son in my law
class.” You can hear the person suck and hold their
breath; you can audibly hear it. “I just want to let you
know that your son did the closing argument in the trial
today and did fantastic”, and then give details about why
it was great. And then you can hear them exhale in relief.
Because usually, no parent gets a phone call with good
news.
So I love making those phone calls. And I’m particularly eager to make them for those kids who were
unusually successful where they hadn’t been successful
before.
What are your thoughts on the BTU as a professional organization? What role do you feel it’s
played to support you as a teacher or should it play
to support teachers like yourself or other teachers?
Who should we as teachers look to in order to
sustain ourselves?
There’s definitely a need for the Boston Teachers
Union. Whether you agree or disagree with what they
do, even if you don’t study history, you know there’s a
definite need for someone to bargain on the behalf of the
teachers. Now you may disagree with some of the things
that they prioritize, but I think the union has evolved
over the years since 1970. They’ve walked that line
between doing both… what’s best for the students and
best for the teachers. They are primarily working on
behalf of the teachers. But I think they’ve done some
things over the years that have benefitted both.
Economically, any time the economy turns bad, people
start turning against each other and competing for fewer
resources. So that’s part of the issue now. And also when
you negotiate, it’s one of those things where when it
becomes public, [a position] may sound absurd because
(continued on page 5)

Commentary: Ted Chambers

Ohio Gives Us Hope, But Organizing is the Key
W

hen it comes to the current political
climate and status for teachers in
Massachusetts, it would seem that there
is little good news to report these days.
The attacks against our unions, our profession, even our commitment to kids
and families, have been relentless. But
the news is not all bad. As I say to my
students sometimes, ‘there is good news,
and there is bad news.”
Since most people seem to like to get
the bad news first, let’s start with that. As
you may already know, the group Stand
for Children is putting a question on the
ballot next November that, if enacted, will
essentially put an end to tenure for teachers in the state of Massachusetts. According to sources, SFC has already collected
over 100,000 signatures for this initiative.
It still has to clear a few hurdles but there
is every reason to believe that it will appear on the ballot come next November.
For those of us in our 30’s and 40’s who
have made teaching our life’s vocation,
the significance of this initiative cannot be
understated. If this passes and becomes
the law of the land, many of us will lose
our jobs long before we ever reach 60% of
our retirement eligibility, never mind 80%.
Like many workers in the private sector,
veteran teachers will be let go not because we are incompetent but because
our salaries and benefits (and experience)
are considered “too expensive”.
After 15, 20 or 25 years of service,
many of us will be cast out of the profession that we love and do very well, never
having paid a dime into social security
and eligible for a fraction of the pension
that we have nearly fully funded through
our unmatched salary contributions. In
short, the Stand of Children initiative will
do to us what Proposition 2-1/2 did to an
entire generation of teachers back in the
early 80’s: it will wipe us out.
And now the good news. There is reason to be hopeful. Around the country,
working and middle-class citizens and
union members are organizing and fighting back against these calculated attacks
on our union rights and standard of living.
Ohio is a terrific example. Last Spring,
Republican extremist Governor John
Kasich and the Ohio legislature passed a
Wisconsin-like law that stripped Ohio
public employees of nearly all of their

collective bargaining rights including seniority and the right to bargain over healthcare costs. On Election Day this November, Ohio voters voted nearly 2 to 1 for a
ballot initiative that overturns the Governor and legislators draconian and extremist attacks on public employees.
And they did it the same simple way
that ordinary citizens and working people
always win: by organizing. They came up
with a plan and a message. Then they
built a powerful coalition of ordinary working people and citizens. They mobilized
their base by knocking on doors, making
phone calls, mailing literature and talking
with friends, neighbors and coworkers.
They worked relentlessly to get the word
out and, in the end, they achieved a stunning victory for working people and the
middle class.
The same kind of victory is absolutely
possible here in Massachusetts. In fact,
we have done it at least three times in the
last twenty years (defeating the anti-prevailing wage initiative in 1988 as well as
two potentially devastating tax roll backs

in 1990 and then 2008). But we are going the western world.
to need a serious campaign in order to
So though things are certainly looking
defeat this initiative. We need to activate grim, defeat is not inevitable. Ohio is just
our members and allies. We have to get out
and tell our stories to
our friends and neighbors. We have to remind folks that the
Stand for Children initiative is not some
homegrown effort to
improve the quality of
Massachusetts public
schools – but part of a
Wisconsin-like effort to
needlessly undermine
collective bargaining
that is being advanced
by the right wing bil- (L to R) Ted Chambers and AFT President Randi Weingarten with
fellow BTU members Noah Patel and Shakeera Walker at NBC’s
lionaire Koch broth- Education Nation Summit.
ers.
And lastly we need to let the public our best and latest example.
know that, according to the best data
(Ted Chambers is Co-Chair of the Proavailable, Massachusetts has the best fessional Issues Committee and Building
public schools in the United States and Rep at the Edwards Middle School.)

BTU Endorses Bob McCarthy in
Special State Senate Election
T

he BTU has proudly endorsed Bob
McCarthy for State Senate in the 2nd
Suffolk & Middlesex Senate District,
which includes Watertown, Belmont and
parts of Cambridge, Allston-Brighton, the
Fenway and the Back Bay. The seat was
recently vacated when State Senator
Steven Tolman resigned to become President of the Massachusetts AFL-CIO.
McCarthy formally received the BTU’s
endorsement on November 9th via the
vetted BTU COPE endorsement process.
A primary election is scheduled for
December 13th. The final election is scheduled for January 11, 2012.
McCarthy is a lifelong resident of
Watertown and a 3rd generation firefighter.
He was appointed to the Watertown Fire
Department in 1967 while in the service.
McCarthy is a Vietnam Veteran and
served in the United States Navy Marine
Service from 1966 through 1968. In 2001,
McCarthy retired as a Fire Captain.

Bob McCarthy’s life as a firefighter
was synonymous with his union and political activism. In 1985 McCarthy was
elected as the Legislative Agent for the
Professional Firefighters of MA, a statewide union of 200 local fire unions representing more than 12,000 professional
firefighters. In 1987 McCarthy was elected
to the office of the president; he served as
president until he retired in January of 2011.
Bob earned the BTU’s endorsement
because Bob:
• will assure the Constitutional rights
of public education.
• is an advocate for collective bargaining rights, healthcare, and our retirement.
• has an exemplarily record of achievement specific to public employee
legislation at the MA State House
with both the Legislative and Executive branches.
• currently is one of seven Commis-

sioners of the Public Employee Retirement Administration Commission, an entity that promulgates rules
and regulations for the 105 State,
District and Municipal Retirement
Boards in the Commonwealth.
• will donate 50% of his total salary
received as State Senator yearly to
programs for senior citizens and
children of the district.
Bob McCarthy is proud to be a SUPPORTER of labor because he IS labor.
Bob McCarthy is ready for the job and
will advocate for the issues that are important to the BTU.
BTU members who live in the 2nd Suffolk & Middlesex District are asked to
remember to vote on December 13th.
Vote BOB MCCARTHY for STATE
SENATOR because HIS VOICE IS
OUR VOICE!
(Angela J. Cristiani is BTU Political
Director.)

ation] of the schools I worked at as a
teacher. The people I worked for at English High and JP High gave me complete
freedom. They let me do whatever I
wanted and because they did that, it was
my program. So I did more than I would
have [than] if I was [just] following someone else’s directions. So I put so much
more into it. And I wanted to create the
same opportunity here.
Are there any final words you’d
like to end with?
I’d say in general, the teachers today
are so much better than the teachers
through the 70s and 80s; so much better.
[They’re] much more dedicated, more
talented… and a big part of that has to do
with the desegregation of BPS.
When I started teaching, people were
in either all white schools or all black
schools. And when they were started to
be desegregated, [white teachers] started
getting kids of color, and a lot of them
were unhappy about it. It affected their
teaching as they didn’t have expectations
for those kids. [It was] pretty ugly through
the 70s and 80s. Because of low expectations for them, it became a self-fulfilling
prophecy. Some pretty ugly things were
going on.

But those people are gone now. And
the people who are coming in? We’re
getting a lot of really, really talented people.
And maybe the question is how to get
those teachers to remain and continue to
have opportunities to grow. But one thing
that I’ve always felt is that I’ve always
disliked that divide between newer teachers and those who are veteran teachers. If
there’s anyway to better connect the two
groups, I hope we do it. Hopefully this is
a venue that helps to do that—to say we’re
all teachers in the Boston Public Schools
and this is what we’re here for.
I hope this also bridges the gap because people don’t get the chance to see
what other teachers are doing. You know
how your day goes (laughing).
★★★★★
Yes, I absolutely do. Thanks again,
Jerry, for taking the time to do this
interview.
For comments and conversation around
any issues that Jerry raises, please visit the
online forum at www.theteachingpulse.org.
And if anyone has one of those indoor
sunlamps I can borrow in the meanwhile,
give me a call?
(James Liou is a Peer Assistant in the
Boston Public Schools.)

Conversation with a Teacher: Jerry Howland from ACC…
(continued from page 4)
you don’t start with what you want, both
sides are thinking they are going to come
to the middle. It’s the nature of negotiations.
But there’s definitely a need for the
union to protect the rights of teachers and
the issues that are going on now with
merit pay and those things. I would be in
favor of merit pay if there was a system to
determine it. But there isn’t. They can’t
design one. It’s not possible. It would
create a lot more problems than it would
solve.Becausetheycan’tgivepeopleenough
money to make it a viable incentive and to
get you to do something that you weren’t
going to do anyway. And on top of that, [the
exceptional] teachers do [all the extras]
anyway. So it’s not going to provide incentive, [but actually] a lot of bad feelings. It’s
going to create a tension and dynamic
that’s not going to be productive.
And it’s all over a couple of thousand
dollars. And then there’s the means for
doing it. With standardized test scores,
there a very few standardized tests that
relate directly to what someone is [teaching] in the classroom. Take the 10th grade
math [MCAS scores] for instance. Who’s
responsible for that? The teachers [who
have taught the students] leading up to [that

assessment], or the teacher that year?
When I was a headmaster here [at
ACC], I told the English teachers here:
Teach a college level curriculum and don’t
teach to the MCAS. If you’re teaching a
college prep curriculum, then the MCAS
will take care of itself—you don’t need to
worry about that. And it’s not something
we want to be judged by anyway.. it’s a low
level test and if you want to teach the high
level college level analytical writing skills,
work on those.
I’d love to hear your perspective in
your roles as a teacher and also as a
principal/school leader. What have
you learned from those dual experiences? What implications have your
experiences had in shaping what you
think it takes to have a collaborative
school environment? Are there any
lessons that you think could be extended district-wide?
My philosophy as an administrator
was to hire good people, and then to give
them complete freedom to design and
teach the curriculum, even [if their approach] was different from [my own personal way] to teach it. We had the flexibility to do this because we are a pilot school.
The reason I did that was [in consider-
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Education: The Last Battleground for Democracy
O

By Caroline Casey

n Wednesday, November 9, 2011,
scores of youth organizers from
BYOP (Boston-area Youth Organizing
Project), BPS students, BTU members,
youth workers, youth activists from several local organizations, and teachers from
across Massachusetts joined together in
protest of Educrat Michelle Rhee’s
$50,000 appearance at the publicly-sponsored Boston Speakers Series at Symphony Hall. For hours, young people and
adults joined together in solidarity and
marched, chanted, delivered speeches,
spoke with Series attendees, and handed
out fliers. Most of all, we built power.
In this moment, when the very institution of Public Education is under serious
attack, these alliances and (more importantly) actions between young people and
their adult educators are not only powerful and beneficial: they are necessary.
The wealth class in this nation has privatized everything from prisons and police
departments to public parks and community centers, taking them from the community and turning them into for-profit
industries on the backs of taxpayers. Now
these privatizers have decided to lay their

hands on one of the few public entities
that remains: our education system.
The attack we are facing is real. It is
savvy and well-funded, insidious and powerful. It intentionally aims to divide us. We
cannot afford to lose this battle for public
ownership: it is all we have left. So we
must come together. That night, we did:
and we could all see, very clearly, just how
incredibly powerful we are when we build
together, fight together, and struggle together. As a BPS graduate, the daughter of
two BPS educators, a youth worker, and an
organizer, the solidarity I witnessed gives
me great hope for our school district.
(Caroline Casey, a 2009 Snowden International high school graduate, is a Community Organizer & Youth Worker for
BYOP.)

BTU Pickets
Michelle Rhee Visit

Photos by Caren Carew
& Michael J. Maguire
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Caroline Casey

When Opportunity Knocks
by Mary Catherine Gafney
ithin any organization, members will not always agree on everything. This
certainly holds true for the Occupy Movement. The primary concern of those
within our Union who are opposed to this idea is that, while the movement has
listed grievances and identified problems, it has yet to formulate any viable solutions.
If we really think about it, the American Declaration of Independence does not
actually contain any viable solutions either. After a few stirring lines about truths that
we hold to be self-evident, the document primarily consists of a long list of grievances
against the King of England. The actual solutions, held first in the Articles of Confederation
and then in both the Constitution and the Bill of Rights, came much later.
Great movements do not often start with the solutions already worked out. The
injustices and wrongs must first be identified and condemned.
The Occupy Movement certainly has identified what’s wrong. We live in a time
when corporate money doesn’t just talk - it screams and dictates in a way which affects
all our lives as well as the lives and livelihoods of our children. Its corrupting influence
has watered down or drowned almost every effort to legislatively improve the lives of
children, the elderly, the ill and the working poor.
For thirty years, wages have remained flat while corporate profits and CEO salaries
have skyrocketed. Unions have been weakened or crushed, millions of jobs shipped
overseas. Every effort to try to help students, workers, consumers or the environment
seems to face overwhelming odds under a system that is rigged in favor of giant
corporations or individuals with great wealth.
Under the influence of special interest money the very regulations that had
successfully governed the banking and finance industry since the time of the Great
Depression were removed leading to huge abuses and Ponzi schemes that have
nearly wrecked our economy.
When the too-big-to-fail corporations win, they win. When they lose, we bail them
out with hundreds of billions of dollars. The aftermath of which leaves the middle class
and poor bearing the burden of “necessary austerity measures.” I don’t mind
sacrificing if it helps our democracy, but first we have to reestablish our democracy.
The media has continually demonized those of us who work with union protection.
The general public seems to have forgotten that as a result of past union movements
all working people have benefited. Unions have been on the defensive for so long,
debating among ourselves how much to give up or surrender, that we no longer are
able to recognize an opportunity to go on the offensive – even when that opportunity
is staring us in the face. The Occupy Movement is now providing us with such an
opportunity.
There is a wonderful old labor organizing song entitled “Which Side Are You On?”
At this time, we in the union movement need to ask each other and ourselves that same
question.
(Mary Catherine Gafney is a SESS Coordinator at the Russell, BCLA, and Green
Academy,)

W
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Requiescat In Pace
R

obert F. Jango, a Korean War veteran, retired awardwinning Boston teacher, and Editorial Board member of
the Boston Union Teacher, died November 16, 2011 at Norwood
Hospital. He was 83.
Born in Boston, Mr. Jango was a longtime resident of
Dedham. He attended Brighton High School, where he
served as class president and joined the ROTC program.
After the Korean War, he earned a bachelor’s degree at
Boston University while working at Sears to support his
family. Mr. Jango later received his education degree at
Boston State College and then a master’s degree in special
education.
Mr. Jango served in Korea during the Korean War from
1950-52 as a corporal with the Marines.
Mr. Jango taught for the Boston Public Schools, including South Boston High School, where he was voted

Robert F. Jango

“Teacher of the Year” for the city of Boston during the
school busing era. Mr. Jango finished out his career serving
on the 12-member Executive Board of the Boston Teachers
Union as well as serving on the national 10-member Executive Committee for retirees of the American Federation of
Teachers.
He was a writer, photographer, and Editorial Board member
for the Boston Union Teacher newspaper. He won many awards
for his humorous and poignant stories, including the last
recorded interview with Christa McAuliffe.
Mr. Jango was a Boston Braves fan, and he enjoyed playing
the piano, doing impersonations, and playing the harmonica.
Mr. Jango is survived by his wife, Grace M. (Domingues);
two daughters, Judy and Regina; two sons, Robert and Richard;
and nine grandchildren.
(Boston Herald, November 19, 2011)

Below is a reprint of one of Bob Jango’s award-winning historical essays on the Great Boston Molasses Flood.

The Great Molasses Flood
A historical essay by Bob Jango

O

Remains of the
burst tank reveals
a 1/2 inch steel
plate used in
construction.

n January 15, 1919 in the North End, local residents and workmen were enjoying a rare day of
pleasant weather in usually cold and blustery Boston.
Women in tenements hung colorful, wet clothes on swaying, sagging lines and lingered at windows to
gossip and chat with neighbors – “Hey Maria, quando tuo figlio guiseppe si sposera?” “Non-pensei che si
tempo che trovi una moglie?” – “lo penso che shposera – presto.”
Old men stood on corners and talked excitedly in Italian about the Yankee Division coming home from
Europe. World War I had ended just months earlier on November 11, 1918.
Lightly-clad office workers on noon break strolled casually, soaking up the sun on Commercial Street.
In those days, school kids went home for lunch. At a local elementary school a few blocks up the hill
on Charter Street eager “early birds” jumped rope, played hopscotch, jacks, buck-buck and tag. Knots of
sweating, rollicking dark-eyed boys roughhoused it on the asphalt schoolyard despite entreaties and
admonitions of bell-clanging, harried teachers on duty.
Suddenly without warning at 12:31 p.m., a huge metal tank, 58 feet tall and 98 feet wide filled with 2,300,000 gallons of molasses
exploded on the property of the Puritan Distilling Co. at 529 Commercial Street. Twenty million pounds of the mahogany colored,
cement-like ooze cascaded out in an initial wave 70 feet high. Sweeping everything in its wake!
The 1/2 inch steel plates of the huge tank flew through the air like sheets of cardboard on a windy day, shearing supports to
the Boston Elevated Structure that ran between North and South Stations, rendering it to a tangled metal heap of junk. A train had
passed just minutes earlier. Loaded freight cars at warehouse sidings were tossed about like toys in a playroom.
At the nearby docks the Fireboat 31 of the Boston Fire Department was moored. The fire station was lifted from its foundation
and smashed like an eggshell. Three firemen were killed instantly.
The facts of the catastrophe are well documented, but I have always been a strong believer in oral history. So on a bright October
morning, I asked around and located an eyewitness in a small variety store on Commercial Street
ngelo Corolla, a 77-year-old former resident of the North End remembered that day vividly. He was on his way back from
lunch to the Charter School at the corner of Charter and Union, (This is the present site of the Eliot School.) He walked down
Commercial Street on the balmy January day about ten minutes after the explosion – totally unaware of the spontaneous, bizarre
disaster.
By Foster Street, he looked toward North Station and saw a sea of molasses which had inundated the area. He abruptly stopped
– open-mouthed and started in disbelief at the horror of the unfolding drama. When pressed for details he took me to the exact
spot where he stood as an eight-year-old third grader.
He recounted the experience gravely: “I was just a kid on my way back to school. I just stood there. The molasses
wasn’t deep here – just messy. Men were putting dead people in wagons. The bodies looked like big, brown,
dripping logs – they took them to the morgue at Haymarket Square.”
Pointing to the North End Park, he said. “The molasses was four to five feet high and the fire station ended up
in the playground.” We walked over to the ball field and Mr. Corolla stood at a precise point and while extending
his arms said, “this is where the tank was.”
We continued exploring the site and he showed me where Fireboat 31 was docked. He then pointed across
Commercial Street to a small empty lot recalling, “there was a small house there. It was picked up and ended in
the park too.” That desolate weed-covered lot stands in mute testimony to the events of that fateful day 68 years
ago.
Cellars in the area were literally filled with the ubiquitous molasses even after several days of pumping and for
many years, North Enders claimed that on warm days the sickeningly sweet odor of molasses still pervaded the
area.
wenty-one people and many teams of horses perished on that day and several structures were demolished.
Published reports tell of many acts of heroism by passersby and firemen. Sailors from the U.S.S. Pawnee
docked nearby, rushed to the scene and managed to rescue five people. The gruesome task of digging out dead
bodies from the molasses was also performed by these courageous young mariners.
The legal entanglements after the molasses flood were mind-boggling. One hundred and thirty-five plaintiffs
filed suit. More than 900 witnesses were called to testify. The hearing judge, judiciously pared the barristers to just
two. After six years and 50,000 sheets of testimony, the judge awarded $1,000,000 in damages.
Arguments as to what caused the explosion never were really defined to the satisfaction of all concerned. Fermentation is most
often cited as the “raison d’etre.”
Court records reveal an interesting statement by the judge “It was nobody’s fault but the public’s, because the
public had a building department incompetent to pass on the safety of the tank and
there had been no adequate public supervision of its construction.”
walked Mr. Corolla back to the nearby variety store. Before going
in, he looked down Commercial Street and said, “I moved away in
1940, but I come back to the North End on Sunday mornings for coffee
and to talk to old friends.” Then, as an afterthought, he said querulously, “you know, I remember when the firemen tried to clean the
molasses off the survivors – they used cotton. Those poor people
looked like Santa Clauses.” He then smiled wryly at the tragic irony of
his belated observation.
Angelo Corolla went back to school that afternoon on January 15,
1919. Fortunately, the Charter Street School was physically unaffected
by the great molasses flood.
(Reprinted from the November 2003 issue of the Boston Union Teacher.)

Remains of the
battered building
and Fireboat 31 in
the aftermath of
the Molasses
Flood of 1919.

A

Angelo Corolla recalls the spot where he
stood as an 8-year-old when the Molasses
Flood hit.
– 1987 photo by Bob Jango
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Debris under “the El” on Commercial Street
in the North End where a twisted vertical
beam lies.

Almost 40 Years Since Busing, Inequality Still Permeates BPS
by Bill Madden-Fuoco
well-earned knock on the charter school movement
is that many charters “cream” from lower-needs
students in poor neighborhoods, leaving higher-needs
students to fend in increasingly resource-depleted traditional public schools. The result is a two-tiered educational system seeped in inequality. Of equal concern to us,
however, should be the growing inequality of opportunity
– along lines of race, class, gender, and language – within
Boston Public Schools itself.
The following is a non-comprehensive description of
several sources of inequities within BPS, and recommendations (most of which would cost nothing).

A

Admissions requirements:
Superintendent Johnson recently announced a new
plan to “dramatically increase access to successful
schools.” The seven schools targeted for expansion are
pilot schools, some of which base admissions policies on
an application process. Therefore, the proposal begs the
question: “Increase access for whom?”
Under the guise of selecting students who are the
“right fit,” application hurdles represent an admissions
process that screens out higher-needs students. As the
number of seats in pilots, in-district charters, and local
charters grows, the district’s highest needs students are
increasingly segregated and taught in traditional BPS
schools. Thanks to the hard work of dedicated staff, great
things are happening at the pilot schools included in
Superintendent Johnson’s expansion plan. Admissions
barriers to BPS schools, however, exacerbate inequality
and should be abandoned.
Teacher quality:
Teacher evaluation is key to improving student learning by identifying teachers who need support, and removing from the system teachers who have been given
support and opportunities to improve, but have not.
According to a 2010 report by the National Council on
Teaching Quality, a quarter of BPS schools had not
conducted a single teacher evaluation in the past two
years. The BPS should do three things: hold administrators accountable for conducting teacher evaluations; make
public each school’s overall evaluation data (without
revealing the names of teachers); and drastically expand
its peer assistance program.

Exam schools:
When it comes to resources and class offerings, district exam schools have enormous advantages. Yet the
student populations in these schools are not representative of BPS. Since the 1998 Wessmann case outlawed the
use of race-based admissions quotas, the population of
black and Latino students at the Boston Latin School has
plummeted. Despite comprising 76% of the district’s
overall student body, black and Latino students account
for only 21% of BLS’s enrollment. Further, more than 20%
of BPS students are in special education programs, but
BLS serves virtually no students with disabilities.
Private schools feed much of the district exam schools’
enrollment; according to district data, last year 39% of 7th
graders and 45% of 9th graders who entered a BPS exam
school came from non-BPS schools (for BLS, the numbers were 47% and 65%, respectively).
Many BPS elementary schools put great effort into preparing students to score well on the Independent School
Entrance Exam, the primary gatekeeper for Boston’s three
exam schools. To relieve the laudable but additional burden
that “the test” places on BPS elementary schools, the exam
schools should abandon the ISEE and replace it with the
MCAS; all students scoring advanced or proficient should
be entered into a lottery for available seats.
Advanced work tracks:
Twenty-four elementary and middle schools currently
offer advanced work tracks, which, according to BPS,
prepare students to compete for exam school admission.
Teaching homogenous groups of learners is easier, and
the assurance of rigorous work is a comfort to middle
class parents, in particular. But decades of research is
conclusive that in-school segregation based on perceived
ability invariably reduces the quality of education for
students stuck in lower tracks, and disproportionately
disadvantages poor students and students of color. Rigor
should be a right for all, not a privilege for some. At
minimum, BPS should track and publish data about the
demographic breakdown of students in and out of advanced work programs. If the data reveal enrollment
disparities, advanced work tracks should be eliminated.
Student and teacher recruiting:
School choice is an important privilege for students
and staff, alike. When high achieving schools, however,
actively recruit students and teachers from struggling

schools, it exacerbates inequality. The district should
draft an administrator code of ethics that forbids this
practice.
The true measure of a good teacher or school is the
ability and willingness to welcome all students - regardless of perceived ability – and help them reach their
learning potential. This is the standard to which we, as a
district, should strive.
The policies described above are not designed to
promote inequality, and indeed, the new student-weighted
funding formula, while imperfect, speaks to the District’s
commitment to adequately serving all students. But the
fact that these mechanisms do not intentionally contribute to inequality in BPS makes them no less damaging.
The Boston Public School system is a small ecosystem;
decisions made about individual schools and policies
impact every other school. In the interest of equality, BPS
and the BTU must carefully consider the sum effect of
every move they make. Decisions about collective bargaining, teacher evaluation, and school expansions and
closings should be weighed with an eye on how they will
impact overall equality of opportunity, and in particular,
their effect on traditional schools, which are increasingly
charged to use diminished resources to serve our city’s
most vulnerable students.
In 1974, Judge Arthur Garrity found Boston guilty of
operating a school system based on “de facto” segregation. Nearly 40 years later, Boston has yet to achieve an
equitable school system. More than simply a moral
tragedy, our lack of progress weakens the district all
around. Because of the stagnant lack of parity between
Boston schools, we are a great distance from responsibly
even beginning a conversation about neighborhood
schools – a move that, if enacted today, would exponentially increase inequality. So we’ll continue to spend more
than $70 million a year on transportation alone, and the
extended distances students travel to school lead to
higher absenteeism and tardiness, and ultimately, low
achievement.
Good intentions and lack of overt racism are not
enough to ensure educational equity. Post-Brown v Board
of Education history makes it clear that inequality is the
natural equilibrium state of American public education.
In the absence of deliberate policies that target institutional inequality, we can only expect it to grow.
(Bill Madden-Fuoco teaches 10th grade Humanities at
the Urban Science Academy.)

RTC Executive Board Minutes • October 11, 2011
Members present: Anne Broder;
Anne-Marie Aducci, Treasurer; Sandy
Carle; Larry Connolly; Phil Fasano; Eileen
Ganley; Donna Cooley-Hilton; Ruthanne
Kennedy; Linda McNamee; Marilyn
Marion, Secretary; Leonard Miraglia, Vice
Chairman; and Mary Jo Murphy.
Excused: David Donovan, Chairman;
Bonnie Mitten; Mary Cahalane; Paul
Tenney; and Marie Broderick.

Officers
Secretary: Minutes were read and
accepted with corrections noted.
Treasurer: Report was given and accepted.
Chairman: Chairman was excused.
Vice Chairman: Three new Delta applications; he received a letter of resignation from Bonnie Mitten. Report Accepted.

Committees
Special Order of Business was entered by Phil Fasano, Benefits Chair: Motion: To Accept Bonnie Mitten’s resignation – Motion was seconded by Marilyn
Marion and was unanimously accepted. A
second motion was made by Phil Fasano to
accept the nomination and permanent appointment of Martha Cotton to replace
Bonnie Mitten as co-chair of the Data
Processing Committee. Motion was seconded by Ruthanne Kennedy and was
unanimously accepted.
Benefits: Chair brought forth the Delta
Dental of Massachusetts Renewal Analysis to be accepted by the Board. Motion:
to accept Delta’s prices – $46 for single
and $92 for double effective January 1,
2012. Motion was made and unanimously
accepted. Chair also announced the in-

ception of a new benefit: Designer Metal
Frames. Report Accepted.
Remembrance: Three cards were
sent to deceased members; there are an
additional 7 members who were deceased
as of September, 2011. Report Accepted.
Social: Chairs are preparing for the
upcoming November 1 luncheon. Report
Accepted.
Travel: Committee is preparing for
upcoming Collette trips. Information will
be available at the luncheon. Report Accepted.
Legislative: Committee is following
pension reform legislation which will substantially reduce pensions for newly hired
public employees. Reports show a newly
hired employee who retires after 30 years
at age 60, would receive a little over 40% as
pension instead of the current 60% payout. Report Accepted.
The Committee thanks those who responded to their request for volunteers to
form a “rapid response team” to go to the
State House or City Hall should some
emergency issue that needs to be addressed. Though they have many volunteers already, they would like more to be
on their lists. Please contact the RTC
Legislative Committee to volunteer.
Data Processing: Committee chair
not present; however, Eileen Ganley,
Membership chair, shared her findings
of a glitch in our data base that threw off
members prior to our knowledge. Report
Accepted.
Membership: We have 2810 members. Report Accepted.
Old Business: None.
New Business: Motion was made by
Phil Fasano, Benefits Chair, and seconded
by Marilyn Marion to have:

• a discussion and agenda for the Spring
Meeting take place at the February Executive Board Meeting,
• a discussion and agenda for the Fall
Meeting take place at May Executive Board
Meeting,
• at the June Executive Board Meeting,

all RTC events for the following year scheduled.
Motion was unanimously accepted.
Motion was made at 12 noon to adjourn. Motion was accepted.
Respectfully submitted,
Marilyn F Marion, Secretary

INFORMATION FOR NEW RETIREES
When you retire, you are no longer a member of the
Union because you no longer pay dues. And, you
are no longer a member of the Health and Welfare Fund, which means you no longer have
dental coverage and eyeglass coverage.
If you wish to continue your connection to the
union, you can join the Retired Teachers Chapter
(RTC). The dues will be taken from your retirement
check each month ($5 for teachers, $2.50 for paras).
The RTC offers a dental insurance benefit to its members for a fee each
month. Our Dental Plan covers members only and their spouse. You can
also avail yourself of COBRA coverage through Health and Welfare for 18
months after retiring. For info on COBRA call 1-617-288-0500.
FILL IN THE COUPON AND RETURN TO THE RTC TO RECEIVE A
PACKET OF INFORMATION ON THE RTC, Hopefully, after reading the
info, you will fill in the blue card and return it to us.
(Eileen Ganley is RTC Membership Chairperson.)
Complete the information below and we will send you the application form.
Name ______________________________________________________________
Address _____________________________________________________________
City/Town/State/Zip ___________________________________________________
Email _______________________________________________________________
Telephone ___________________________________________________________
Circle your previous position:

Teacher

Paraprofessional

Send this form to: BTU-RTC, 180 Mount Vernon Street, Dorchester, MA 02125
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AFL-CIO National Young Worker Advisory Council’s Next Up Summit
L

by Allison Doherty-LaCasse

ast year, AFT president Randi
Weingarten appointed me to the
AFL-CIO National’s Young Worker Advisory Council. This council is comprised
of young workers from different union
across the country. I am the AFT representative.
The council’s role is to act as an advisory board to the AFL-CIO National regarding young workers, rebranding the
labor movement, and the education and
empowerment of young people in the
work force. The Young Workers Advisory Council also helped the AFL-CIO
National plan this year’s Next Up Summit
in Minneapolis, MI.
More than 800 young people took part
in the Next Up Summit. This is twice as
many as last year’s summit in DC. In four
days, the conference organized a jobs
rally, picketed a Verizon store – twice, did

two community service projects and had
an abundance of informative workshops.
There were also several high profile speakers including US Secretary of Labor Hilda
Solis, President of the AFL-CIO Richard
Trumka, AFL-CIO Secretary Treasurer
Liz Shuler, AFTRA member and Raising
Hope actor Lucas Nef and AFTRM member and Breaking Bad actor RJ Mitte are
just to name a few.
It was a great conference and it has
been a truly great experience representing the AFT on this committee. I sincerely hope that there will be several
BTU and AFT-MA delegates at next year’s
Next Up Summit. For a look at the full
agenda and to see pictures and video
from this year’s Next Up Summit, please
visit: http://www.aflcio.org/aboutus/
youthsummit
(Allison Doherty-LaCasse teaches special
education at Urban Science Academy.)

Participants in the AFL-CIO International’s Next Up Summit.

Photos from
BTU Press Conference
with AFT President
Randi Weingarten

Photos by Caren Carew

A Book Review by Paul Tenney

The Politics of Selfishness: How John Locke’s Legacy is Paralyzing America
by Paul L. Nevins
T

his is an important book in American
Political history by Paul Nevins, a
former teacher in Boston and a former
member of the Boston Teachers Union’s
Executive Board. Mr. Nevins is today a
successful attorney specializing in labor
relations issues. His scholarship is first
rate as he traces the origins of middle
class democracy in the Protestant rebellions of Calvin, Luther and Knox against
the hegemony of the Roman Catholic
Church in the 16th and 17th centuries.
These rebellions culminated in the Glorious Revolution in England that installed
the Protestant monarchs William and
Mary in 1688. More importantly it established the principle that the people
through their elected representatives
could and should choose their rulers.
Justifying these actions a few years
later were a trio of philosophers including Thomas Hobbes, John Locke and
Jeremy Bentham who paved the way for
the political theory of democratic liberalism that Mr. Nevins persuasively argues
is ill suited for 21st century America .
Indeed he argues that its meta-individualistic creed is paralyzing American politics
and destroying the very community that
made the U.S.A the hope of the world.
John Locke’s ideas were responsible
for the US Constitution’s rules of personal freedom encased in the Bill of Rights,
but these ideas also codified the idea of
divided government, states’ rights, separation of powers and the like –all of which
can frustrate unified action such as the
long battle to end slavery, which ended
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only with bloody Civil War. This is the
most dramatic example but the current
50 states and fifty different standards in
public education is a more modern, more
immediate situation. Even more immediate is the horrific stalemate in the economic collapse-Great Recession of 2008?, wherein one minority party is able to
tie up legislation to resolve this
issue. Locke would applaud this, or at
least his libertarian supporters
would, as a necessary bulwark against
oppressive government. Mr. Nevins, like
Howard Cosell, tells it
like it is – The Politics of
Selfishness.
The Politics of Selfishness is the direct result of
decades of indoctrination in
the cult of individualism in
which even the most sophisticated American believes that every person is the absolute ruler of
his or her destiny regardless of its i m pact on the overall health of the community. In crude terms the libertarian argues
that I got mine and screw you. There is
the paranoid fear of big government defined as “socialistic” and the “nanny state”
and a cavalier attitude towards a massive
military-warfare state that swallows up
revenue. Big Government is only dangerous when it feebly attempts to narrow the
income inequality gap or attempts to ame-

liorate the ecological health of the planet.
All of these ideas were extant in the preNew Deal years in America 1929-1933.
The greatest of the 20th century Libertarians, Herbert Hoover, ironically understood the global nature of the Great Depression. But his diagnosis of limiting government and slashing government spending was precisely
the wrong tactic as was Franklin
Roosevelt’s during the recession of 1937.
The Republican opposition
to President Obama promises to be the same tragic
mistake. Even President
Obama’s plan is mired in
the same old individualism-protect corporate
capitalism at all costs.
This time with a
safety net for the
poor and vulnerable, albeit somewhat tattered with the cutbacks over the last 30 years. The
Republican compassion-free plan is in the
time honored every man for himself idea
that the 19th century “Robber Barons”
would have loved.
Mr. Nevins writes lucidly, unlike the
arid and opaque scholarship of much of
the academy, in both philosophy and
history. He argues like a lawyer marshalling credible and persuasive evidence from
a variety of American political and literary
sources. He mines the rich tradition of
Catholicism from Aquinas on to Dorothy

Day which emphasizes the responsibility of the individual to the community.
He argues further that the federalization
(read decentralization) of American public education together with the ignoring
of the corrosive and dehumanizing effects of poverty are indicators of the
stranglehold that the Lockean philosophy of individualism and reverence for
property over people has in American
life.
What is the way out of this pessimism
and cynicism ? Liberals and progressives
have to more aggressively defend the
community that we live in –America. The
USA provided the blessed vineyard from
which the few accumulated wealth that
could not be gained elsewhere and from
which they falsely concluded that they
gained this mighty station solely through
their own efforts. Further this elite says
that the poor can do the same if only they
would stop whining. It was Anatole
France who rebuked an earlier libertarian by saying in this society the rich and
the poor have an equal opportunity to
sleep under the bridges of Paris. We of
good counsel should work with all the
members of the have not class to roll
back this cynicism. It will not be easy or
simple or quick, but it must be done.
Paul Nevins has written an important
and, I hope, an influential book that should
be in every labor home and library in
America. Ideas do matter. Ideas do generate action. I learned a great deal from
this book. I hope that you the reader will
too.

We’re Learning Here

A project by Amika Kemmler Ernst, Ed.D.

Harvard/Kent Elementary School

T

he Harvard/Kent Elementary School is located in Charlestown, right near the
Bunker Hill Monument. It has an unusually diverse population of students, with
slightly more than half in so-called “regular education” classes and many immi
grant families from Asia and Latin America.
I arrived around noon and found the principal in the most inviting cafeteria I’ve seen
in a long time, with walls full of student artwork and inspirational quotes. The five PRIDE
qualities that guide the school community were prominently displayed and interpreted
by student artwork.
I learned that the third graders were off on a field trip toBelle Isle marsh – a fascinating
place (accessible by T) I’d visited with my middle school students many years ago. This
was the first of several surprising connections at this school across the city from my JP
neighborhood! I met Mary Gaffney on the stairs; a friend, neighbor, and teacher of
children with special needs who recently came to the Harvard/Kent from the Marshall.
“I know you!” science teacher Theresa Strong, also from JP, exclaimed when I
introduced myself. I loved visiting her active classes: fifth graders creating models of their
playground after measuring the space and, later in the day, fourth graders trying to light
a bulb with a battery and wire.
I usually visit schools in the morning, when language arts and math tend to dominate
instruction. On this Friday afternoon students throughout the building were also engaged in a variety of science and social studies activities. Writing and drawing activities
enriched all subjects. One class was doing map work and practicing a chant to remember
the names of our continent, country, state, and city. Much hilarity attended an end of the
day “Simon Says” in a kindergarten class, where learning to follow directions is central to
the curriculum.
Hopefully this month’s “We’re Learning Here” photos and captions will inspire you to
listen to and share the voices of your own students beyond the classroom. I encourage
all of you to make YOUR voices heard, as well!

Ms. Cheng was reading us a story about Columbus. He was an explorer who knew the world was
round instead of flat. We learned that he tried to get to India by sailing west, and that he was
mean to the native people. He called them “Indians” because he didn’t know he was in the
Americas.
– Ms. Cheng’s 3rd & 4th graders

Ms. Clement was helping me write a story about mallard ducks.
I like the way they swim. I am learning to read better.
– Weslley Alvarez, Grade 3
(Amika Kemmler Ernst is a recently retired BPS New Teacher Developer with extensive experience
as a classroom teacher, curriculum developer, and graphic artist. Her “We’re Learning Here” Project
features images of everyday learning in our public schools, along with the words of the students
pictured. )

We were doing a math worksheet
about telling time. This year we’re also
learning how to multiply and divide!
– Brandon Huang & Angelina Larrama,
Grade 4

We were playing a math game in
computer class. We’re learning long
division in math, and practicing our
multiplication facts makes it easier
to do division problems.
– Laura Vasquez & Dasiah Thornton,
Grade 5

We were in a math group with Ms. Der. We’re learning how to
break apart numbers to add them up more easily.
– Ms. Der’s 3rd graders

Ms. Newton was helping me write a story about a time I was angry.
I’m learning to make complete sentences in my writing.
– Nick Robinson, Grade 2
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West Roxbury Educational Complex

(Above and Below) Boston Latin Academy

School Rallies Will Help to Jump Start Serious Negotiations
The Message: TALK TO TEACHERS!
(continued from page 1)

Mary Lyon K-8 & Lyon Pilot High School

Reason #3 — the BTU has never heard back from the school district on a host
of issues, such as SPED reorganization and ELL category training.
Reason #4 — this year is slowly moving forward without Reasons #1, 2 or 3 being
dealt with.
Our schools need a contract in place. We need to move on, and the school
district’s stalling tactics aren’t helpful or productive towards that end. The district’s
failure to provide our union with answers to our proposals is counterproductive. It’s
time to Talk to Teachers.

King K-8

Boston Latin Academy

Nathan
Hale
School

Mary Lyon K-8 & Lyon Pilot High School
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